
ABSTRACT 

CID DEL PRADO, REBEKAH SUSAN. Exploring Social Identity and Experiences at Work 
for DACA Recipients. (Under the direction of Dr. Diane Chapman). 
 

The Latino population in the United States has reached new records in the past twenty 

years, and has changed the landscape of the workplace, schools and communities. A large 

portion of this population consists of youth and young adults who arrived to the United States 

at a young age, and many arrived without documentation. In 2012, President Obama 

announced temporary deportation relief and work authorization to this population through the 

Deferred Action for Childhood Arrivals (DACA).  This explorative qualitative study sought 

to understand the impact of DACA on experiences at work and social identity development 

for DACA recipients. This study contributes to both scholarly and practitioner needs on the 

topic of DACA recipients’ development of social identity and experiences at work. From a 

scholarly perspective, the study contributes to the sparse literature focused on the experiences 

of undocumented Latino young adults who obtained work authorization through DACA. 

From a practitioner perspective, this study can help HRD professionals better understand 

develop more effective workplace practices to better recruit, retain, and integrate the 

previously unauthorized young adult Latino population. In addition, the study provided the 

participants an opportunity to voice their ideas, perspectives, and beliefs on this important 

topic; consequently, participants gained the opportunity to reflect, and possibly grow and 

develop a deeper awareness of their place in the world. The key contributions this study 

makes are: (1) DACA provided study participants with the confidence to begin presenting 

their full selves in their work and personal lives; (2) DACA allowed participants to revisit 

life and career dreams; (3) DACA created a new understanding of self in recipients and 

contributed to the realization that they are much more complex individuals; (4) The study 



illuminated a limitation in social identity theory: the theory was unable to account for DACA 

recipient’s feelings of duality as well as their tendency for cautious integration. 
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“DACA has given me a small sense of protection. I am not as scared to go about my daily 
routines, plus I can actually look for jobs using my degree. My parents and I worked so hard 
in order to obtain my education, and I will soon be able to use it. With DACA, I feel like I can 
stop dreaming and start living.”  
 
- DACA recipient, ABC Univision  

Chapter One: Introduction 

Context of the Problem  

Thousands of immigrant children have arrived to the United States without 

documentation from neighboring countries like Mexico, Honduras and El Salvador during 

the large influx of immigration in the 1990’s and 2000’s (USCIS, 2014). They grow up 

attending their neighborhood schools, often speaking English as their first language, and are 

in the process of discovering where they belong. These children grow up with ambitions and 

goals just like their classmates who have documentation or were born in the United States. 

However, from an early age, they are marginalized, aware that they are different, and limit 

their ambitions due to their immigration status (Wong, García, Abrajano, FitzGerald, 

Ramakrishnan, 2013). Scholars have found that being unauthorized can curb people’s 

dreams, curtail their ambitions, and can mean that life is always confronted with risks and the 

fear of deportation.  

President Obama made a bold move on June 15, 2012 by announcing temporary 

deportation relief for thousands of unauthorized childhood arrivals. Since then thousands of 

youth and young adults have received temporary deportation relief and work permits through 

Deferred Action for Childhood Arrivals (DACA). Since DACA went into affect, 

approximately 4,000 DACA applications were received per month on a national level 
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between and August 2012 and January 2013, (Deferred Action for Childhood Arrivals 

Process, 2013) demonstrating a desire for undocumented young adults to formally participate 

in the US job market. 

This study focused on the impact that such a policy has on its recipients’ experiences 

at work and social identity development. While DACA is far reaching particularly among the 

Latino population, understanding the impact on a group of those directly affected offered 

insight to Human Resource Development professionals and allowed recipients to better 

understand themselves. Not only has unauthorized youth been nearly absent from recent 

research, they are particularly vulnerable as compared to the rest of the population (Gonzales, 

2011; Abrego & Gonzales, 2010). They are marginalized in the communities in which they 

grow up (Gleeson & Gonzales, 2012), and deportation to their countries of origin would be 

difficult since they were acculturated and grew up in the United States (Arbona et. al, 2010). 

According to Silver (2012), it is common for unauthorized youth and young adults to 

arrive in the United States with their parents at a young age, and they often become aware of 

their restrictions on social and economic mobility upon graduating high school.  To better 

understand the future of the unauthorized immigrant population, particularly those who go 

from an authorized to a temporary authorized status, it was important to explore their 

experience and how it impacted their social identity.  The executive order, Deferred Action 

for Childhood Arrivals (DACA), provided the opportunity to explore such an impact.  
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DACA/Latino Context 

The Latino population has accounted for half of the United State’s growth in the past 

twenty years and now totals approximately 50 million people (Passel, Cohn & Lopez, 2011).   

This Latino population is a mix of native and foreign-born Latinos, with over half born in the 

United States. The South and Southeastern areas of the United States have absorbed a greater 

proportion of immigrants, and have become part of migration networks due to labor demands 

and lower cost of living as compared to places like California (Gill, 2012).   

Not all Latinos are in the United States with authorization. Of the 50 million Latinos 

in the United States, it is estimated that 11.2 million are unauthorized immigrants.  Nearly 

half of unauthorized Latinos are under the age of 30. Approximately 59% of unauthorized 

immigrants originate from Mexico (Passel, Cohn & Gonzalez-Barrera, 2013), and 22% 

originate from Central America, South America and the Caribbean (Passel & Cohn, 2009).  

An estimated one million under the age of 18 and 4.4 million under the age 30 makeup the 

11.2 million of unauthorized immigrants (Passel & Cohn, 2011; Passel & Lopez, 2012).   

Hispanic and Latino are terms that are often used interchangeably. In the Merriam-

Webster dictionary Latino refers to individuals with South American, Central American and 

Mexican origins. The scope of this study only worked on DACA recipients from these 

Spanish-speaking countries. Hispanic is a more encompassing term including individuals 

who are from other Spanish speaking countries, which were not included in this study nor 

impacted as much by Deferred Action for Childhood Arrivals. Deferred Action for 

Childhood Arrivals is more commonly referred to as DACA by the USCIS and the general 
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population. There are specific requirements to qualify and have been addressed in the 

introduction. DACA was used throughout the paper to reference the policy and those 

impacted by it.  

 The youth and young adult Latino population often grow up between two cultures. 

The 1.5 generation refers to those who have migrated to a new country before or during their 

early teen years. They bring characteristics from their home country, but continue their 

assimilation and socialization in the new country. They are considered to be “halfway” 

between the first and second generation of new and old culture and tradition (Rumbaut & 

Komaie, 2010).  

 This paper used the term ‘unauthorized’ to reference individuals who arrived to the 

U.S. without inspection or authorization. In keeping with the terminology the Department of 

Homeland Security and the Pew Hispanic Research Center uses, this paper remained 

consistent with the terminology. I wished to respect the self-identification of those 

interviewed where they might have used terminology more commonly used by the media and 

general population. It is worth noting that this term is not used to describe unauthorized 

immigrants with European descent. As the reader reviews this study, I encourage him or her 

to pay attention to the tone and natural reactions when often cited terms are used such as: 

immigrant, undocumented, unlawful, etc. Due to the use of constructs developed by the 

media we have been conditioned to associate terms with certain segments of the immigrant 

population. Another term, which does not have a place in this study, is the term “illegal.” 

This term has been used as a way to dehumanize an individual due to their immigration status 
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in the U.S.  (Passel, Cohn & Gonzalez-Barrera, 2013). Actions people perform are illegal, but 

that does not make them illegal.  

Unauthorized immigrant experience. Unauthorized youth grow up having some 

similar experiences as other authorized and naturalized youth immigrants in the United States 

(Silver, 2012). As they enter their teenage years and graduate from high school, however, 

they become acutely aware of their differences as they confront restrictions in pursuing 

higher education and job opportunities (Ellis & Chen, 2013). The poverty rate for Hispanics 

ages 17 and younger currently stands at 44% (Passel & Cohn, 2011), which is almost three 

times higher than non-Hispanic Whites and Blacks.  

A review of current literature found information on perceptions of social identity, 

education, and job and career opportunities for such a population.  Unauthorized youth and 

young adults grapple with not fully being a part of the host or home countries, dealing with 

negative perceptions of them in the community, and how to develop and pursue career 

ambitions despite the barriers they face (Ellis & Chen, 2013). Unauthorized youth struggle to 

find a professional path and personal identity. They often disengage from higher education at 

an earlier age compared to their documented counterparts (Ellis & Chen, 2013) thus limiting 

their opportunities of constructing career ambitions.  Uncertainty or lack of career ambitions 

at age 16 has shown to negatively impact wages in early adulthood leading to frequent job 

changes and aimlessness (Staff, Harris, Sabates & Briddell, 2010).  

Coming out of the shadows. Deferred Action for Childhood Arrivals (DACA) has 

provided a unique opportunity to previously unauthorized young adults to obtain 
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employment in the U.S. through work permits. The executive order of 2012 allowed 

unauthorized young and young adults to receive a 2-year work permit with the possibility of 

renewal if they meet the following criteria (USCIS, 2014):  

1. Were under the age of 31 as of June 15, 2012; 

2. Came to the United States before reaching their 16th birthday; 

3. Have continuously resided in the United States since June 15, 2007, up to the 

present time;   

4. Were physically present in the United States on June 15, 2012, and at the time of 

making your request for consideration of deferred action with USCIS; 

5. Had no lawful status on June 15, 2012; 

6. Are currently in school, have graduated or obtained a certificate of completion 

from high school, have obtained a general education development (GED) 

certificate, or are an honorably discharged veteran of the Coast Guard or Armed 

Forces of the United States; and 

7. Have not been convicted of a felony, significant misdemeanor, or three or more 

other misdemeanors, and do not otherwise pose a threat to national security or 

public safety. 

Since DACA went into affect, approximately 4,000 DACA applications were 

received per month on a national level between and August 2012 and January 2013, 

(Deferred Action for Childhood Arrivals Process, 2013) demonstrating a desire for 

undocumented young adults to formally participate in the US job market. In North Carolina, 
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over 21,000 individuals have applied for DACA since 2012. National statistics indicate that 

59% of recipients have obtained new employment since obtaining their approval (Gonzales 

and Bautista-Chavez, June 2014). While DACA only provides temporary relief from 

deportation, it has provided opportunities to access upward mobility such as obtaining a 

driver’s license, opening a checking account, and applying for a credit card (Gonzales & 

Bautista-Chavez, June 2014).  

The majority of young adult Latino DACA recipients grew up in low-income 

households, oftentimes in lower wage and low-skilled jobs, and worked to support the needs 

of their low-income families. Many eligible recipients chose to apply for DACA, however, 

there were some who have chosen not to apply citing lack of resources, and fear of 

government institutions (Gonzales & Bautista-Chavez, June 2014).  

 The value of careers. The young adult Latino population in the United States places 

high value on education, hard work, and career success (Passel & Cohn, 2009). At the same 

time, however, they are more likely than other American youth to drop out of school, become 

teenage parents, and live in poverty with a high level of exposure to gangs (Passel & Cohn, 

2009). Despite the discrepancies in their socioeconomic status, Latino youth have high 

aspirations for career success and rate career success higher than marriage, children, religion 

and wealth (Passel & Cohn, 2009).  

 Career ambitions, drop-out rates, and the socioeconomic status of their families 

provide only a partial explanation for these inconsistencies. Latino youth face additional 

challenges that their Black and White counterparts don’t face.  22% of Latinos age 16 – 25 
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are unauthorized immigrants, according to Pew Hispanic Center estimates (Passel & Cohn 

2009).  Unauthorized status restricts access to higher education and job opportunities, and 

young adult Latinos conform to the limited job opportunities to meet basic needs and support 

their families.  

 North Carolina has experienced one of the fastest growing Latino populations in 

recent years compared to other states, becoming the fifth state to experience such growth 

from 2000 – 2010 (Gill, 2012). Young adult Latinos in North Carolina make up the majority 

of the Latino population in North Carolina with an average age of 24 years old (Pew 

Hispanic Research Center, 2011). North Carolina’s Latino population is the eleventh highest 

in the nation at approximately 828,000.   

Latino young adults remain optimistic for the future, and, as Latino first generations 

before them, maintain an entrepreneurial spirit (Passel & Cohn, 2009). Despite the temporary 

relief from DACA, recipients remain in a world of uncertainty due to the heightened political 

climate at the state and federal level. The executive order explicitly outlines that DACA is 

temporary and in no way signifies lawful status in the U.S. (USCIS, 2014). Receiving work 

authorization through DACA, while simultaneously being communicated that their status is 

temporary and doesn’t signify lawful presence, has the potential to cause confusion regarding 

their worth in the United States workforce. Since one’s career ambitions are developed early 

on in life, this temporary and volatile status has the potential to impact career success 

(Abrego, 2006). 
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DACA’s impact. Despite the past and current climate of immigration reform, DACA 

has been received as a welcomed opportunity among the Latino community. Unauthorized 

youth and young adults have demonstrated a desire to fully integrate into the community and 

the workforce. Research suggests that young Latinos in the U.S. are satisfied with their lives, 

optimistic about their future and place a high value on education, hard work and career 

success (Passel & Cohn, 2009).  

While the temporary work permits and deferred status are fairly new, guest worker 

programs and unauthorized immigration to the U.S. from neighboring countries are not. The 

majority of eligible DACA applicants, 80%, are from Mexico (USCIS, 2014), and there are 

approximately 1.7 million unauthorized immigrant youth and young adults ages 30 and under 

in the US that could potentially benefit from DACA. In 2013 only 3.3 percent of DACA 

applicants were rejected.  

Work permits have provided DACA recipients with unique job opportunities that 

weren’t previously afforded to them (Gonzales & Bautista-Chavez, 2014). Many DACA 

recipients are able to apply for and obtain jobs to which they had no previous access.  After 

two years since DACA’s implementation, over 600,000 individuals have been granted 

deferred action nationally. In a study conducted by the Immigration Policy Center (Gonzales 

and Bautista-Chavez, 2014), the program benefits appear greatest for those who attend four-

year colleges in the United States; this group is more likely than peers with no college 

experience to obtain a new job and increase their earnings.  
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An uncertain future. Since they have either remained or are just beginning to 

emerge to the margins of the ‘official, documented’ workplace, little is known about DACA 

recipients’ perceptions on their job opportunities in the U.S., and North Carolina in 

particular. This uncertainty, as well as their socio-economic status, puts DACA recipients at a 

potential disadvantage should they want to pursue new career paths and opportunities that 

weren’t available prior to being granted DACA (Abrego, 2006).  

In general, DACA recipients have demonstrated to be hard workers regardless of their 

level of education (Gonzales and Bautista-Chavez, 2014). Additionally, over 86% of 

respondents reported having worked for pay since receiving their work permits.  Historically 

speaking, temporary status shows little change in wage earnings over time (Lowell & Avato, 

2013). Temporary status can assist in avoiding employment stability being determined by 

business cycles that occurs amongst the unauthorized population (Brown, Genc, Hotchkiss & 

Quispe-Agnoli, 2014). DACA recipients have been able to obtain driver’s licenses, access 

financial mainstream credit such as credit cards and bank accounts, and educational 

opportunities. As a result of employment they have achieved many of the same things 

American workers consider valuable for upward mobility (Passel, Cohn & Lopez, 2013). 

There is some research addressing perceptions on career success and opportunities on 

productivity, commitment, and turnover (Wright & Larwood, 2001, Bohon, 2005; Iskander & 

Lowe, 2010; Lynch & Oakford, 2013), but little research that addresses changing perceptions 

on career opportunities (Silver, 2012). The approval of DACA presented unique 

opportunities for previously undocumented, and at the same time required DACA recipients 
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to confront their socio-economic upbringing, their previous status and the volatility of their 

temporary authorized status. The temporary change in their immigration status, and the 

continued prospect of DACA renewal, however, could allow the exploration of career paths 

previously considered impossible. A significant amount of literature has focused on 

unauthorized youth and young adult Latino immigrants, their experiences, and transitions 

from youth to adulthood (Silver, 2012; Brown et. al, 2014), however, little is known about 

the transition from an unauthorized status to a temporary, authorized one. 

Statement of the Problem  

This study explored the social identity development and experiences at work of 

DACA recipients. To date, little has been known to what extent DACA has impacted social 

identity development and experiences at work for its recipients, as it is new, and most 

literature has addressed the life experiences and career opportunities for the unauthorized 

immigrant population (Silver, 2012; Ellis & Chen, 2013). Work permits are essential to 

providing work opportunities in the U.S. for any foreign worker, and lack of authorized 

status dramatically constrains work opportunities for young Latino adults who have 

completed high school (Silver, 2012). Access to work permits provides opportunities to 

access education other resources needed for upward social and economic mobility (Gonzales 

& Bautista-Chavez, 2014).  

Work permits obtained through DACA is one piece of many in the complicated 

immigration puzzle, and more specifically to the previously undocumented young Latino 

population.  The current political climate on the federal and state level, the propensity to be 



12 
  
 

 

 

raised in a low-income family with limited education, as well as barriers to their 

development, can be addressed by providing new insights into how work permits impact 

social identity development and experiences at work. Based on consistently being faced with 

restrictions, limitations, and barriers to their education, work, and home lives, it is worth 

evaluating their perceptions of the most recent development of work permits granted through 

DACA. While young adult Latinos might have previously viewed job limitations due to not 

being able to work with authorization, work permits have the potential to change their 

perspectives and help them consider different or new career opportunities.  

This study contributes to both scholarly and practitioner needs on the topic of DACA 

recipients’ development of social identity and experiences at work. Further, the implications 

of this study may help HRD professionals understand DACA recipients, their experiences 

and needs to help them reach their work and personal goals.  

The research employed a case study method to explore the phenomenon of the 

unauthorized immigrant’s experience, the attainment of work permits, and the perceptions on 

work after obtaining their work permit. Participants of this study included Latino young 

adults, age 20 – 31, who obtained or changed employment after DACA went into affect in 

2012, had been working in a new job for six months or more, and met any level of education 

beyond high school.  

Purpose and Research Questions  

This case study explored the experiences of previously unauthorized young adult 

Latinos who formed part of the workforce and have received work permits through Deferred 
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Action for Childhood Arrivals. The purpose was to allow DACA recipients to better 

understand themselves in order to grow and develop by sharing their stories as well as 

provide Human Resource Development (HRD) professionals the opportunity to learn their 

stories. Learning their stories will allow HRD professionals to provide them with the support 

they need to achieve their work and personal goals. This study also helped DACA recipients 

reflect on their experience and where they want to go so HRD professionals can help them 

get there.  

Specifically, this study asked the following research questions:  

1. How has Deferred Action for Childhood Arrivals impacted experiences at work for 

its recipients? 

2. How have personal and workplace experiences since receiving Deferred Action for 

Childhood Arrival shaped social identity for recipients?  

Significance of the Study  

This study is significant for two reasons. First, it is significant because it reevaluates 

the role temporary work permits play in experiences at work for its recipients, and the role it 

plays in the workplace and community. Given the desire of Latino authorized youth and 

young adults to contribute to the well-being of their families, to society, and a desire for 

career success (Passel, Cohn & Lopez, 2009), a better understanding of this desire to 

contribute can be offered by applying the Social Identity Theory, SIT (Stets and Burke, 

2000).  The second reason the study is significant is DACA is fairly new and presents several 

questions regarding how these particular members reshape their social identities. 
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Understanding DACA recipients’ perspectives on how they categorize themselves can shed 

light on how DACA has shaped their social identity in this new context. Little is known 

about DACA’s impact due to its recent implementation, and the sparse research available on 

unauthorized young Latino adults once they graduate from high school (Ellis & Chen, 2013).  

The uncertain future of DACA, the strong language indicating that DACA recipients 

do not have lawful status and marginalization within the community indicate that previously 

unauthorized young adult Latinos face several barriers to integrate into the workforce and 

reshape their social identities. The literature does not address these experiences and how they 

confront them, if they do at all. Using the social identity theory (Tajfel & Turner, 1979), this 

study addresses DACA recipient development of social identities and experiences at work. 

The literature demonstrates that this is a large area for exploration.  

Study Design and Rationale  

 The advocacy/participatory worldview, as described by Creswell (2009), is a 

paradigm, which believes that research inquiry needs to be intertwined with politics and a 

political agenda. Research has an action agenda for reform that may change the lives of the 

participants, the institutions where individuals work or live, and the researcher’s life (p. 9). 

Additionally, this paradigm speaks to social issues of the present time, and the researcher 

often begins with one of the issues being the focus of the study (Creswell, 2009).  

An advocacy and participatory worldview was used in order to share in the research, 

and allow the participants and researchers to explore, and create a narrative that shares the 

story of DACA recipients. This give a ‘voice’ to their experiences before and after receiving 
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work permits through DACA as well as perceptions on work and social identity. This study 

identified the challenges and paths to social identity development and experiences at work 

for this particular group. While this is an exploratory study, I decided to use an advocacy and 

participatory worldview to share the research. Creswell (2007) writes that the 

advocacy/participatory worldview may change the institutions in which participants live and 

work, or even the researchers’ lives.   

 This study employed a modified case study approach to explore the experiences at 

work and social identity development of DACA recipients. This particular type of case study, 

according to Stake (1995), allows researchers to gain insight of a certain situation or 

phenomenon. Instrumental case studies look at cases in depth by scrutinizing contexts and 

activities (Stake, 1995) and provide insight to issues that may be generalizable (Creswell, 

2002). The context-specific or ‘naturalistic’ generalization proposed by Stake (1978 as cited 

in Zucker, 2009) is believed to appeal to readers’ tacit knowledge from which they build 

understanding. Purposeful sampling was used to choose DACA recipients who represented 

the target population. The research addressed the perceptions and experiences of DACA 

recipients. Participants were those who qualified for DACA, obtained a new job since 

receiving DACA, obtained at least six months of work experience in a new job, and were 

between the ages of 20 and 31.  

Data collection used structured preliminary interviews, questionnaires, semi-

structured interviews, and policy documents. Current state and federal regulations were also 

examined to determine if the context impacts experiences at work and social identity, and 
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participant responses will be evaluated against the Social Identity Theory (Stets and Burke, 

2000). The data was analyzed in two ways: open coding processes to understand emergent 

ideas and a-priori coding, guided by the experience to learn of DACA recipients’ social 

identities and experiences at work. Chapter three discusses the methods used in more detail. 

DACA work permits for Latino young adults is a new piece of immigration legislation that 

occurred in 2012, little is known about how this legislation impacts recipients attitudes 

towards work. This study was an exploration of this phenomenon, and requires studying the 

perceptions of recipients as well as better understanding their current socio-economic and 

related contexts.   

Theoretical Framework  

 The theoretical framework for this study was based on social identity theory (Stets 

and Burke, 2000). Individuals determine their social identity using the knowledge that he or 

she belongs to a social category or group. Through a social comparison process, persons who 

are similar to the self are categorized with the self and are labeled the in-group and persons 

who differ from the self are categorized as the out-group.  

Temporary work permits and deportation relief allows an immigrant to formally 

participate in the workforce. Unauthorized immigrants form an identity based on how they 

have overcome barriers and limitations. While governmental and educational system 

structures might restrict how well they move through the system and arrive at their goals, 

they learn how to adapt accordingly. Individual support and encouragement might play a 

larger role for an individual to adapt or overcome his or her circumstances.  The theoretical 
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framework explains that while temporary work permits for DACA recipients represent a 

positive step for previously undocumented young adults, it might only partially change their 

social identity and experiences at work. Perceived barriers to fully integrating into the 

workforce include temporary work status that might not get renewed, and being identified of 

not having lawful status despite being provided a work permit.  It is unknown how these 

experiences may impact DACA recipients’ perceptions on experiences at work and social 

identity.  

Researcher Statement  

My motivation for conducting this study comes from my personal experiences and 

education. For as long as I can remember I have had an interest in the Latino immigrant 

population in the United States and abroad. Additionally, I have had the opportunity to work 

with DACA recipients. As a Human Resource Development professional who has worked at 

a community development credit union in North Carolina for the past six years, I have 

witnessed the authorized and unauthorized immigrant community’s passion to succeed in all 

facets of life, their desire to give their families more than what they had and a rising group of 

talented, disciplined young adults. My undergraduate graduate studies provided me the 

opportunity to study in both Spain and Mexico. My experience abroad, and my 

reincorporation back to life in the U.S., opened up my eyes to many things I didn’t see while 

growing up in the suburbs of Detroit, MI. My experience abroad demonstrated that issues 

regarding equality and immigration are not solely isolated to a country like the United States. 

I took much of my experience, and ability to speak Spanish, into my work when I returned.  
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 My work at Latino Community Credit Union has guided me to learn more about other 

cultures, their languages, history, and vulnerabilities when coming a country like the United 

States. I have been particularly stricken and in admiration of those individuals who make the 

brave decision to leave their lives and start afresh in the United States, often with very little. I 

have also become particularly intrigued by receiving states’ reactions, like North Carolina, 

and how often immigrants form part of the low-income population despite their attempts to 

combat it. While this is more prevalent in the unauthorized immigration population, the cycle 

of poverty is what much of my work has attempted to combat. My experience working with 

the Latino population in the U.S. and abroad, being part of a Mexican family through 

marriage, and my constant attempt to learn more of their cultures has inspired and prepared 

me to do this study. While my own experience, and positionality, limits my full 

understanding of their stories I hope this study will allow others to understand it better.   

Assumptions 

 The assumptions I have with this study are that DACA recipients have demonstrated 

a strong work ethic, and, have the desire and need to work. I believe the study will 

demonstrate that DACA recipients are resilient individuals who have an important place in 

the U.S. workforce. If provided easier access to higher education and career opportunity, they 

have great potential to contribute to the economy, and change the landscape of the 

workplace. Such opportunities can have a positive impact for the Latino community as well 

as all of the communities represented in the U.S. Incorporating individuals into the fabric of 

the nation will demonstrate benefits for the country and economy as a whole. Since they have 
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been raised in the U.S. or came as teens, they have a unique perspective in understanding 

both the culture from which their family came, and the U.S., which they call their own 

culture.  

Chapter Summary  

 This research focused on the DACA recipient experience and impact it has had on 

experiences at work, personal experiences and social identity development.  DACA has 

allowed for previously unauthorized young adult Latinos, with a majority from Mexico, to 

obtain 2-year work permits with the possibility for renewal. This chapter described the 

context and situation of DACA recipients in the United States, the reasons why the study is 

worth conducting, and the research questions to be answered through this modified case 

study. DACA is a unique opportunity that has allowed for previously unauthorized young 

adult Latinos to obtain employment in the U.S., while having the potential to change their 

social identities and experiences at work. Insufficient research is available to demonstrate the 

impact of this policy on experiences at work and social identity due to its recent 

implementation in 2012. Lastly, this chapter introduced the advocacy/participatory 

worldview from which I have written, the rationale for the design of the study, and a 

researcher statement that outlines my motivations and reasons I felt prepared to conduct the 

study. The next chapter will review the current literature available on Latino authorized and 

unauthorized immigrants in the United States, acclimation, socioeconomic status, temporary 

status, and gaps, if any, in the literature. It will also discuss Social Identity Theory as outlined 

by Tajfel & Turner, 1979. 
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Chapter Two: Literature Review 

As discussed in chapter one, the purpose of this qualitative case study was to gain a 

better understanding of young adult Latino immigrants’ experiences before and after being 

granted DACA, and the impact DACA, the temporary work authorization for young 

immigrant adults, had on experiences at work and social identity. Developing a 

comprehensive picture of the young unauthorized immigrant experience provides a 

foundation to understanding the whole United States’ immigrant story. Countries of origin, 

economic conditions, family backgrounds and socio-economic status are indicators of how 

young Latino immigrants are received in the community, and determine their ability to gain 

upward mobility without authorized status (Ellis and Chen, 2013; Silver, 2012). According to 

Social Identity Theory (Tajfel & Turner, 1979), these particular categorical factors determine 

their place in society, and help each young immigrant classify himself or herself accordingly. 

Many DACA recipients have gained new employment and their actions demonstrate a desire 

to gain upward mobility in their personal, financial and work lives (Gonzales and Bautista-

Chavez, June 2014). Learning the stories of DACA recipients prior to and after receiving 

their work permits, their experiences at work and social identities can help in understanding 

how far reaching DACA is in the lives of its recipients. The study aimed to learn the DACA 

recipients’ immigrant stories and their shaping views and experiences at work and social 

identity. The following research questions guided the study: (1) How has Deferred Action for 

Childhood Arrivals impacted experiences at work for its recipients? (2) How have personal 
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and workplace experiences since receiving Deferred Action for Childhood Arrival shaped 

social identity for recipients?  

This chapter explores the literature supporting the topic. First, I describe the 

theoretical framework for the study and examine the theory I use to explain how DACA 

recipients construct their social identity. Second, I illustrate who the DACA recipients are. 

Third, I describe the Latino immigrant experience that would most likely represent their 

experience. Finally, I present the various ways in which career opportunities are defined and 

how the literature has evolved.  

Theoretical Foundation 

After a selected review of identity theories I determined that Tajfel and Turner’s 

(1979) Social Identity Theory (SIT) was the most appropriate theory to explore DACA 

recipient experiences and perceptions.  According to Tajfel and Turner (1979), people 

categorize themselves as belonging to different social groups and evaluate these 

categorizations. Membership in a group, alongside the value placed on it, is defined as the 

social identity. Tajfel (1979) proposed that the “minimal group paradigm” demonstrates that 

one group or another makes people discriminate against the designated out-group and favor 

their in-group.  

SIT does not begin with assumptions considering the individual, but rather with 

assumptions referring to a social group. A social group consists of a number of people who 

feel and perceive themselves as belonging to this group and who are said to be in the group 

by others (Tajfel & Turner, 1979, p. 40). Based on Tajfel’s (1979) understanding of social 
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groups, he suggested four underlying principles of SIT: 1) social identity, 2) social 

categorization, 3) social comparison, and 4) self-esteem. The next sections will describe 

these principles. 

Social Identity  

 Social identity, as introduced in chapter 1, is a way of thinking about individual 

behavior in terms of group affiliation; it is a lens that focuses on the “group in the individual” 

(Hogg & Abrams, 1988, p. 3) and assumes that one part of our self-concept is defined by our 

belonging to social groups. This social-psychological lens allows researchers to explain 

cognitions and behavior with the help of group-processes. Social identity posits that showing 

“group” behavior, such as solidarity within our groups or discrimination against out-groups, 

is a part of our identity process. The aim of exhibiting these behaviors is to achieve positive 

self-esteem and self-enhancement (Abrams & Hogg, 1988).  

 Tajfel (1978) defines social identity as “that part of an individual’s self-concept 

which derives from his knowledge of his membership of a social group (or groups) together 

with the value and emotional significance attached to that membership” (p. 63). Social 

identity is based on more or less favorable comparisons between the in-group and a relevant 

out-group. As groups and their performance and status change, social comparisons take place 

constantly and social identity is negotiable (Trepte, 2006).  

 Tajfel and Turner (1979) conceptualized different belief structures and associated 

strategies to reach a positive social identity. If inferiority of their own group cannot be 

denied, members might leave a group and join a higher status group. This strategy is based 
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on the belief structure of social mobility (Trepte, 2006) and is restricted by the perceived 

characteristics, group boundaries, strength of objections and sanctions of the groups. If social 

mobility is not possible, or the confrontation with the dominant group has to be avoided, 

group members might adhere to the belief structure of “social change” (Trepte, 2006). This 

implies strategies such as social competition or social creativity.  

The principle of social identity was further developed when the theory of self 

categorization was proposed (Turner, 1987, 1999). The theories of social identity and self-

categorization share the foundational ideas about the roles of social context to individual 

identity development, but in in self-categorization theory (SCT), social identity is seen as a 

process that changes interpersonal and inter-group behavior. SCT does not define 

interpersonal and intergroup behaviors on a separate continuum, but suggests that personal 

and social identity represent different levels of self-categorization.  

Social Categorization 

 Tajfel and Turner (1979) postulates that due to reduced capacities in processing 

information we define categories and schemes to encode and decode messages. Individuals 

categorize people into groups to simplify our understanding of the world and to structure 

social interaction. Tafjel and Turner (1979) suggest that social categorizations are conceived 

as cognitive tools that segment, classify and order the social environment, and that these tools 

enable the individual to undertake many forms of social actions, and they help to create and 

define the individual’s place in society. Based on group categorization, differences between 

categories are accentuated and differences between members within the same category are 
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underestimated or restrained. If social categorizations are shared by all group members, they 

function as “social stereotypes and help interpret, explain, and even justify our behavior 

(Tajfel, 1981). All people belong to a number of different groups, but they are not of the 

same importance at the same time (Tajfel & Turner, 1979).  

Social Comparison  

 The first behavior triggered by social categorization is social comparison. Social 

categorizations are evaluated in comparison with other groups (Trepte, 2006). SIT assumes 

that not only do we categorize ourselves and others, but that we evaluate the groups. Social 

comparison aims to evaluate the social groups to which people belong. Social comparison 

usually takes place with groups that are similar to one’s own group, and refers to dimensions 

that compose the group. The outcome of social comparisons largely determines our social 

identity and self-esteem (Trepte, 2006). The three premises for social comparison are: 1) 

individual must have internalized their group membership as a part of their self-concept, 2) 

the situation must allow social comparison, and 3) the out-group must be relevant in terms of 

similarity and proximity (Hinkle & Brown, 1990).  

Self-Esteem  

 SIT suggests a fundamental individual motivation for self-esteem (Tajfel & Turner, 

1979). The motivation underlying positive social identity is to preserve the integrity of the 

self image and is assumed to be the main driver for reaching self-enhancement (Tajfel, 1972). 

In other words, self-esteem is the foundation for SIT because self esteem is believed to be the 

motivation underling all inter-group behavior. The need for positive self-esteem is satisfied 



25 
  
 

 

 

by a positive evaluation of one’s own group (Turner, Brown & Tajfel, 1979). If a group 

membership is crucial to one’s self-concept, social comparison should lead to a positive 

social distinctiveness and enhance self-esteem (Trepte, 2006).  

 The following outlines the four important factors that contribute to social identity: 

 
  
 

   
 
 
 
Figure 1: Example of Social Identity Theory Components and Outcomes 
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In the context of DACA, and the changing social groups to which a DACA recipient 

would belong, it is possible that changes in social categorization will occur. Current personal 

and social identity will assist DACA recipients in determining whether they belong to the in-

group or out-group and if they are satisfied with such a social identity.  

DACA Recipients: The Youth Immigrant Experience  

Immigrant children who have arrived to the U.S. have received significant attention 

on political and media platforms. Much of this attention has focused on Latino youth, under 

the age of 18, who have arrived to the U.S. without proper immigration documentation, 

brought by their parents.  A quick review of any news headlines reveals it is a topic that has 

garnered divided views among U.S. residents and their respective state and federal 

government representatives. As described in chapter 1, the executive order Deferred Action 

for Childhood Arrivals (DACA) provides temporary relief from deportation and allows 

certain youth and young adults within this specific population to have a formal presence in 

the workforce, and in some states they can obtain drivers’ licenses, and receive in-state 

tuition for higher education (National Conference of State Legislatures, 2013). Prior to the 

executive order being announced, it was estimated that 1.7 million youth could benefit from 

it (Batanova, Hooker, Capps & Bachmeier, 2014). The temporary work permit status for 

childhood arrivals presents potential opportunities for a higher level of integration into their 

community and changes in their perceptions on job and career opportunities.  

The life path of young Latino immigrants, authorized and unauthorized, demonstrates 

that they take varied paths to adulthood while state and federal government structures limit 
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the paths undocumented youth take after high school (Silver, 2012; Arbona et. al, 2010). 

However these life paths are varied, and authorized presence in the United States is not the 

only mitigating factor. Success or failure often wages on level of education, and permission 

to work in the U.S., socio-economic status, country of origin and acculturation to their host 

country are more complex variables that should be considered. Breaking it down to education 

and work authorization alone would over-simplify the Latino immigrant’s experience. 

Family origin, history, prior socioeconomic status, and how much one has adapted to the 

mainstream U.S. culture are also significant factors (Arbona, 2006; Silver, 2012; Ellis & 

Chen, 2013).  

Young Latino immigrants develop their identity in the schools they attend, the people 

with whom they spend their time, the languages they speak, and the cultural customs that 

become a part of their everyday lives (Rodriguez, 2009). Unauthorized youth immigrants 

have access to public education through high school, and until this life milestone is 

completed, their status less likely divides them from their classmates and peers. However, 

once plans for the future and higher education become the focus of their energies, the canyon 

opens and they are confronted with radically different options than their ‘legitimate’ friends 

and peers.  

Upon arrival to their host country, immigrants face the journey of acclimation, 

acculturation and the negotiation of their identity. When undocumented youth graduate from 

high school and enter college, they negotiate this interplay of acculturation, ethnic identity, 

education, and career pursuits. This negotiation includes the determination of their bicultural 
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identity, enhancement of their positive attributes, and identity formation as an ongoing 

negotiation as they struggle with issues of an undocumented status (Ellis & Chen 2013).  

Temporary Status and Wages. Temporary work permits have been well received 

and considered valuable to the United States’ unauthorized Latino population. Deportation 

relief is preferred over a path to citizenship within this particular segment of the population 

(Pew Hispanic Center, 2013). Changes to the immigration system, albeit temporary, 

however, impact the worker’s ability to achieve steady wages (Lowell & Avato, 2013). If 

wages are negatively impacted over time due to a temporary work status, then career 

development over time will also be negatively affected. While research has shown a negative 

impact on wages for temporary workers compared to their permanent resident counterparts, 

there is a gap in the research to demonstrate that it might impact career perceptions and 

ambitions. Studies that address wages over time have yet to examine the value of work 

permits in career development and job opportunities for youth and young adults.  

Political Actions for Unauthorized Childhood Arrivals. The participants eligible 

for my study are particularly vulnerable to political actions at the federal and state levels. The 

DREAM Act and Deferred Action for Childhood Arrivals have been two options to provide 

an authorized status to undocumented youth who arrived to the United States before the age 

of eighteen (Schmid, 2013). Both options provide status to previously unauthorized youth 

while DACA provides a temporary status with the possibility of renewal. Under the DREAM 

Act, unauthorized youth would be granted “conditional” status, and after 10 years would be 

granted the possibility of gaining permanent status. Regardless of the option, undocumented 
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children live at the mercy of state and federal administration policies. In turn, undocumented 

youth live have an identity without citizenship (Schmid, 2013).  

 The examination of the DREAM act and DACA executive order provide context to 

the current situation of DACA recipients. It outlines the proposals that impact this population 

as well as those who are undocumented but did not qualify for either option.  Undocumented 

youth occupy a grey area between illegal and semi-illegal since they did not come to the 

United States by choice. This demonstrates the complexities that unauthorized youth, 

communities, and legislatures confront with providing an authorized status. While some 

research has been done on the short-term impacts of DACA, it is unclear how such a status 

will impact them or how they will be received within their community once undocumented 

youth receive such a status (Gonzales, 2014). Despite legislation proposals, like DACA and 

the DREAM Act, that are determined at the federal level, states have also moved to pass 

legislation to determine the fate of unauthorized youth. North Carolina barred unauthorized 

youth from attending community colleges and later determined that unauthorized youth could 

attend if they paid out-of-state tuition. The state also attempted to keep DACA recipients 

from obtaining drivers’ licenses, and then later trying to mark their drivers’ licenses to 

indicate their status.  

 The political atmosphere generated by such legislation, and the reactions at the state 

level, beg the question of how do DACA recipients react to such an environment. While it is 

known that wages are impacted negatively by a temporary status, little is known how 

temporary status and the implications it has in the social settings where they interact with 
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others and build their social and career identities. Undocumented immigrants live in the 

margin of their communities while those who are granted temporary status live in limbo. In 

order for them to move out of limbo, they need to have access to a permanent status.  

Life Paths. The decision to move from one’s country of origin to another is not a 

decision that is made lightly, and yet, there is currently an estimated 232 million migrants 

throughout the world (United Nations, 2013) and an estimated total of 41 million in the 

United States (Migration Policy Institute, 2012). Beginning a life in a new country is one 

fraught with many challenges regardless of the road one takes to arrive at their host country. 

Regardless of a Latino immigrant’s status in the United States, documented and 

undocumented immigrants discover similar challenges when confronting separation from 

family, traditionality, and language difficulties (Arbona et al., 2010). Fear of deportation is a 

stress that authorized (documented) and unauthorized (undocumented) Latino immigrants 

face. However, while both groups report high levels of fear regarding deportation, 

undocumented immigrants report higher levels of immigration challenges. Authorized 

immigrants are afforded certain legal benefits, but a temporary status, as opposed to 

permanent, can impact an immigrant’s acclimation and ability to earn wages (Schmid, 2013)  

In an ethnographic study conducted between 2007 and 2011 examined the various 

pathways that undocumented Latino youth take upon high school graduation. This study was 

in a small-town setting and focused on the limitations and difficult decisions that 

undocumented Latino face once they are acutely aware of their status (Silver, 2012). The 

study found that despite a reactive political climate, ambitious undocumented students in this 
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small town in North Carolina received significant support from teachers, coaches, family 

employers, and other community members. Although the youth received this significant 

support, the study found that the students remained acutely aware of their legal exclusion that 

prevented them from access to higher education and certain job opportunities. This study 

demonstrates how structural limitations marginalize undocumented youth while also making 

them acutely aware of their status. Importantly, the study also demonstrates how perceptions 

within their community and its supportive network, can provide the youth with resources to 

attempt certain paths despite recognized structural and political barriers (Silver, 2012).  

Other studies offer evidence for understanding the immigrant experience. Berry 

(2003) found acculturation as the adaptation process of newcomers to the sociocultural 

context of the new or receiving society. The study offered a multidimensional acculturation 

model, implying that there are several paths in acculturation (Berry, 2003), including degree 

of adaptation to former communities and adaptation within new communities, and these 

models are more appropriate and informative than using single dimensional acculturation 

models (Miller & Kerlow-Myers, 2009). In another study, a qualitative analysis of Mexican 

immigrants’ career development found that limited education, low English language 

proficiency, and limited access to information are barriers to career progression (Shinnar, 

2007). Shinnar (2007) concluded that ethnic identity and other variables such as 

acculturation, language proficiency, and cultural values, are likely to affect immigrants’ 

career development. Interestingly, the study found that familialism, personalismo/simpatıa, 

valuing family time, friendliness, and kindness, were perceived as the undesirable 
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consequences of career progression.  

Research has also been conducted on the political discourse surrounding immigration. 

Oliviero (2013) argued that the political narrative has been presented as an “immigration 

state of emergency” that is “fueled by racialized and gendered discourses of national 

precariousness and belonging” (p. 1). Through an assessment of recent policies governing 

mixed-citizenship status families, Oliviero (2013) found that the rhetorics of protecting the 

security of a vulnerable national citizenry justify the disparate legal treatment of 

undocumented migrants and their US citizen children. By evaluating the years 2010-2013 

immigration enforcement legislation, the channeling of children from mixed-legal-status 

families into foster care, and new policies like prosecutorial discretion and Deferred Action 

for Childhood Arrivals, this research contributes to the feminist, ethnic, and migration studies 

literatures. Its rhetoric demonstrates that immigration is seen as much as a national security 

threat as it is an asset.  

Rumbaut and Komaie (2010) point out that immigrant groups experience gaps in 

social, economic, and legal status that are even greater than the gaps between native whites 

and blacks. By far the most-educated (Indians) and the least-educated (Mexicans) groups in 

the United States today are first-generation immigrants, as are the groups with the lowest 

poverty rate (Filipinos) and the highest poverty rate (Dominicans). These social and 

economic divides reflect three very different ways immigrants enter the country: through 

regular immigration channels, without legal authorization, or as state-sponsored refugees 

(Rumbaut & Komaie, 2010).  
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Social mobility is blocked by lack of legal permanent residency, and first generation 

Mexicans, Salvadoran, and Guatemalans enter the lowest level of the occupational hierarchy 

(Rumbaut & Komaie, 2010). For many ethnic groups, significant progress takes place from 

the first to the second generation. However, Rumbaut and Komaie (2010) argue that for 

millions of young immigrants, a lack of legal permanent residency status blocks prospects for 

social mobility. Having an undocumented status has the potential to cause difficulties for 

childhood arrivals that have grown up in the U.S. labor market.  

Wages & Economic Impact. Research suggests that job satisfaction for Latino adult 

workers is positively impacted by Anglo acculturation and ethnic identity, while it is 

negatively impacted by acculturation, perceptions of community, tenure, work hours, salary, 

and perceived discrimination/racism (Valdivia, 2012). Immigrant employees are often targets 

of discrimination (Binggeli, Dietz & Krings, 2013), which has the potential to lead job 

dissatisfaction.  

A detailed wage analysis of Latinos of Mexican, Central/South American, and Puerto 

Rican origins found that the wage structure facing second and third- and higher-generation 

Latinos is very similar to the wage structure of third- and higher-generation White workers 

(Fry, 2010). Unlike African American workers, more than half of the native Latino/White 

wage gap can be accounted for by the lower educational attainment and potential experience 

of native Latino workers (Fry, 2010). Wages are one measure of one’s success in the United 

States, and minority workers often earn less than white workers.  

There is little evidence that childhood arrivals fare better in the job market (Fry, 
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2010). Other factors need to be considered as to why this occurs. If youth are exposed to the 

same opportunities as their parents and aren’t afforded the opportunity to access higher 

education their socio-economic status could have less probability of changing.   

Naturalized citizens earn more than their noncitizen counterparts, are less likely to be 

unemployed, are better represented in highly skilled jobs, and also appear to have weathered 

the effect of the economic crisis more successfully (Sumption & Flamm, 2012). The wage 

gap between naturalized and noncitizen immigrants increased from 46% to 67% over the 

same period. Most of the gap between citizens’ and noncitizens’ outcomes is explained by 

the fact that naturalized immigrants have higher levels of education, better language skills 

and more experiences at work than noncitizens. However, attention is also drawn to the fact 

that employment of undocumented workers varies along the business cycle less than it does 

for documented workers. At the same time, the economic impact for providing legal status 

and citizenship to undocumented immigrants residing in the U.S. would allow for a 1.1 

trillion cumulative increase in the GDP (Lynch & Oakford, 2013).  This is due to wage 

increases and ripple affects through the economy.  

Experiences at Work 

 Latinos tend to be younger, and are more likely to be in the labor force than other 

immigrants, and are the largest source of immigrant workers in the United States. Immigrants 

typically work with a higher concentration of other immigrants in the workplace than native-

born workers (Flores et al., 2011). This is typically attributed to industry, language, and 

residential segregation. Social networks also have an important role in immigrants working 
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with individuals from the same country of origin (Frederick et al., 2014).  Minorities, such as 

Latinos, experience inequality at higher levels of power in the workplace as compared to 

White men while also experiencing disadvantages with respect to achieving higher levels of 

workplace power (Elliot & Smith, 2004). The influx of Latino immigrants into regions where 

historically there was a small percentage creates the perception that Latinos pose an 

economic and symbolic threat to the native-born, and that they might displace them in the 

workplace and community (Fennelly, 2008; Hetzler et al., 2007). However, employers recruit 

immigrants, particularly Latinos, to employ in rapidly expanding logistical industries because 

of the perception that they are reliable and amenable to flexible work conditions (Cisel et al., 

2003).  

 In one study that explored Latinos and work experiences in the Midwest (Flores et al, 

2011), five domains emerged when interviewing Latinos regarding their work experiences; 

survival and power, social connections, barriers to work, and access to work. Participants 

viewed work as a necessity to meet basic needs and provide for their family, while only one 

participant expressed aspirations to succeed at their job (Flores et al., 2011). Additionally, 

these workers described poor working conditions and represent a vulnerable workgroup, who 

would not be likely to speak out against because of cultural norms, fear of losing their job or 

deportation and language barriers (Flores et al, 2011).  

Criteria in hiring decisions vary between Latino and non-Latinos in the workplace. In 

an effort to increase diversity in the workplace, there is also the growing possibility that 

interviewers and interviewee will come from different backgrounds and different criteria of 
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what is important in the selection process.  Latinos give greater importance to subjective 

traits while non-Latinos give higher ratings on objectively assessed traits that are more 

closely linked to important aspects of Latino cultures such as community involvement, 

loyalty to family, friends and the organization, cooperation, group cohesiveness, and the 

desire to be friendly (Spero, 2006). Non-Latino selection factors included criteria that are 

central to US-based system of values.   

In comparing their work experiences in their home country and in the United States, 

Latino immigrant workers tend to focus on meeting basic needs as opposed to focusing on 

career development due to restrictions in employment access caused by lack of 

documentation, education or necessary language skills (Eggerth & Flynn, 2012). These 

factors play an important role in the conceptualization of work for Latino immigrants.  

Skill Development & Occupational Attainment  

Institutional differences across local labor markets shapes how immigrants develop 

skills in specific places, but also determine the localized obstacles they face in demonstrating 

and harnessing these skills for employment (Iskander & Lowe, 2010).  To explain the role of 

local institutions in shaping differences in skill development experience and opportunities, 

the concept of tacit skill is used, a term that is rarely incorporated into studies of the labor 

market participation of less educated immigrants.  

Acquiring good jobs is vital for the economic success of immigrants yet occupational 

attainment is understudied (Bohon, 2005). One particularly neglected aspects is the role of 

ethnicity in occupations beyond the ethnic niche. Research on the occupational attainment of 
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long-term Latino American immigrants from Mexico, El Salvador, Guatemala, Cuba, 

Ecuador, and Colombia in four metropolitan areas with large Latino populations generated 

findings showing that occupational attainment varies considerably by country of origin and 

destination across these areas, although important human and social capital factors are also 

significant variables (Bohon, 2005).  

Conclusion  

The literature has explored life paths of first, 1.5, second, and third plus generation 

immigrants in the United States. Countries of origin play a large role in adulthood outcomes 

for such immigrants regardless if they are born abroad or in the U.S. Countries of origin are 

often a predictor to determine education, earnings, whether or not people live above the 

poverty line, and if they came to U.S. with or without authorization. The literature also 

addressed some of the instability and marginalization of immigrant group experience. Some 

literature addresses aspects of citizenship theory and wage gaps between temporary and 

permanent residency status. Some address the issues with the deferred action work permits.  

While the deferred action work permits have helped immigrant childhood arrivals, the 

literature does little to understand their perceptions on career ambitions and how they are 

received in the workplace. The literature also appears to simplify the experience the of 

undocumented Latino youth in the U.S. or they have been completely ignored altogether. 

Temporality of the work permits is only addressed in two studies, thus reducing DACA 

recipients’ positionality in the United States. Community perceptions of immigrants are only 

addressed in one study. Small southern communities have a desire to help immigrant youth, 
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but studies found immigrants are treated differently if they are adults.  

Systemic and structural barriers are presented when youth immigrant development is 

discussed, but at the same time there are limited definitions of success. Most of the literature 

defines success in terms of wages and access to education. While these are indicators to 

success, the literature virtually ignores other success indicators such as enjoying one’s 

profession, home life stability, and integration into their community.  

The literature also does little to address youth immigrant workers and their careers. It 

is clear that the instability of the Deferred Action for Childhood Arrivals executive order, the 

strong language that indicates that they do not have lawful status, state level reactions to the 

work permits, marginalization of their families within their community, and instability of 

their home situations, previously undocumented youth face several barriers to building a 

career and being fully integrated into the workforce. The literature does not address their 

perceptions and how they confront obstacles and barriers, if they do at all. Using the social 

identity theory (Tajfel, 1979) and self-categorization, this study addresses DACA recipient 

experience at work and the how they develop their social identities. The literature 

demonstrates that this is a large area for exploration. 
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Chapter Three: Methods 

As discussed in chapter one, the purpose of this qualitative case study was to gain a 

better understanding of young adult Latino immigrants’ experiences before and after being 

granted DACA, and the impact DACA, the temporary work authorization for young 

immigrant adults, has on work and career perceptions. The following research questions 

guided the study: (1) How has Deferred Action for Childhood Arrivals impacted experiences 

at work for its recipients? (2) How have personal and workplace experiences since receiving 

Deferred Action for Childhood Arrival shaped social identity for recipients?  

This study proposed to use an exploratory multiple case study research design guided 

by a participatory worldview. The case study included five cases (individuals) in order to 

produce cross-case comparisons. I reviewed qualitative cross-case study design and the 

rationale for this approach. In the sections that follow I highlight design elements that are 

incorporated for reliability and trustworthiness of the research approach, participant selection 

criteria, the data collection processes, followed by the methodology of data analysis. Ethical 

considerations are addressed, and then the limitations of the study are outlined. The final 

section describes the role of the researcher.  

Overview and Justification of Methods  

 A qualitative methodology allows for in-depth examination of participants’ lived 

experiences and the current phenomena. Qualitative research methods are well suited for 

contexts when a problem or issue requires exploration. It is also needed to hear silenced 

voices in studying a group or population (Creswell, 2007). Additionally, qualitative research 
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is conducted to empower individuals to share their stories, voices and decrease the power 

relationships that often exist between the researcher and participants (Creswell, 2007). 

Qualitative research also allows for capturing rich depth of information of the phenomena 

and how it impacts participants.  

This study proposed a qualitative case study research design to examine DACA 

recipients’ experiences at work and development of social identities. Creswell (2009) 

describes qualitative research as a way for exploring and understanding the meaning 

individuals or groups attributed to a social or human problem. Techniques that can be used 

during qualitative research include emerging processes, inductive data analysis built upon 

patterns and themes, and the researcher interpreting the meaning of the data. Five types of 

qualitative research are discussed by Creswell (2007): 1) ethnographies, which are used to 

observe and study a group in its natural setting for an extended period, 2) grounded theory in 

which the researcher develops a theory based on the view of the participants, 3) case studies, 

which are used to explore a system (program event, activity, process, or one or more 

individuals) bounded by time and activity, 4) phenomenological research in which the 

researcher used the lived experiences of participants to understand a phenomenon, and 5) 

narrative research, which is used to provide in-depth looks at the lives of individuals through 

stories. 

Case study research attempts to understand situations in its particular context 

(Merriam, 1998) and can involve the collection and analysis of numerous empirical 

materials, including personal narratives, interviews, historical texts, visual artifacts, and other 
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items that describe moments and meanings in the lives of the individuals studied. Case study 

methods allows for a type of exploration of a phenomena that is isolated to a particular 

group, and the qualitative case study approach is a “ holistic framework that uses the 

narrative to capture an individual’s subjective life experience as a story,” (Del Corso & 

Rehfuss, 2011).  

Case studies are intended to explore a topic thoroughly and reveal the essence of the 

phenomenon (Baxter & Jack, 2008). Robert Stake (1995) suggests using a naturalistic 

generalization approach, stresses the importance of philosophical underpinnings of the case 

study method, and the importance of context description. In a case study, the researcher is a 

biographer who examines a certain section of an individual’s life through rich and 

comprehensive description (Stake, 1995). Because I see alignment between these 

descriptions of case study research and the purpose of my study, I believed the decision to 

use a case study design was appropriate. 

Foundations of the Study  

  An advocacy and participatory worldview was used in order to share in the research, 

allow exploration, and create a narrative that shares the story of DACA recipients through 

giving a ‘voice’ to their experiences of entering the workforce with such work permits. In 

addition, Creswell (2007) writes that the advocacy/participatory worldview may change the 

institutions in which participants live and work, or even the researchers’ lives.  

As participants shared stories of their immigration experiences and engaged in co-

construction, the researcher can become aware of the personal myth that encapsulates and 
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unifies the totality of their identity (Del Corso & Rehfuss, 2011). The study used a grounded 

theory methodology that involved an inductive process in which the researcher is guided by 

the analysis of data to develop an understanding of phenomena grounded in empirical 

observation and constructivism. In other words, reality is understood subjectively, and 

meaning is created through the interactions between researcher and participant and critical 

ontology – reality as mediated by power and political concepts – with respect to ontology.  

Participants are experts on their lived experience. The study also used critical ideology, 

which presupposes that the construction of reality occurs within a social and historical 

context in which power relationships play a large role. This grounded theory approach served 

as a complement to the phenomena, theoretical framework, and the case study method.  

Design of the Study   

 A modified instrumental case study was chosen to investigate DACA recipients 

(bounded by time), their experiences prior to and upon receiving DACA, as well as their 

experiences at work and social identity development (bounded by activity). A modified 

instrumental case study design was used to provide a detailed understanding of the 

phenomena of this population’s perceptions on their personal experiences and experiences at 

work and social identity development using in-depth data collection and holistic analysis. 

The research questions that guided this study were: (1) How has Deferred Action for 

Childhood Arrivals impacted experiences at work for its recipients? (2) How have personal 

and workplace experiences since receiving Deferred Action for Childhood Arrival shaped 

social identity for recipients?  
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This study used a multiple-case study approach, examining five cases total with 

common themes compared as they emerged. I chose to study five cases in order to provide 

significant depth for each case without weakening the overall analysis (Creswell, 2009).  

Robert Stake (1995) describes the nature of case study research as involving the use 

of experiential understanding, interpretations as a method, and a holistic approach to 

understanding phenomena. Further, he suggests a case study protocol to conduct case study 

research. I used a modification of this protocol, which is described below:  

1. Determine the criteria for the selection of cases. The first step according to Stake 

(1995) is determining whether the case is intrinsic or instrumental. Intrinsic case 

studies involves exploration of one particular case to learn more about it, and does 

not result in the expectation that it will have implications for other case studies. 

Instrumental case studies involve the exploration of one case to gain insights into a 

particular phenomenon in order to provide insight to something else. My proposed 

study was an instrumental case study because it focused on the DACA experience 

of multiple individuals; it is the experience that binds the participants together.  

2. Form research questions, issues, and information questions. Conducting a case 

study involved developing conceptual structures or ‘issues’ as referred by Stake 

(1995). Issues described as being connected to political, social, historical, and 

personal contexts help researchers develop a conceptual framework that will guide 

the study. Research questions are accompanied by ‘issue statements,’ develop 

throughout the study, and guide the data gathering and report writing processes. 
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For my study this protocol guided me to focus my ideas, write chapters 1 and 2, 

and determine the best research design. It helped me identify the social, political 

and personal contexts for the case study, and identify the questions that best fit the 

study’s design. The definition of the case was developed using the current context 

and analyzing available literature.  While issue statements were not developed, the 

concept was present as I prepared the design.   

3. Gather data. A plan for gathering data includes outlining a) the definition of the 

case, b) the research questions, c) identification of helpers, d) data sources, e) 

allocation of time, f) expenses, and g) intended reporting. Researchers may also 

need to gain access by obtaining the appropriate permissions, perform 

observations, create a description of the context, conduct interviews, and review 

documents. Once the case was defined, the research questions were determined. 

Identification of helpers was outlined in the section regarding participant selection. 

The time and expenses were developed based on estimated interview length and 

available documents for review.  Expenses were not a required consideration for 

the study.  

4. Analyze and interpret data. Stake (1995) recommends two methods of gathering 

meaning from a case. One, through direct interpretation of the individual instance, 

or two, through aggregation of instances until something can be said about them as 

a group. The researcher also searches for patterns and consistency or 

‘correspondence.’ Finally, the researcher makes naturalistic generalizations or 
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conclusions that are reached when a researcher constructs the experience of the 

participant so well that the reader feels as if they experienced it themselves. This 

makes the case more understandable for the reader. In order to make connections 

between individual cases, I used the method of aggregation.  

5. Consider case study researcher roles. Stake (1995) suggests that the case study 

researcher plays several roles including that of teacher, advocate, evaluator, 

biographer, and interpreter. The interpreter role is central since case study research 

requires that the researcher clarify descriptions and shape interpretations. Stake 

(1995) also mentions relativity and the idea that the value of interpretations can 

vary based on their credibility and utility. As the researcher, Stake’s (1995) 

description of the roles helped better understand my role in defining the study, 

communicating the study to participants, and sharing participant stories. My 

awareness of these roles and my influence on them was central throughout the 

study. Building trust with participants was essential to successfully employing the 

researcher roles.  

6. Use triangulation. To ensure that researchers are accurate in their measurement 

and logical in their interpretation, Stake (1995) suggests validation through the use 

of triangulation. Four methods of triangulation are mentioned: (1) data source 

triangulation, (2) investigator triangulation, (3) theory triangulation, and (4) 

methodological triangulation. In addition, using member checking is recommended 

to ensure that data is represented accurately and providing room for alternative 
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interpretations. I employed data source and methodological triangulation. 

Additionally, I used member checking to ensure accurate representations and 

interpretations.  

7. Write the report. In order to complete the final step of writing the report, Stake 

(1995) suggests organizing the report early in the process. Reports should be 

written to enhance the readers’ understanding of the case and promote naturalistic 

generalization. Instead of using a storytelling technique, case studies should be 

written as either (1) a chronological or biographical development of the case, (2) a 

researcher’s experience of getting to know the case, or (3) individual descriptions 

of major components of the case. I used individual descriptions to write the report, 

and changed as appropriate to enhance the readers’ understanding.  

I closely followed the protocol as outlined by Stake (1995) with a few modifications. 

I did not use issue statements throughout the study although they did guide the formation of 

the research questions. Triangulation was conducted to cater to the study’s design. Stake’s 

(1995) protocol guided my study to enhance the participant stories, provide the appropriate 

rigor for each step of the study, and connect the study’s definition, research questions and 

interpretation of results.  

Participant Selection  

 Qualitative studies often employ a purposive sampling technique, which allows 

researchers to choose participants, and selects research sites based on their ability to 

purposefully provide an understanding of the phenomenon (Creswell, 2009). Due to my 
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involvement in the Latino community throughout the state of North Carolina, and the fact 

that many immigrants live in a mixed family status of authorized and unauthorized 

immigrants, I had access to a number of potential participants. Contacts within my network 

helped me reach out to potential participants that met the study’s requirements, and provided 

participants the opportunity to share their immigration story prior to receiving DACA, post-

DACA, and how DACA has changed their experiences at work and social identities. For this 

study, I interviewed five participants.  

 There were two phases of participant selection. The first phase involved two distinct 

criteria. The first criteria were the DACA qualifications as set forth by the federal 

government. Under this definition, DACA criteria is as follows:  

1. Were under the age of 31 as of June 15, 2012; 

2. Came to the United States before reaching your 16th birthday; 

3. Have continuously resided in the United States since June 15, 2007, up to the 

present time;   

4. Were physically present in the United States on June 15, 2012, and at the time of 

making your request for consideration of deferred action with USCIS; 

5. Had no lawful status on June 15, 2012; 

6. Are currently in school, have graduated or obtained a certificate of completion 

from high school, have obtained a general education development (GED) 

certificate, or are an honorably discharged veteran of the Coast Guard or Armed 

Forces of the United States; and 
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7. Have not been convicted of a felony, significant misdemeanor, or three or more 

other misdemeanors, and do not otherwise pose a threat to national security or 

public safety. 

The second set of criteria was created for my study based on the research questions. 

These criteria were: participants needed to be Latino young adults, between the ages of 20 

and 33, who have obtained or changed employment after being granted DACA, who have 

been working in their new job for six months or more, and have an education of high school 

or beyond.  The age criterion fits with USCIS’s minimum requirements, and also allowed for 

individuals to have some life experience after high school when they would become more 

aware of their unauthorized status. Six months of work experience in a new job or jobs 

allowed for participants to experience the impact of having a work permit. A high school 

education or beyond aligns with the USCIS education requirement, and is often the minimum 

required for a new job. Since this study focused on the group where DACA has had the most 

impact, participants will be from Mexico, Central or South America. Particularly, I would 

like to find a sample of DACA recipients who are proportionate to DACA petitions based on 

country of origin. Based on the information the USCIS has released, 80% of DACA 

applicants are of Mexican origin (USCIS, 2014).   

The second phase of participant selection was contacting individuals in my social and 

professional network to determine if they knew anyone who met the criteria and might be 

willing to participate. Participants were chosen based on the snowball-sampling method. 

Once initial contact was made, I followed a script to briefly introduce the purpose of the 
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study (see Appendix D), and request their participation. I used my network of contacts to 

ensure that potential participants met the criteria and were willing to participate before 

contacting them.  I continued using the snowball method until I found the appropriate 

number of participants that met the criteria and were willing to participate. Once I had the 

appropriate number of participants, I initiated contact with them and provided an introduction 

to the study and preliminary interview to ensure that they met the participant criteria, 

understood the purpose of the study, and were willing to participate.  See Appendices D, E, F 

and G for detailed information on the selection criteria, introduction, preliminary interview 

and consent forms.  

Data Collection Procedures  

Data collection occurred through a number of means, but particularly through two 

main means: review of legislative documents, its history and current status, and semi-

structured interviews. Before conducting the study, I conducted two pilot interviews with 

individuals who did not participate in the study, but meet the criteria mentioned above. 

Interviewing these individuals allowed me to practice my interview techniques and evaluate 

what part of the process needed to be modified. Requesting feedback at the end of the 

interviews helped me determine where improvements were needed. I worked with my Chair 

and committee as needed to make any modifications to the interview guide. 

After participants were identified, provided the introduction, and the preliminary 

interview was complete, participants were asked to complete a worksheet (see Appendix G) 

regarding their experience in receiving DACA and their experiences at work since obtaining 
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new employment. The worksheet included questions that prompted participants to recall the 

when they arrived to the United States, the DACA application experience and their initial 

experiences at work. See appendix G for the worksheet.  

For each participant, once the worksheet was completed, an interview was conducted 

at times and locations that were convenient, and lasted approximately 45 to 75 minutes. The 

interviews consisted of questions that explored the immigrant experience, the DACA 

application process, experiences at work, and the development and modifications of their 

social identity. Participants were made aware that they did not have to answer questions they 

do not want to answer for any reason. I used post-interview comment sheets to record my 

initial thoughts about the interview, determine ways to improve the next interview, and 

record anything that requires additional information or clarification from the participant. See 

Appendix K for the template I will use. Interviews will be recorded on a password-protected 

device, stored on a password-protected computer, and audio recordings of the interviews 

were destroyed upon the completion of the study. There will be no individual identifiers on 

the transcriptions, and the participant key linking a recording/transcript to an individual will 

be kept secure in a location away from the computer. 

Data Analysis Procedures  

 Creswell (2009) suggests beginning by organizing and preparing the raw data 

(transcripts, field notes, images, etc.) for analysis. After reading through all of the data, the 

researcher should then code the data either by hand or using a computer. I identified themes 

and created a description from Social Identity Theory (Tajfel & Turner, 1979) and the 
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experiences at work they described, interrelating the two. Finally, the meaning of the themes 

and descriptions were interpreted. Once the interviews were conducted, I transcribed them, 

and searched for themes and any anomalies across the interviews. Since this study used an 

advocacy/participatory worldview, I conducted member checking throughout my analysis to 

ensure that the meaning they have created is what I understood since the participants are the 

experts in their lived experience. Additionally, the construction of this reality occurs within a 

social and historical context in which power relationships play a role.  For my study, I 

followed the open coding and then inductive coding methods.  

 Open coding. Due to the nature of the study, and the sparse information available 

that provides insight to the phenomenon, open coding was the most appropriate in examining 

the data. Open coding allowed me to explore and analyze the data without any predetermined 

idea about which codes I will use in the process and allowed me to find major categories of 

information (Creswell, 2007).    

 A priori coding.  Once open coding was complete, I used a priori coding to link the 

words, phrases, and ideas from the transcripts to Social Identity Theory (Tajfel & Turner, 

1979) to better understand DACA experiences at work and social identity development. The 

intent of a priori coding was to understand, from a particular point of view (Social Identity 

Theory), more about the phenomenon at hand. A priori codes were preexisting codes from 

the Social Identity Theory (Tajfel & Turner, 1979) and were applied to data if the code 

matched. Peer coding techniques were used to improve trustworthiness of the a priori coding 

process for this study. The approach postulated that individuals shape their identities by self 
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and social categorization, the evaluation of such categorizations, and the value placed on 

belonging to such social groups (Tajfel & Turner, 1979). The codes that emerge in the 

interviews helped to identity patterns and provide guidance in describing findings and 

implications for future research. See Appendix L for a list of preliminary codes, and how 

these codes may contribute to answering the research questions.  

Reporting the Findings  

 The intent of this study was to understand DACA recipients’ experiences at work and 

social identity development. Upon coding the interview data, and negotiating the data 

analysis, the data from the interviews was organized to provide a picture of participant 

stories. The themes and patterns that surfaced during the interviews were used as a guide to 

share the biography that described their personal experiences and experiences at work. It was 

also used to identify patterns and processes in the emergence of social identity and how it 

compared to pre-DACA social identity.  

Ethical Considerations and Trustworthiness 

 A qualitative study such as this requires that the researcher understand his or her role 

in the participant-researcher relationship and uphold appropriate responsibilities for 

conducting ethical and trustworthy research. Researchers are responsible for maintaining 

trustworthiness standards when conducting research that involves human participants (Stake, 

1995). Responsibilities include the need to maintain the trust of participants, and the need to 

earn the trust of readers so that they believe the results and implications of the study are 

accurate. Several steps were taken to develop and maintain this trust.  
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  First, I obtained approval from North Carolina State University’s Institution Review 

Board (IRB) to ensure my study complies with ethical standards. Second, I carefully 

described the Informed Consent process to each participant before starting the interview, and 

obtained participant signatures where they acknowledged the study benefits and risks. 

Interviews and follow-up discussions were arranged at times and locations that were 

convenient for participants. There was also no pressure to participate in the study, and 

participants were told they can withdraw from the study at any time for any reason. There 

were not any anticipated negative results from participating in this study, and perhaps a direct 

benefit from such participation.  

Confidentiality was maintained throughout the study by creating pseudonyms, saving 

real names separate from the electronic records and transcripts, and altering or avoiding the 

use of direct quotes that could have identified the participant.  I also worked to develop trust 

with participants and readers by using member checking to ensure that my transcriptions 

were accurate. I provided each participant with my interpretation of his or her interview and 

each participant will be able to offer feedback and suggest changes to the texts. Lastly, to 

earn the reader’s trust, the actions and decisions I made throughout this study were as 

transparent as possible. 

 Individuals and groups who may be interested in the results include Human Resource 

Development practitioners, employers, and those who work and form part of the 

unauthorized or previously unauthorized community. Employers and organizations will find 
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information regarding the integration of such individuals in their workplace advantageous as 

this talented group continues to integrate into the formal workforce.  

Limitations  

 There are standard limitations to this qualitative, modified instrumental case study 

that are generic to these types of studies. Since there is no a way to determine which segment 

of this population received their work permits via DACA, as the researcher I needed to trust 

that the information that participants provided me was true and as accurate as they knew it to 

be. Due to the inability to access information on DACA recipients, I shared my control over 

the selection process with friends and colleagues that I knew and trusted. Sharing the study 

opportunity within my network was necessary to gain access to participants, and ensured that 

I found participants who were representative of the population being studied. Additionally, 

the focus of this study was on those individuals who have gone through the DACA 

application process and were approved. Although there is available data on those who have 

not applied to DACA, the focus of this study was on those individuals who went through the 

DACA application process and was approved. This focus could limit the generalizability of 

its results however. 
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Chapter Four: Findings 

The purpose of this qualitative case study was to gain a better understanding of young 

adult Latino immigrants’ experiences before and after being granted DACA, and the impact 

temporary work authorization for young immigrant adults may have had on experiences at 

work. In addition, the study sought to explore if DACA had any impact on participant’s 

social identity. Many DACA recipients have gained new employment and their actions 

suggest a desire to gain upward mobility in their personal, financial and work lives (Gonzales 

and Bautista-Chavez, June 2014). These DACA recipients—those who utilized the federal 

process to gain employment—are the focus of this study. 

As described earlier, the study investigated the perceptions of this group of DACA 

recipients to understand how their previous experiences and social connections have shaped 

their perceptions of their workplace experiences as well as their social identities. The study 

follows Tajfel & Turner’s (1979) social identity theory, and posits that the work-related plans 

and decisions DACA recipients make are influenced by which social groups they feel they 

belong and to whom they connect.  

For this study, data was collected using in-depth semi-structured interviews with five 

DACA recipients who have obtained DACA approval and have gained at least six months of 

work experience in a new job after obtaining their work permit through DACA. The study 

also used a questionnaire to gain more insights into the participant’s formative experiences of 

coming to the United States and length of time they had unauthorized status before obtaining 

DACA.  
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Learning the stories of these DACA recipients prior to and after receiving their work 

permits may help to understand how far reaching DACA can be in the lives of its recipients. 

The following research questions guided the study: (1) How has Deferred Action for 

Childhood Arrivals impacted experiences at work for its recipients? (2) How have personal 

and workplace experiences since receiving Deferred Action for Childhood Arrival shaped 

social identity for recipients? This chapter presents the findings of the study. First, I briefly 

describe the participant pool, and second I provide a summary of each participant story. 

Third, I answer the research questions using a priori and open coding analysis methods.  

Participant Profiles 

 The participants range from ages 20 – 33, are from either Honduras or Mexico, came 

to United States between ages 8 – 17 years old, and have a varying work experiences (see 

Table 1). For anonymity purposes, the participants are referred to by their pseudonyms 

Angela, Raul, Marco, Josefina and Isais. The participant’s profile is intended to provide in-

depth looks at the personal experiences and backgrounds specific to their immigrant 

experiences. Following Tajfel (1979), the study assumes these backgrounds shaped who they 

are as individuals as well as their social identities. Direct quotes are used throughout as a way 

to share the essence of their experiences and perceptions.  

 The table below provides participant demographic information using their 

pseudonyms. The table also outlines their countries of origin, highest level of education 

attained, and current job. The information described here is derived from the participant 

questionnaires they completed prior to the semi-structured interview.  



57 
  
 

 

 

Table 1.1 Participant Descriptions 

Name Gender Age Country 

of origin  

Education Job Title 

Angela Female 33 Honduras Some college Staffing coordinator  
 
 

Marco Male  24 Honduras  1 year college Mechanical 
electrician  
 

Raul Male 33 Mexico  Some college Emergency 
Monitoring Service 
Coordinator  
 

Josefina Female 20 Mexico 3 years university Resident Assistant  

Isais Male  28 Mexico Master’s degree, 

MBA 

Assistant Director & 
Latino Community 
Coordinator 

 
 
 
Angela. Angela is a 33-year old female who works as a Staffing Coordinator and 

Interpreter for a medical staffing firm. She came to the United States from Honduras in the 

year 2000 when she was 16 years old, and applied for DACA when she was 29. It took her 

approximately two months to find her first job after receiving her work permit. She has been 

working in her current position for approximately 8 months. Angela has some college 

education and a C.N.A. license.  

 Angela recalls the decision to come to United States and stay permanently. She 

remembers the struggles her family faced in adapting to the new culture, and her frustration 

in pursuing a career and job that she enjoyed. Angela said that she was fortunate to live in a 
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community where people were friendly and welcoming, and she stumbled into freelance 

work serving as an interpreter for individuals who struggled with the English language. 

While Angela believed that the community was welcoming, her main social networks and 

connections were other Latinos in the community.  Her main connections were her 

immediate family members and people at the local church she attended. When she talked 

about groups to which she felt excluded, she indicated that she never felt excluded form any 

social group or network. Angela says, “I never experienced racism or discrimination as I was 

growing up, but I know other people who had difficulty building their lives due to those 

restrictions and limitations they faced.” Her experiences with systemic restrictions weren’t 

connected to the individuals who placed those restrictions. Angela wanted to become a nurse 

or work in the medical field, but her lack of work authorization prevented her from pursuing 

such a career.   

 Angela describes the DACA application experience as exciting and also a little bit 

scary. When she received her work permit she recalls crying and considered her work permit 

and driver’s license as her freedom. She prayed for an opportunity to go back to her country 

and see her family. She felt that DACA would give her that opportunity, and it was the 

answer to her prayers. She obtained help in gathering the documents needed for her DACA 

application. At first she was told she qualified, and upon gathering all of the information the 

people who were helping her then told her she didn’t qualify. Angela made the decision to 

apply anyway, and was able to obtain her work permit.  
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 Angela moved away from the town to where she originally arrived in the United 

States with the hope of pursuing better job opportunities with better pay. After moving to a 

larger city, Angela gained part-time employment as a Staffing Coordinator. She had been 

there about eight months, but was looking for a full-time job that would allow her to spend 

time with her family on the weekends. Angela also still wants to finish her degree.  

 Marco. Marco is a native of Honduras who came to the United States with a “coyote” 

by crossing the U.S./Mexico border with his little brother when he was 9 years old. Marco 

recalls his experience arriving to the U.S. with a lot of clarity, and being stopped at one of the 

border checkpoints particularly stuck out to him. He describes arriving at one of the 

checkpoints, “My little brother had light skin so he was able to go through the checkpoint 

without any problems, but they stopped because of my skin.” Marco moved to Guatemala for 

a year before spending two month in Mexico and crossing the border into the United States 

due to the dangerous living conditions in his home country.  

 Marco claims all of his memories growing up are in the United States, and clearly 

remembers his first ESL teacher. Although he knows he is not from the United States, this is 

the place where he grew up. While he was in high school, a teacher came and asked him to 

participate in an organization that supports future farmworkers. He also had the opportunity 

to participate as a leader the same organization.  Marco also joined the soccer team, was 

connected to his family and church friends. The majority of the people with whom Marco 

was connected were also Latinos in the community. He felt excluded from other groups of 
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individuals due to the economic condition of his family and the language barriers he 

experienced. His family tended to keep to himself.  

Marco had plans to continue studying and obtain a degree from a four-year university. 

He did go to community college for a little bit after high school but it was too difficult 

between working and paying out-of-state tuition. Marco decided to apply for DACA because 

he had to decide if he was going to return to his country or stay in the United States. He 

applied to DACA because he wanted to stay. He worked to save up the money, and was 

excited to receive his permit. After receiving his permit Marco found a new job that paid him 

more that he was paying at his previous job. He was also able to escape a work environment 

where unauthorized workers were typically abused by making them work in unsafe 

conditions, never receiving overtime pay, and paying below the market value for the work he 

did.  

While Marco expresses that he doesn’t feel different from his coworkers, he also 

admits to not sharing his complete self in the work environment. He presents himself 

differently. He feels as though he can talk and interact with anyone, but a lot of it is “how 

you present yourself.” There are a few coworkers that know his status, and they are the 

individuals to whom he feels more connected. He said, “Once you’re in the company and go 

through the process, they don’t know anything about you unless you tell them. In regards to 

others knowing about DACA, he says, “A lot of people aren’t aware. Some people are naïve 

and they have no idea. Some people think I’m from Puerto Rico.”  
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 Raul. Raul came to the U.S. from Mexico at the age of 14 with her family. His most 

vivid memories were being different even from people who were from his home country of 

Mexico. He also recalls making the soccer team after trying out, but not knowing much. It 

was difficult for Raul to learn the culture, and initially find a space to fit in at school. He 

remembers the sadness he felt when classmates and other Latinos telling him that he was not 

from Mexico. The social networks that Raul recalls were his immediate and extended family 

as well some classmates and fellow soccer team players. Connecting to others made Raul feel 

relief and comfort. Most of Raul’s connections were other Latinos in the community. Once 

he moved to college, he did not feel connected particularly since he only attended one 

semester before having to withdraw.  

 Raul applied for DACA to have more options and live better. He had a desire to 

pursue things he had not been able to pursue prior to DACA. Raul feels that the United States 

is his first country and wanted to become a member of it. However, receiving DACA was 

difficult for him to believe even after getting his work permit. As he reflected on his 

experiences at work, he often thinks about how much he could have done had he been able to 

obtain his work permit before now. He is more confident and thinks differently than before. 

He is also not afraid to speak with others like he might have been in the past. He is able to 

speak with the CEO or other people at this job without any problems.  However, the people 

with whom he now works are quite different from him and no one there knows his status. All 

of Raul’s connections were and are Latinos. The individuals with whom Raul has started 

making connections include non-Latinos. 
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 Raul has had a lot of pleasant surprises since receiving DACA, and his social 

networks have expanded. Some of his previous connections view him differently because he 

is trying to take full advantage of this opportunity while they are stuck doing the same things 

they have always done. The future of DACA worries him although he tries to not let it dictate 

his plans or the goals he pursues. The temporary nature of DACA is something that he cannot 

ignore.  He feels more positive about his life path and his future studies and profession.  

 Josefina. Josefina came to the U.S. from Mexico when she was eight years old. At a 

young age, she noticed the disadvantages and limited in her hometown experienced, and she 

had a desire to pursue an education and learn English. She remembers her journey, and the 

difficulties she experienced in trying to obtain the education and opportunities she desired. 

Josefina lived in a town in North Carolina that had a large concentration of Latino 

immigrants and a lot of her classmates were Latinos. However, she felt like no one supported 

her or believed in her education. This experience aided her in finding classmates who had 

similar experiences and dreams. The town where she grew up was small, and her classmates 

were also the connections that her and her family had in the community. Her sophomore year 

of high school she felt that she received her first real opportunity at an education when she 

entered a mentor program with a Latino college student. This experience made her feel that 

the education system was welcoming her to be a part of society. Additionally, a local Latino 

non-profit organization allowed her to volunteer, participate in a youth group and start to 

shape her leadership skills.  
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 Josefina remembers being close to her family and the employees at the local Latino 

non-profit organization. She also remembers being very connected to classmates who had 

similar lived experiences. She felt disconnected to the teachers and counselors at school. She 

felt very unsupported, and recalls what a counselor said to her when she told the counselor 

that she wanted to go to a four-year university, “Your people don’t usually go there”, and 

“good luck with that.” It’s a memory that stuck with her and confirmed that the education 

system failed her by not believing in her and integrating her into it.  

 Josefina always dreamed of going to a four-year university, and wanted to provide 

higher education to women who do not normally have access to it. She recalls that when she 

was younger she wanted to be connected to people who were like her. However, as she 

continued to pursue her education she became a resource to her extended family and friends. 

At the university, she has begun interacting with non-Latinos, and people that work in places 

other than a non-profit organization. She had to learn to communicate with these groups, but 

as she has started to connect with these different groups she is able to connect with them 

emotionally. Josefina has learned that she is more than what her identity and immigration 

says she is.  

 Josefina has had two jobs since obtaining her work permit. One was in a restaurant 

and the other is at the university she attends. She had difficulties in people referring to her as 

the “Mexican girl and never by my name” and making her feel less than others. She also has 

to explain to others what DACA is and they do not seem to understand it very well. It has 

also limited her future education and employment options since she does not know if DACA 
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will be removed and it will not allow her travel as freely as other people can. When people 

ask her about DACA she often feels sad, “every time someone asks me what DACA means I 

feel really sad. I’m sad because when I think of the opportunities I have I know they are 

limited.”  

 DACA makes Josefina feel like she is in limbo and like she broke that first glass 

ceiling but the second one. Despite this limbo that she feels, Josefina feels like DACA has 

given her the confidence to raise her voice and the responsibility to speak up for others. It 

also piqued her interest in continuing her education after obtaining a four-year and moving 

towards advocating for others beyond filling their basic needs. Josefina doesn’t want to 

stigmatize DACA, but while there are benefits she does not feel free.  

 Isais. Isais came to the U.S. from Mexico when he was 13 years old. The first time he 

crossed the border in Arizona, he was sent back. It was a difficult journey. He remembers 

that is was a difficult transition to arrive to North Carolina because there were not a lot of 

Latinos at the time. He felt very isolated, even from his own people, because he is gay. He 

also struggled with the English language and had great difficulty connecting with others. 

Despite these initial difficulties, Isais did not want to give up. He recalls a teacher coming to 

him in school to tell him that he made the highest grade in the algebra class and thought that 

he could continue his education. Isais was connected mostly to Latinos in the community, 

was close to his family and other Mexicans in the community, and saw his role as a leader. It 

was difficult for him to be a part of the larger community. Isais realized that he wanted to 

give back to the community by helping others, and he wanted to help other young people. 
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Isais also realized that he wanted to be one of the first in his family to get a college degree. 

Once Isais went to the university, recalls that each semester was difficult because he was not 

sure how he was going to pay for it, and he hard to work extra to pass.  

 Isais learned about DACA from the news and at first he did not understand it. He got 

a text message from a friend congratulating him, and thought DACA was going to be great 

for those who qualified. The interview and selection process was a lot different from what he 

experienced pre-DACA. His first job included the phone and in-person interviews and the 

process at his current job was a long process with a lot of competition. Isais is happy because 

he is in the job of his dreams. He can promote diversity and be among a diverse group of 

people, help his community, and serves as a motivational speaker for young people. He feels 

as though he can choose the job he wants now instead of just hoping to find work. Isais is 

able to connect with non-Latinos and act a resource and voice for others. He feels like this is 

a big responsibility.  

 Isais feels like he has changed because he feels more comfortable. Before he did not 

always he that he was gay, but now he feels more outspoken about it. He is still connected to 

people from high school and participates in all sorts of different groups including 

participating in activities that are LBGTQ related. He does not feel a connection to 

individuals who are homophobic. He does his best to understand them, but it is quite 

difficult. Isais is no longer afraid, and has experienced good surprises with DACA. The 

options with DACA, however, are limited, and people are worried about what is going to 

happen with it.  
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Answering the Research Questions  

 The above pages have provided profiles that represent the in-depth analysis of 

interview transcripts. I will now answer the following research questions:  

1. How has Deferred Action for Childhood Arrivals impacted experiences at work for its 

recipients? 

2. How have personal and workplace experiences since receiving Deferred Action for 

Childhood Arrival shaped social identity for recipients?  

Research Question 1. My study showed that participant perceptions are a 

combination of what they know, how they think, the interpretations of their experiences, and 

how they view their position within their in- and out- groups. More specifically, participants 

felt different from the larger community, and believed they had limited experiences 

compared to their peers and coworkers. Participants identified with individuals who have 

lived similar experiences, and connected better with individuals at work who know and 

understand their stories. However, the study also found that participants gained a new sense 

of legitimacy by obtaining employment through DACA. 

Open coding was used to reveal themes among participants involving their 

perceptions about experiences at work and development of their social identity. 

Consequently, the answer to research question 1 is: The DACA recipients in this study 

perceived that DACA legitimized the value they bring to the workplace; however, DACA did 

not erase the perception of being different from others. The participants value a workplace 
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where their skills are valued, and are seen as being more than a Latino immigrant. 

Additionally, DACA recipients have more confidence when entering the workplace, and are 

starting to feel connected to others. The sections that follow present the themes discovered in 

the interviews and are categorized as follows: (1) To DACA recipients their work is no 

longer just a job; (2) DACA helps participants feel more confident; (3) Their past does not 

define their present or future; and (4) DACA has piqued goal and career aspirations for its 

recipients.  

To DACA recipients, their work is no longer just a job. Participants in the study 

found new employment shortly after obtaining their work permits. The job interview 

experience for all recipients was unique in the fact that there was no fear throughout the 

process. The interview process was similar, but participants felt confident and comfortable 

throughout the entire process. Raul indicated that the process itself was similar, but included 

one major difference, “I think just having the social security and being able to look me up 

with no problem, it was unbelievable. They had no problem processing my paperwork. Even 

the lady said that they were looking for someone like me.” Each participants recalls feeling 

comfortable and confident throughout the process. They did not worry about the final step in 

the process or trying to avoid providing the identifications that they had. 

Angela was required to present her license during the interview process for what she 

claimed to be “a part of the interview.” She does not recall anything negative for her when 

she had to present her license. Angela said that everyone was friendly to her, and would only 

make small comments about her license that contains red letters indicating, “No lawful 
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status.” She most often heard, “I’ve never seen a license like this before.” Angela would only 

nod her head, but provide no explanation.  The participants indicated that their status through 

DACA never came to light during the interview process.  

DACA helps participants feel more confident. Participants were asked about how 

well they felt received in their new job, including the transition to a new workplace 

environment and how they felt with their coworkers. It has also provided them with the 

confidence to interact with others with whom they would not normally interact. Raul says, 

“I’m able to go to places and talk to people with whom I’d never talked before, like 

engineers, the CEOs and being able to travel.” Confidence and comfort were themes that 

appeared in every participant response. Isais recalls his transition to a new job, “I was a little 

afraid to go through e-verify, but DACA allowed me to get the job I wanted. Now I can 

choose, it feels great. I was chosen for the job out of more than fifty applicants.”  

An additional consequence to the confidence participants felt in the job interview 

process and new workplaces experiences, participants experienced this confidence beyond 

the workplace. Josefina recalls when she understood her new role in the community:  

It gave me the confidence that yes I can do this. I want to speak up. I’ve worked for 
this community, and I’ve been a part of this community. I should raise my voice. But 
I think DACA gave me the opportunity to raise my voice and feel more comfortable 
doing it.  
 

Isais feels that DACA has made him feel more open with others, “I wouldn’t always tell 

people that I was gay, but I’m no longer afraid to talk about it. It helps me to be more open 

about it.”  
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Their past does not define their present or future. Based on the data collected, 

participants seemed to recognize that there are times when they are at a disadvantage in the 

workplace due to their prior limitations in gaining employment experience in their desired 

fields. Josefina said, “I knew I had to work harder than other people, but it felt like I wasn’t 

ever going to do enough to accomplish it.”  Isais recalls the struggle of getting of obtaining 

his university education, “It was a struggle each semester. It was very difficult, my grammar, 

and it was double the work.” Participants also recognize that the socio-economic status 

limited their exposure to formative experiences that growing into a field or profession would 

have provided.  Marco shared, “My family’s financial situation is what kept me from 

connecting to other people. Kids would go on vacation, and we didn’t do that stuff. It was a 

trip just to go to Fayetteville.” Josefina remembers being in advanced classes with other high 

school students, and their plans for the future, “They would talk about going to like big and 

little schools. I would say I was going to college, but I didn’t know how I was going to pay it. 

So I just didn’t felt like I was a part of that society and it made me think how it would affect 

my life in college.” People who have not lived similar experiences, the participants suggest, 

do not understand the value and limitations imposed by the DACA work permit or licenses. 

Marco says, “People don’t really know the truth. Americans don’t know, like going to get a 

loan for a house, and all of them I told I was a DACA recipient and I asked them if I could 

get a loan. And they kept asking me, were you born here?” 

Despite missing some of these early school and workplace experiences participants 

seemed to quickly find work in a more desirable job and continued to build a path for 
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achieving their life goals and career plans. Isais never mentioned being at a disadvantage in 

the workplace. When he spoke about experiences at work he mentioned that DACA allows 

him to be able to choose what job he wanted to have. He claims that being able to work in a 

job he loves is due to obtaining his education, never giving up, and obtaining his work permit 

through DACA were the factors that helped him achieve his goals. Participant responses also 

revealed that they believe they can do the work just as well as their non-Latino peers, but 

they have to work harder to get there and be recognized. However, participants also 

recognized that they have certain skills that make them competitive when applying for jobs. 

Being bilingual makes them attractive for certain jobs and to certain employers. Angela links 

her language ability to job opportunities, “I know I am bilingual and I know I have 

experience as a bilingual. I know I can go for it, not just in my education, but also in my 

professional life.” 

DACA has piqued goal and career aspirations for its recipients. Participants in 

the study expressed feeling more comfortable in their work and DACA has provided them 

with longer term thinking and planning when it comes to work plans and goals. Despite 

DACA recipients admitting to some disadvantages in the workplace, they believe DACA 

allowed them to think and act on possibilities they never would have been able to imagine 

nor put into practice. Raul mentions that he does not know where having his documentation 

would have taken him had he been able to obtain sooner, “I wish I had my paperwork years 

before, I don’t know where I would be. I would have my house, my car, I mean I don’t know, 

so many things.” Marco also shared that the working conditions he had to endure prior to 
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receiving DACA were very poor. His pay was close to minimum pay, a lot of hours, and he 

feels like his boss took advantage of his unauthorized status. He recalls when he once told his 

boss, “You know, one day I’m going to quit.” His boss’ reply was, “Go ahead. You know 

you’ll be working? In McDonald’s down the street.” Marco kept quiet until he was able to 

find another job, and immediately saw a lot of differences in his new job. Marco receives 

greater pay, and he feels like his employer cares about the employees. He mentioned that he 

would like to report what used to happen at his last job, but admits to knowing people who 

work there without work authorization. He said that he doesn’t want to do anything to harm 

the individuals who need their jobs.  

Marco refers to an optimistic future: 

Personally, I think I’m better with more desires and plans. Everything stopped after 
high school and I just wanted to work. In Honduras someone who works in a factory 
makes like $8 a day. I know I’m not from here, but if I can stay I’m going to stay. 
Just knowing I could work legally and apply to different jobs then what I had before 
I’m going to do it. There are thousands of people who want to come or tried and 
can’t. I know before it wasn’t my choice to come, but it is my decision to stay. 
 

This study found that there were four ways that DACA impacted work experiences: 

(1) DACA generated a new confidence in their work and their workplace interactions; (2) 

DACA generated the beginning of connections with new individuals; (3) DACA generated a 

sense of value in its recipients; and (4) DACA generated longer-term thinking and goal 

thinking and planning.  

 Research Question 2. This study found that social identity of DACA recipients in the 

study seemed to be changed in 4 key ways as study participants moved from unauthorized to 
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authorized and employed. The changes were: (l) DACA recipients started making new 

connections to members of out-groups; (2) DACA recipients experienced a change in social 

connections within their in-groups and their role within these groups; (3) DACA recipients 

felt in “limbo” within their in and out groups; and (4) DACA recipients developed a more 

complex identity than who they considered themselves to be before.  

This section first presents the general background of research participants, presents 

quotes from participants to illustrate evidence of social identity changes. Note: A-priori 

coding was used from Tajfel’s (1979) social identity theory. The codes used were directly 

liked to social identity theory and grouped into the following categories: (1) life experiences 

of DACA experiences; (2) experiences at work; and (3) social identity. For additional 

information regarding the codes please refer to Chapter 3. The sections that follow present 

the themes discovered in the interviews and are categorized as follows: (1) Background and 

cultural factors: 2) Memories and perceptions growing up; (3) Workplace experiences; and 

(4) Social identity and categorization.  

 Background and cultural factors. Background and cultural factors presented in this 

study include participant migration experiences from their country of origin, socioeconomic 

status of their families in their home countries and in the United States, as well as their 

personal experience of connecting with others. Connections were predetermined by the 

connections their immediate family had created, which were typically other immigrant 

families in the community. Raul’s connection started with his family, “Definitely my family, 

they were always understanding, and a few friends that were going through the same thing. 
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Raul recalls his connections in high school, “As sad as it sounds, I became friends with all 

kinds of other cultures, people from other countries. We connected because they were 

brought here at a younger age.“ Josefina’s connections were similar, “So networking for me 

was finding people who felt education was important, to be honest during my school years I 

didn’t have connections. Only with the people, with students who believed the same, that 

were the same as me, that they wanted to do good in high school to go on and have a career.” 

Josefina also recalls connecting to people in the community who had similar experiences, 

“They were mostly to other immigrant families who were going to through the same thing.” 

Participants implied their connections were to other Latinos, and made that clarification 

when asked. Participants did not view did not view themselves as belonging to the 

community at large. When asked about the groups to which Isais did not feel apart he said, 

“Connections were mostly Latinos. It was difficult to feel a part of the larger community.” 

 Other groups to which DACA recipients connected while growing up included 

additional connections within the Latino community. Josefina recalls being connected to a 

local Latino non-profit organization, “My main connection out of school was the a local non-

profit organization. The only professional people I knew were non-profit.” Raul recalls being 

a part of the high school soccer team as an important group for him, “I didn’t have family 

here until a few years later. Definitely soccer. I think soccer was a big one.” Angela recalls 

her local Latino church as being a large part of her connections within her community, “I 

lived with my aunt, and she was attending the Christian church and I started going with her 

and her husband. I met my husband there. Less than a year later we married.”   
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 When connecting to groups that were non-Latino or a mix of Latino and non-Latino, 

they became more aware of things like their accents, they economic situation of their 

families, and only felt like a part of them belonged to the group. Particularly, out of those 

contexts, they did not feel much of a connection to these groups. 

 Memories and perceptions growing up. The majority of memories and perceptions 

participants had while growing up included adjustment to life in the United States, 

connecting with others who were similar to them, and also feeling like an outlier within their 

own in-groups at times. Raul recalls feeling sad and rejected by his own Mexican classmates:  

Maybe because it was because of so called gang members, and they didn’t think I was 
Mexican. Because of the way I dressed and talked. I got beat up a couple of times. 
Definitely, it felt, I was sad, my feelings were hurt plenty of times. I always knew 
they probably they thought that about me because they had never been to Mexico. So 
I mean, I was born and raised there, and they would try to tell me how to dress and 
talk. In my world we never saw people talk like that, you know Spanish and English, 
Spanglish.  
 

Josefina recalls her extended family calling her crazy for her determination to obtain a higher 

education, “My dad said I was always, crazy, media loca, because I would often fight. And 

now we know what it’s called. I was feminist back in the day. I still am, but my dad would 

always say, you’re crazy, you’re always speaking against people.” Isais recalls the isolation 

he felt as he grew up, “It was very hard. There weren’t a lot of Latinos when I moved here. I 

felt isolated, segregated by my own people for being gay.” Marco recalls his father telling 

him he should return to Honduras although he had spent his childhood living in the United 

States, “My dad wanted me to go back to Honduras, for me to go to school there. I started 

reading about Honduras, the crime and everything. And I said I’m not going there.” 
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Participants all recalled bad memories, and then the positive memories that pushed them to 

continue pursuing their life goals. The sense of belonging and being rejected by their own in-

groups created enough tension to keep doing what they wanted to do.  

 Workplace experiences. Easing into a new workplace environment where fear of 

their status being made known was easily dissipated when participants received their work 

permits, driver’s license and successfully moved through the entire interview and selection 

process. Participants felt at ease in their new jobs and workplace, and knew they were 

selected for a job they could successfully perform. Isais recalls obtaining his work permit and 

his new job, “It was like heaven. I was a little afraid to go through e-verify. Before getting 

my permit I was afraid of working in something that didn’t fit my education. Now I can 

choose and it feels great.” Angie’s experience obtaining her work permit and new 

employment included joy, “I was literally crying and crying and called my mom. I know I am 

bilingual and I know I have experience as a bilingual. I know I can go for it. Not just in my 

education but in my professional life. I know I can do it because of DACA.”  

While all participants felt that they could easily integrate and work with their new 

coworkers, all of them felt different from them, and they could not fully connect with their 

coworkers since their coworkers were unable to fully capture who they were as individuals. 

Participants were confident about their abilities and were comfortable interacting with people 

with who they normally would not interact. Study participants had several experiences while 

integrating into a new workplace. Their experiences were positive since they were able to 
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step into a job they wanted to do, felt welcomed by their coworkers, and felt they had the 

skills to do the job.  

Social identity  

The immigrant story and the fight to get ahead are large components of participant 

social identities. The stories above are a reflection of family history, struggle with two 

cultures, and connections and relationships within their communities. In this study, 

participant connections seemed to remain the same but some participants were able to 

continue to expand their connections to different social groups and begin to feel a sense of 

belonging. Specifically, the answer to research question 2 is: The social identity of study 

participants seemed to change in 3 key ways: (1) DACA recipient in-group relationships 

changed; (2) DACA recipients began to see themselves more than what society has labeled 

them; and (3) DACA recipients are in a process of exploration as to which new groups they 

feel they belong. The section that follows present the social identity and categorization 

themes discovered in the interviews and are categorized as follows: (1) Maintenance of in-

groups (2) New connections; and (3) Changing social identity.  

Maintenance of in-groups. The study found one marked difference for each 

participant that included a change in how they perceived their roles within previous in-

groups. Participants noted that the dynamics of their social connections were different as they 

pursued and explored their possibilities and goals with DACA. Raul explains how his 

relationships have changed:  

I’ve dropped some and added. I’ve worked in so many places. I think people I’ve 
dropped friends, so called friends that growing up that were going out and partying. 
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They are the ones I’ve dropped. I feel like now it has become, I’ve added more of, 
more time with my family and my girlfriend and coworkers. 

These changes to participant social categorization served as a catapult to focus on their goals 

and plans, and not worry about what others thought of them. All participants felt a 

responsibility to their people in serving as a resource and a voice for others. They viewed 

themselves as leaders with their original connections and supported others when they needed 

help applying for DACA. Josefina recalls, “My extended family would call me crazy, and 

now they say, oh she has information, and she knows people. They will ask me, do you know 

people that do this? I’m like I don’t know, but I know someone that does know. So that’s the 

connection I have. They have gained connections through me.”  

Participants also started advocating for those who could not speak for themselves due 

to fear or stigmatization of the Latino immigrant population. Josefina recalls her parents 

asking her to advocate for them, “They would tell me, every time you see an officer tell them 

that you have parents who are working hard, not criminals, and they are here to have a better 

education for me.”  

 New connections. Participants recognized that they were gradually connecting to 

non-Latino groups within the community, but it was something that was happening slowly 

overtime. Isais describes a potential consequence of DACA in his life, “I’m feeling more 

comfortable now. Some connections are the same and some are new. I get to work with 

minorities, but I have an outgoing personality. I smile a lot. I have a lot of friends.” Josefina 

explains the new connections in her life:  

Coming to a white institution, I was the first Latina senator, and I work with different 
people. They’ve given me a broader network. But with other areas of my professional 
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life, I feel like I’ve been able to make connections and learn from other people who 
are non-Hispanic and bring meaning on what it means to be Hispanic in the 
community. 
 

Marco explains his new connections at work:  

It is all about what you present to people. Not that I’m being fake, but you tell them 
and they begin to share more so you feel more connected. You can talk about family 
and friends and things you see in the news or your life. 
 

Participant connections started including prior out-groups. While study participants 

connected to these new groups, they still recognize they are not full or complete connections.  

 Changing social identity. Each participant experienced various levels of change in 

their social identities. Participants described changes in their social identities while also 

expressing how parts of who they are remain in limbo. Josefina describes how her ability to 

connect with others emotionally has changed her social identity: 

I think it’s because I have learned that I’m more than my identity says, more than 
what immigration says. I’m Josefina, who loves to study, who loves culture. Someone 
that is willing to listen. That is Josefina. In high school, Josefina was the Mexican 
immigrant, someone who needed support and protection. 

 
Raul describes his change in social identity as more personal, “I see myself more positive, 

more positive about my future. I see myself, I think, it has a lot to do with my job and 

finishing up my career. I work for what I want to be.” Angela also describes her social 

identity change as personal:  

I’ve matured. Before DACA, I was just praying for papers to go to Honduras. I 
decided that right now is not the time to go to Honduras. Now is the time to work. So 
I just feel homesick before DACA, and now I don’t feel that way. 

 
While participants are hopeful with DACA, they recognize the limitations of the policy. Isais 

explains, “It’s still limited, and a lot of people don’t understand it. I hope they don’t make 
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major changes.” Josefina also describes the disadvantages she experiences with DACA and 

her goals, “Even with the work permit, even if I work 10 times harder, I’m already behind, 

because the opportunity of DACA came just before college.”  Josefina also recognizes the 

opportunities and limitations, “I still feel like I’m going to be targeted just for being a 

Hispanic. Any little mistake I could make could jeopardize my stay here. U.S. Citizens and 

residents don’t have to go through that.” Raul describes the volatility of DACA and how it 

can impact the way recipients think, “I think it worries everyone and what is going to happen. 

What is coming next? People I talk to, they say they want to make money and forget about 

the rest.” 

Participants viewed the changes in their social identities as positive. DACA recipients 

began connecting to individuals in what they would have previously considered to belong to 

out-groups. At the same time, however, they recognized the limitations and volatility of 

DACA. The changes in their social identities are representative of the benefits and limitations 

of what individuals are able to pursue with DACA.  

Chapter Summary 

 For the purpose of this study, I recruited five individuals from the Latino community 

to share their experiences and perceptions of life as an unauthorized immigrant in the United 

States and their personal and workplace experiences after receiving a work permit through 

DACA. Participants also shared how their social identity has changed as a result of obtaining 

DACA and new employment. Common themes across the interviews were revealed during 

analysis using two coding methods. The findings from their interviews are presented in 
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narrative form in order to interpret common themes and highlight their unique personal 

stories and experiences.  

 Overall, much of the participant perceptions regarding experiences at work and social 

identity partially reflected what is described in the literature. The experiences and 

perceptions of the participants matched partial integration in the workplace, and gradual 

modification of social identity and categorization. One major difference identified among 

half of the participants was a self-categorization with belonging to the United States as a 

country, but not with any particular group within its borders. Social identity theory (Tajfel, 

1979) approach can help explain participant perceptions and experiences involving social 

connections and integration based on background factors and prior in-group and out-groups 

categorizations. Participant attitudes toward changing social identity and connections to new 

groups were mainly positive as they all recognized that they are exposed to new life 

opportunities in their work and personal lives. However, all participants were aware of their 

personal and familial struggles in addition to the volatility of their status in the United States. 

Finally, participants are more likely to perceive DACA more positively based on their 

positive and negative experiences with in-groups and out-groups as they were growing up. 

The next chapter provides and analysis of the findings. Implications, strengths, and 

limitations of the study are also discussed. 
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Chapter Five: Analysis and Discussion 

Chapter four presented findings based on the experiences and reflection on those 

experiences of study participants to the two research questions guiding this study, which 

were: (1) How has Deferred Action for Childhood Arrivals impacted experiences at work for 

its recipients? (2) How have personal and workplace experiences since receiving Deferred 

Action for Childhood Arrival shaped social identity for recipients? This chapter provides an 

overview of the findings, key contributions and the implications for practice and research. 

Strengths and limitations of the study are presented and followed by conclusions of the study.  

Overview of Findings  

 The purpose of this modified instrumental case study was to explore the impact of 

Deferred Action for Childhood Arrivals on the lives of its recipients through workplace 

experiences and the development or modification of their social identities. The study sought 

to determine how Tajfel and Turner’s (1979) Social Identity Theory could provide a better 

understanding of DACA recipient perceptions and interpretations of their connections to 

others, their workplace experiences, and how their experiences shape their social identities. 

Data was collected through semi-structured interviews with five individuals who received 

DACA and found employment after receiving their work permits. A questionnaire was also 

used prior to the interviews to gain important basic information on the participants. Using 

two forms of coding, an analysis of the data was conducted to arrive at an understanding of 

participant perceptions and interpretations of their personal and workplace experiences and 

social identity development. The findings from this study suggest that DACA recipients are 
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unique in their life experiences, typically remained on the margins of their communities as 

they were growing up and are gradually transforming their social identities as a result of the 

opportunities provided by DACA. The findings also suggest that DACA recipients are aware 

of their temporary status and recognize they are different from others although they are more 

accepted by out-groups. 

 Background influences on integration. The background characteristics of the 

participants reflected those of unauthorized immigrants from previous research most notably 

in the form of: (1) recognizing their socioeconomic upbringing; (2) desiring to accomplish 

their goals and provide for their families; and (3) understanding the restrictions placed on 

their lives and goals prior to and post DACA. Social Identity Theory (Tajfel & Turner, 1979) 

approach can help explain participant categorization in in-groups and out-groups based on 

prior social group connections and exclusions. More specifically, DACA recipient 

backgrounds and experiences resulted in a cautious integration to new social groups to which 

they were previously not a part.  Participant perceptions on in and out groups showed implicit 

connection and belongingness to immediate and extended family and Latino immigrants 

within their communities. Participant perceptions were dependent on how much they felt 

welcomed by out groups when they were growing up. Finally, participants were more likely 

to engage and connect with other non-Latinos when they felt like they could connect with 

them beyond what the community indicated their immigrant and Latino social identities to 

be.   
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 Background influences on integration skills. Findings from my study confirmed 

that socioeconomic status and the youth immigrant experience creates barriers for DACA 

recipients in pursuing the desired personal and professional paths (Silver, 2012; Arbona et. 

al, 2010). Additionally, family origin, history, prior socioeconomic status and how much one 

has adapted to mainstream U.S. culture are also significant factors (Arbona, 2006; Silver, 

2012; Ellis & Chen, 2013). Despite the fact that DACA recipients have access to certain 

benefits as a result of obtaining their work permits and driver’s licenses, social barriers and 

delayed access to such benefits impacts the development of their social identities and 

workplace experiences. Their struggles to gain ground and recognition in the workplace are 

tied how they view themselves compared to others in the workplace and their communities at 

large.  

 Social identity changes. Findings from my study confirmed those of Tajfel and 

Turner (1979) in that DACA recipients connect with their original in-groups, but as they start 

to build connections with their new groups and coworkers this social identity starts to shift as 

they recategorize themselves within these groups and place a new value on them. The idea of 

identity or connection to country is an answer that participants provided and was not 

answered by Social Identity Theory (SIT), but rather citizenship theory (Schmid, 2013).  

While Social Identity Theory (Tajfel & Turner, 1979) addresses social identity of “self within 

the group” the theory is unable to address the duality DACA recipients face in their transition 

from unauthorized to authorized status. The theory labels in and out groups as very set and 

distinct groups, but this line for DACA recipients is blurred. Participants, while they did not 
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express this sentiment in their interviews, belonged to marginalized groups for so long that 

self-categorization in those groups was implicit. Out-groups, such as the community at large, 

was not considered, however, when asked more specifically with whom they belonged and 

with which connections they identified most with Latino immigrants in the community.  

 At the same time, DACA recipients know they are different from the out-groups. 

They have understood that they need to speak their language, go to white academic 

institutions and be a voice for their community. As predicted by Social Identity Theory 

(Tajfel & Turner, 1979) participant in-group dynamics have also changed. Participants’ 

relationships with within their in-groups have changed as a result of their access and what 

they have done with their personal and professional lives with DACA. Members within the 

in-groups view them differently, and within the group participants view themselves 

differently.  

 Impact of temporary status. As predicted, temporary status has the potential to 

negatively impact DACA recipients overtime (Lowell & Avato, 2013). While participants 

welcome the benefits of DACA they recognize that it is limited in scope, and it could be 

taken away from them at any moment. Participants recognize that they are vulnerable to the 

actions taken at the federal and state levels. At the same time, however, participants 

demonstrated a resilience to move forward with their goals and plans despite this awareness. 

Additionally, as predicted, participants faced larger gaps in social, economic and legal status 

than those found amongst native whites and blacks (Rumbaut & Komaic, 2010).  The gaps 

are not as large as expressed in the recollection of growing up in the United States, and 
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participants are making ground in closing the gap by pursuing higher education or other job 

paths that allow for increased household income. Work permits, even if they are temporary, 

provide job stability and potential for increased wages.  

 As a result of DACA, participants were able to find work quickly, and integrate into a 

workplace environment. Studies suggest that immigrants work with a higher concentration of 

other immigrants (Flores et al., 2011), but this was not the case for DACA recipients. DACA 

recipients have been able to integrate into a workplace where they are often a minority. All 

participants moved into predominately White workplaces where the workplace dynamic and 

makeup was new for them. Some mentioned that they do work with some other Latinos, and 

all participants have embarked on new workplace dynamics and environments. Although all 

participants have successfully integrated into new workplaces they recognized the need to 

work harder to be recognized.  

 Social identity theory and DACA recipients. Tajfel and Turner’s (1979) Social 

Identity Theory can be used to explain the experiences and perceptions of DACA recipients 

in their workplace experiences and social identity development. By understanding their 

stories, perceptions and interpretation pre and post DACA, changes can be made to support 

this group in the community and the workplace. According to Tajfel and Turner (1979), in 

and out groups are identified by the individual and the value of these groups is also 

determined by the individual. In the case of this study, this new temporary authorized status, 

and a life of marginalization, plays an important role in the hybridity DACA recipients feel 

with the in and out groups they have identified. My study extended the use of Tajfel and 
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Turner’s (1979) Social Identity Theory to this previously unauthorized immigrant population 

of DACA recipients to understand this concept. As mentioned earlier, the study partially 

confirms previous literature regarding temporary status of DACA recipients. It is too soon to 

determine what longer-term impact DACA can have in the personal and professional lives of 

recipients or how their social identities will develop and change into the future.  

Key Contributions of the Study 

This study makes four distinct contributions to Human Resource Development research 

and practice and are listed as follows:  

1. DACA provided study participants with the confidence to begin presenting their full 

selves in their work and personal lives.  

2. DACA allowed participants to revisit life and career dreams. 

3. DACA created a new understanding of self in recipients and contributed to the 

realization that they are much more complex individuals. 

4. The study illuminated a limitation in social identity theory: the theory was unable to 

account for DACA recipient’s feelings of duality as well as their tendency for 

cautious integration. 

The first key contribution is the confidence participants described. Throughout the 

interviews, I listened to participants describe the same types of experiences and perceptions 

in their personal lives and experiences at work. Josefina mentioned being more comfortable 

sharing her opinion and being a voice for others. Isais talked about no longer being afraid to 

share more openly about who he is. This confidence translated into comfort in the workplace 
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and validation of who participants consider themselves to be. This is important because it 

shows that while DACA’s benefits are limited and volatile it provides recipients with enough 

confidence to connect with others and share in new ways. Additionally, DACA inspired 

participants to reconsider life plans and career goals that they were forced to abandon due to 

barriers they faced prior to DACA.  

The second key contribution is DACA has allowed recipients to revisit the life plans 

and career goals they had as they were growing up. Each participant described a newfound 

energy and desire to pursue dreams and goals they previously abandoned. Angela, Marco and 

Raul all mentioned their desire to return to school and finish their degrees. Josefina described 

her desire to continue exploring in order to find what it was that she really desired to do with 

her life. Additionally, all study participants demonstrate this desire and energy to revisit their 

life plans and goals is an important first step was finding new employment and integrating 

into a new workplace. This is a key contribution since it demonstrates a resilience and a 

desire to succeed despite the fact that DACA is painted as temporary and its recipients are 

not considered to have lawful status.  

The third key contribution is DACA created a new understanding of self in recipients 

and contributed to the realization that they are much more complex individuals than they 

originally thought. As described earlier, participants in my study all expressed a realization 

that they can connect with others in new ways, and interact with all types of people in the 

workplace. Josefina recognized that she is more than what society has labeled her to be and 

can connect with others in different ways. This contribution is particularly important because 
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it demonstrates that DACA recipients are still in the process of learning who they are and 

what contributions they can make in their personal lives and the workplace.  

The fourth key contribution is the study illuminates a limitation in Social Identity 

Theory (Tajfel & Turner, 1979). The theory was unable to account for DACA recipients’ 

feelings of duality and their tendency to feel in limbo in their in and out groups. This caused 

them to feel in-between groups as opposed to identifying with one group or another. As 

described earlier, there has not been a lot of research conducted on DACA recipients. The 

fact that participants in my study all expressed a form of cautious exploration and integration 

in forging new connections into new groups is an interesting one. It proposes questions for 

future exploration on this caution integration and how to supplement or determine a more 

appropriate theory.  

The aforementioned contributions offer new insights into DACA recipients and 

Social Identity Theory (Tajfel & Turner, 1979). They have the potential to inform future 

research and practice to better understand the DACA recipient population in the workplace, 

and their personal lives. The section to follow describes these implications and includes 

strategies for implementation for Human Resource Development practitioners.   

Implications for Practice and Research 

 Human Resource Development practitioners may see a growing number of DACA 

recipients in the workplace and their potential for successful integration and growth. As 

DACA recipients find desired work, they are looking to make a successful transition, gain 

experience and recognition for their work. Future research can incorporate the findings from 
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studies like this one about DACA recipients and their experiences at work and the evolution 

of their social identities to develop Human Resource Development practices to support their 

integration and growth in the workplace. If employers offer a workplace of growth and 

recognition for their hard work, they have to attract and retain a segment of talent that has yet 

to reach its full potential in the workplace. Supervisor and Human Resource Development 

practitioners can build a workplace that allows DACA recipients to gain the experience they 

desire, and support them in reaching their goals. Some suggested strategies include better 

assessing the skills, areas for growth and how to best incorporate them into the workplace in 

order to provide them with more individualized development plans. Additional, human 

resource development practitioners can provide DACA recipients with additional tools and 

guidance so they can better integrate with other organizational members and reach their 

potential sooner. Using Social Identity Theory (1979), Human Resource Development 

practitioners can better understand the transition DACA recipients are required to make, and 

the work required for them to connect to others in their new workplace environments. 

Creating a supportive environment that encourages them to be their full selves, and fostering 

a sense of belonging, would be beneficial to employees and employers.  

 Based on the findings, DACA recipients have the potential to fully integrate in their 

new workplace environments, make a positive contribution to organizational results and 

allow for their social identities to shift as they start to identify with what would be considered 

previous out-groups. Human Resource Development practitioners can develop a better 

understanding of the DACA recipient work group in order to better develop practices that 
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support DACA recipient integration, aid in building connections to others, allowing them to 

reach their potential and their goals and recognition for their work. This could be done by 

fostering a workplace environment that allows its members to: exchange and share 

knowledge with others, explore areas of work beyond their core functions, and build a formal 

or informal mentoring program for new employees and experienced professionals. 

Additionally, DACA recipients need to feel welcome and comfortable in their new work 

environments, planning social events and conducting activities that promote diversity and 

inclusion could also be implemented. While finding the type of work they desire is important, 

being recognized for their efforts and providing opportunities for growth appear to be just as 

important. All of these work related and non-work related practices and activities have the 

potential to provide DACA recipients with the environment, support and opportunities they 

need to meet their full potential, be their full selves and achieve their personal and 

professional goals and plans. At the same, organizations and human resource practitioners 

can take full advantage of the talents and skills they can offer.  

Strengths and Limitations 

 The main strength of this study was the participants’ interest in sharing their stories 

with others who do not about young, unauthorized immigrants and their journeys. Their 

desire to share stories and help others understand it, resulted in honest answers and reflection 

of their efforts. The entire person was examined in the study, enhancing its scope. Finally, 

Tajfel and Turner’s (1979) Social Identity Theory provided a framework to explore the 

participants’ perceptions of personal and workplace experiences.  
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 Several limitations were present in the study and are discussed to guide future 

research. First, the study was restricted to those who had applied and received DACA, and 

had gained new employment after obtaining their work permits. This means that those who 

chose not to apply or were not approved for DACA were excluded from this study. 

Additionally, it also did not include DACA recipients who maintained the job they had prior 

to being approved for DACA. These exclusions were specifically chosen to better examine 

DACA’s impact on the lives of its recipients who desired change in their lives. The case 

study approach is also meant to describe a group’s behavior and is not designed to offer a 

cause-effect relationship. Further, since the case study only focuses on the experiences of 

five individuals the results cannot be generalized to represent the population as a whole. A 

larger sample size would yield more data from which to draw results. This may include 

interviewing DACA recipients who have maintained their previous employment or who are 

currently unemployed. This may also include also interviewing individuals who qualified for 

DACA but made the decision not to apply. The study collected significant data but 

expanding the recruitment process beyond community connections would provide more 

generalizable results. Finally, case studies require researchers to decipher and make 

conclusions about the data, which means that the findings may not be completely objective. 

Perceptions, the foci of the study, can be created differently based on several factors 

including backgrounds, cultures, and experiences. However, strict measures were taken to 

uphold ethical standards, ensure trustworthiness of the data analysis procedure, and to present 

the findings fairly and consistently.  
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Conclusion 

 The findings from this study reflect some of the literature on the topic and support the 

notion DACA recipients are in a phase of transition with their social identities in and out of 

the workplace. This transition is the result of a lifetime of exclusion in the communities in 

which they grew up, and the temporary authorized status they have received. DACA 

recipients recognize they are different from the unauthorized immigrant population to which 

they originally belonged and the new community at large to which they are beginning to 

belong. DACA recipients value the opportunity they have received, despite the volatility of 

DACA, and they also understand that they need to demonstrate their value in their new 

workplace environments. DACA recipients are starting to understand that they are more than 

their original self-categorization and are able to connect with others who are unlike them in a 

number of ways. This group does not want the vulnerability of DACA to impede the growth 

or achievement of their goals and dreams. DACA recipient attitudes and perceptions of in 

and out groups influence how much of themselves they reveal to others. Implications for this 

study can aid Human Resource Development practitioners in creating developing practices 

and policies aimed at DACA recipient integration and growth and future research might 

focus on the long-term effects of DACA on professional development and social identity 

development.  

Chapter Summary 

 Overall, by examining DACA recipient perceptions of personal and workplace 

experiences and social identity development, this study has contributed to the sparse field of 
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literature on the topic of DACA recipients in the workplace and individuals who go from 

unauthorized to a temporary authorized immigration status in the United States. The 

qualitative approach yielded rich, detailed descriptions of DACA recipient perceptions based 

on personal and workplace experience prior to and post DACA. A qualitative approach may 

not have been sufficient in understanding the underlying factors behind participant 

perceptions.  

 As DACA recipients continue to move to jobs they find desirable, understanding their 

unique ways of thinking and approaches in connecting with others and accomplishing their 

life plans and goals could benefit Human Resource Development practitioners in several 

ways. First, misunderstanding or lack of knowledge regarding the stories and situations of 

DACA recipients may decrease. Second, doing away with misunderstandings or lack of 

knowledge regarding who DACA recipients are could increase workplace productivity with 

clear plans for integration and growth. Finally, tailoring development plans to meet DACA 

recipients where they are professionally may result in better performance and higher 

retention rates, translating to better organizational performance and results. Additional 

research into specific support practices and policies that are helpful and attractive to DACA 

recipients could prove more beneficial to Human Resource Development practitioners and 

organizations. Commitment to understanding the DACA recipient journey will further field 

the field of Human Resource Development as well as the literature on the journey 

unauthorized and temporarily authorized immigrants take in the United States. 
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Appendix A: Study Protocol 

1. Researcher 

a. Define the study: 

i. Determine conceptual structures  

ii. Identify research question 

iii. Criteria for selection of cases 

iv. Main goals of the research and methodology  

b. Develop materials: 

i. Survey and interview questions 

ii. Recruitment of suitable participants (secure informed consent) 

iii. Create and conduct interview guide 

c. Secure approvals: 

i. Write and submit project proposal 

ii. Submit Institutional Review Board research application 

iii. Obtain approval to proceed 

d. Conduct pilot interview  

i. Modify process per findings 

ii. Modify questions per responses from participant  

e. Execute protocol and analyze results: 

i. Conduct DACA recipient interviews  

ii. Transcribe results 
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iii. Prepare  

iv. Triangulation of results  

v. Conduct member checks—modify as necessary 

vi. Analyze the results of the information acquired 

f. Collect document artifacts:   

i. Policies  

ii. USCIS guidelines  

g. Synthesize and analyze results  

h. Summarize and develop conclusions 

i. Validate through review 

j. Draft report – aggregation of individual instances  

k. Committee chair review 

l. Submit study findings 

2. Participants 

a. Initial contact from researcher 

b. Sign informed consent 

c. Participate in activity (survey, interview, verification of interview results, 

follow-up interview if necessary) 

Review results, modify as necessary  
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Appendix B: IRB Request for Exemption 

North Carolina State University 

Institutional Review Board for the Use of Human Subjects in Research 

REQUEST FOR EXEMPTION (Administrative Review) GENERAL INFORMATION 

 

1. Date Submitted: To be determined 
 
2. Title of Project: 
 
3. Principal Investigator: Rebekah Cid del Prado 
 
4. Principal Investigator Email: rrfriese@ncsu.edu 
 
5. Department:  
 
6. Campus Box Number: N/A 
 
7. Phone Number: 919-995-2364 
 
8. Faculty Sponsor Name if Student Submission: Diane Chapman, PhD  
 
9. Faculty Sponsor Email Address if Student Submission: ddchapma@ncsu.edu 
 
10. Source of Funding (Sponsor, Federal, External, etc): N/A 
If Externally funded, include sponsor name and university account number: N/A 
 
RANK: 
Faculty; Student: Undergraduate; PhD; Other:  
 
As the principal investigator, my signature (or electronic submission) testifies that I have 
read and understood the University Policy and Procedures for the Use of Human Subjects in 
Research. I assure the Committee that all procedures performed under this project will be 
conducted exactly as outlined in the Proposal Narrative and that any modification to this 
protocol will be submitted to the Committee in the form of an amendment for its approval 
prior to implementation. 
*Electronic submissions to the IRB are considered signed via an electronic signature*  
 

Masters 
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Principal Investigator:  
Rebekah Cid del Prado      To be determined 
 (typed/printed name)    (signature)    (date) 
As the faculty sponsor, my signature (or electronic submission) testifies that I have reviewed 
this application thoroughly and will oversee the research in its entirety. I hereby 
acknowledge my role as the principal investigator of record. 
 
Faculty Sponsor: 
Diane Chapman      To be determined 
(typed/printed name)   (signature)   (date) 
 
PLEASE COMPLETE AND E-MAIL TO: irb-coordinator@ncsu.edu 
***************************************************************************
***************** For SPARCS office use only 
Regulatory Compliance Office Disposition 
Exemption Granted; Exempt Under: b.1 b.2 b.3 Not Exempt, Submit a full protocol 
__________________________________________ IRB Office Representative 
b.4 b.6 
___________________________ Date 
Page 1 of 4 
IRB# 
Project Description: Describe your project by providing a summary and answering the 
requests for information below. 
 
1. Project Summary. Please make sure to include the purpose and rationale for your 
study and a brief overview of your methods. 
Purpose: The purpose of this case study is to explore the experiences of work and 
community of young adult Latinos (20-33 years old) who are a part of the workforce 
and have received work permits through Deferred Action for Childhood Arrivals 
(DACA). 
Rationale: Describe the need to understand DACA experiences (e.g. so HRD can help?) 
Overview of Methods: One or two sentences each for these elements of the methods: 
Recruitment, Data Collection, and Data Analysis 

 
 
2. Describe your participant population. This includes age range, inclusion/exclusion 
criteria, and any vulnerable populations that will be targeted for enrollment. 
 
Because the focus is on how DACA impacted Latino lives, all participants must DACA 
recipients. Because part of the focus is on the experiences at work, the study needs 
participants with work experience. Consequently, participants must be those who have 



107 
 
 

 

 

received work permits and have been employed in a new position for at least 6 months since 
receiving their work permit.  
 
3. Describe how potential participants will be approached about the research and how 
informed consent will be obtained. Alternatively, provide an explanation of why 
informed consent will not be obtained. Include a copy of recruitment materials, such as, 
scripts, letters of introduction, emails, etc. with your submission. 
 
Recruitment: There are XX steps to recruitment for this study, which employs a modified 
snowball sampling method.  
First, my professional and social networks will be used to identify potential participants. I 
am well connected in the community and can ask colleagues and acquaintances for 
referrals.  
Second, I will contact these potential participants in person, on the phone, or via email to 
describe the purpose of the study and ask them if they would be interested in 
participating in the study. A sample script/email is attached to this document. 
Third, I will continue to contact potential participants until I obtain 6 participants. If 
more than six people agree to participate, I will accept them in order of receipt of 
agreement (which could be a voice message or email). I will tell the others that the 
participant roster is complete and I will thank them for their willingness to contribute.  
 
4. Describe how identifying information will be recorded and associated with data (e.g. 
code numbers used that are linked via a master list to subjects’ names). Alternatively, 
provide details on how study data will be collected and stored anonymously 
(“anonymously” means that there is no link whatsoever between participant identities 
and data). Describe management of data: security, storage, access, and final disposition. 
 
Data collected from the demographic survey and interview process will be collected and 
maintained by the principle investigator. The pen and paper survey will not contain any 
personal identifying information, and will be kept in a secure location in the researcher’s 
office at home. All interview audio recordings will be stored electronically (NCSU Google 
cloud storage) in password-protected files accessible solely to the researcher.  
The researcher will transcribe all transcripts, and participant files will be given a sequential 
code number. All names will be changed to pseudonyms, and all references to identifiable 
information will be redacted in the transcripts (e.g., employer name, name of town/city, etc). 
The master key of codes and pseudonyms will be maintained in password-protected files 
accessible only to the principle investigator. 
All electronic files (transcriptions and preliminary data analysis) generated in the study will 
be stored securely using NCSU’s Google Drive cloud storage. 
 
5. Provide a detailed (step-by-step) description of all study procedures, including 
descriptions of what the participants will experience. Include topics, materials, 
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procedures, for use of assessments (interviews, surveys, questionnaires, testing methods, 
observations, etc.). Attached. 
6. Will minors (participants under the age of 18) be recruited for this study: No 
 
7. Is this study funded? No 

a. Is this study receiving federal funding? No 
b. If yes, please provide the grant proposal or any other supporting documents. 

N/A 
 
8. Do you have a conflict of interest or significant financial interest in this research? 
 
No.  

a. What does your plan include for managing this conflict of interest and is it being 
properly followed?  
No conflicts of interest are anticipated with this study. 
 

9. HUMAN SUBJECT ETHICS TRAINING 
*Please consider taking the Collaborative Institutional Training Initiative (CITI), a free, 
comprehensive ethics training program for researchers conducting research with human 
subjects. Just click on the underlined link. 
 
12. ADDITIONAL INFORMATION: 
a) If a questionnaire, survey or interview instrument is to be used, attach an editable 
version to this proposal. Attached. 
b) Attach an editable version of the informed consent form to this proposal. See the IRB 
website for a Sample Consent Form and Informed Consent Checklist 
http://www.ncsu.edu/sparcs/irb/forms.html. Attached. 
c) Please provide an editable version of any additional materials (i.e., recruitment 
materials, such as “flyers”, recruitment scripts, etc.) that may aid the IRB in making its 
decision. 
 
*If a survey instrument or other documents such as a consent form that will be used in the 
study are available, attach them to this request. If informed consent is not necessary, an 
information or fact sheet should be considered in order to provide subjects with information 
about the study. The informed consent form template on the IRB website could be modified 
into an information or fact sheet. Attached. 
 
The Following are categories the IRB office uses to determine if your project qualifies for 
exemption (a review of the categories below may provide guidance about what sort of 
information is necessary for the IRB office to verify that your research is exempt): 
Exemption Category: (Choose only one of the following that specifically matches the 
characteristics of your study that make this project exempt) 
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1. Research conducted in established or commonly accepted educational settings, involving 
normal educational practices, such as (i) research on regular and special education 
instructional strategies, or (ii) research on the effectiveness of or the comparison among 
instructional techniques, curricula, or classroom management methods. 
 
2. Research involving the use of educational tests (cognitive, diagnostic, aptitude, 
achievement), survey procedures, interview procedures or observation of public behavior, 
unless: (i) information obtained is recorded in such a manner that human subjects can be 
identified, directly or through identifiers linked to the subjects; and (ii) any disclosure of the 
human subjects' responses outside the research could reasonably place the subjects at risk of 
criminal or civil liability, or be damaging to the subjects' financial standing, employability, or 
reputation. 
 
*Please Note- this exemption for research involving survey or interview procedures or 
observations of public behavior does not apply to research conducted with minors, except for 
research that involves observation of public behavior when the investigator(s) do not 
participate in the activities being observed. 
 
3. Research involving the use of educational tests (cognitive, diagnostic, aptitude, 
achievement), survey procedures, interview procedures, or observation of public behavior 
that is not exempt under paragraph (b)(2) of this section, if: (i) the human subjects are elected 
or appointed public officials or candidates for public office; or (ii) federal statute(s) 
require(s) without exception that the confidentiality of the personally identifiable information 
will be maintained throughout the research and thereafter. 
 
4. Research, involving the collection or study of existing data, documents, records, 
pathological specimens, or diagnostic specimens, if these sources are publicly available, or if 
the information is recorded by the investigator in such a manner that subjects cannot be 
identified, directly or through identifiers linked to the subjects. 
 
5. Not applicable 
 
6. Taste and food quality evaluation and consumer acceptance studies, (i) if wholesome foods 

without additives are consumed, or (ii) if a food is consumed that contains a food ingredient 

at or below the level and for a use found to be safe, or agricultural chemical or environmental 

contaminant at or below the level found to be safe, by the Food and Drug Administration, or 
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approved by the Environmental Protection Agency, or the Food Safety and Inspection 

Service of the U.S. Department of Agriculture. 

Appendix C: Recruitment and Selection Criteria 

1. A modified snowball sampling method will be utilized for this study. Participants in 

the study will be recruited based on recommendations of the researcher’s personal 

and professional contacts.  

2. The researcher’s contacts will have the following selection criteria to determine if 

they know of any potential participants: 

i. Individuals who meet the DACA guidelines. 

ii. DACA recipients who are of Latino descent.  

iii. Individuals who are currently employed.  

iv. Individuals who have obtained new employment upon or after being 

granted DACA.  

v. Between the ages of 20 and 31 to met the minimum USCIS 

requirements with some life experience after high school.  

3. All participants will have a minimum of six months of work experience in their new 

job.  

4. All participants will be screened through an initial telephone or face to face 

conversation to verify recruitment criteria have been met (see attached sample script), 

complete a short demographic survey, and participate in one face-to-face interview 

(Skype or telephone may be used) that will last approximately one hour.  
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a. Dates and times for telephone and in-person interviews will be negotiated 

between the researcher and participant for times that are convenient for the 

participant.  

All participants must be able to fully express themselves in either English or Spanish to share 

their stories. Understanding English is required to sign the appropriate consent form. 
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Appendix D: Introductory Telephone Script 

Hello Mr./Mrs./Ms./Dr. [Name]: 

My name is Rebekah Cid del Prado and I am a master’s student in Human Resource 

Development at North Carolina State University under the direction of Drs. Diane Chapman 

and Julia Storberg-Walker. I am conducting a qualitative research study that will explore the 

experiences at work and shaping of social identities of DACA recipients. Deferred Action for 

Childhood Arrivals is a recent policy and has impacted thousands of young people, and 

particularly the Latino population that has the highest concentration of recipients. Due to its 

recent implementation, little is known about the impacts its has on its recipients.  

I am recruiting individuals who have received work permits via DACA to participate 

in a short survey and recorded interview that will take about 30 to 60 minutes. With your 

assistance I hope to understand the experiences at work and how it has impacted the 

development of social identity. Your participation in this study is strictly voluntary, with no 

known risks or benefits.  Furthermore, you may withdraw from this study at any time. If you 

do choose to participate, you will be asked to review and sign an informed consent, which 

relays that all communications will be kept confidential and you and your state will only be 

identified by a pseudonym.  I will not produce any documents that identify you. 

Do you have any questions for me at this time? If you agree to the study, may I ask a 

few questions to ensure that you meet the criteria?  

Are you a DACA recipient of Latino origin?  
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Have you obtained new employment since being granted DACA? If so, have you 

been working in your new job for at least six months?  

If you have any further questions for me, please contact me at [contact information removed] 

or through e-mail at [contact information removed].  You may also contact Dr. Julia 

Storberg-Walker at [contact information removed]. 
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Appendix E: Sample Introductory Letter/Telephone Script to Potential Participants 

Dear______, 

Thank you for your interest in my master’s research on experiences at work and 

social identity development of DACA recipients. I value the unique contribution that you can 

make to my study, and I am excited about your participation. The purpose of this letter is to 

reiterate some of the things we have already discussed and to secure your signature on the 

informed consent form, which ensures ethical and correct research when human subjects are 

involved. (If communicating via email): Please closely review the form and let me know if 

you have any questions. Before we conduct the interview, I will need to obtain your signature 

on the form, which you can send back to me either by e-mail or regular mail. (If 

communicating face to face, I will go over the form, answer questions, and obtain signature if 

the participant agrees). 

With your assistance, I hope to understand the experiences a DACA recipient has in 

their journey to authorized status. Prior to your participation in the individual interview, I 

will ask you to complete a short demographic survey. During the interview, I will ask you 

about your experiences, situations, and important events you have experienced as an 

immigrant, DACA recipient, and a member of the workforce.   
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I value your participation and thank you in advance for your time, energy, and effort 

to this study. If you have any questions about the study, please do not hesitate to contact me 

at [contact information removed].    Kind regards, 

Rebekah Cid del Prado 

Enc. (2) [Informed Consent Form] 
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Appendix F: Participant Informed Consent 

Rebekah Cid del Prado—Principal Investigator 

[Date] 

Dear Participant: 

You have been asked to take part in the research project described below.  The researcher 

will explain the project to you in detail.  You should feel free to ask questions.  If you have 

more questions later, Rebekah Cid del Prado, [contact information removed], the person 

responsible for this study, will discuss them with you. 

Description of the Project 

You have been asked to participate in a study that will explore the social identity 

development and experiences at work of Deferred Action for Childhood Arrivals (DACA) 

recipients.  

Details: 
• As a DACA recipient who has gained new employment upon receiving your work 

permit, you are being asked to volunteer for a research study. 
• Your experiences at work are critical to understanding the role DACA and work 

permits play in changing your experience and social identity development.  
• The analysis and conclusions of this research will be used to identify common and 

divergent experiences and social identities.  
• There will be approximately 5 to 8 persons enrolled in the study. 

 
Procedures 

If you decide to take part in this study, here is what will happen: You will be scheduled to 

attend one 1-hour session where you will be asked a series of questions regarding your life, 

work permit receipt, and experiences at work. If possible, this session will take place face-to-
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face in a public location that is convenient for you. There will be one person conducting the 

interview.  

Details: 

• You will be asked to complete a short questionnaire prior to the 1-hour session. 
• You have the right to decline to answer any question or withdraw from 

participating in the study at any time with no penalty. 
• All interviewees will be shown transcripts of their interviews and will have the 

right to edit them to more accurately reflect the meaning of their answers. 
• Interviews will be conducted in January 2015.  
• You may be asked to participate in a follow-up session to review and validate the 

findings of the researcher.  
 

Risks or Discomfort 

There are no anticipated physical risks or discomforts associated with this research protocol. 

Benefits of This Study 

Upon successful completion of this study, detailed descriptions of DACA recipient 

experiences at work and development of social identity will be analyzed for commonalities 

and differences. This information will be available as a published thesis and may be 

referenced by scholars for future studies, policy decisions and human resource development 

practices to workplace integrations.    

Compensation 

Participants will not be compensated for participation in this study.  

Confidentiality 

Your part in this study is confidential within legal limits.  The researcher and university 

authorities will protect your privacy, unless they are required by law to report information to 

city, state, or federal authorities or to give information to a court of law.  Otherwise, none of 



118 
 
 

 

 

the information will identify you by name.  All records will be coded and will not bear the 

name of the interviewee. 

Treatments 

Should a participant become ill or require medical treatment during the course of the 

interviews or other live sessions, assistance will be gathered by activating the local 

emergency response system. 

Voluntary Participation and Withdrawal 

Participation in research is voluntary. You have the right to refuse to be in this study. If you 

decide to be in the study and change your mind, you have the right to drop out at any time. 

You may skip questions. Whatever you decide, you will not lose any benefits to which you 

are otherwise entitled. 

Questions, Rights, and Complaints 

If you have any questions about this research project, please call Rebekah Cid del Prado at 

[contact information removed] or e-mail at [contact information removed]. 

If you have any questions or concerns about your rights as a research participant in this 

study, please direct them to the North Carolina State University Institutional Review Board. 

Consent Statement 

By signing this document, you consent to participating in the research study “Exploring 

social identity and experiences at work for DACA recipients” by Rebekah Cid del Prado, 

Master’s Candidate, North Carolina State University. 
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This statement certifies the following: that you are 18 years of age or older and you have read 

the consent and all your questions have been answered. You understand that you may 

withdraw from the study at any time and that you will not lose any of the benefits that you 

would otherwise receive by withdrawing early. 

 

All of the answers you provide to Rebekah Cid del Prado will be kept private.  You should 

know that you have the right to see the results prior to their being published.  A copy of the 

informed consent will be given to you. 

 

 

Signature of Participant 

 

Typed/Printed Name 

 

Date 

 

Signature of Principal Investigator 

 

Typed/Printed Name 

 

Date 
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Appendix G: Participant Demographics and Survey 

 
1. Demographic questions 

a. Interviewee code number [to be assigned by researcher] 

b. E-mail address of participant 

c. Current job title 

d. Previous job title(s) 

e. Formal education (e.g., highest degree and subject area) 

2. Survey questions:  

Instructions: Please answer the following questions for the purpose of having 

comparative data on the profile of each participant.  

Background Information 

Question  

Approximate age when you arrived to the United States   

Approximate age you applied for DACA  

Date you received work permit  

When did you apply for a driver’s license?   

Approximate length of job search process  

Date offered new employment  

Length of time in new job  

List prior job, if applicable   
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Do you plan to continue working where you are now for the 

foreseeable future? If yes, for how long?  
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Appendix H: Semistructured Interview Guide 

Semistructured interview questions  

1. Please tell me about your experience as a young adult immigrant in the United States.  

a. How did you arrive to the U.S.? 

b. What was your age?  

c. What do you remember?  

d. Please tell me about one or two of your most vivid memories (good or bad) 

about growing up as an immigrant.   

e. Please think about your high school experience.  What was the best thing that 

happened to you then? The worst? What were your life plans at that time?  

2. As you were growing up, please describe the social community/network (if any) you 

and your family developed.  

a. What was it like for you? And/or What connected you to each other? 

b. How did you see your role as a member of that community/society?  

3. As you were growing up, please describe any social community/network that you and 

your family were not a part of.  

a. What was it like for you? What prevented you and/or your family from 

those/that community?  

4. As you were growing up, please tell me about the dreams or plans you had for your 

life.  
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5. OK, now we’re going to switch to the present day and your experiences with DACA. 

How did you learn about DACA?  

6. Why did you decide to apply?  

7. What was your DACA application experience like?  

8. What was is like for you to receive your work authorization? Driver’s license? Did 

anything surprise you about the process?   

9. Please describe your experiences at work since you received your work permit.   

a. What was the interview and selection process like for you? Did DACA come 

up in the interview? If yes, how?  

b. Does DACA ever come up as a topic of conversation at work? If yes, in what 

way? (possible follow up probes: How does that make you feel? Do you 

disclose that you are a DACA recipient? Why or why not?)   

c. At work, who are you ‘hanging out’ with in general? Who do you feel 

different from? Why do you suppose that is? 

10. Now, please think about your experiences at work BEFORE you received your work 

permit.  

11.  Are your experiences at work now different from your pre-DACA experiences? If so, 

how? (possible follow up probes: how does that make you feel? Why do you think 

they are different?)  

12. Do you think that DACA has changed your work and/or career plans ? If so, how? If 

not, why not?  
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13. Do you feel you have changed since receiving DACA?  How? 

14. We’re going to focus on non-work topics now, like family, friends, community, 

church, etc.  

a. Think about the people you and your family hung out with as you were 

growing up. Are these the same people as you currently connect to? Are there 

additional groups of people you are connected to now? If yes, what groups? 

Why do you feel connected to them? How do you see yourself now that 

you’ve received DACA?  

b. I’m interested in understanding who you do not see yourself connected to. 

Who are they? Why do you see no connection? 

c. How has your life changed since DACA?  

d. Has anything troubled you about DACA that you care to share with me? 

e. What has been your biggest disappointment since DACA? Biggest surprise? 

f. Why do you think some Latinos apply for DACA and others do not?  

g. Do you have friends or know people that qualify for DACA that have not 

applied? Why do you think they haven’t applied? 

Do you feel different now that you’ve received authorization through DACA? How would 

you describe that difference? 
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Appendix I: Interview Protocol 

Semistructured Interview Guidelines 

a. When appropriate the interviewer may stray from the guide to explore topics that 

surface during the conversation. The interviewer will be aware of the time 

limitations that have been established with the interviewee. Additionally, any 

questions or follow-up questions that might pose a risk for the participant will be 

changed to avoid including any legal or employment risks for the participant.  

b. Interviews will be recorded using a password protected iPhone or other password 

protected electronic recording device. Handwritten notes by the researcher may be 

included on the interview form during the conversation. These notes will be coded 

and have no identifying information regarding the participant on them.  

c. Immediately following the interview, nonverbal impressions will be recorded, if 

any. Audio recordings will be transcribed.  Information that would identify the 

interviewee will not be included in the transcript.  

d. Rename using the postscript “_TRANSCRIPT_DRAFT_[DATE]” and stored in 

the DRAFT folder using file password protection. 

e. E-mail transcribed file and to the interviewee for verification. The email will be 

sent with generic text so that the recipient of the email cannot be associated with 

the respondent on the transcript. The transcript will be de-identified.  
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f. Rename the file version with the postscript “_FINAL” if approved by the 

interviewee. Transfer the file from the DRAFT to the FINAL folder using file 

password protection. 

If not approved by the interviewee, make modifications until the interviewee accepts the 

draft. Follow the naming convention referenced in step d. 
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Appendix J: Traceability Matrix 

Research 
Question 

Data Sources Concepts of 
Theoretical 
Framework  

Empirical Indicator  

How has Deferred 
Action for 
Childhood 
Arrivals impacted 
experiences at 
work for its 
recipients? 
 

 
Interview questions 
7, 8, 9, 10, 11, 12, 
14.  

1. Self-
categorization  
2. Self-esteem 
3. Perception of 
personal identity 
4. Comparison to 
others 
2. Group 
identification 

Description of 
experience, and social 
groups to which they 
belonged.  
Perceived value for 
being a part of the 
group(s). Motivation to 
apply.  
Description of how 
received in workplace. 
New work and career 
possibilities.  

How have 
personal and 
workplace 
experiences 
shaped social 
identity since 
receiving 
Deferred Action 
for Childhood 
Arrivals?  

 
Interview questions 
1, 2, 3, 4 ,5, 6 & 13.  

1. Self-
categorization 
2. Social 
categorization 
3. Social 
comparison 
4. Social identity 
5. Self-esteem  

Description of new self 
and social 
categorizations.  
Evolving of social 
identity.  
Changes in self-esteem 
perceptions.  
Experiences at work.  
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Appendix K: Post Interview Comment Sheet 

Use this form as a record of the interview, its important points and to record any initial 
thoughts from the interviewer.  This form could also be used to form follow-up interview 
questions, if needed. 

Interview Summary 

Date:   
Location:  
Time:  

 
1. How would you describe the interviewee’s overall demeanor of the interviewee 

when he or she shared their experiences and identity? Circle one:    
 

Content   Frustrated   Discouraged   Apprehensive   Relaxed    Other: ____________ 
 
2. How would you rate the overall quality of the interview?  Did the interviewee provide 
lots of interesting detail or very little?   Circle one. 
Little interesting detail Some interesting detail Lots of interesting detail 
 
3. Did the interviewee say something noteworthy/interesting in response to one or more 
of the interview questions?  What questions did he/she provide interesting detail, if any? 
 
 
 
Question number and/or question topic: Jot down 3-4 words about what was said: 
 
4. Items that came up in this interview that would be worth follow-up: 

 
a.            
  
b.            
  
c.            
  
d. 

 

 

 



129 
 
 

 

 

Appendix L: Preliminary Codes 

Preliminary Interview Codes 

Codes: 

Life experiences of DACA recipients:  

- Memories and perceptions of growing up 

- Categorization of experiences and identity 

- Social groups 

Experiences at work:  

- How received in the workplace 

- Comparison to others 

- Social adaptation  

- Sense of belonging 

Social Identity:  

- Self and social categorization 

- Changes and/or modifications of social identity 

Perceptions of self-esteem 


