
  

ABSTRACT  

Newsome, Gwendolyn Keith. Racial Identity Attitudes, Race-Related Stress, Coping and 

Gender among African American Students Attending Historically Black Colleges and 

Universities (HBCUS). (Under the Direction of Tracy L. Robinson)  

The purpose of this study was to examine the relationships among the dependent 

variables racial identity attitudes, race-related stress, and coping strategies in a sample of 

African American students attending Historically Black Colleges and Universities 

(HBCUS). The study also investigated the influence of gender on these variables.  A 

quantitative research design was used.  

The dependent measures used were the Cross Racial Identity Scale 

(CRIS:Vandiver, et al, 2001), the Coping Strategy Indicator (CSI: Amirkhan, 1990) and 

the Index of Race-Related Stress- Brief ( IRRS-B: Utsey, 1999). The independent 

measure, gender, was assessed using the demographic survey contained in the CRIS.  

This was a descriptive study that employed a passive correlation design to 

determine the presence or absence of relationships among study dependent variables 

using Pearson product moment correlation. The alpha level was set at .05. Additional 

GLM multiple analysis of variance and separate univariate analysis of variance were used 

to determine gender differences among racial identity, coping and race-related stress.  

The results indicated relationships between racial identity levels and race-related 

stress.  There was evidence that participants with Internalization Multicultural Inclusive 

identities experienced more race-related stress than those in other racial identity statuses. 

Evidence also suggests African Americans use Avoidance to cope with race-related 

stress.  

 



 

Gender differences were found to exist in racial identity development and race-

related stress. Women reported more Internalization Multicultural Inclusive racial 

identity.  They also reported more race-related stress than the men in this study.  

Limitations to the study were noted. Implications from this study suggest 

counselors at HBCU’s take assessments of racial identity development, race-related stress 

and gender issues as a part of initial screening for counseling services. Implications also 

suggest some African Americans may suffer from Posttraumatic Stress Disorder as a 

result of racial trauma. Finding suggest it is imperative that counselors provide African 

American students with outlets to address concerns related to race-related stress, coping 

and racial identity.  

An intervention is examined for racial identity development. Suggestions for 

future research are also discussed. 
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Chapter One 

Racial Identity Attitudes, Race-related Stress, Coping Strategies and Gender among 

African American Students Attending Historically Black Colleges and Universities 

(HBCUS) 

Introduction 

The U.S. Department of Education (1999) reports approximately 269,167 Black 

students attend HBCUs.  This number represents 128,169 (47%) women and 82,527 

(30%) men (Wilds, 2000).  Students graduating from HBCUs hold approximately 40 % 

of bachelors degrees awarded for Black students (Garibaldi, 1991).  Despite their 

presence in higher education, there has been limited research explaining the between 

group differences of African American students attending HBCUs.  As a group, these 

students have seldom been the focus of research that investigates differences in their 

experiences as college students.  Student performance and well being may be influenced 

by gender, individual understanding of the world, or other unaccounted for variables.  On 

the contrary, much of the current research on successful matriculation of African 

American women and men focuses on students attending Predominately White Colleges 

and Universities (PWCU’s) (Neville, Heppner, & Wang, 1997; Sellers, Chavous, & 

Cook, 1998).   

HBCUs have an excellent opportunity to gain greater insight into how students 

view themselves as African American females and males.  This information may be 

useful in understanding how racial identity and gender may influence their stress and 

coping experiences, as well.  In doing so, HBCUs hold the potential for acquiring a 
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wealth of knowledge by which staff and faculty may implement programming to increase 

student enrollment and increase chances for a successful matriculation. 

Statement of the Problem 

Recent studies have investigated psychosocial characteristics that account for the 

quality of student collegiate experiences and well being.  Racial identity attitudes (Helms, 

1990), stress and coping (Lazarus &Folkman, 1984), and gender (Poindexter-Cameron & 

Robinson, 1997) are among the variables explored among Black students on White 

campuses.  Although the outcomes of these investigations suggest African American 

students with positive racial identity attitudes generally have better mental health than 

those who do not, there have been limited investigations on Black campuses (Poindexter-

Cameron & Robinson, 1997).  There is also a dearth of information regarding the stress 

and coping experiences of African American students at Black institutions.  Stress related 

to societal expectations and categorization due to racial group is psychosocial in nature, 

contributes to student psychological health, and can be taxing.  While there have been 

limited investigations of racial stress (Chambers, Kambon, Birdsong, Brown, & Dixon, & 

Robbins-Brinson 1998; Utsey & Ponterotto, 2000), none have examined the relationships 

among stress, coping, racial identity and gender on Black campuses.   

Another problem is that racial identity has been primarily measured using the 

Racial Identity Attitude Scales (RIAS: Parham & Helms, 1981).  The RIAS 

operationalized Cross’s (1971) nigrescence theory, which describes developmental stages 

in obtaining a positive African American identity.  The theory was re-conceptualized 

(Cross 1991) in response to criticisms of the psychometric properties used in measuring 

racial identity and the negative explanation of Black Nationalism (Cokely, 2002).  The 
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revised model is more comprehensive in capturing the early and later stages of racial 

identity development.  A new instrument was developed to operationalize expansion to 

the revised theory.  Vandiver & Cross (2001) introduced the Cross Racial Identity Scale 

(CRIS) to operationalize these changes.  Because the CRIS is believed to measure the 

identity development process more accurately, there is a need to further test this 

instrument through scholarly research to shed light on the racial identity development of 

African American students. 

Focusing on African American students on Black college campuses occurs within 

the context of re-affirming the established value of these institutions as resources for 

providing a favorable atmosphere for intellectual and psychosocial development 

(Fleming, 1984).  Students avoid the stigma of at-risk labeling and optimally blossom 

while defining and pursing life goals.  There is little research directed towards Black 

students attending Historically Black Colleges and Universities (HBCUs).  As HBCUs 

search for a niche in the current millennium, investigations of within group differences 

found among its students and environmental characteristics related to their psychological 

well being seems plausible. 

If students are to fulfill their educational and career aspirations, faculty, 

counselors and other staff members at HBCUs need to be aware of psychosocial 

adjustment and development of students.  This study addresses the relationships among 

racial identity, gender, race-related stress and coping among Black students.  This 

information may be useful in developing interventions for African American students 

attending HBCUs.  
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The Role of HBCUs 

Although attendance at HBCUs decreased slightly from 225,886 in 1996 -1997 to 

223,895 in 1997-1998 (Wilds, 2000), these institutions still hold promise for students 

seeking a supportive academic environment because they are practical.  There are 

currently 105 Historically Black Colleges and Universities.  Twenty-one are located 

primarily in the southern United State and one is located in the U.S. Virgin Islands 

(United States Department of Housing, 2002).  While HBCUs represent about 20% of the 

total enrollment of African American students, they produce 40% of bachelor’s degrees 

distributed (Garibaldi, 1991).  The leading edge of current research on African American 

collegians focuses on comparable experiences of students at Predominately White 

Colleges and Universities (PWCUs) and at HBCUs.  Often the nature of the inquiry 

regards retaining students in relation to the impact of various psychosocial variables 

(Tinto, 1993; Zea & Reisen, 1997; Martin, Swarts-Kulstad & Madson 1997; McCowan & 

Alston, 1999; Chung & Sedlacek, 1999).  Psychosocial variables are socially derived 

individual characteristics such as positive self-concept and the ability to deal with racism 

that have been identified with student performance and general welfare  (Tracey & 

Sedlacek, 1987).  These variables are non-cognitive in nature.  Social support at HBCUs 

emerged (Fleming, 1984) as a great influence on intellectual and psychosocial 

development.  Students attending HBCUs have a better sense of ownership in the 

educational process because there is a stronger connection with faculty and staff.  

Students also appear to be more involved in career decision-making, and to possess 

higher occupational and academic aspirations (McCowan & Alston, 1998).  Davis (1991) 

found students on Black campuses participate in more extra curricula activities because 
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the campus reflects their interests and that Black colleges often restore positive direction 

for student transfers from PWCUs.  Tinto (1993) suggested that, in general, students 

might transfer due to poor college choice that is not congruent with their needs and 

interests.  This notion may also be applicable to African American college students who 

transfer from PWCUs to HBCUs. 

Students attending HBCUs often excel in their intellectual, social and 

developmental adjustment.  They perceive a supportive atmosphere concerning their 

status as African Americans (Chism & Satcher, 1998).  Students also exhibit 

psychosocial adjustment with higher self-image due to increased leadership opportunities 

when compared to peers at PWCUs (Fleming, 1984).  There is a tradition for preparing 

African American students to define and meet their goals regardless of factors that may 

present greater challenges for them.  

Interactional theories of student development (Tinto, 1986) have also addressed 

the role of social support in higher education.  When seeking explanations for early 

departure from college, these theories imply not only positive social support but also 

intellectual interactions between the student and the campus environment which provide 

students with a social community as well.  Early student departure or successful 

matriculation is the result of a dynamic interactional student experience that involves the 

students’ participation in social communities.  Much of this body of research focuses on 

the experiences of students who may be viewed as at-risk for early departure.   

Given that social support has been related to persistence and intellectual 

development, many colleges develop programming to identify and provide a supportive 

environment to increase student success.  While not all African American students are at 

   



 6 

risk academically, many arrive at college under prepared (Stikes, 1984).  These students 

are often found in transition programs that sometimes function as a college within a 

college at PWCUs.  The transitional programs are intended to develop academic skills 

and often exist outside of the general first year curriculum.  Student success has also 

been related to high school preparation and family socioeconomic status.  Due to 

societal influences, Black students are more often associated with these characteristics 

upon entering college (Tinto, 1993).  Another indicator of academic success and 

achievement is related to the educational level of parents (Warburton, Rosio & Nuñez, 

2001).  Some African American students come to college from a long line of graduates 

from both HBCUs and PWCUs.  Others, however, are first-generation and are 

considered at risk (National Center for Educational Statistics, 1999).  As such, African 

American students are often identified with at-risk college populations.  The at-risk 

status of these students and the resulting interventions may lead to psychic energy 

directed towards fitting in to meet expected norms.  Students within these programs may 

be more vulnerable to becoming alienated.  Feeling separated from the general college 

population may promote identity problems causing students to grapple with issues 

related to being an African American.  Intellectual and social development may be 

stymied as students seek to adjust to their academic environment (Fleming, 1984; Gibbs, 

1974). 

There is a need for continued study of the experiences of African American 

college students without the social and academic stratification that may occur on 

PWCUs campuses.  (Gibbs, 1975).  In addition, it is important to study these students 

within the context of a worldview that reflects the normative behaviors of African 
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Americans; one that does not confine itself exclusively to Eurocentric values (Suzuki, 

Meller & Ponterotto, 1996).   

Parham, White & Ajamu, (1999) suggest that the psychological focus on the 

behaviors of African Americans has primarily centered on combating negative 

stereotypes that reflect westernized white middle-class norms.  These researchers 

indicate that future examinations of African American behavior may be more accurately 

reflected if conducted within a framework that is consistent with values and philosophies 

of an Afrocentric worldview.  Because HBCUs have kept history alive for the 

descendents of America’s African slaves (Hill, 1997), that framework is more likely to 

co-exist on Black college campuses in addition to traditional western views.  HBCUs 

have the opportunity to expand supportive environments, embrace nontraditional 

measures relative to students attending their schools, and enhance their well being 

through investigations of the psychosocial development and academic experience of 

students. 

Gender Differences 

Attention has also focused on gender as a variable related to various outcomes of 

success for African American students.  Gender refers to the shaping of social reality 

through learned roles based on sex at birth (Bem, 1993; Howard & Almilla, 2000) and 

has been used to suggest variance in mental health and performance outcomes (Kelly, 

Kelly, Brown & Kelly, 1999).  The possible effect of gender in relation to racial identity, 

race-related stress and subsequent coping add to the under-explored experiences of 

students at HBCUs.  Gender and racial identity expectations may possibly account for 

differences in understanding and management of racially stressful situations.  For 
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example, in a sample of college students from a small southeastern HBCU (Newsome, 

2001), women reported significantly higher levels of Internalized racial identity attitudes 

than the men.  Additional evidence suggests women use different coping strategies than 

men (Folkman &Lazarus, 1988), when confronted with stressful situations.  In a sample 

of African American students at HBCUs and PWCU’s, Utsey & Ponterotto (2000) found 

that women used more social support than men in adjusting to race-related stress.   

The inclusion of gender is appropriate in evaluating psychosocial differences 

among students attending HBCUs.  Racial identity and gender are inextricably 

intertwined in society.  Robinson and Howard-Hamilton (2000) assert that socially 

imposed statuses of race and gender come together in a manner that brings varying 

expectations in society.  African Americans face oppressive barriers of racism in meeting 

personal aspirations.  Racism often has been used to prevent otherwise qualified 

individuals from excelling in their desired careers and goal expectations.  Dominant 

United States discourses associated with race and gender result in racism and sexism for 

individuals seeking quality life experiences.  These expectations can prevent individuals 

from easily moving away from the status quo of menial jobs prescribed by stereotypical 

race and gender roles.  For example, it may be difficult, albeit not impossible, for some 

African American woman to aspire to a career in engineering, aeronautics or president of 

the United States because incumbents who function in these careers are usually White 

males (Robinson & Hamilton-Howard, 2000).  More often, women aspiring to these 

goals are viewed as the exception rather than the rule. 

Men are also constricted by predefined role expectations.  Robinson & Hamilton-

Howard (2000) discuss social expectations with which men contend.  Far too often, they 

   



 9 

are limited in emotional expressiveness and presented with a partial range of acceptable 

behaviors resulting in narrowly defined roles allowed by society.  Eagly (1996) defines 

these roles as heroism and chivalry.  As such, appropriate male behaviors are restricted to 

acts of bravery and protection.  These limitations may be problematic for African 

American males who are often perceived as untrustworthy and shiftless.  There may be 

fewer opportunities for some of these men to be perceived as gallant.   

While enduring the added burden of sexism, these men may find fewer acceptable 

outlets for the increased stress associated with racism.  Their ability to care for their 

families and significant others, as well as to obtain leadership positions outside their 

respective communities, may be threatened.  An example that comes to mind concerns 

the African American male who is not considered for a job or promotion because of 

stereotypical expectations regarding substandard performance.  In this instance, the 

rejected candidate may not able to care for his family and others around him in an 

upwardly mobile manner, which may lead to higher levels of duress.  How the individual 

chooses to address the event is related to coping techniques that may have negative 

outcomes, such as hypertension (Clark, Anderson, Clark & Williams, 1999). 

Purpose of the Study 

 This study investigates relationships among racial identity, race-related stress, 

coping and gender among African American college students attending HBCUs.  As 

African American students continue to matriculate at these historic institutions, it is 

imperative that definitive information be derived concerning this population.  Now more 

than ever before, African American students have the opportunity to attend 

Predominately White Colleges and Universities.  Some, however, continue to select 
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Black schools for a variety of reasons.  The emergent conservative philosophy in higher 

education that challenges affirmative action has led a growing number of students to 

reconsider their choice of a PWCU.  Perceptions of facing an increasingly non-affirming 

environment, may contribute to some students’ belief that they will be more welcomed at 

a Black school (Brown & Hendrickson, 1997).  Others have attended predominately 

white schools for most of their prior schooling and feel comfortable in that setting but 

chose to attend HBCUs for affirmation of their ethnicity (Schexnider, 1998).  This group 

of students may have a desire to learn more about their history and to interact with 

African American role models.  Still others may choose to attend because the quest for 

higher education is considered to be key to a quality lifestyle and may come to Black 

colleges against the advice of high school guidance counselors seeking what they may 

believe to be a quality living and learning experience.  In addition, McDonough & 

Antonio (1997) endorse the historic mission of HBCU’s with their findings that students 

who are academically challenged select these institutions for their ability to not only 

admit this population but to graduate them as well.   

 Understanding how these students view themselves as African American and its 

relationship to student well being and performance could hold significant consequences.  

Outcomes related to the current study and similar future investigations may assist 

counselors in helping students clarify the way the see themselves and how they respond 

to a world that often ranks individuals based on inherent physical characteristics.   

Although there has been a growing interest in racial identity development, use of 

the CRIS as a measure of racial identity development has been limited, yet informative.  

To illustrate this point, Cokley (2002) found that later stages of racial identity 
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development were not predictive of internalized racism.  In a study involving 153 

participants attending a historically Black southern college, racial identity was assessed 

using the CRIS.  The CRIS yields six levels of racial identity development.  They are Pre-

Encounter Assimilation, Pre-Encounter Miseducation, Pre-Encounter Self-Hatred, 

Immersion/Emersion Anti-White, Internalization Afrocentricity and Internalization 

Multicultural Inclusive.  These stages are discussed in detail in chapter two.  The 

Nadanolitization Scale (Taylor & Grundy, 1996) was used to measure the degree to 

which African Americans internalized racial stereotypes regarding intellectual and 

physical abilities.   

Helm (2002) published a doctoral dissertation that analyzed the theoretical and 

psychometric properties of the CRIS and the Multidimensional Inventory of Black 

Identity (MIBI) (Sellers, R.M., Smith, M.A., Shelton, J.N., Rowley, S.A.J., & Chavous, 

T.M., 1998) and their ability to predict outcomes on the African American Acculturation 

Scales (AAAS) (Landrine & Klonoff, 2000).  The MIBI measures three central constructs 

of multidimensional racial identity: centrality, ideology and regard.  The AAAS assesses 

the degree of immersion in African American culture.  Using a sample that included 388 

African Americans, 88% of whom were students from a Southern HBCU, Helm found 

the CRIS to be psychometrically sound while the MIBI indicated some weaknesses.  

However, the MIBI Assimilation and Nationalist subscales of the ideology scale and the 

Immersion/Emersion Anti-White scale of the CRIS were predictive of acculturation.   

Definition of Terms   

This study addresses relationships among racial identity attitudes, race-related 

stress, coping and gender in African Americans students attending HBCUs.  Although 
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some of the terms used in this study are widely discussed in the literature, a brief 

overview is included here to elucidate the intentions of the author.   

Racial identity attitudes refer to the different developmental viewpoints held by 

African Americans as they go through the process of seeing themselves as racial beings 

in a racialized society.  These attitudes hold positive and negative outcomes for 

psychological well being and performance.  Well being is used interchangeably with 

“good mental health” in the study, indicating the ability of individuals to make good 

decisions regarding their general health and peace of mind.  Performance refers to the 

ability of individuals to successfully engage in activities related to obtaining academic, 

intra and interpersonal, as well as, career and professional goals.  Student success 

designates the process through which student performance leads to goal attainment.  

 This study also uses Black and African American interchangeably to denote 

Unites States citizens of African descent.  The terms are used primarily in describing the 

experiences of students attending historically Black colleges and universities which were 

founded in the latter part of the nineteenth century to educate former slaves and remained 

almost the exclusive means of higher education for African Americans in this country 

until the mid-twentieth century. 
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Chapter Two 

Literature Review 

In the process of investigating African American college students at Black 

schools, it is logical to explore their psychological and social characteristics.  Racial 

identity attitudes (Helms, 1990), stress and coping (Lazarus & Folkman, 1984) and 

gender (Bem, 1993) have been identified as important to successful matriculation and 

well being of college students.  With regard to African American college students, 

researchers have primarily investigated comparative experiences of students on HBCU 

and PWCU campuses, but hold promise for clarifying individual differences among 

students attending Black schools (Gerardi, 1990; Jackson & Neville, 1998; Mc Cowan & 

Alston, 1998; Landrine & Klonoff, 1996; Neville, Heppner & Wang, 1997; Neville & 

Lilly, 2000; Pyant & Yanico, 1991; Sellors, Chavous & Cooke, 1998). 

This chapter contains information about the theoretical constructs tested in this 

study, along with current research supporting them.  These constructs provide the 

underpinning for the current study’s goal of defining diversity relative to colligate 

experiences of Black students attending Black colleges. 

Several non-cognitive psychosocial variables related to successful collegiate 

experiences among African American students have been discussed in the literature.  

These variables are described as nontraditional measures that fall outside of the predictive 

abilities of SAT scores and grade point averages (Tracey & Sedlacek, 1987).  In order to 

analyze racial identity, racial stress coping and gender cogently, a framework that is 

consistent with the social sciences definition of a good theory is provided.  Theories serve 

several important functions and possess specific characteristics, which are the bases for 
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this review.  Researchers (Hergenhahn & Olson, 2001; Miller, 1993) state theories are 

believed to be good when they are: 1) able to organize facts in order to make sense of 

observed behavior; 2) comprehensive and cover a broad area of observed behaviors; 3) 

testable in that they can generate empirical research; 4) parsimonious by using as few 

constructs as possible to explain behavior; 5) heuristic in their ability to generate future 

research; and 6) incorporate previous research by building upon earlier investigations, 

thus expanding the body of knowledge.  These criteria are used in reviewing the 

aforementioned constructs.   

 Racial Identity Attitudes  Racial identity attitudes have been investigated as a means of 

assessing the overall psychological well being of African Americans  (Carter 1991; 

Neville & Lilly, 2000).  As operationalized by Helms (1990) racial identity attitudes 

constitute a dynamic identity development process for African Americans.  Helm’s 

theory conceptualized the stages in Cross’s (1971) Nigrescence Model as Pre-Encounter, 

Encounter, Immersion/Emersion, and Internalization.  These racial identity statuses 

outline the process of becoming healthy psychologically by using one’s Blackness as a 

cultural frame of reference.  Becoming Black, as a literal translation of the French term 

Nigrescence, is seen as ongoing and describes the shift in thinking about oneself and 

one’s racial group in the Negro to Black identity process.  This process describes growth 

towards healthy psychological well being.  Cross (1971) originally conceptualized five 

stages in the identity development process: Pre-Encounter, Encounter, Immersion-

Emersion, Internalization and Internalization-Commitment.  Each stage describes a new 

desire for identity congruence in the face of a non-affirming social reality. 
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Pre-Encounter status typifies those who devalue themselves and their own group 

and possess a White frame of reference.  Individuals within this stage may possess 

varying degrees of self-hatred and hatred for Blacks.  During Encounter, individuals may 

experience events that cause doubt or confusion about the previous status.  One may 

experience members of one’s racial group involved in actives and behaviors that shatter 

pre-existing negative stereotypes.  Doubt precipitates an Immersion - Emersion status that 

involves going into one’s blackness with a newfound appreciation for the race while the 

dormant group is now devalued.  Individuals in this two-fold process may take on values 

that are more consistent with the new Black identity.  These values may be expressed as 

an exclusive adherence to a particular style of dress or political positions that excludes 

those of mainstream White society.  One begins the process of emerging from this status 

with a newly developed comfort with one’s race.  The need no longer exists to devalue 

White society.  The second part of this stage includes emerging from a strictly black 

ideology and progression toward the Internalized stage where one’s primary focus moves 

away from Blackness as the only function of one’s being.  During Internalization-

Commitment, one becomes committed to advancing social change that embraces the total 

person.   

Cross’s Nigrescence model of Black identity development appears to be 

consistent with the decisive factors related to good theories.  It captures and organizes the 

behaviors of African Americans found in the general population.  It also objectively puts 

into words the different identity statuses observed in African Americans college students.  

Pre-encounter students at HBCUs might be described as those who constantly put down 

their fellow students who strive for academic excellence, accusing them of acting White.  
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These behaviors may be viewed as a form of self-hate and miseducation that accepts a 

stereotypical model of substandard academic achievement for African Americans 

students while accepting the stereotype of Whites as high achievers.  This perspective 

emerges from a White point of reference, which is the focal point of identity for the 

individual.  Pre-Encounter students have not learned to recognize and appreciate the 

positive behaviors associated with a healthy Black identity.  They may also offer 

disparaging comments about those who are involved in cultural and personal activities 

that do not fit into the negative anti-social stereotypes of African Americans often 

condoned by the media and mainstream society.  Students with these attitudes seem to 

hold low expectations for themselves and for other African American students.  They 

may constantly find fault with Black colleges.  Those with limited experience with other 

African Americans may often have unfounded concerns about their safety.  Not only are 

they surrounded by other African Americans whom they perceive as dangerous, the urban 

locations of many HBCUs also add to their concern.  This is particularly true of students 

from geographic locations with small African American populations.  In extreme 

situations, these students become bewildered because there is no significant White frame 

of reference. 

Cross (1971) describes Encounter attitudes as life shattering.  This 

conceptualization provides meaning to the actions of individuals who come upon an 

experience that plainly negates their way of thinking.  Previous beliefs regarding 

themselves and other Blacks no longer fit with the new experience.  Their lives, up to this 

point, have been built around accepting traditional stereotypes that now are contradicted.  

The individual who invests considerable energy in attempting to prove he or she is not 
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like other Blacks may experience being openly called a derogatory name associated with 

the stereotype, precipitating the encounter experience.  Encounter is equally disquieting 

for the person who has limited horizons because of the believed limitations of race.  In 

both cases, individuals may experience a sense of non-identity because the security of 

their previous identity no longer exists.  Encounter attitudes in students might include 

shock at the achievement levels of other students, successful HBCU alumni and 

administrators.  Students in Encounter are sometimes astonished at the intellectual 

proficiency of instructors or acclamation received by their institution. These Encounter 

experiences lead to a new perspective regarding Blackness found in 

Immersion/Emersion.  Immersion-Emersion attitudes are equally useful in understanding 

behaviors of African Americans seeking an identity congruent with their new insights.  

Surrounding oneself with reminders of one’s African heritage and excluding those that do 

not is often done at this stage.  Individuals in this stage embrace Blackness to the extent 

that there is no other way of being.  Associating solely with other Blacks, anti-white 

sentiments are pervasive.  Regardless of socioeconomic background, there exists a 

unifying resolve that all things related to Blackness are superior to those associated with 

Whiteness.  Immersion/Emersion individuals may change their names, clothing and 

hairstyles or join all black organizations while regarding anything not confirming 

Blackness as non-essential.  This behavior is self-modeling of a more validated Black 

identity.  Black college students in Immersion/Emersion on Black college campuses often 

express anger at being held back in the past by an oppressive system.  They become 

locked into Blackness, laying all faults at the feet of White culture.  As the identity level 

evolves, however, Immersion/Emersion attitudes may also include the behaviors of 
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individuals who begin to become free of emotional turmoil and assess the person they are 

becoming.  In doing so, they are able to look at Blackness in its totality and understand 

the earlier all-embracing attitudes have blinded them to some of the weaknesses 

associated with the Black experience in America, thus leading to Internalization.  

Internalization attitudes of identifying with one’s Blackness while accepting and 

identifying with other groups are the major accomplishments of this stage.  It is typified 

by the actions of individuals who are able to appreciate people of all cultures and 

participate in a variety of activities based on their interests.  This stage is characterized by 

more openness and acceptance and explains the behaviors of those who advocate for the 

rights of all people, especially those of African Americans.  Students who are open to a 

variety of cultural experiences, while accurately assessing the strengths and weaknesses 

of all people typify Internalized attitudes.   

Cross (1991) later revised this model to clarify the role of race salience and 

reference group orientation as essential components of Nigrescence.  Race salience and 

reference group orientation helped Black racial identity development move away from a 

singular identity status at each stage.  Reference group orientation is central to 

Nigrescence theory because within this developmental process one’s orientation to a 

specific social group provides a reference point as one attempts to understand oneself 

socially.  In expanding the Nigrescence process, race salience was introduced to explain 

the importance of race in one’s life.  Significance can range from high to low and can be 

negative or positive in direction.  For example, the Pre-Encounter student who derides 

classmates for high academic performance may hate being Black as well as hate other 

Blacks.  The individual possesses a high negative salience for being Black.  Race is 
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important and negatively so.  Racial stereotypes become the standard by which 

performance is measured.   

As with the original theory, inclusion of these aspects of racial identity 

development provides a greater understanding of observed behaviors.  Each stage of 

Nigrescence is explained within the broadened aspects of reference group orientation and 

race-salience.  Reference group orientation refers to the group with which an individual 

identifies.  In the initial stage of racial identity development, attitudes are expressed in 

terms of identifying with White groups, thus the tendency to denigrate behaviors and 

viewpoints related to Blackness.  The confusion of the Encounter stage appears to 

indicate a lack of identification with either group and motivates the search for identity 

found in the Immersion/Emersion stage of development, which endorses a Black 

reference group orientation.  Internalized behavior explains Black self-acceptance and 

affiliation with other cultural groups.  

With regard to characteristics of a good theory (Miller, 1993), Cross’s revised 

model seems to fall into line.  In addition to organizing observed behaviors, Nigrescence 

covers a broad range of information regarding African Americans.  From the person who 

perceives Blackness as a barrier to overcome, to society’s view of the angry Black person 

or one who appears confused about identity, Cross’s model describes the origins of the 

behavior.  In addition to the individual’s feelings about him or herself, the theory also 

explains behaviors in relation to other Blacks and other ethnic groups.  The 

comprehensiveness of the theory is also matched by its parsimony.  Using four general 

stages of identity development, Cross’s Nigrescence model does not overwhelm the 

reader with a broad range of complex terms and ideas.  Within each of these stages the 
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relevance of two additional constructs, racial group orientation and race-salience provide 

understandable parameters for grasping underlying rationale for behaviors.  In addition to 

the parsimonious nature of this theory, its heuristic quality has spawned a growing body 

of empirical research defining the African American identity development process.  

Though not limited exclusively to students on campuses at Historically Black Colleges 

and Universities, racial identity attitudes and Nigrescence theory provide valuable insight 

into the colligate experiences of African American students. 

Through the explication of the Negro to Black convergence experience, Cross 

builds upon and organizes earlier conceptualizations of this process as theorized by 

Jackson, Napper, Pinderhughes and others (as cited in Cross, 1991).  The Black identity 

development processes described in Cross’s theory seeks to provide a framework of 

empowerment directed towards a self-defined identity that evolves from all the disparate 

methods of expressed African American reality.  Building upon the emerging 

Nigrescence theorists of Black identity development, Cross’s model incorporated prior 

research on the behaviors on African Americans and puts them into a succinct stage 

format.  In doing so, a workable theory was developed that became the basis for further 

definition of the Black identity development process.   

In re-stating Cross’s model to incorporate worldviews and beliefs as racial 

identity attitudes, Helms (1990) gave wings to the theory.  Using racial identity attitudes 

as the unifying construct, an assessment instrument was devised to measure Nigrescence 

stages based on Cross’s conceptualization of racial identity development.  

Operationalizing the model through the Racial Identity Attitudes Scale (RIAS) produced 

an area of research that has investigated the impact of one’s attitudes concerning being 
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Black in relation to various psychological and physiological outcomes.  In general, 

Internalized attitudes have been predictive of higher levels of psychological and 

physiological outcomes.  Though limited, there is a mounting body of research that 

continues to investigate Black identity development.   

Even rarer, investigations are emerging that operationalize the revised model.  

The Cross Racial Identity Scale (CRIS :Vandiver, 2001 & Cross, 2001) is being explored 

to assess racial identity attitudes of African Americans that reflect the revised 1991 

Nigrescence model.  The CRIS integrates the influence of race-salience and reference 

group orientation and delineates diversity within the stages of black identity 

development.  The RIAS scales used in current racial identity research do not adequately 

reflect the revisions to the original Nigrescence model introduced by Cross (1991).  In its 

current form, the RIAS does not represent changes in characteristics of individual 

endorsement of the four stages of racial identity attitude described in the revised 

Nigrescence model.   

The revised model, as discussed by Vandiver (2001), views Pre-Encounter from 

two perspectives: Pre-Encounter Assimilated and Pre-Encounter Anti-Black.  The Pre-

Encounter Assimilated identity views race as not important in terms of salience.  It is 

neither positive nor negative in valence.  In this stage an Americanized identity is 

supported that is not anti-Black and is assimilated to the mainstream.  The Pre-Encounter 

Anti-Black identity does not like being Black and does not like other Blacks.  This stage 

is characterized by negative race salience with a negative valence.  

While Encounter attitudes remain the same in the revision, Immersion/Emersion 

attitudes take on two perspectives.  A distinction is made between acceptance of one’s 
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Blackness and the turmoil of this stage.  High emotionalism expressed as rage, anger and 

guilt are associated with Immersion/Emersion, as well as an Intense Black Involvement.  

Intense Black Involvement is expressed as a total captivation with Black culture.  

Individuals in the Immersion/Emersion stage of Black identity development are capable 

of identification with either or both manifestations.  In this stage, race is important and 

positive in valence.   

The revised model also identifies three demarcations in Internalized racial 

identity.  Black Nationalism is re-conceptualized to mean positive self-acceptance 

without the anger previously associated with this identity.  Internalized Nationalist, 

Internalized Bicultural and Internalized Multicultural are identity statutes that endorse 

Black self-acceptance.  The Nationalist identity sanctions Blackness as the most salient 

identity.  Biculturalists typically reflect an African American identity that embraces both 

Blackness and Americaness as salient to identity.  The Multiculturalist holds close not 

only to Black identity but also to at least two other facets of identity deemed important to 

the individual such as gender, other racial group orientation, and sexual orientation.  

Defining levels of Black identity development is particularly useful in understanding the 

occasions where students may appear Internalized but are Pre-Encounter Assimilated 

because of the differences given to racial group orientation and racial group salience.  

Although, Pre-Encounter Assimilated racial identity attitudes may not foster self-hate; 

they have not accepted their Black identity. 

Variations, clusters and other distinctions in racial identity statuses have been 

reported previously.  Neville & Lilly (2000) provide partial support for Carter’s (1996) 

attempt to show levels, patterns and shapes of racial identity development in an African 
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American college student sample.  The evidence suggests the need for further 

investigation into gradations of racial identity attitudes and external and internal 

influences that mold these levels.  This is important because it would provide further 

evidence of within group difference among African American students regarding their 

racial identity development.   

While students on both HBCUs and PWCU's report Internalized attitudes, the 

process of Internalization may vary.  African American students on PWCU campuses are 

believed to arrive at Internalization through a process that causes them to face their 

Blackness in what they perceive to be a less than affirming environment.  It is possible 

that the campus environment subtly reinforces negative stereotypes in a way that may 

encourage students to question assumptions about their identity as African Americans.  

Conversely, students at HBCU may arrive at Internalization by way of what they believe 

to be a support system that affirms the historic mission of Black colleges.  Some students 

may come to campus with the expectation of an environment that values the experiences 

of African Americans.  Perhaps the undergraduate background of instructors who also 

attended HBCU has helped shape the tone of an encouraging atmosphere that encourages 

Internalization.  With these ideas in mind, further investigations of Black racial identity 

on Black campuses seem in order.  Clearly, there is a need for continued investigations of 

racial identity development operationalized on Cross’s revised Nigrescence model, in 

order to comprehend race-salience and reference group orientation relative to the 

composition of African American identity. 
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Nigrescence Theory Research  

Carter (1991) devised a study to examine the relationship between racial identity 

attitudes and the psychological well being of African Americans.  The purpose of the 

study soundly connected with the Black identity development processes.  With respect to 

construct validity, the study focuses on the Black identity process discussed in 

Nigrescence theory.  It addresses the within group differences among African Americans 

as a method of determining different levels on psychological well being among this 

population.  The study findings indicated racial identity attitudes were predictive of 

mental health outcomes.  Internal validity was upheld by the use of the RIAS.  The RIAS 

was designed to identify changes in cognition related to Blackness in the four stages of 

Black identity development.  Moving from attitudes that devalue Blackness and 

champion Whiteness, African Americans reach a stage that is appreciative of Blackness 

as well as of other racial groups and cultures.   

Psychological well being was assessed through the Bell Global 

Psychopathological Scale.  This instrument reports symptoms associated with 

psychological distress adding further to internal validity of the instruments used in the 

study.  Symptoms reported by the measure include depression, anxiety, obsessive-

compulsiveness, memory impairment, paranoia, hallucinations, alcohol and drug 

concerns. 

Threats of conclusion validity may be construed because of a lack of clearly 

stated hypotheses or research questions.  The reader must assume by the wording in the 

purpose of the study that the alternate hypothesis is being tested.  The assumed 

hypothesis would be racial identity attitudes are predictive of psychological functioning 
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in African Americans.  The regression analysis however, assisted in lessening this threat 

by using racial identity as the predictor variable.  In other area, the study appears 

internally sound.  Although the sample was non-random, it consisted of 95 African 

American college students attending a mid-western PWCU.  They represented different 

age ranges, classifications and income levels, providing some external validity.  

Questions may be raised regarding the institutional background of the sample.  The racial 

identity research however, using the RIAS as a measure of racial identity, is consistent 

relative to similar levels of racial identity attitudes regardless of college racial 

composition.  A caveat is added, however, because students on PWCUs and HBCUs may 

report similar levels of racial identity attitudes but how they arrive at them and the 

behaviors associated with them appear to be different. 

The study also indicates acceptable reliability levels.  Although it is not clear how 

the sample was gathered, it consisted of students who volunteered after a briefing on the 

nature of the study.  Though limited, cautions were used with respect to internal and 

external validity.  It was acknowledged that the Bell might not accurately capture the 

complexities of the psychological indices of well being.  This suggests that future 

researchers may look at different instruments for this purpose.  Though not mentioned by 

the author, replication of this study with a larger sample may have more statistical 

conclusion validity.  In addition, mental health practitioners were encouraged to 

incorporate racial identity attitude levels when attempting to understand and assist 

African Americans with psychological functioning. 

In analyzing Carter’s (1991) study and those following, it appears that some 

investigations may lack some of the overall internal validity and reliability of more recent 
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studies.  This is particularly true Carter’s study and other studies like it that are 

incorporated into the empirical foundation for later investigational activities reported 

here.  This observation is noted relative to the following critique of racial identity 

research as well. 

Neville & Lilly (2000) conducted a more recent investigation of racial identity 

attitudes of African American college students.  They extended the research on 

psychological well being in African Americans and categorized differentiated levels 

within the traditional stages of Black identity development.  Both focuses of the study 

were based on previous work by Carter (1996).  The study found racial identity attitudes 

are related to general psychological health in African Americans.  This investigation was 

further able to ascertain Internalized attitudes as positively related to psychological well 

being.  In addition, categories of Internalized attitudes were found.  The overall purpose 

of the study was founded in Nigrescence theory, with outcomes predicated upon its 

operationalized stages, indicating construct and internal validity.  The RIAS, previously 

described, and the Brief Symptoms Inventory (BSI) were use for internal validity.  The 

BSI measures nine areas of psychological distress.  These areas include Somatization, 

Obsessive-Compulsiveness, Interpersonal Sensitivity, Depression, Anxiety, Hostility, 

Phobia, Paranoid Ideation, and Psychoticism.  A multivariate categorization scheme was 

developed to describe Internalized profiles with relating psychological outcomes.  The 

cluster profiles obtained using the categorization scheme were consistent with the 

purpose of the study, strengthening conclusion validity.  Three clearly defined hypotheses 

were stated and supported by study findings.  
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By way of cluster profiling, the researchers discovered three levels of Internalized 

racial identity attitudes.  Engaged Internalization describes one who is comfortable with 

being Black and is more focused on race and the extremes of racism.  Committed 

Internalization is also comfortable with Blackness but is less focused on race and 

experiences other social identities.  Dissonance Internalization characterizes comfort with 

Black identity but conflict over what this means in an oppressive society.  While all three 

levels endorsed positive Black socialization, differences were found among psychological 

wellness outcomes.  For example, those with Engaged Internalization racial identity 

attitudes had lower levels of general psychological distress than those who identified with 

Dissonance Internalization.  Similarly, those who were Committed Internalization 

exhibited fewer paranoid ideation symptoms than those who were at the Dissonance 

Internalization stage. 

The authors took particular care in describing the sample of 182 African 

American college students.  The Midwestern background and the gender composition of 

the sample, described as mostly female, contributed  threats to external validity.  These 

threats were also substantiated by the sampling methods.  Participants were either 

enrolled in Black studies classes, which may predispose Black identity exploration or 

recruited by telephone.  The instruments were administered in a classroom setting or 

group setting, respectively.  However, the attention to detail in providing information 

about the sample, the instruments used and under which conditions, and statistical 

procedures hold the investigation to a decent level of reliability.  A systematic review of 

statistical methods used in testing each hypothesis is explained.  For example, in 

additional to cluster profiling used to test the first hypothesis, a multivariate analysis of 
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variance (MANOVA) and a one-way analysis of variance (ANOVA) were used on 

multiple measures of psychological distress indicated by the BSI and its Global Severity 

Index, respectively.   

Several limitations regarding external validity discussed earlier as well as 

suggestions for research at HBCUs and individuals from the larger African American 

community were given.  Also, solid and direct suggestions were given to college 

counselors to further investigate cognitive patterns of Internalization of African American 

college students which might assist them in clarifying Internalized attitudes. 

With few exceptions, the Neville & Lilly (2002) study provides a wealth of 

empirical and conceptual information about racial identity attitudes.  This study 

reinforces the complexity of thinking about oneself racially and the implication of these 

thoughts on well being. 

Cognitive Appraisal and the Perception of Race-Related Stress 

The construct of stress has an ambiguous history that has given rise to popular 

models in academic and popular literature (Wheaton, 1994).  Early perspectives defined 

stress as an outside agent acting on the body and later evolved into a biological model of 

stress as noted by Hobfoll (1989).  This viewpoint grew into the biological and social 

perspective of stress, defining stress as a response to any demand that disturbs 

homeostasis or balance.  In this conceptualization, stress accounts for any non-specific 

environmental stimuli, known as stressors that bring about illness or social discomfort as 

a response.  Adjusting for the non-specific nature of both response and stimuli brought 

into consideration the emotional arousal evoked by stressful situations (Hinkle, 1975).  

The non-specific nature of stress by this definition requires constant adjustment that 
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cannot be avoided as it accrues cumulative effects of emotional arousal on the body 

(Selye, 1980).  The overall effects of these environmental demands may tax or exceed the 

adaptive capacity and grow to entail resulting psychological and biological changes that 

place a person at risk for disease (Cohen, Kessler, & Gordon ,1995) 

Lazarus and Folkman (1984) expanded these perspectives with a transactional 

stress theory that described psychological stress in terms of the relationship between the 

person and the environment.  Their conceptualization provides the best evidence of race-

related stress and has been the foundation for research on the topic.  Cognitive appraisal 

theory recognizes  that one cannot separate the person from the environment and that 

interactional processes are ongoing.  Transactional processes occur as the individual 

appraises an event in relation to his or her well being.  From this vantage point, stress 

results when the relationship between the person and the environment is appraised as 

taxing or exceeding one’s resources.  It is mediated by cognitive appraisal and coping.  

The resulting cognitive appraisal of the person environment relationship can lead to 

behaviors that seek to change the relationship.  This process is evaluative, often 

unconscious, and is cognitively complex.   

Cognitive appraisal has been investigated by African American researchers 

interested in environmental occurrence that produces race related stress (Chambers, 

Kambon, Birdsong, Brown Dixon & Robbins-Brinson, 1998; Landrine & Klonoff, 1996;  

Utsey, & Ponterotto, 2000).  It is well documented that racism exists (Essed, 1991 ) and 

that African Americans suffer disproportionate levels of negative influences on 

psychological and physiological well being (Clark, Anderson, Clark, & Williams, 1999).  

When encountering perceptions of incongruence between the person and the 
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environment, cognitive appraisal gives the individual a means of managing the event.  

Appraisal of an event consists of primary and secondary appraisal, no particular order is 

implied as these two processes may occur simultaneously.   

In primary appraisal, the stressfulness of the event is evaluated to determine if it 

presents harm/loss, threat or the more positive construct of challenge.  Challenge involves 

the attitude of overcoming obstacles and is related to better mental health outcomes 

(Lazarus, 1990; Lazarus, & Folkman, 1984).  Consequently, of these appraisal categories, 

harm/loss and threat are potentially more damaging.  Although the categories are separate 

terms, this does not imply they always occur separately.  Appraisals of harm/loss, threat 

and challenge may fluctuate as the specifics of the event reveal themselves.   

Secondary appraisal involves determining if one possesses the resources to 

effectively cope with the event.  This involves assessing the ability to manage the 

situation and how readily available are the resources needed to cope with the event.  It 

involves providing the individual with some assurance regarding the issue at stake.  

Essentially secondary appraisal influences the degree to which stress is experienced. 

There are two coping methods that come about as a result of appraisal; problem-

focused and emotion focused.  They function to manage the event or the emotions 

associated with the event appraised as stressful.  In problem focused coping, behavior is 

directed towards activities that attempt to alter the relationship between the person and 

the environment for a better fit.  This method of coping involves the individual using 

available resources to change the event or change him or herself in relation to the event.  

Emotion-focused coping involves behaviors that regulate emotions produced by the event 

or change the meaning of the event.  Through emotion-focused coping, the individual 
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determines which emotional response will be less stressful.  Alternately, one may seek to 

change one’s perception of the event into one that is less threatening.  This component of 

secondary appraisal leads to reappraisal of the event and demonstrates the cyclical nature 

of cognitive appraisal.  The coping process may take on an automatic nature as the 

individual constantly adjusts the person environment fit.  As specific events are 

encountered, less energy may be required to adapt to a stressful situation. 

In addition to the general stress of being a college student, African American 

students encounter racial events that require appraisal in terms of harm/loss or threat and 

an assessment of the availability of resources.  This is of particular significance because 

within in the current social context, African Americans are viewed as minorities and 

minority status pre-conditions certain environmental reactions.  Minority status might be 

statistically, psychologically, or politically determined as being outside of the dominant 

social structure (Mortisugu & Sue, 1993).  A racialized society advances negative 

attitudes and behaviors towards individuals seen as different.  This environment also 

fosters a belief of superiority over those viewed as different, producing poor mental 

health outcomes for the minority status group (Dohrenwend 1978).  The stress of 

minority status takes many forms and can be buffered.  Dohrenwend (1979) defined three 

factors that contribute to the levels of stress experienced; stress stimuli, external 

mediators and internal mediators.  Stress stimuli are stress producing events.  In relation 

to minority status, stressors are those behaviors used by the majority group to point out 

minority status.  The experience of encountering hostility and rejection as a form of 

prejudiced behavior from the majority group serves as an example of this type of stressor.  

External mediators found in the environment can determine the impact of the level of 
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stress.  Mediators like social supports, level of education, and access to economic 

resources can reduce the impact of stress.  Likewise, internal mediators such as positive 

self-concept and cognitive appraisal with appropriate coping strategies can lessen the 

impact. 

Perception of stress is key to the impact of stressors and the levels of stress 

produced.  Research has focused on the experiences of perceived race-related stress on 

both White and Black campuses (Neville, Heppner & Wang, 1997) (Plummer & Slane, 

1996).  It would appear that perceptions of race-related stress focus primarily on students 

attending PWCUs.  However, because of the pervasiveness of racism, colligate 

environments have not been found to be significantly important in levels of stress 

associated with racist events.  Students attending HBCUs also experience contact with 

the dominant culture through off-campus activities, the media, and non-Black faulty, staff 

and students.  Daily opportunities exist that cause students to engage in cognitive 

appraisal regarding the intent of environmental events.   

Consistency in findings seems to indicate that students with negative racial 

identity perceive more racial stress in both environments (Chambers, et al, 1998, Neville, 

et al, 1997; Utsey & Ponterotto, 2000).  For example, students who attend an HBCU may 

go out to eat at a restaurant and experience events that must be appraised in terms of 

racial intent.  Perhaps their service was slow or they received undesirable seating.  Such 

events may precipitate the cognitive appraisal process.  A determination must be made 

regarding the offending incident.  The event might be appraised as threatening to self-

esteem.  In this case, students may choose to reframe the event through reappraisal and 

conclude the experience was not racial.  In a less productive direction, students may keep 
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their feelings private and later engage in risky substance abusing behaviors to gain 

emotional distance from the event.  In both cases, emotion focused coping, positive 

reappraisal and avoidance, were used respectively, as a way of managing and adapting to 

the event.  Other experiences may include non-Black campus recruiters who continually 

interview on Black campuses yet seldom hire students.  Students may perceive these 

events as threatening and indicative of the loss of future earnings.  Coping with this event 

may include more intensive researching of the company, reassessing their resumes or 

professional dress standards.  They may also talk with other students, counselors or 

contact those hired by the company in question to cope with a failed interview.  In this 

situation, problem-focused coping is employed.   

These and other methods for coping with stress were operationalized through the 

Ways of Coping Questionnaire (WCQ) (Folkman & Lazarus, 1988) to investigate how 

individuals cope with stress.  The WCQ is situational because coping methods vary as 

events arise.  It is a 4-point Likert scale that asks respondents to indicate frequency of use 

of problem-focused or emotion-focused coping (Parker & Endler, 1996).  Subscales for 

problems focused coping include: 1) accept responsibility, 2) confrontive coping, 3) 

planful problem solving, and 4) social support.  Emotion-focused subscales include 1) 

distancing, 2) escape avoidance 3) positive reappraisal, and 4) self-controlling (Folkman 

& Lazarus, 1988). 

Research on the stress experiences of African Americans indicates greater use of 

both emotion-focused and problem-focused coping (Plummer & Slane, 1996).  These 

findings indicate that African Americans experience more stress than the general 

population and may point towards the additional burden of race-related stress.  
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Subsequently, African Americans may require additional copying strategies as they 

encounter events and recycle through the cognitive appraisal process.  

The methods used in the cognitive appraisal process for appraisal and coping are 

influenced by perceptions of the individual and are subjective in nature.  These methods 

have an effect on social functioning, feelings about self and health outcome.  How one 

chooses to cope with stressful events is framed by individual beliefs and commitments 

regarding what is important and who is in control of a particular event.  In addition to the 

characteristics of the person, characteristics of the environment influence the perception 

of stress.  Timing of the event, how long the event must be endured, uniqueness, and 

ambiguity also shape stress appraisals (Lazarus & Folkman, 1984).   

The cognitive appraisal framework seems appropriate in describing behaviors 

linked to race-related stress.  The most compelling aspect of this approach involves the 

cognitive processes associated with the perception of stress.  Although, the idea of no 

stress without perception has been an area of criticism regarding the Lazarus & Folkman 

model (Hobfoll, 1989), cognitive appraisal goes far in describing individual differences 

in the perception of race-related stress among African American college students.  It 

accounts for instances when there are varying degrees of opinions regarding the racial 

intent of a situation.  Through individual appraisal, different perspectives are taken on the 

situation.  In the example of the students eating at a restaurant, one or more of the 

individuals may not perceive the questionable event as racist.  They may have wait staff 

experience and recognize problems with seating.  These individuals may not interpret any 

harm/ loss or threat resulting from this experience.  Of those perceiving the seating and 

service as disturbing, different stress levels may have been associated with the 
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experience.  Therefore, a situation exists where one or more people encounter an event 

and walk away with different stress experiences because of the mediating influences of 

cognitive appraisal based upon the perception of the event.  This phenomenon 

underscores the subjective nature of racism and warrants investigation related to coping 

responses. 

 The reality of the resulting race related stress and its effects on wellness outcomes 

have been researched by investigating the multidimensional characteristics of racism as 

well as frequency in the lives of African Americans (Sanders, 1996; Plummer & Slane, 

1996; Utsey & Ponterotto, 2000).  Cognitive appraisal theory adequately describes 

behaviors related to coping methods used by African Americans and appears to cover a 

broad range of knowledge.  Through primary appraisal, secondary appraisal and 

reappraisal, a vast amount of knowledge is obtained regarding human behavior.  For 

instance, African Americans with higher incomes may perceive less race related stress 

because of financial resources.  Students from middle-class backgrounds may be less 

susceptible to perceived racial stress because of access to parental resources.  Different 

stress responses as observed behaviors are explained within the context of primary 

appraisal, secondary appraisal, and reappraisal.  The phenomenological aspects of the 

cognitive appraisal take into account individual appraisal processes.  The theory is also 

parsimonious in that the three primary components of cognitive appraisal; primary 

appraisal, secondary appraisal, and reappraisal can be succinctly summarized.  In 

addition, with regard to race-related stress, the cognitive appraisal process has served as 

the pivotal construct in a small but growing line of research exploring stress responses on 

well being outcomes for African Americans as stated in this review.   
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Race-Related Stress ,Coping and Related Research 

There are growing numbers of investigations into the phenomena of race related 

stress.  Utsey & Ponterotto (2000) used the Index of Race-Related Stress (IRRS) as a 

measure of encounters with racial discrimination.  The IRRS was developed to measure 

the types of racially stressful events African Americans face on a daily bases (Ustey & 

Ponterotto, 1996).  It was later shortened to the IRRS-Brief version (Utsey, 1999).  This 

instrument is discussed in chapter three.  Their investigation of racial discrimination, 

coping, life satisfaction and self-esteem in African Americans, found that women used 

more social support in coping with racial discrimination.  When confronted with 

institutional racism, which results from embedded discriminatory policies, women used 

more avoidance coping than men did.  The study also found that seeking social support 

and cultural racism predicted race-related stress and that avoidance coping predicted life 

satisfaction and self-esteem in African Americans encountering race-related stress.  

Plummer and Slane (1996) provide the frame of reference for the development of 

research on race-related stress.  Their study taps into several previous investigations and 

is referenced among race –related stress researchers, lending to its external validity.  In an 

investigation of patterns of coping in racially stressful situations, cognitive appraisal was 

found to be linked to perceived racial stress.  The study acknowledges that culture 

influences both the environment and the person and that adhering to one’s culture 

requires specific coping strategies.  Using specific coping techniques implies that 

individuals perceive the need to adjust the fit between themselves and the environment.  

The adjustment is perceived racial stress, also referred to as race-related stress, and fits 

squarely into the cognitive appraisal framework as a specific form of general stress.  The 
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researchers also posited that because racism exists in the environment, it can potentially 

exists for all people.  These observations add to the construct validity and external 

validity of the investigation.   

In the assessment of coping patterns in general and racial stress in particular 

among Black and White Americans, significant findings indicated coping strategies are 

influences by race and that in general African Americans use more emotion-focused 

coping and more problem-focused coping than Whites.  When faced with generally 

stressful situations, Blacks used more coping than Whites but in racially stressful 

situations, both groups used less coping with Whites using less problem-focused coping.  

Black also report more perceived racial stress. 

Internal validity was established by using the Ways of Coping Questionnaire 

(WCQ: Folkman & Lazarus, 1988), which operationalized emotion-focused and problem 

focused coping.  Use of this instrument may support internal validity, but reliability 

issues are related to the situational specific nature of the questionnaire.  However, 

consistency of response to scale items helps with reliability and adds to construct validity 

because of its frequent use in assessing stress experiences. 

Procedurally, reliability was evidenced by the descriptions of the administration 

of the WCQ.  Additional information was provided regarding qualitative methods used to 

assess the phenomenological qualities of the cognitive appraisal process.  Respondents 

were given the WCQ with standard instructions.  Upon completion, they were asked to 

briefly write about the event they were thinking of while completing the WCQ.  The 

WCQ was administered a second time with special instructions to think about a situation 

involving racial stress.  Again, when done, they were asked to record the event 
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remembered.  Inter-rater procures were used in revealing two general types of perceived 

racial stress: active racial stress and passive racial stress.  Active racial stress involves the 

individual directly while passive stress is related to observed racial events that do not 

directly involve the individual. 

Statistical conclusion validity was threatened because the research questions were 

not stated as hypotheses.  The goals of the investigation were stated as research questions 

and responded to as hypotheses with respect to results and discussion.  Without clear 

hypotheses, there is a greater possibility of making a Type I or Type II error.  However, 

the sample size of 544 may have provided greater statistical power to the investigation 

even though it was not randomly assigned.  Participants were recruited from colleges and 

universities as well as community venues.  Of the 164 African American participants, 

62% were from southern HBCUs.   

With minor exception, which may be attributed to the expository style of the 

investigator the investigation of race related stress appears to be reliable.  Plummer & 

Slane (1996) offer caution in the use of the WCQ that may potentially threaten internal 

and external validity.  The scoring method for the WCQ uses a zero response on the scale 

that makes it difficult to determine the intentions of the respondent towards the item and 

may present a threat to external validity.  Taking the weakness of the study into account, 

it does however appear to have validity in describing perceived racial stress. 

Summary 

 Overall, Nigrescence, cognitive appraisal and race related stress theories meet the 

general criteria for good theoretical orientations to explain behavior.  The theories 

provide comprehensive structures for examining racial identity, stress and coping in 
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African Americans college students.  Each theory attempts to describe observations of 

behaviors within a specific framework and give meaning to them.  With the exception of 

race-related stress, these frameworks cover an extensive range of behaviors that are 

discussed concisely and logically.  With regard to African American college students, 

these theories and related research underscore the need to analyze Black identity 

development process as well as coping strategies of these women and men.  This 

literature review has outlined the development and though limited, investigations into the 

racial identity process and manifestations of coping and stress in African American 

women and men.  However limited, current research validates the influence of racial 

identity on well being.  This review also provides support for race-related stress and 

coping events in everyday encounters for African Americans. 

In elucidating of the experiences of African Americans, racial identity, coping and 

stress researchers have built upon prior investigations to increase knowledge of everyday 

experiences.  However, because all theories represent biases of the researcher, complete 

explanations of all behaviors are impossible.  A chart summarizing the applicability of 

the critiqued theories used in the study is listed in appendix A. 

   



 40 

Chapter Three 

Method 

This chapter provides a review of the purpose of this study.  It contains 

information about the research design, research questions and hypotheses, procedures, 

sample, and instrumentation.  A discussion of the statistical analyses for the current study 

is also included.   

There is scant research available that examines the psychosocial experiences of 

African American students attending Black colleges.  This void leaves unexplained how 

students view themselves and respond to stress related to their identity in a culture that 

holds onto racial and gender stereotypes.  The purpose, therefore, of the current study is 

to examine relationships among racial identity, race-related stress, coping and gender 

among African American students attending Historically Black colleges and Universities.  

Findings may hold implications for HBCUs in helping students establish and maintain a 

wholesome regard for themselves as they are prepared for a meaningful existence after 

graduation. 

Research Questions and Hypotheses 

Research questions for proposed observations and related hypotheses regarding 

African American college students attending HBCUs are: (1) What is the relationship 

between racial identity and race-related stress?   

Hypothesis 1 – There will be a significant negative relationship between 

Internalization racial identity attitudes and race-related stress.  As higher levels of racial 

identity are reported, lower levels of race-related stress will be reported.   
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Hypothesis 2 – There will be a significant positive relationship between Pre-

Encounter racial identity attitudes and race-related stress.   

Hypothesis 3 - There will be a significant positive relationship between 

Immersion/Emersion racial identity attitudes and race-related stress;   

(2) What is the relationship between racial identity and coping?   

Hypothesis 4- There will be a significant positive relationship between problem-

focused coping and Internalized racial identity attitudes.   

Hypothesis-5 There will be a significant positive relationship between social 

support and Internalized racial identity attitudes.   

Hypothesis 6- There will be a significant positive relationship between avoidance 

and Pre-Encounter racial identity attitudes. 

(3)What is the relationship between coping and stress?   

Hypothesis 7- There will be a significant negative relationship between 

avoidance and race-related stress. 

Hypothesis 8- There will be a significant positive relationship between social 

support and race-related stress.  

Hypothesis 9- There will be a significant positive relationship between problem 

solving and race-related stress.  ;   

(4) Do women and men differ in their experiences of racial identity attitudes?  

Hypothesis 10 – Women will report significantly more Internalized racial identity 

attitudes than men will.  

(5) Do women and men differ in their experiences of race-related stress?   
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Hypothesis 11 - Men will report significantly higher levels of race-related stress 

than women will.   

(6) Do women and men differ in their use of coping strategies?  

Hypothesis 12 - Men will report significantly more Avoidance coping than 

women will. 

Sample 

Participants consisted of 168 African American college student volunteers 

attending two HBCUs located in the southeastern United States.  The sample included 97 

females (59%) and 68 (41%) males.  Three participants did not specify gender.  There 

was a wide range of ages reported; however those 18-21 (56%) represented the largest 

segment of the sample.  Most, 121 (71%), reported 2.6 and above G.P.A.’s.  Twenty 

percent (20%) self-reported G.P.A.’s of 3.5 or higher.  Thirty-nine (25%) disclosed 

G.P.A.’s within the 2.0-2.5 range.  They considered themselves mostly middle-class 82 

(66%).  Parents’ educational background indicated 86 (54%) of mothers and 78 (55%) of 

fathers continued their education beyond high school.  Details are shown in Table 1. 
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Table 1 

Participant Demographic Information – Raw Data and Percentages 

Gender    Age                   Class         G.P.A.         FIR.*         P.E.**     

F-97 (59%)   18-21 (89) (56%)   1st yr.-30 (19%)   <2.0- 3(2%) <$10    5(4%)   Mother   Father 

M-68 (41%)  22-25 (37) (22%)   Soph.-45 (28%)2.0-2.5  39(25%) $10-$20  8(6%)    ES-3 (2%) 3 (2%)       

        26-30 (5) (3%)       Jr. -44 (27%) 2.6-3.0  59(33%) $20-$30  28(23%)          SHS-23 (14%) 19 (13%) 

        31-39 (20) (12%)    Sr.-42 (26%) 3.1-3.5  31(20%) $30-$40  25(20%) HSD-47 (30% 48 (32%) 

        40-49 (9) (5%)   >3.5-     31(20%) $40-$60  29(23%) BT-10 (6%) 19 (13%) 

                 50-59 (5) (3%)      >$60-28(23%)  SC-30 (19%) 16 (11%) 

AT-14 (9%) 13 (9%) 

CD-22 (14%) 16 (11%) 

SGP-0 (0%) 4 (3%) 

GP-10 (6%) 10 (8%)  

Note: n=165  * (Annual family income in thousands.), **(Abbreviations: F.I.R. = Family Income Range; P.E.= Parents 

Education; ES= elemen. school; SHS=some high school; HSD=high school diploma; BT=business/trade school, SC.= some 

college; associate/2 year degree; CD.= college degree; SGP= some graduate/professional.; GP=graduate/professional degree)
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Research Design 

The purpose of the study was to investigate the relationships among racial identity 

attitudes, race-related stress, coping strategies, and gender in a sample of African 

American college students HBCUs.  Schools selected for the study were two small liberal 

arts colleges located in the Southeastern United States.  A passive correlational design 

was used to interpret data gathered from the sample.  The primary dependent variables 

were racial identity attitudes as measured by the Cross Racial Identity Scale (CRIS), race-

related stress as measured by the Index of Race-Related Stress (IRRS), and coping 

strategies as measured by the Coping Strategy Inventory (CSI).  The primary independent 

variable was gender.  Gender was self-reported and obtained from the demographics 

survey. 

Instruments 

 Study instruments included the Cross Racial Identity Scales (CRIS), the Coping 

Strategy Inventory (CSI), and the Index of Race-Related Stress–Brief Version (IRRS-B).  

The CRIS contains a comprehensive demographic survey in section one.  It was used to 

obtain information pertaining to gender, socioeconomic status, grade point average 

(G.P.A.), age of participants, ethnic background, parent’s education, major, mental and 

physical health, religious affiliation, importance of religion and classification of study 

participants.   

CRIS.  The CRIS operationalizes Cross’s revised Nigrescence model (Cross, 

1991) and was used to assess racial identity attitudes.  Unlike the RIAS, it also assesses 

racial group orientation and race-salience (Vandiver, 2000) and therefore provides a more 

comprehensive explanation of the process of African American racial identity 
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development.  In its current the form, the CRIS is a 40 item self-report 7-point Likert-

type scale.  Ten items are filler questions and do not assess racial identity.  Thirty of the 

items are used to assess racial identity resulting in six scales with five items each.  For 

each item, respondents are asked to select one of the following responses:  1=strongly 

disagree; 2= disagree; 3= somewhat disagree; 4= neither agree nor disagree; 5= 

somewhat agree; 6= agree; and 7=strongly disagree to indicate endorsement of scale 

items.  Scores on each scale range from 1-7.  Respondents obtain a score on each scale.  

Each score measures the participants’ identification level with each of six scales that 

include Pre-Encounter Assimilated (PA), Pre-Encounter Miseducation (PM), Pre- 

Encounter Self Hatred (PSH), Immersion/Emersion Anti-White (IEAW), Internalization 

Afrocentricity Black Nationalist  (IA) and Internalization Multiculturalist Inclusive 

(IMCI).  The psychometric properties of the CRIS report the following Cronbach’s 

Alphas: PA = .85; PM = .89; PSH= .85; IEAW = .85; IBN = .79; IMCI = .76.    

IRRS-B  The IRRS-B is the short form of the IRRS.  It is a 22-item 5-point 

Likert-type scale that identifies stress experiences of African Americans.  It was used to 

assess race-related stress.  The scale consists of three subscales: cultural, institutional, 

and individual racism.  It also yields a Global Racism score.  The scale asks respondents 

to identify types of racist events they or family members have experienced over the past 

year and the impact of those events.  Individual responses are:  0= this has never 

happened to me, 1= event happened but did not bother me, 2= event happened and I was 

slightly upset, 3= event happened and I was upset, 4= event happened and I was 

extremely upset.  The IRRS-B is internally consistent reporting Cronbach’s alpha as 

follows: cultural racism =. 78; institutional racism =.69; and individual racism =78.  It 
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also reports test-retest reliability coefficients as:  cultural racism =.58; institutional 

racism=.71 and individual racism =.78. 

CSI   The CSI (Amirhkan, 1990) was used to assess coping strategies.  A 33-item 

multidimensional self-report situation-specific measure 3-point Likert-type scale, 

respondents indicate coping techniques used in stressful situations.  Responses are: 1= 

not at all; 2= a little and 3=  a lot.  Internal consistency is upheld by Cronbach’s alpha.  

Alphas have been reported as: Seeking Social Support =  .93; Problem-Solving= .89, and 

Avoidance=.84 (Utsey & Ponterotto, 2000).  The CSI also requires respondents to 

describe encounters with stress.  For the purpose of this study, this question was modified 

to describe encounters with a racially stressful situation within the past year and the 

coping strategy used.   

Procedures 

Institutional Research Board representatives from the participating institutions 

were contacted regarding the intent to conduct research on their respective campuses.  

Upon approval, appropriate contacts were made on each campus to implement the study.  

Students were invited to participate in the study through professors.  Some professors 

elected to give participation credit as appropriate.   

Data was gathered during class periods or other times made available by the 

respective institutions.  Students received an overview of the general purpose of the 

study.  They also received information concerning the confidential nature of their 

responses and the right to withdraw from the study.  Packets containing informed consent 

forms, Cross Racial Identity Scales, Coping Strategy Inventory and the Index of Race-

Related Stress were given to the participants.  The principle investigator asked students to 
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complete study documents in the order given.  The order of completion is important. 

Utsey & Ponterotto (2000) state that the nature of the questions on the Index of Race-

Related Stress may cause emotional arousal, which may interfere with responses to other 

instruments.  Students were instructed to complete the CRIS first because of the 

demographic information contained in section one.  When all questionnaires were 

completed, students were debriefed and allowed to air concerns about issues addressed by 

the measures.  Students had very few questions regarding the content of the study 

instruments.  Professors were advised to contact the researcher in the event of later 

concerns expressed by students as a result of participating in the study. 

Analyses 

The study’s research design used descriptive exploratory methods to determine 

relationships among the dependent variables, racial identity, race-related stress and 

coping.  Descriptive analysis was used to provide means, standard deviation, frequencies, 

ranges and the numbers of women and men represented in this study.  The Pearson’s 

Correlation Coefficients were calculated to determine relationships among racial identity 

attitudes, race-related stress, and coping.  Multivariate analysis of variance (MANOVA) 

statistical procedures determined group variance in observations of the dependent 

variables in women and men study participants.  The data were analyzed using the SAS 

8.2 statistical software package. 
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Chapter Four 

Results 

 This chapter describes the results of the current study on relationships 

among racial identity attitudes, stress, coping and gender in African American college 

students attending Historically Black Colleges and Universities (HBCUs).  These results 

help explain how Black students experience racially induced stress, the manner in which 

the stress is managed, and the role racial identity plays in stress and coping.  The results 

also reveal the effects of gender on these experiences. 

Descriptive Analysis 

Dependent Variables 

 Racial identity was the first dependent variable examined.  The Cross Racial 

Identity Scale (CRIS) was used to identify racial identity attitude statuses.  It determines 

levels of racial identity based on the highest score on one of six scales.  The scales are 

Pre-Encounter Assimilated (PA), Pre-Encounter Miseducation (PM), Pre-Encounter Self 

Hatred (PSH), Immersion/Emersion Anti-White (IEAW), Internalization Afrocentricity 

Black Nationalist  (IA) and Internalization Multiculturalist Inclusive (IMCI).  The scores 

for each scale on the CRIS range from: 1=strongly disagree; 2= disagree; 3= somewhat 

disagree; 4= neither agree nor disagree; 5= somewhat agree; 6= agree; and 7=strongly 

agree.  Each subscale contains an equal number of responses.  Scores were computed by 

summing the totals from each scale and dividing each sum by 5 (Worrell, Vandiver, 

Cross, (2000).   
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The means, standard deviations, frequencies and ranges for the CRIS are shown 

in Table 2. 

Table 2 

Means, Standard Deviations, Frequencies, and Minimum-Maximum Range of the 

Cross Racial Identity Scale (CRIS) 

Scale  Mean  SD  Frequency Minimum Maximum  

PA  5.3  1.2  24  3.0  7.0 

PM  5.0  .99  42  3.0  7.0 

PSH  5.4  1.9  2  4.0  6.8 

IEAW      0     

IA  4.9  .82  12  3.8  7.0 

IMCI  5.6  .78  80  3.6  7.0 

Note: n= 160   CRIS scales - Pre-Encounter Assimilated (PA), Pre-Encounter 

Miseducation (PM), Pre- Encounter Self Hatred (PSH), Immersion/Emersion Anti-White 

(IEAW), Internalization Afrocentricity Black Nationalist  (IA) and Internalization 

Multiculturalist Inclusive. 

 The second dependent variable in the study, coping, was measured using the 

Coping Strategy Indicator (CSI).  The CSI determines a preferred method of coping in 

stressful situations based on three scales.  The scales are Problem Solving (PS), Seeking 

Social Support (SSS) and Avoidance (AV).  Responses are: 1= not at all; 2= a little and 

3= a lot. Each scale contained 11 items.  Scores were obtained by summing each scale 

individually.  Summed scores on each scale can range from a minimum of 11 to a 

maximum of 33.  The largest summed scales score indicates preferred coping strategy of 
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the respondent.  Sample questions for each scale of the Coping Strategy Indicator are 

shown in appendix B.  (Amirkhan, 1990). The means, standard deviation, frequencies and 

ranges for the CSI are shown in Table 3. 

Table 3. 

Means, Standard Deviations Frequencies, Minimum-Maximum Range of the Coping 

Strategy Indicator  (CSI)  

Scale  Mean  SD  Frequency* Minimum Maximum  

PS  26.5  4.5  23  16  33 

SSS  24.9  5.0  24  14  33 

AV  26.4  4.4  102  15  33   

Note: Total n=149*, female = 93 and male = 56.  CSI scales - Problem Seeking (PS), 

Seeking Social Support (SSS) and Avoidance (AV).  *Eleven participants reported equal 

preferences for two or more coping strategies.  Problem Solving and Seeking Social 

Support  = 3.  Seeking Social Support and Avoidance = 3, Problem Solving and 

Avoidance = 4, and Problem Solving, Seeking Social Support and Avoidance =1.  

The third dependent variable investigated was race related stress and was 

measured using the Index of Race–Related Stress (IRRS).  The scales for this instrument 

are Individual Racism (INDR), Institutional Racism (INSR) and Cultural Racism (CR).  

Individual responses are:  0= this has never happened to me, 1= event happened but did 

not bother me, 2= event happened and I was slightly upset, 3= event happened and I was 

upset, 4= event happened and I was extremely upset.  Individual scores on these three 

scales are obtained by summing each subscale to indicate specific types of racial stress 

perceived.  Summed z-scores of each respondents’ subscales are used to derive a Global 
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Racism (GR) scale for each participant (Utsey, 1999).  The scales allowed respondents 

to identify the impact of racist events they or those they know experienced over the past 

year.   

The means, standard deviation, frequencies and ranges for the IRRS are 

summarized in Table 4.   

Table 4. 

Means, Standard Deviations Frequencies, Minimum-Maximum Range of the Index of 

Race-Related-Stress (IRRS-B) 

Scale  Mean  SD  Frequency* Minimum      Maximum  

INDR  16  6.7  23  6.0  30 

INSR  11  6.0  88  6.0  30 

CR  33  10  49  11  55 

GR**  .06  2.5  160*** -4.69  7.0 

*Note: n = 160.  IRRS scales- Individual Racism (INDR), Institutional Racism (INSR) 

Cultural Racism (CR).  **Global Racism (GR) scores are shown as z-scores. ***All 

participants received a GR score which is the summed z-score of their subscales 

responses. 

Quantitative Analysis Summary 

Reliability Estimates 

 The SAS 8.2 statistical software package was used to perform study quantitative 

analysis.  Cronbach’s alphas (α) were computed for all of the study instruments to ensure 

reliability.  Although reliability coefficients have been established for study measures, 
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this step was taken because of the relative newness of two of the instruments used; the 

CRIS and the IRRS.  

Previously reported Cronbach alpha’s for the CRIS were: PA = .85; PM = .89; 

PSH= .85; IEAW = .85; IBN = .79; IMCI = .76.  For the current study they are reported 

as : Pre-Encounter scales - PA=.78, PM = .72, PSH = .81.  The Immersion/Emersion or 

IEAW score  = .81.  Internalization scales - IA = 70 and IMCI = .79.  Prior Cronbach 

alpha’s for the CIS are reported as: Seeking Social Support =  .93; Problem-Solving= .89, 

and Avoidance=.84.  The current study found internal consistency with Cronbach alpha’s 

as: PE= .90, SSS = .88 and AV= .84.  The IRRS-B revealed INDR =.85, CR = .87 and 

INS = .81 compared to previously reported Cronbach alpha’s of : cultural racism =.78; 

institutional racism =.69; and individual racism =78 .  All instruments were found to be 

psychometrically sound.  

Comparison of reported Cronbach alphas and the current study’s Cronbach’s 

alphas reliability coefficients are listed in Table 5.   
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Table 5. 

Cronbach Alpha’s(α) for the Cross Racial Identity Scale (CRIS), Coping Strategy 

Indicator (CSI) and Index of Race Related-Stress-Brief Version (IRRS-B) as Previously 

Reported and the  Current Study 

Instrument  Scale  Previously Reported  Current Study  

CRIS   PA   .85   .78 

   PM   .89   .75 

   PSH   .85   .81 

   IEAW   .85   .81 

   IA   .79   .70 

   IMCI   .76   .79 

CSI   PS   .89   .90 

   SSS   .93   .88 

   AV   .84   .84 

IRRS   INDR   .78   .85 

   CR   .78   .87 

   INSR   .69   .81    

Note: n=160    CRIS scales – Pre-Encounter Assimilated (PA), Pre-Encounter 

Miseducation (PM), Pre- Encounter Self Hatred (PSH) , Immersion/Emersion Anti-White 

(IEAW), Internalization Afrocentricity Black Nationalist  (IA) and Internalization 

Multiculturalist Inclusive;   CSI scales-Problem Solving (PS), Seeking Social Support 

(SSS) and Avoidance (AV); IRRS scales- Individual Racism (INDR),  Institutional 

Racism (INSR)   Cultural Racism (CR) and Individual Global Racism (GR). 
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Research Questions 

Six research questions were asked in the current study to investigate correlations 

among racial identity, coping, race-related stress and gender in African American college 

students attending Historically Black Colleges and Universities.  The questions were 

divided into correlational questions and gender difference questions. 

Correlational Questions 

The first three research questions were generated to test relationships among racial 

identity, coping, and racial stress in African American colleges students attending 

HBCUs.  Power analysis revealed with a sample size of 160 and alpha set at .05 for two-

tailed bi-directional test, the correlation must be .15 or larger in order to be significant in 

either a positive or negative direction.  Three questions were also examined for gender 

effects of two levels of the study’s dependent variable.  The first research question asked:  

What is the relationship between racial identity and stress? 

 Pearson Product Moment correlational analysis was used to determine 

relationships among two of the study’s dependent variables.  The CRIS, which measures 

racial identity, and the IRRS, which measures perceptions of race-related stress, were 

used.  The data reveal significant relationships between racial identity and race-related 

stress at the .05 level of significance, ruling out randomness of results.  Positive 

relationships were found between Multicultural Inclusive on two subscales of the IRRS 

as well as the global measure of race-related stress.  For this sample, these results indicate 

the presence of race–related stress in Internalization levels of Black racial identity.  

 Internalization Multicultural Inclusive was significantly and positively related to: 

Cultural Racism (r = .19, p < .01), Institutional Racism (r = .16, p < .03); and Global 
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Racism (r = . 19, p < .01).  These findings suggest that for people in the sample who 

identify with two or more cultural frames of reference, there is a greater perception of 

race-related stress.  These results suggest Internalization Multicultural Inclusive students 

have encountered greater racial stress directed to them personally or people they know.  

They also have encountered more instances of situations where they believe their culture 

has been put down by mainstream culture.  Their reported higher responses to overall 

stress may take these experiences into account.  The correlational coefficient values for 

Preencounter Self-Hate and Immersion/Emersion Anti-White appear to support 

significant findings but are not significant because of the small number of respondents 

reporting these levels.  One (n=1)  student was identified as Immersion/Emersion Anti-

White but was not included because of incomplete data.  Two (n=2) students were 

identified as Preencounter Self-Hate.  These findings suggest that for this sample racial 

identity development is consistent with changes in the revised Nigrescence theory.  

Students appear to identity with behaviors described in the revised early Preencounter 

and Internalization statuses.  The correlational results for findings between racial identity 

attitudes and race-related stress are given in Table 6.  
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Table 6 

Correlation Coefficients for the CRIS and the IRRS-B  

             

PA      PM  PSH   IEAW  IA  IMCI 

INDR  -.07      .00  .22  .14  .027  .14 

INSR   -.10      .03  .18  .07   .14  .16* 

CR  -.10      05  .19  .16   .13  .19** 

GR  -.11      .03  .23  .15   .11  .19** 

             

Note: n=160, *p < .05, **p< .01.  Cross Racial Identity Scales (CRIS)- Assimilation 

(PA), Miseducation (PM) and Self-Hate (PSH), Immersion/Emerson Anti-White 

(IEAW), Afrocentricity (IA), and Multicultural Inclusive (IMCI).  Index of Race-Related 

Stress (IRRS-B) scales- Individual Racism (INDR); Institutional Racism (INSR); 

Cultural Racism (CR) and Global Racism (GR). 

 The second research question involved investigating relationships between levels 

of racial identity and coping strategies.  It inquired as to whether racial identity status 

influenced preferred coping strategies when encountering race-related stress.  The CRIS 

was administered to determine levels of racial identity among the participants.  In this 

analysis, the Coping Strategy Indicator (CSI) was used to identify preferred coping 

methods engaged when confronted with racially taxing events.  The CSI uses three scales 

to determine individual coping techniques.  Preferences may include Problem Seeking 

(PS), Seeking Social Support (SSS) or Avoidance (AV).  The Person Product Moment 
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was used to calculate relationships between racial identity and coping.  Findings 

indicated significant negative relationships as shown in Table 7. 

Table 7 

Correlation Coefficients for the CRIS and the CSI 

PS  SSS  AV 

PA  -.04  -.05  -.08 

PM  -.08  -.08  -.24** 

PSH   .05  -.06  -.17 

IEAW  -.04  -.00  -.03 

IA  -.24*  -.20**  -.11 

IMCI  -.03  -.05  .04 

Note: n=160, *p < .05, **p < .01.  Cross Racial Identity Scale (CRIS) Assimilation (PA), 

Miseducation (PM) and Self-Hate (PSH), Immersion/Emerson Anti-White (IEAW), 

Afrocentricity (IA), and Multicultural Inclusive (IMCI).  Coping Strategy Indicator (CSI) 

scales- Problem Seeking (PS), Seeking Social Support (SSS) or Avoidance (AV). 

 Significant negative relationships were found between Black racial identity 

attitudes and coping methods engaged when dealing with race-related stress.  

Preencounter Miseducation was significantly and negatively related to Avoidance  

( r = -.24, p<.002).  The more Preencounter Miseducation racial identity attitudes one has, 

the less likely one is to use avoidance in response to race-related stress.  For those in this 

sample, Preencounter students with internalized negative Black stereotypes appear to 

have little difficulty in confronting racially stressful events.  In addition, Internalization 

Afrocentricity was negatively related to both Problem Solving (r = -.-24, p<.001) and 
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Seeking Social Support ( r = -.20, p<.009).  This evidence suggests that students who 

have an Afrocentric cultural frame of reference use less problem solving and seek less 

social support when they have experienced racially stressful events.  These results also 

suggest that in general those with more Internalized Afrocentricity racial identity 

attitudes may report less coping because they may perceive less stress related to their 

Blackness due to the cognitive appraisal process. 

 The next question involved relationships between coping strategies and race-

related stress for significant correlations.  The research question asked:  

What is the relationship between coping and stress? 

 The Coping Strategy Indicator (CSI) and the Index of Race-Related Stress–B 

(IRRS-B) were used to measure evidence of correlational relationships between coping 

and race-related stress.  Significant negative relationships were revealed between coping 

preferences and one subscale of the IRRS as well as its global measure.  Institutional 

Racism was found to be negatively related to Problem Solving  (r = -.19, p< .01) and 

Avoidance (r = -.17, p< .02).  Overall Global Racism was negatively correlated with 

Problem Solving, (r= -.15, p< .05) suggesting that the more overall racial stress students 

perceived the less they perceived their ability do anything about the disturbing events.  

The results are shown on the next page in Table 8.   

These findings imply that students might use little Problem Solving and 

Avoidance coping when adjusting to institutional discrimination.  Table 3 shows 

participants reported mean scores of 26.5 and 26.4 for Problem Solving and Avoidance , 

respectively.  These means had similar amounts of variance with standard deviations of  

4.5 for Problem Solving and 4.4 for Avoidance, respectively.  However, 102 (64%) of the 
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160 student responses used for analysis reported using Avoidance to cope with racial 

stress.  These descriptive statistics were also provided in Table 3.  It appears that the 

demands brought about from encounters with institutional racism requires additional 

coping bringing about a drain on resources that may be perceived as overwhelming.  

Individuals may be unable to deny the stress of what they perceive to be discriminatory 

practices.  In order to adjust to the perceived pervasiveness of these events, participants 

elected appear to use avoidance to emotionally distance themselves from the racially 

distressful occurrences. 

Table 8 

Correlation Coefficients for IRRS-B and the CSI         

PS   SSS   AV 

INDR   -.07   -.09   -.08 

INSR   -.19*   -.14   -.17* 

CR   -.12    -.13   -.09 

GR   -.15*   -.14   -.13 

Note: n=160, *p < .05.  Index of Race-Related Stress- Brief Version (IRRS-B) scales- 

Individual Racism (INDR); Institutional Racism (INSR); Cultural Racism (CR) and 

Global Racism (GB); Coping Strategy Indicator (CSI) scales- Problem Seeking (PS), 

Seeking Social Support (SSS) or Avoidance (AV). 

Gender Difference Questions 

 The next set of questions asked about gender differences among racial identity, 

coping and race-related stress in study participants.  Gender was the independent variable 

and was determined from self-reported responses to the CRIS demographic survey.  The 



 

   

60 
dependent variables were racial identity, coping, and racial stress as measured by the 

CRIS, CSI, and IRRS respectively.  Eleven responses for the CSI could not be reported 

because these participants were tied in their response to preferred coping strategies.  Of 

the tied responses, 3 participants reported using Problem Solving and Seeking Social 

Support equally in racially stressful events, 3 reported using Seeking Social Support and 

Avoidance equally, 3 respondents reported using Problem Solving and Avoidance 

equally, and one reported using Problem Solving, Seeking Social Support and Avoidance 

when encountering racially stressful events.  These descriptive statistics were gathered 

during preliminary data analysis.  Tables 9, 10, and 11 provide means, standard deviation, 

frequencies, and ranges of the CRIS, CSI and IRRS by gender.   
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Table 9 

Means, Standard Deviations Frequencies, Ranges of the Cross Racial Identity Scale 

(CRIS) by Gender 

Scale   Mean  SD Frequency Minimum     Maximum 

Female 

Assimilation  5.6  .79     13  4.0  6.6 

Miseducation  5.3  1.0     25  3.6  7.0 

Self-Hatred         1  6.8  6.8 

Anti-White         0   

Afrocentricity  4.9  .67     5  3.8  5.4 

Multicultural  5.6  .80     51  3.6  7.0 

Male 

Assimilation  4.9  1.5      11  3.0  7.0 

Miseducation  4.6  .77      17  3.0  6.0 

Self-Hatred          1  4.0  4.0 

Anti-White          0   

Afrocentricity   5.0  .97      7  4.0  7.0 

Multicultural  5.7  .80     30  4.6  7.0 

            

Note: Total  n=160;  Female n=96; Male n=64.  
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Table 10 

Means, Standard Deviations Frequencies, Ranges of the Coping Strategy Indicator (CSI) 

by Gender 

Scale  Mean  SD  Frequency*        Minimum     Maximum  

Female 

PS 25.6  4.8      16          16  33  

SSS  23.4  4.6       10          16  30 

AV  26.8  4.5       67          15  33  

Male 

PS   28.7  2.8        7          24   32 

SSS   26.0  5.2       14          14  33 

AV  25.7  4.2       35          18  33 

           

Note: Total n=149*, female = 93 and male = 56.  CSI scales - Problem Seeking (PS), 

Seeking Social Support (SSS) and Avoidance (AV).  *Eleven participants reported equal 

preferences for two or more coping strategies.  Problem Solving and Seeking Social 

Support  = 3.  Seeking Social Support and Avoidance = 3, Problem Solving and 

Avoidance = 4, and Problem Solving, Seeking Social Support and Avoidance =1.  
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Table 11  

Means, Standard Deviations Frequencies, Ranges of the Index of Race-Related Stress- 

Brief Version (IRRS-B) by Gender 

Scale  Mean  SD  Frequency  Minimum Maximum  

Female 

INDR  18   6.6      15          6   30 

INSR   12  6.1       43           6   30 

CR  35  9.0        38         17   55 

GR  .39  2.3       96        -3.3  7.0  

Male 

INDR  15  6.7        8          6   30  

INSR   11  6.0      45           6   30 

CR   30  11       11               11  55 

GR  -.42  2.8        64           4.69  7.0 

Note: Total  n=160; Female n=96; male n=64.  p < .05.  IRRS scales- Individual Racism 

(INDR); Institutional Racism (INSR); and Cultural Racism (CR).  Global Racism (GR) 

scores are reported as z-scores.  

 The large standard deviation indicate, that for this sample, responses to IRRS 

items were dispersed widely around mean scores. 

Significance Tests 

 General Linear Model (GLM) Manova procedures were used to test for gender 

difference between two levels of the independent variable gender, female and male, and 

the dependent variables racial identity attitudes, coping and race related stress.  GLM 
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Manova significance testing uses four principle statistics for testing the null hypothesis 

of no difference; Wilks' Lambda, Pillai's Trace, Hotelling-Lawley Trace and Roy's 

Greatest Characteristic Root.  The resulting statistics from these tests were identical when 

testing two levels of the independent variable, gender.   

The fourth research question investigated difference by gender in the levels of 

racial identity.  It asked: 

 Do men and women differ in their experience of racial identity attitudes? 

 The CRIS was used as the measure of racial identity.  Least squares means were 

calculated for the scales of the CRIS and revealed differences in mean responses by 

gender as shown in Table 12. 

Table 12 

Least Squares Means for Gender Mean Scores on the CRIS Scales 
 
   

PA PM PSH IEAW     IA        IMCI 
Gender 

F  3.5 4.2 2.0  1.6     3.4         5.0 

M  3.4 3.9 1.7  1.7     3.4       4.5 

Note: n=160.  Cross Racial Identity Scale (CRIS) - Assimilation (PA), Miseducation 

(PM) and Self-Hate (PSH), Immersion/Emerson Anti-White (IEAW), Afrocentricity 

(IA), and Multicultural Inclusive (IMCI). 

Manova analysis for this question did not produce significant differences in male 

and female racial identity scores (F = 1.56, df = 6, p<16).  The results are graphically 

displayed in Table 13. 
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Table 13 

Significance Test for Gender Differences in Racial Identity     

Dependent Variable              F Value DF        P–Value 

Racial Identity    1.56  6          0.16     

Note: n = 160, p< .05. 

 Because significance was not found at the .05 level, separate univariate analyses 

of variance were performed for each CRIS scale.  There was a significant difference in 

gender on the Internalization Multicultural Inclusive scale.  Women reported a mean 

score of 5.0 whereas men reported a mean score of 4.5.  Women were found to have 

higher levels of Internalization Multicultural Inclusive racial identity attitudes (F = 5.70, 

df = 1, p<. 01).  This suggests that women in the sample, more so than men, appear to 

possess two or more cultural frames of reference.  These results are located in Table 14. 

Table 14 

Univariate Analysis of the Cross Racial Identity Scale (CRIS) for Gender Differences 

Scales   Mean Square  F-test  Statistic P-value  

Assimilation  1.02   0.54   0.46 

Miseducation  3.83   2.24   0.12 

Self Hatred  2.97   2.23   0.13 

Anti White  0.16   0.22   0.63 

Afrocentricity  0.00   0.00   0.98 

Multicultural  9.75   5.70   0.01*    

Note: n= 160,  *p< .05. 
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Research question five investigated gender difference in the incidence of race-

related stress.  The research question was: 

 Do men and women differ in their experience of race-related stress?   

LS Means were computed to indicate difference in means by gender in the Index of Race-

Related Stress and are shown in Table 15. 

Table 15 

Least Squares Means for  Gender Mean Scores on the Index of Race-Related Stress 
(IRRS) Scales 
 

INDR  INSR  CR  GR(z) 
Gender 

F  17.9  35.3  11.9  0.39 

M  15.5  30.4  11.9  -0.42 
 

Note: n= 160.  IRRS scales- Individual Racism (INDR); Institutional Racism (INSR); 

Cultural Racism (CR) and Global Racism (GB).  

 Manova analysis found significant difference between men’s and women’s 

perception of race-related stress, using the IRRS measure of race-related stress.  These 

results are listed in Table 16. 

Table 16 

Significance Tests for Gender Differences in Race-Related-Stress 

Dependent Variable              F Value DF         P-Value 

Race-Related Stress   5.1  3         .002*   

             

Note: n=160, p =  *<.05. 
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These findings suggest that gender may play a significant role in how one 

determines the source of race-related stress.  The p-value of .002 further suggests that 

there is a .098 probability that the gender differences reported are not random. 

Separate analysis of variance on the Index of Race-Related Stress (IRRS) found 

that women and men differed significantly on the Individual Racism Scale ( F =4.8, df = 

1, p = <02) , Cultural Racism Scale ( F =9.1, df = 1,p = <  .002) and the Global Racism 

Scale( F =3.8, df = 1,p = <  .05).  

Separate ANOVAs for each IRRS scale were consistent these findings and are 

listed in Table 17. 

Table 17 

Univariate Analysis of Gender Difference on the Index of Race-Related Stress- Brief 

Version (IRRS-) Scales 

Scales    Mean Square  F-test Statistic P-value  

Individual Racism  217   4.8   .02* 

Institutional Racism  .06   .0   .96 

Cultural Racism  930   9.1   .002* 

Global Racism   25   3.9   .05* 

             

Note: n= 160,  *p< .05. 

 Women appear to experiences more encounters with individual and cultural 

racism.  They also appear to experience more overall racial stress than men.   

 The sixth and final research question asked: 

 Do men and women differ in their use of coping strategies? 
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 Least means square results found little difference by gender in CSI mean scores 

as shown in Table 18.  

Table 18 
 
Least Squares Means for Gender Difference Mean Scores on the Coping Strategy 
Indicator (CSI) Scales 
 

PS  SSS  AV 

Gender 

F            20.0   20.4  25.0 

M            20.1   22.0  24.6 

             

Note:  n=160.  CSI Scales- Problem Solving (PS), Seeking Social Support (SSS), and 

Avoidance (AV). 

Manova analysis and univariate analysis also found no significant difference in 

the coping habits of the men and women in the sample as indicated in Tables 19 and 20.   

Table 19 

Significance Tests for Gender Differences Coping       

Dependent Variable              F Value DF         P-Value 

Coping                      1.78  3          0.15 

             

Note: n=160 p< .05. 
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Table 20. 

Univariate Analysis of the Coping Strategy Indicator (CSI) Scales 

Scales    Mean Square  F-test  Statistic P-value  

Problem Solving  .95   .03   .87 

Seeking Social 

Support   98   3.2   .07 

Avoidance   3.7   .13   .71 

Note:  n= 160, p< .05. 

 For this sample, there was no significant difference in how women and men cope 

with racially stressful events. 

Additional Analysis 

 An informal qualitative analysis was done to examine responses to the racially 

stressful events reported on the Coping Strategy Indicator (CSI).  Respondents were 

asked to recall a racially stressful event they or someone they knew experienced within 

the last six to twelve months.  The directions on the CSI primed participants for answers 

consistent with racially stressful events found on the subscales of the Index of Race- 

Related Stress (IRRS):  Individual Racism; Institutional Racism; and Cultural Racism.  

The examples given in the CSI instructions were : being followed in a store; unfair 

treatment by police; and black culture having little value to non-Blacks.   

Individual racism is experienced on a personal level and may be perceived if one 

believes that the source of stress is related to their race such as unfair treatment while 

shopping or dining out.  Institutional racism includes experiences that occur because of 

embedded intolerance in public policies such as unfair treatment at work or unfair 
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treatment by the criminal justice system.  Cultural racism entails cultural practices that 

assume one group is superior to another and includes a devalue perception of Black 

culture.  Examples are blaming the victim behavior or excluding a particular group from 

history books.   

After reviewing definitions of types of racist events as described by Utsey and 

Ponterotto(1996) and Utsey (1999), responses on the CSI were read by the researcher and 

grouped into IRRS categories.  This procedure was followed twice on two different 

occasions.  The results were then tallied and of the 160 responses to the Coping Strategy 

Indicator (CSI) used for data analysis, 55 participants (female =36; male = 19) reported 

incidents of individual racism within the past six-twelve months.  Thirty (female  = 20; 

male  = 10) reported institutional racial stressful events and 62(female= 35; male  = 72) 

reported disturbing culturally stressful events.  Thirteen of the respondents (females = 4; 

males = 9) reported not experiencing any race-related stress in the past 6-12 months.   

These responses differed somewhat from IRRS-B subscale responses reported 

previously in Table 4 and the gender responses found in Table 11.  Table 21 compares 

racially stressful events as measured by the IRRS and the CSI racially stressful event 

question. 
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Table 21 

Comparison of Racially Stressful Events as reported by the Coping Strategy Indicator 
(CSI) and IRRS  
             

Instrument and Scale  Female  Male   Total 

Individual Racism*     (CSI)  36 (37%)  19 (29%)  55 

Individual Racism* *  (IRRS) 15(15%)  8 (12%)  23 

 

Institutional Racism*     (CSI) 20 (20%)  10 (15%)  30 

Institutional Racism **  (IRRS) 43 (44%)  45 (70%)  88 

  

Cultural Racism*     (CSI)  36 (37%)  26 (40%)  62 

Cultural Racism* *   (IRRS)  38 (39%)  11(17%)  49 

 

None  *(CSI)    4 (4%)   9 (14%)  13 

 

*CSI        Totals   96   64   160 

**IRRS-B Totals   96   64   160 

             
Note: n=160 
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Chapter Five 

Discussion 

This chapter summarizes and discusses the results of the study as presented by the 

findings of each hypothesis.  Included are limitations, implications for counselors and 

other student affairs staff.  Implications contain suggestions for interventions and other 

useful means for application of study findings.  Suggestions for future research are 

included as well. 

Summary of Results 

The purpose of this study was to investigate relationships among racial identity 

attitudes, race-related stress, coping and gender in African American colleges students 

attending Historically Black Colleges and Universities.  Additionally, the study examined 

the influence of gender on Black racial identity development, as well as, the stress and 

coping experiences of students.  A review of the results of the study is discussed in this 

chapter. 

Correlational Results  

The first hypothesis tested in the study was: 

H1: There will be a negative significant relationship between Internalization racial 

identity attitudes as measured by the CRIS and race-related stress as measured by 

the IRRS. 

There was no support for this hypothesis.  Neither Afrocentricity nor 

Multicultural Inclusive levels of Internalization were negatively related to race related 

stress.  Higher levels of racial identity attitudes were not correlated with lower levels of 

race-related stress. However, significant correlations were found to exist between 
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Multicultural racial identity attitudes and Institutional Racism, Cultural Racism and 

the Global Racism IRRS scales.  This finding contradicts existing racial identity 

research (Cross, 1991)(Neville, Heppner & Wang, 1997).  Internalized racial identity 

attitudes have generally been found to predict good mental health and well being in 

previous research.   

Internalization Multicultural Inclusive was positively related to Cultural Racism, 

Institutional Racism, and overall Global Racism.  There are possible explanations for 

these findings.  Internalization has previously been related to good mental health 

(Carter, 1991), using the Racial Identity Attitudes Scales (RIAS).  The RIAS has been 

criticized for its inability to measure racial identity development as it is reflected in 

Cross’s revised model of African American identity development.  In the original 

Nigrescence model, Internalization identities were viewed from two perspectives.  

These perspectives included Internalization as a positive view of Black identity without 

hatred for other racial groups and Internalization-Commitment, which espoused 

advocacy for not only Black for other racial , as well.  The RIAS operationalized these 

views of Internalization.   

The revised Nigrescence Model’s  (Cross, 1991) (Cross, 1995) inclusion of 

reference group orientation suggested differences in the acceptance of other racial 

groups and also indicates that psychological functioning does not necessarily improve 

with Black self-acceptance.  Since changes in reference group orientation do not change 

the personality (Vandiver, 2000), it is possible the Internalization Multicultural 

Inclusive status does not shield one from stressful experiences.   



 

   

74 
The CRIS, which was operationalized on the revised model possibly measured 

sensitivity to endorsing more than one cultural identity.  Individuals who gain their 

sense of being from more than one reference point may be more sensitized to acts of 

discrimination because of perceived threats to multiple component of their identity.  

The items on the multicultural scale were designed to identify connections to other 

cultural groups, while the Internalization Afrocentricity scales were designed to endorse 

Black empowerment. 

 Study findings suggest identification with two or more cultural references may 

heighten perceptions of racial stress.  It may be that multiple cultural endorsements leads 

the individual in the Internalization Multicultural status to be more aware of the ways in 

which their unique identity composition of race, gender or other reference group is 

responded to by society.   

 Another consideration in clarifying these findings appear to jeopardize Cross’ 

(1991) explanation of the Internalization Multicultural as suggested by Cross & Vandiver 

(2001).  During data collection studies performed to validate the CRIS, it was determined 

that two sets of behaviors were reported when explaining Internalization Multicultural 

identities.  In addition to the Internalization Multicultural Inclusive identity, an 

Internalization Multicultural Racial identity was found to exist.  The Internalization 

Multicultural Racial identity accepts the empowerment characteristics of Black 

Nationalism and accepts other racial groups.  If acceptance is extended only to other 

racial groups but not to white groups, then lingering Anti-White sentiments from 

Immersion/Emersion might exist in the Multicultural identities (Worrell, et al, 2001).  

Currently the Internalization Multicultural Racial characteristics are not incorporated in 
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the revised Nigrescence model.  The results of the current study appear to suggest 

perceptions of stressful racial events may account for the expressions of Anti-White 

sentiments in Multicultural identities.  Residual Anti-White emotionalism from the 

Immersion/Emersion stage of racial identity development may influence the cognitive 

appraisal of stressful events involving whites. 

Two additional hypotheses looked for significant positive relationships between 

racial identity status and race-related stress. 

H2: There will be a significant positive relationship between Preencounter racial 

identity attitudes and race- related stress. 

H3: There will be significant positive relationships between Immersion/Emersion 

racial identity attitudes and race-related stress. 

Study results did not support these hypotheses.  Participants with Preencounter 

Assimilation, Preencounter Miseducation and Preencounter Self-Hate did not appear to 

report higher perceptions of race-related stress.  Similarly, participants with 

Immersion/Emersion racial identity attitudes also did not report more race-related 

stress.  It was thought that because of the Anti-White sentiments and Black self-hatred 

associated with pre-encounter identities, there would be more encounters with race-

related stress.  The anger and anti-white feelings in the Immersion/Emersion would also 

appear to predispose feelings related to perceptions of discrimination as well.  

However, only two respondents reported Preencounter Anti-White levels of racial 

identity and one reported Immersion/Emersion Anti-White but was discarded due to 

incomplete data. Therefore, there was no evidence for support of these assumptions in 

the study sample. 
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Lack of support for these hypotheses is especially intriguing since this study 

found what appears to be vestiges of anti-white sentiment at the Internalization 

Multicultural Inclusive racial identity level.  Clearly, these findings suggest 

clarification of the manner in which Anti-White sentiments are described may be in 

order.     

The next three hypotheses were concerned with relationships between racial 

identity attitudes and preferred coping strategies. 

H4: There will be a significant positive relationship between problem-focused 

coping and Internalized racial identity attitudes. 

This hypothesis was not supported.  Internalization racial identity scores were not 

positively correlated to problem solving.  Internalization Afrocentricity was found to be 

negatively and significantly related to Problem Solving, however.  Because it appears 

that an Afrocentric perspective reduces race-related stress, individuals at this level of 

racial identity development may use less coping directed toward racial events.  It may 

be that their healthy regard for their cultural heritage allows them to appraise these 

potentially racist events as non-threatening.  During primary appraisal of the cognitive 

appraisal process, unless there is a perception of harm/loss or threat, these potentially 

racially stressful events may seem irrelevant (Lazarus & Folkman, 1984).   

H5:  There will be a significant positive relationship between social support and 

Internalization racial identity attitudes. 

This hypothesis was not supported.  However, inverse relationships existed 

between Internalization Afrocentricity and Seeking Social Support.  Students who 

identified with an Afrocentric identity appear to use less social support as a preferred 
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coping method when confronted with racially stressful situations.  The same 

rationale as applied to the negative correlation between Internalization Afrocentricity 

and Problem Solving in H4 can be used in explaining these results.  Internalization 

Afrocentricity individuals may appraise the racially stressful event as irrelevant and see 

no need in seeking the support of others as a result of the appraisal.   

Social support has been discussed the literature as an effective coping mechanism 

used by African Americans (Daly, Jenning, Beckette, & Leashore, 1995).  However, in 

this sample, an African perspective reduces the amount of racial stress perceived, thus 

reducing the possible need for social support as a coping mechanism.   

Findings for H4 and H5 also focus attention once more to the CRIS as the measure 

of racial identity.  The CRIS measures Internalization Afrocentricity with items 

designed to explore not only Black empowerment but also the incorporation of a 

worldview of being a Black American with an African perspective.  For the 

Internalization Afrocentricity identity status, there may be fewer opportunities to use 

problem solving and seeking social support because there may be fewer perceptions of 

racially stressful events.  Individuals in this identity status may possess a more 

comfortable level of Black acceptance as the central point of their identity.  These 

individuals may use less Anti-white reasoning in their cognitive appraisal of stressful 

events. 

H6: There will be a significant positive relationship between avoidance coping 

strategies and Preencounter racial identity attitudes. 

This hypothesis was not supported.  An additional correlation not hypothesized, 

however, was found to exist between racial identity attitudes and coping.  Preencounter 



 

   

78 
Miseducation was found to be negatively correlated with avoidance.  For this sample, 

apparently those with Preencounter Miseducation seemed less likely to use Avoidance 

when dealing with race-related stress.  Through internalization of negative racial 

stereotypes, Preencounter Miseducation students appear more likely to be 

confrontational in the face of racially stressful events.  A possible explanation may be 

that because these internalized negative stereotypes form the core of the Preencounter 

Miseducation identity, there is an appraisal of harm/ threat or loss associated with racial 

stress.  In order to protect against poor ego identity development expressed as anxiety 

and inferiority (Looney, 1988), racially stressful events are coped with by less 

avoidance. The CRIS appears to have detected the complex nature of Preencounter 

racial identity status.  Preencounter Miseducation students, who can subscribe to 

negative racial stereotypes for African Americans may be willing to fight racism and 

discrimination not because the inherent equality of all people but because of anxiety 

related to threats to their personal identity.  They may be motivated by a heightened 

sensitivity  (Cross, 1991) and apparently do not feel compelled to avoid racially 

stressful events but rather to address them. 

H7: There will be a significant negative relationship between Avoidance and race 

related stress. 

Study results supported this hypothesis.  Significant negative correlations exist 

between Avoidance coping and race-related stress.  Study participants appear to use 

more Avoidance when experiencing Institutional racism.  It may be that when 

confronted with perceived discriminatory policies, students in this sample use 

Avoidance to deflect a sense of helplessness associated with Institutional racism.  This 
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would seem to imply a sense of denial concerning potentially disturbing racially 

events.  Because Lazarus and Folkman (1984) underscore there is no hierarchy of 

coping methods, denial may initially be useful in the face of institutional racism.  For 

some individuals, institutional policies are viewed as bureaucratic nightmares that 

discourage challenge or confrontation.  It is possible that there is a perceived lack of 

resources and making decisions regarding the event may be delayed.  Students who use 

avoidance coping strategies may do so to protect themselves  from confronting how 

they are perceived because of their ethnicity by dominate culture.   

H8:  There will be a significant positive relationship between social support and 

race related stress. 

H9: There will be a significant positive relationship between Problem solving and 

race-related stress. 

Hypotheses eight and nine were not supported, however, a significant negative 

correlation existed between Institutional racism, Global Racism and Problem Solving.  

It was initially thought that more problem-focused coping would increase as encounters 

with institutional racism increased; that more coping would be required for a healthy 

adjustment to distressing events.  Study findings, however, appear to indicate that for 

some of the students, as more Institutional racism is perceived, less problem solving is 

used to cope with the event.  Participants may believe that problem focused behaviors 

such as familiarizing themselves with policies or laws, for example, are not are helpful 

in resolving the cognitive dissonance related to the event.  Those who might be inclined 

to use Problem Solving coping may possibly appraise a threat to their sense of mastery, 
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which may cause them to feel more overwhelmed and contribute to perceptions of 

more Global Related-stress. 

Gender Results 

Three final hypotheses examined the influence of gender on racial identity, race-

related stress and coping.  

H10:  Women will report significantly more Internalized racial identity attitudes 

than men. 

 This hypothesis was supported.  Women identified with Internalization 

Multicultural Inclusive racial identity attitudes more so than the men in the sample. 

Positive identity development among African American women involves resolving two 

negative conceptualization of self.  In addition to resolving issues related to negative 

racial stereotypes, women must contend with negative stereotypes that view them as 

passive and relegated to specific roles in society that may be viewed as subservient to 

men.  This is a particular quandary for African American women who generally 

internalize their identity as women subsequent to racial identity (Parks, Carter, 

Gushee,1996).  Although the identification development process for women was not 

assessed in this study, it is reasonable to think feminine or Womanist identity 

development ( Osanna, Helms, & Leonard, 1992) processes are intertwined with racial 

identity and therefore encourage self-definition of reality as African Americans and as 

women.   

Because of gender or other cultural identity reference points, women may be more 

attuned to various facets of their identity.  This would be consistent with Howard & 

Alamilla’s  (2000) assertion that in general, group identity is often more salient for 
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those in subordinate social positions.  As Internalization Multicultural Inclusive, 

women may have a heightened sensitivity to racial and gender roles, both of which are 

viewed as subordinated by dominate mainstream society, 

H11:  Men will report significantly higher levels of race-related stress. 

Significant gender differences were found among study participants’ experiences 

of race-related stress.  However, this hypothesis was not supported because in this 

sample, women reported more race-related stress than men did.  Women reported more 

individual and cultural racism as well as overall racism.   

Although it was expected that men would report more race-related stress; these 

findings do suggest that gender may be a determining factor in the appraisal of racially 

stressful events.  It was thought that men would report more racially stressful events in 

that African American men have historically experienced difficulty in obtaining the 

male gender roles endorsed by the dominate culture.  The paternalistic bias inherent in 

western socialization would appear to predispose African American men to additional 

stress, possibly related to institutional policies.  Discrimination in the United States has 

made it complicated for some Black men to act as key protectors and providers for 

themselves and their families.  African American men are also perceived as overly 

emotional in their attempts to address what they believe to be inequitable treatment 

personally and professionally.  Some have been describe as angry and irrational in their 

attempts to rectify perceived wrongs.  Following this line of reasoning, it would seem 

that men in the sample would report more instances of institutional racism.  However, 

this was not evidenced through study findings. 
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Results related to women participants, however, do make sense in that dual 

identity statuses previously discussed may result in more perceptions of psychosocial 

stress attributed to race rather than gender.  In that some African American women 

identify first as African American and secondly as women, the sources of their stress 

may be as intertwined as their identity development processes.  Women are also 

socialized to be less assertive than men and some may therefore perceive interactions 

with other outside of their racial group as problematic. 

 Race and gender (Robinson, 2000;Constantine, 2002) are socially constructed and 

combine in forming total identity.  For the women in this sample it may be that 

knowledge of their dual positions in soceity, which are often associated with negative 

stereotypes, caused them to report more race-related stress, which is co-joined with 

gender stress.  For example, women in the study reported racially stressful events while 

shopping.  Frequenting malls, discount outlets and other shopping behaviors are often 

aligned with female behaviors. 

 In addition to racism, women are confronted with sexism.  Women face sexism on 

the job and are often victims of discrimination and coercion at work.  They are also 

victimized by physical and sexual abuse more so than men (Moradi & Subich, 2002).  As 

such, it may not be unusual for sexism to influence women’s psychological well being in 

a manner indiscernible from race-related stress. 

 H12 :  Men will report significantly more avoidance coping than women. 

 This hypothesis was not supported.  It was anticipated that because men are 

socialized to suppressed their feelings, they would use more Avoidance when confronted 

with racial stress.  In addition, for Black males, there may be fewer appropriate outlet for 
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expressing feelings associated with race-related stress.  It was thought that the 

stereotype of the angry Black male may cause the men sampled to withdraw and not 

confront racial stress.  However, these views were not substantiated in the current study. 

Additional Findings 

 Self-reported findings for the racially stressful event question on the Coping 

Strategy Indicator (CSI) were consistent with some but not all study quantitative results.  

Significant findings were reported on the IRRS for Institutional, Cultural and Global 

racism.  Responses to CSI racially stressful event question also revealed high reports of 

Cultural racism but not Institutional.  Women tied in there responses to Individual and 

Cultural Racism.  Gender findings also were somewhat consistent with self-reported 

events.  Women described more events that were indicative of Individual racism on the 

CSI and reported significant amounts of Individual racism in the Manova analysis of the 

IRRS mean responses.  Men reported more Cultural Racism on the CSI and on the IRRS 

Manova but the Manova results were not significant.   

 These additional findings from the CSI seem to indicate that, in the population 

sampled, the participants experienced the types of events reported on the IRRS.  

However, it is possible that the events on the IRRS may need further clarification. 

Limitations 

There were five limitations to the current study.  This study used a descriptive 

research design using survey data, which was based on self-reported responses.  Social 

desirability bias may have presented a threat to construct validity was is the first 

limitation .  Although students were assured of the confidential nature of the research 

methods, current political and cultural influences may have biased responses.  This is 
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evidenced by the limited Preencounter Self-Hate and Immersion/Emersion Anti-White 

responses.  Further, students did not exhibit anger in discussions after administration of 

the instruments.  Utsey (2000) cautions that items on the IRRS may emotionally arouse 

respondents, it could be that students withheld their feelings about study instruments 

because of these biases.  Also, anecdotal experience with measuring racial identity 

attitudes suggest that there is a potential for emotional arousal based on measures used.  

The reactions of participants after administration of the study instruments suggests some 

responses may have been reported because of social expectation.  

 The second limitation was that the study instruments were not counterbalanced 

and may have resulted in expectancy bias.  It may be that because of the comparable 

nature of the questions on the CRIS, CSI and IRRS counterbalancing would not have 

controlled for this possibility.  Participants were instructed about completion order for 

study instruments, due to the demographic survey on the CRIS, however, it was observed 

by the researcher that students tended to take the CSI and IRRS out of order.  While it is 

possible that natural counterbalancing occurred, a more systematic ordering procedure 

might  have been helpful in lessening threats to construct validity. 

 A non-random assignment was used in the study and was the third limitation to 

the current study.  Respondents consisted of a convenience sample.  Their participation 

was solicited by professors, some of whom gave class participation points for 

volunteering for the study.  Even though students were advised their participation was 

voluntary; that they could withdraw at any time and other methods of gaining 

participation points existed, such as class discussion, an increased threat to external 

validity may be present.  In addition, the sample consisted of African American students 
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attending small private, liberal arts colleges and presents the fourth limitation.  It is 

possible that students attending non-private or larger schools may have responded 

differently. 

 The fifth and final limitation to the study is related to internal validity.  Causal 

relationships were not investigated.  The correlational nature of the study only disclosed 

the presence or absence of relationships among study variables.  Therefore cause and 

effect cannot be attributed to the findings reported in this study.  Even though the results 

may be useful to those working with the sampled population, a more rigorous research 

design may be even more beneficial. 

Implications  

The findings in this study provide useful information about students matriculating 

at Historically Black Colleges and Universities.  It fills a research gap in the 

developmental processes of African American women and men attending these schools.   

Among the more intriguing findings in the study are the strategies used by 

African American students at HBCU’s to adjust to perceived racial stress.  Racial identity 

attitudes and coping strategies revealed significant relationships that were not 

hypothesized and appear counterintuitive to current thinking concerning racial identity, 

coping and racially perceived stress experiences of African Americans.  Indeed these 

findings have broad and overarching implications for the counseling profession.  They 

are: 1) Internalization Multicultural Inclusive racial identity attitudes were positively 

related to race-related stress; 2) African Americans students with Internalized 

Afrocentricity racial identity attitudes use less Problem Solving when confronted with 

race-related stress; 3) African Americans students with Internalized Afrocentricity racial 
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identity attitudes use less Seeking Social Support when confronted with race-related 

stress; 3) students with Preencounter Miseducation racial identity attitudes use less 

Avoidance in coping with race-related stress; 4) cognitive appraisal of Global race- 

related stress  and Institutional racism result in less Problem Solving; and 5) African 

American women experience more Individual, Cultural and overall Global Racism than 

African American men.  When these findings are further analyzed in juxtaposition to 

supported study hypotheses: 1) perceptions of Race-related stress decrease as more 

Avoidance is used in coping with race-related stress and 2) African American women 

possessed more Internalized Multicultural Inclusive racial identity attitudes, it appears 

that being African American in the current cultural milieu can be seen as problematic for 

some and particularly so for women. 

The participants in the study primarily identified themselves as middle class 

college students with 66%, n=77, coming from homes where one or more parents 

received some form of education or training beyond high school.  They indicated that 

54% of mothers, n=86, and 55%, n=78, of fathers had done so.  Clearly, the sample 

represented in the current study largely reflects upward mobility and acquisition of the 

American dream for students and their families.  The American dream suggests that 

education plus hard work will provide financial security and peace of mind for those who 

obtain it.  However, for some African Americans, the peace of mind component of the 

dream seems elusive.  Although, middle-class and possessing Internalized racial identity 

attitudes, the use of Avoidance is pervasive in the face of encounters with race-related 

stress.  Fifty-one percent (51%), n=81, of the sample identified with Internalization 

Multicultural Inclusive racial identity attitudes.  Of these, 63%, n=51, were women.  
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Sixty-eight percent (68%), n=102, reported using Avoidance coping when confronted 

with race-related stress.  Of those using Avoidance coping, 65%, n=67 were women.  

Avoidance or emotion-focused coping may be adaptive for brief encounters with stressful 

stimuli (Lazarus & Folkman 1984) but continued use has debilitating consequences 

(Cohen, Kressler, & Gordon, 1995) that may become life threatening.  Concurrently, 

individuals with Preencounter Miseducation or 26%, n= 42, report using less Avoidance 

to cope with racial stressors.   

Initially these findings present themselves as a quandary since Internalization 

Multicultural Inclusive is thought to be more psychologically healthy than Preencounter 

Miseducation.  However, it could be that because students with Preencounter 

Miseducation have not had an Encounter experience, they may continue to confront 

racially stressful events as an ego defense mechanism.  They have not come upon an 

event that has changed their previous ideas about themselves as African Americans.  As 

Cross (1991) suggests, the Encounter event may well be shattering and affect their 

fundamental belief system regarding racial identity attitudes, race-salience and racial 

group orientation. These events may be devastating to the extent they are traumatic for 

some individuals and induce psychic pain with long lasting ramifications.  As the 

Encounter experience leads to Immersion-Emersion and ultimately Internalization, there 

may be no perception of a decrease in race-related stress.  This discovery may lead to 

emotional distancing from racially disturbing stimuli.  The perceived pervasiveness of 

race-related stress may appear overwhelming and present feelings of hopelessness in the 

individual.   



 

   

88 
It seems that although one reaches an Internalized racial identity, the continued 

presence of racial stress causes a form of cognitive dissonance that leaves Avoidance as a 

viable option for managing stressors.  The circuitous route to emotion-focused avoidance 

coping for Internalization Multicultural Inclusive individuals may come as a result of the 

toxic nature of racial stimuli for those who have done all of the right things in order to be 

gain a healthy sense of being, according to the status quo in the United States.  Through 

education and attainment of the accoutrements of middle-class status, along with an 

Internalized racial identity, one might assume all the right things had been done to 

establish buffers against discrimination.  Instead, persistent reminders exist to keep the 

individual aware of intolerance and prejudice.  In addition to a possible traumatic 

Encounter experience, a racially traumatic event may have occurred in the individual that 

is not related to Encounter.  Other discriminatory events may have happened during the 

course of her or his lifetime that the individual does not wish to address emotionally.   

These reminders of racially stressful events may present themselves in the form of 

Individual, Institutional, Cultural and Global racism.  As reported by respondents, 

middle-class, educated African Americans are disrespected by sales and wait staff, are 

personally threatened with physical violence or know of those who have been threatened.  

They are also the recipients of institutional policies that question their integrity or impede 

opportunities for advancement.  These individuals additionally see negative stereotypes 

of African Americans sanctioned by the media and other venues that otherwise demean 

their culture.  Because of the likelihood of encounters with events of this nature, it may 

not be far-fetched to describe some African Americans as hypervigilant in their efforts to 

protect themselves from additional emotional scares.   
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Although, Internalization Afrocentricity is associated with less coping in the 

study, it was not highly endorsed by participants in the current study.  Internalization 

Afrocentricity has been shown to moderate the cognitive appraisal of race-related stress 

and coping.  Study results indicate that as Internalization Afrocentricity attitudes 

increase, both Problem Solving and Seeking Social Support decrease.  However, this 

racial identity attitude only represented .08 %, n=12, of the sample.  It could be that the 

misrepresentation of African culture and philosophy in the dominant United States 

culture causes acceptance of Afrocentricity to be avoided, as this worldview may be 

perceived as an additional racial stressor.  Afrocentricity may not be legitimized by some 

middle-class African Americans because it is not considered conventional and may 

possibly be perceived as an impediment to access to the desired American dream and 

therefore, counterproductive.  

When persistently confronted with environmental stressors that evoke reminders 

of racially stressful events, it makes sense that emotion-focused coping is used to counter 

seemingly uncontrollable events.  Although emotion-focused coping is a form of denial, 

Baum, Fleming & Singer (1983) suggest it may moderate emotional arousal and help in 

adjusting to a situation in which the individual has no control.  Emotion-focused coping 

was also discussed by Plummer & Slane (1996), who found that African Americans, in 

general use more coping and more emotion-focused coping in particular.  Since emotion-

focused coping has been found to be predictive of Posttraumatic Stress Disorder (PTSD)  

(Zeinder & Ben-Zur, 1994), it would make sense that counselors assess African 

American clients for PTSD if clients appear to have difficulty expressing emotions 

related to racial stressful or other troubling events.   
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The researcher has observed similar behaviors in clinical practice with combat 

veterans of the United States Armed Forces diagnosed with Posttraumatic Stress Disorder 

(PTSD).  Because of war trauma, this population consistently attempts to avoid stimuli 

associated with the events they experienced in battle.  This phenomenon is exacerbated in 

African American veterans who also report racial-stress before, during and after their 

military experiences.  

Posttraumatic Stress Disorder (PTSD) and Race-Related Stress 

The Diagnostic and Statistical Manual of Mental Disorders, Text Revision, Fourth 

Edition (DSM-IV-TR) (American Psychiatric Association, 2000) describes PTSD as a 

condition that develops as a result of exposure to an extreme traumatic stressor which 

induces fear, a sense of hopelessness and disorganized or agitated behavior.  The 

consequence of this exposure produces persistent avoidance, numbing of response, 

hypervigilence and impaired social and occupational function.  The diagnostic criteria for 

PTSD requires one or more reexperiencing symptom (Criterion B) three or more 

avoidance symptoms and two or more arousal symptoms.  Although the DMS-IV-TR 

does not address racial trauma and has been criticized for the omission (Scurfield, 2001), 

it seems plausible that some of the behaviors described by Internalization Multicultural 

Inclusives in the current study warrant further study with regard to PTSD symptomology.  

While the relationship may be tenuous at best, future research may further explain the 

avoidance behaviors found in the sample. 

There has been mounting interest in the relationship between PTSD and racial 

stress.  Butts (2002) asserts racial stress can be traumatic leading to psychological injury 

and considers race a risk factor for PTSD.  The cumulative effects of covert and overt 
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acts of discrimination are overlooked in the DSM-IV although the effects the events 

may continue to exist as memorable events that are negative and may become chronic 

stressors (Scurfield, 2001).  It has also been suggested that racially induced PTSD can be 

passed down from generation to generation as the legacy of the enslaved African 

forefathers and foremothers of African Americans citizens of the United States.  These 

behaviors may be entrenched as part of African American culture (Bolling, 1997).  The 

frequency with which African Americans experience racial stress, suggests that these 

encounters can be traumatic or serve as triggers for previous racial trauma and may also 

suggest substantiation for clinical assessment of PTSD in presenting clients.  Because 

minority status puts African Americans at risk for more stress, it is possible that some in 

this population have subsyndromal psychopathology associated with PTSD.  The 

subsyndromal nature of symptoms makes outward indications of PTSD possibly 

undetectable.   

In view of these findings, counselors should be aware of the possibility of PTSD 

in some African American clients resulting from racial trauma.  Avoidance of racially 

stressful stimuli, unwillingness to discuss racial stress (as evidenced by participants 

having no comments regarding study instruments), and inability to articulate feelings 

related to racially troubling events warrant further investigation.  

Trauma associated with racial background can be subtle and take many forms.  

For example, being passed over for a promotion by an otherwise qualified individual can 

be deeply troubling for one who has played by the rules in order to reach personal and 

professional goals.  In this example, after review of other disqualifiers, to discover race as 

the only obstacle for advancement can be overwhelming.  The researcher is reminded of 
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an acquaintance who was a pilot for a major US air carrier and assumed the sky was 

literally the limit regarding his career.  His professional growth with the airline was 

textbook perfect as a model for upward mobility.  When the pilot in question was denied 

further advancement in the form of a promotion, it was disturbing to watch this talented 

individual conclude that his career path was stymied because of race.  A less qualified 

member of the dominant culture was granted the career opportunity.  This acquaintance 

appeared to be deeply scarred emotionally by this event.  Although he continued with the 

company, he learned to discount the event and seldom spoke of it.  In view of the incident 

cited in this example and the possibility of similar occurrences, assessment using 

instruments that identify racial trauma may prove revealing when addressing presenting 

behaviors of African Americans.  This is particularly so for African American women.  

Although African American men also suffer from racial indignities, they are some what 

protected by male privilege that espouses the assumption of entitlement for men in this 

country.   

African American Women and Stress 

Women were disproportionately represented as IMCI racial identity attitudes who 

use Avoidance coping with racial stress.  This suggests Black women in America may 

define themselves as a composite of race and gender.  In addition to implications related 

to racial trauma, women are also confronted with sexual traumas.  Just as the identity 

development process for women may be confounded by race and gender, so may their 

coping behaviors.  Women face sexual, physical and mental abuse as result of living in a 

society that vehemently holds on to stereotypes that can be demoralizing both racially 
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and sexually.  Often the abuse occurs with an intimate partner (Dutton, 2001) or as the 

result of devalued racial stereotypes of the sexuality of African American women.   

Black women are more likely to be raped (Villarosa, 1994) and may suffer other 

indignities associated with gender.  For example, western standards of beauty may be a 

constant reminder to some African American women of their out group status.  The 

disregard may be perceived as cultural racism and add to perceived race-related stress.  

This is unfortunate because African American women have been socialized to trivialize 

uncontrollable events in their lives (Villarosa, 1994).  The stereotype of the strong Black 

woman may well be symbolic of a woman who has faced trauma and continues to go 

through the motions of effectively assuaging the vicissitudes of life.  Counselors should 

pay special attention to African American women’s presenting concerns because of the 

complex nature of their identity development and perceptions of race-related stress.  

Implications related PTSD by no means suggest that all African Americans are 

traumatized by their existence in the United States.  Like-wise not all African American 

women suffer from sexual trauma.  However, because counselors at HBCU’s may see 

students during their formative years or as they consider life changes, these suggestions 

should be considered. Counselors should also consider other indicators of poor mental 

health, such as Depression, Acute Stress Disorder and Generalized Anxiety Disorder in 

African Americans reporting race-related stress. 

Counseling African Americans Attending HBCU’s 

Since HBCU’s continue to attract a substantial number of matriculates, the results 

of this study can benefit counselors, educators and staff members who work closely them.  

HBCU’s continue to be sensible institutions that provide their graduates with skills 



 

   

94 
allowing success in the face of a society that often discounts their value as 

contributors.  Because students live in an environment that holds onto subtle 

discriminatory practices, counselors and others can develop programs, services and 

personal insights into addressing feelings and behaviors associated with these practices.   

Students presenting at HBCU university counseling centers can benefit from 

resources designed to assess developmental issues related to their status as African 

Americans, as well as behavioral and emotional outcomes related to racial stress and 

gender issues.  Counselors can acquire and develop tools that allow them to best serve 

student needs.  Whether counseling efforts are focused on individual or group sessions, 

more complete assessment can be determined regarding student requirements for good 

mental health. Programming designed to introduce racial identity development, gender 

issues as well as Afrocentric worldview into consideration of the social and academic 

experiences of students would be useful.  

Faculty and staff can also benefit through raising personal levels of awareness 

with respect to racial identity, race-related stress, coping and gender as set forth in the 

study.  They can take advantage of the intimate atmosphere found on a large number of 

HBCU campuses.  Unofficial mentoring is a hallmark in the traditions of Black colleges.  

Beyond official programming, students can benefit from ancillary anecdotal experiences 

of the professionals with whom they come in daily contact regarding psychosocial 

experiences. 

Counselors must play a vital role in implementing the results of this research for 

students at HBCU’s.  Students attending HBCU’s should have their racial identity 

assessed as well as their reactions to racially stressful events and the types of coping used 
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as a part of the initial intake for counseling services.  College and university 

counseling centers traditionally provide time-limited groups focused on topics germane to 

interpersonal and intrapersonal development of students.  Appropriate implementation of 

study findings should include racial stress as a part of stress management seminars and 

workshops.  Brief targeted individual sessions can play an essential role in assisting 

student understand themselves and their environment.  It is imperative that racial identity, 

race-related stress, coping and gender issues be included in yearly program planning at 

HBCU’s.  Support groups and informational sessions should be made available to 

students as a focal point for examining concerns about themselves as African Americans 

and the significance of that affiliation.  Support groups can also provide students with a 

forum for addressing their anxieties and share their experiences with racist events.  

Although events of this nature may arise during class discussions or informally with other 

staff members, students could maximally benefit from groups where they are encouraged 

to connect with the emotional affect of racism.  Through these vehicles, students receive 

feedback for dealing with racial stress.   

It is especially important that counselors make outlets available to female students 

as a means to voice concerns related to gender.  Gender issues may not be recognized as a 

major source of distress in relation to racial issues on some HBCU campuses.  Based on 

study results involving perceptions of racial stress in women, counselors at HBCU’s can 

develop programming and support venues for female students that explore the dual 

identity tasks of race and gender.  Counselors may also find assessing womanist identity 

through use of the Womanist Identity Attitudes Scales (WIAS: Osanna, Helms & 

Leonard, 1992) or similar instruments useful.  Assessments such as these, as part of 
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intake procedures for female students presenting with distressful concerns, may help 

clarify the source of the presenting problem.  The WIAS, like the Racial Identity 

Attitudes (RIAS: Helms & Parham, 1990) corresponds to the four identity statuses found 

in Cross’ original s racial development identity model: Preencounter, Encounter, 

Immersion/Emersion and Internalization.  Internalization of racial and womanist identity 

in female students at HBCU’s has been positively to self-esteem (Poindexter & 

Robinson, 1996).  Understanding presenting issues relative to racial and gender 

affiliations may provide counselors with more choices to explore with women students.  

In that women must overcome double demeaning stereotypes, their ability to withstand 

race and gender stress must have a medium for discussion.  Female students must have 

the opportunity to dissect the intricate ways in which these perceived indignities combine 

to bring about threats to their well being. 

  African American female students at HBCU’s often have a dual opportunity to 

become empowered through hands on applications for addressing combined race and 

gender issues.  As with Predominately White Colleges and Universities, the 

administrative model on many Black campuses employs women in top leadership roles, 

including university president.  Students may take advantage of the campus environment 

to observe African American women models.  Student inclusion in activities and forums 

composed of faculty staff and students could possibly provide women students a means 

of interacting with competent role models while gaining an appreciation of their own 

capabilities as women.   

An additional implication for this study suggests students adopt an Afrocentric 

perspective regarding Blackness as a defense against race- related stress.  Once more 
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counselors can be instructive while supporting student development of an outlook 

associated with good mental health for African Americans.  Using initial interview 

questions or assessment tools linked with cultural values associated with students’ 

African ancestry, counselors attain the student’s sense of self, predicated on a wholesome 

endorsement of being African American.  Examples include questioning students’ 

relationships with family, their spirituality and views on collective values can provide 

important insight into individual worldviews.  Background information of this nature 

gives a wholistic viewpoint of student functioning.  The rationale for this approach in 

gaining student worldview information is based on a model of Afrocentric orientation 

shown in Appendix G.  Africentric perspectives are contrasted with European 

perspectives, which are the underpinning of mainstream American society.   

An Exploratory Intervention 

In order for students to take advantage of positive psychosocial development 

associated with the HBCU campus environment, counselors must also increase 

interventions aimed at allowing students with ways of exploring these psychosocial 

issues.  

Appendix H outlines a racial identity development activity designed by the 

researcher.  Although it was implemented to encourage student examination of racial 

identity, activities of this type can also concentrate on related elements of identity 

development such as coping, gender identity and Afrocentric worldviews.  This 

intervention has been used on a limited bases with first year college students as part of 

new student orientations classes as a sub unit of a personal development intervention.  It 

consists of an overview of racial identity development, followed by an introduction to 
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Nigrescence theory.  Because typical HBCU student populations include non- African 

Americans, discretion can be used in determining phrasing to include others.  In this 

example a caveat is added that states although the focus for the activity is African 

American racial identity development, other racial and ethnic group may have similar 

experiences.  Students are then presented with scenarios that depict various racial identity 

development stages. These scenarios are followed by critical thinking questions and 

exercises. 

The activity is both prescriptive and rehabilitative.  Racial identity development is 

systematically explored.  Students gain information about specific identity statuses and 

options for evaluating their current status.  Through participation, students may affirm or 

correct specified behaviors related to their identity as African Americans.  They also gain 

insight into the influences of these statuses on their social and academic circumstances. 

This activity’s usefulness is effective from the prescriptive perspective because it may be 

instructive to students who have recognized an encounter experience of their own.  

Through class discussions students may obtain guidelines to assist them in viewing 

themselves positively as African Americans.  Similarly, the activity’s rehabilitative 

qualities are instructive to students who recognize they may perceive Blackness and non- 

African Americans in ways that are not growth producing.  These students are exposed to 

an opportunity for unlearning maladaptive behaviors that have resulted in a stagnated or 

negative racial identity.  

Although originally conceived as part of new student orientation programming, 

small groups identified through counseling center intake processing can also benefit 
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from a modified version which exclude written exercises and elicit more affective 

responses. 

Personal development of students is stimulated by a critical investigation into the 

various ways African Americans relate to the dominant culture and other African 

Americans.  Students also explore possible relationship between racial identity 

development and student performance and well being.  Performance criteria are the 

students’ ability to discuss the stages of the racial identity development and the effect 

specific statuses may have on academic performance and good mental health. 

In the classroom setting, the intervention consists of a small group activity with 

four to five students per group.  Each group is presented with a scenario that depicts a 

student in one of the Nigrescence stages.  The tasks of the group are to: 1) determine how 

the student described in the scenario might feel about herself or himself as an African 

American; 2) how the student might feel about other African Americans; and 3) how the 

student might feel towards mainstream culture.  Through these objectives, race- salience 

and reference group orientation are explored.  These responses are prompted by the 

critical thinking questions.  Each group reports on the consensus opinion of the team.  

After a further discussion of Nigrescence theory, led by the facilitator, groups determine 

if the behaviors of the student in the scenario will affect their success in college and/or 

general well being.  At this point, the groups again come to a consensus and report to the 

class as part of a larger group discussion.  The rationale for the group consensus is shared 

at this time.  After this discussion, groups are asked to if they have observed the 

characteristics of racial identity development statuses in their daily interactions with 
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others.  These observations are the bases for a closing discussion on the implications 

racial identity development in the lives of African American. 

According to Parham (1989), it is around the time of late adolescence and early 

adulthood that a person begins the process of exploring the positive aspects of one’s 

ethnicity.  This timeframe corresponds to the ages of traditional college students.  Until 

this point in the student’s life, race and ethnicity is often closely tied to parental views.  

Upon entering college, a life transition occurs that may allow racial identity exploration 

as part of self-exploration used in preparation for a life direction.   

Non-traditional students may benefit as well.  Individuals may recycle through 

racial identity statuses throughout the lifespan (Parham, 1989).  Non-traditional students 

attend colleges at later stages in their lives.  The decision to attend college may result 

from dissonance in their current lifestyle triggering re-evaluation of self.  As older 

learners, they may also experience a life transition that causes them to redefine 

themselves as well. 

Interventions such as these are essential to personal and academic development of 

African American students as they matriculate at Black colleges.  Academic concerns are 

among the top five presenting concerns of African American student (Constantine & 

Chen, 1997) attending PWCU’s.  It is possible that students attending HBCU’s share 

these concerns.  Given that racial identity, status and stress levels may influence 

academic performance; it is imperative that these relationships not be overlooked.   
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Future Research Directions 

This research provides additional guidelines for racial identity development 

research regarding students attending HBCU’s and research on racial stress in African 

American college women.  Future research is needed to duplicate findings in this study.  

Equally important, future investigations of relationships between Internalization 

Multicultural Inclusive racial identity attitudes and stress would undoubtedly assist in 

clarifying racial stress in African Americans.  In particular, investigations into gender and 

racial identity on black campuses are needed.  Subsequent researchers may assist 

counselors and academicians understand the dual nature of identity task for African 

American women. 

Additional research is also needed to explain race-related stress.  More qualitative 

investigations would allow individuals the opportunity to define what causes them to 

perceive incidents as stressful.  Also, continued research on race-related stress, coping 

and PTSD in African Americans is indicated. 

Future researchers should also consider investigations into the academic 

performance related to racial identity, stress and gender. 
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Appendix A 

Characteristics of Theories  

 Organizes Facts Comprehensive Testable Parsimonious New Research Previous Research 

Theory 

 

High            Low High Low High Low High Low High Low High Low

Nigrescence 

 

            

Stress and Coping 

 

            

Race-Related Stress 
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Appendix B 

Informed Consent Form 

Title of Study 
Stress and Social Attitudes in African American College Students 

 
Principle Investigator  Gwendolyn K. Newsome   Faculty Sponsor:   Tracy 
Robinson, Ed.D. 
            
Information 

You are invited to participate in a research study.  The purpose of the study is to find out 

your thoughts about how you respond to specific situations in your life and your beliefs 

about some social situations in our society.  There are no wrong responses. 

Risks 

The questions asked in this study are of a personal nature.  If answering any of them 

causes you discomfort, feel free to stop.  You may leave at any time.  Any information 

you have provided will be destroyed. 

Benefits 

On the other hand, thinking about how you manage situations and your social beliefs may 

be useful in helping other college students like you be more successful in their academic 

efforts.  Please answer all questions as truthfully as possible. 

Confidentiality 

The information in the study will be kept strictly confidential.  Data will be stored 

securely and will be made available only to persons conducting the study unless you 

specifically give permission in writing to do otherwise.  No reference will be made in 

oral or written reports which could link you to the study.   
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Compensation 

There is no compensation for participating in this study.   

Contact 

If you have questions at any point about the study or procedures, you may contact the 

researcher, Gwen K. Newsome, at gknews@nc.rr.com.  If you feel you have not been 

treated according to the descriptions in this form, or your rights as a participant in 

research have been violated during the course of this project, you may contact Matt 

Zingraff, Chair of the NCSU Institutional Research Board for the Use of Human Subjects 

in Research Committee, (919-513-1834), Box 8101, NCSU Campus. 

Participation 

Your participation in this study is voluntary; you may decline to participate without 

penalty.  If you decide to participate, you may withdraw from the study at any time 

without penalty .  If you withdraw from the study before data collection is completed,  

your data will be returned to you or destroyed.  

Consent 

By signing this form, I attest that I have read and understand the above 

information.  I agree to participate in this study and that I am at least eighteen years 

old. 

Subject’s signature _________________________  Date ________________ 

Investigator’s signature ______________________  Date ________________ 
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Appendix C 

Demographic Survey from Cross Racial Identity Scale 
Section I 
 
1.     Male , Female  
2. How old are you? 
3. Please indicate your ethnic background by circling the answer that applies to you. 

Choose only one category. 
  a. African e. Hispanic Black 
  b. African-American f. Mixed  
  c. Black g. Other 
  d. West Indian/Caribbean Black 
4. If you are currently a student, are you a high schooler, an undergraduate, or a 
   graduate student  
5. Name of School:______________ 5b. City where school is located: _________ 
6. What is your semester standing in the school you listed in #5? _______________ 
7. What is the racial composition of the school listed in #5? Mostly Black ,Mixed,  
  Mostly White  
8. What is your current grade point average? 
9. If you are attending college, what is your major? 
10. If you are no longer a student, what is the highest education level obtained?  
       Circle one. 
 a. Elementary school        d. Business or trade school         g. Bachelor’s or four-year  
     degree 
  b. Some high school           e. Some college                         h. some graduate/professional  
                                             school  
  c.  High school diploma      f. Associate or two-year degree  i. Graduate or professional 
       or equivalent                      degree         
 
11. If you are no longer a student, what is your current occupation? 
12. What religious affiliation do you hold? ___________________________________ 
13. How often do you attend religious services? Seldom, Sometimes ,Often  
14. How important is your religion to you? Not Important , Somewhat Important , Very 

Important  
15. What is the best estimate of your/your family’s yearly income before taxes? Circle 

“Y” for yours and “F” for family. 
 a. Less than $10,000 Y F    d. Between $30,000 and $40,000 Y F 
 b. Between $10,000 and $20,000 Y F     e. Between $40,000 and $60,000 Y F
 c. Between $20,000 and $30,000 Y F      f. Over $60,000 Y F 
16. How would you describe the primary community in which you were raised? 
 Rural  Suburban  Urban  Other_____________ 
17. What is the racial composition of the community listed in #16? Mostly Black , 

Mixed , Mostly White  
18.  Are you a United States citizen, a permanent resident, or other? 
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19. How many ethnic organizations do you belong to? 1 2 3 4 5 5+ 
20. What is the highest education level obtained by your mother (or female guardian) 
and father (or male guardian)? For mother, circle the “M” in the appropriate box; for 
father, circle the “F.” 
 
a. Elementary school M F f. Associate or two-year degree . M F 
b. Some high school• M F g. Bachelor’s or four-year degree M F 
c. High school diploma or equivalent M F h. Some graduate or professional schoolM F 
d. Business or trade school• M F i. Graduate or professional degree M F 
e. Some college M F  
 
21. How would you describe your family’s socioeconomic status? 
 Poor ,Working Class, Middle Class, Upper Middle , Wealthy 
22. How would you describe your current physical health? 
 Very Poor,  Poor, Fair, Good, Very Good 
23. How would you describe your current mental health? 
 Very Poor,  Poor, Fair, Good, Very Good 
 



  

  
Appendix D 

ITEMS ON THE CROSS IDENTITY SCALE a 

 1.   As an African American, life in America is good for me (Filler) 

 2.    I think of myself primarily as an American and seldom as a member of a racial 

       group. (PA)   

 3. Too many Blacks “glamorize” the drug trade and fail to see opportunities that 

don’t involve crime (PM)  

 4. I go through periods when I am down on myself because I am Black (P511) 

 5. As a multiculturalist, I am connected to many groups (Hispanics, Asian 

Americans, Whites, Jews, gays & lesbians, etc) (IMCI) 

 6. I have a strong feeling of hatred and disdain for all White people (IEAW) 

 7. I see and think about things from an Afrocentric perspective. (IA) 

 8. When I walk into a room, I always take note of the racial make up of the people 

around me (Filler) 

 9. I am not so much a member of a racial group as I sin an American (PA) 

10. I sometimes struggle with negative feelings about being Black (PSH) 

11. My relationship with God plays an important role in my life (Filler) 

12. Blacks place more emphasis on having a good time than on hard work. (PM) 

13. I believe that only those Black people who accept an Afrocentric perspective can 

truly solve the race problem in America (IA) 

14. I hate the White community and all that it represents (IEAW) 

15. When I have a chance to make new friends; issues of race and ethnicity seldom 

play a role in whom that person might be (Filler) 

16. I believe it is important to have both a Black identity and a multicultural 

perspective, which is inclusive of everyone (e.g.; Asians, Latinos, gays & lesbians, Jews, 

Whites; etc). (IMCI) 

17. When I look in the mirror at my Black image, sometimes I do not feel good about 

what I see. (PSH) 
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18. If I had to put a label on my identity, it would be “American” and not African 

American. (PA) 

19. When I read the newspaper or a magazine, I always look for articles and stories 

that deal with race and ethnic issues. (Filler) 

20. Many African Americans are too lazy to see opportunities that are right in front of 

them (PM) 

21. As far as I am concerned, affirmative action will be needed for a long time (Filler) 

22. Black people cannot truly be free until our daily lives are guided by Afrocentric 

values and principles. (IA) 

23. White people should be destroyed. (IEAW) 

24. I embrace my own Black identity, but I also respect and celebrate the cultural 

identities of other groups (e g, Native Americans, Whites, Latinos, Jews, Asian-

Americans, gays & lesbians, etc.). (IMCI) 

25. Privately, I sometimes have negative feelings about being Black. (PSH) 

26. If I had to put myself into categories, first I would say I am an American, and. 

second lam a member of a racial group. (PA) 

27. My feelings and thoughts about God are very important to me (Filler) 

28. African Americans are too quick to turn to crime to solve their problems. (PM) 

29. When I have a chance to decorate a room, I tend to select pictures, posters, or 

works of art that express strong racial-cultural themes. (Filler) 

30. I hate White people (IEAW) 

31. I respect the ideas that other Black people hold, but I believe that the best way to 

solve our problems is to think Afrocentrically (IA) 

32. When I vote in an election, the first thing I think about is the candidate’s record on 

racial and cultural issues (Filler) 

33. I believe it is important to have both a Black identity and a multicultural 

perspective, because this connects me to other groups (Hispanics, Asian Americans, 

Whites, Jews, gays & lesbians, etc) (IMCI) 

34. I have developed an identity that stresses my experiences as an Amen can more 

than my experiences as a member of a racial group (PA) 
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35. During a typical week in my life, I think about racial and cultural issues many, 

many times. (Filler) 

36. Blacks place too much importance on racial protest and not enough on hard work 

and education (PM) 

37. Black people will never be free until we embrace an Afrocentric perspective (IA) 

38. My negative feelings toward White people are very intense (IEAW) 

39. I sometimes have negative feelings about being Black (PSH) 

40. As a multiculturalist, it is important for me to be connected with individuals from 

all cultural backgrounds (Latinos, gays & lesbians, Jews, Native Americans, Asian-

Americans, etc.). (IMCI) 

 

NOTE: Abbreviations in the parentheses after each question indicate the subscale to 

which the item belongs Filler = Item not associated with any subscale, PA = Pre-

Encounter Assimilation; PM = Pre-Encounter Miseducation; PSH Pre-Encounter Self-

Hatred; IMCI = Internalization Multiculturalist Inclusive; IEAW = Immersion-Emersion 

Anti-White; IA = Internalization Afrocentricity (formerly Black Nationalist [IBN]). 
a Copyright 2000 by Beverly J. Vandiver, William E. Cross, Jr., Peony E. Fhagen-Smith, 

and Frank C. Worrell. All rights reserved. This scale cannot be used without written 

permission of the copyright holders. Manual for scoring and analyses is available upon 

request. 
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Appendix E 

COPING STRATEGY INDICATOR INSTRUCTIONS* AND EXAMPLE 

ITEMS** 

 We are interested in how people cope with the race-related problems in their lives. 

Listed on the following pages are several possible ways of coping. We would like you to 

indicate to what extent you used each of these coping methods. All of your responses will 

remain anonymous. 

 Before answering these questions, try to think of one race-related problem you, 

someone you know or a family member observed or encountered in the last 6-12 months. 

(For example, being followed while shopping, police seem to treat non-Blacks with more 

respect, black culture having little value to non-Blacks, etc). This should be an incident 

that was important to you and caused you to worry or be concerned. 

 Please describe this problem in a few words (remember, your answer will be kept 

anonymous): 

             

 

 

 

 

 

 

             

 

 With this problem in mind, indicate how you coped by checking the appropriate 

box for each coping behavior listed on the following pages. Answer each and every 

question even though some may sound similar. 

 

Did you remember to write down your problem? If not, please do so before going on 

to the next page. 

* Modified with permission of CSI author.  **Author does not allow publication of 

complete instrument. 
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Keeping that stressful event in mind, indicate to what extent you . . . . 

(Respondents answered A lot, A little, or Not at all to survey items ) 

1. Let your feelings out to a friend? 

2. Rearranged things around you so that your problem had the best chance of being 

resolved? 

3. Brainstormed all possible solutions before deciding what to do? 

4. Tried to distract yourself from the problem? 

5. Accepted sympathy and understanding from -someone? 

6. Did all you could to keep others from seeing how bad things really were? 

7. Set some goals for yourself to deal with the situation? 

8. Weighed your options very carefully? 

9. Daydreamed about better times? 

10. Confided your fears and worries to friend or relative? 

11. Spent more time than usual alone? 

12. Thought about what needed to be done to straighten things out? 

13. Turned your full attention to solving the problem? 

14. Formed a plan of action in your mind? 

15. Watched television more than usual? 
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Appendix F 

THE INDEX OF RACE-RELATED STRESS-BRIEF VERSION (IRRS-B) 

_____1. You notice that crimes committed by White people tend to be romanticized, 

whereas the same crime committed by a Black person is portrayed as savagery, and the 

Black person who committed it, as an animal. (CR) 

_____2. Sales people/clerks did not say thank you or show other forms of courtesy and 

respect (e.g., put your things in a bag) when you shopped at some White/ non-Black 

owned businesses. (INDR) 

_____3. You notice that when Black people are killed by the police, the media informs 

the public of the victim’s criminal record or negative information in their background, 

suggesting they got what they deserved. (CR) 

_____4. You have been threatened with physical violence by an individual or group of 

White / non- Blacks.  (INSR) 

_____5. You have observed that White kids who commit violent crimes are portrayed as 

‘boys being boys,” while Black kids who commit similar crimes are wild animals.  (CR) 

_____6. You seldom hear or read anything positive about Black people on radio, TV, in 

newspapers, or history books. (CR) 

_____7. While shopping at a store, the sales clerk assumed that you couldn’t afford 

certain items (e g, you were directed toward the items on sale). (INDR) 

_____8. You were the victim of a crime and the police treated you as if you should just 

accept it as part of being Black. 

_____9. You were treated with less respect and courtesy than Whites and other non-

Blacks while in a store, restaurant, or other business establishment. 

_____10. You were passed over for an important project although you were more 

qualified and competent than the White/non-Black person given the task. 

_____11. Whites/non-Blacks have stared at you as if you didn’t belong in the same place 

with them; whether it was a restaurant, theater, or other place of business. 

_____12. You have observed the police treat White/non-Blacks with more respect and 

dignity than they do Blacks. 
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_____13 You have been subjected to racist jokes by Whites/non-Blacks in positions of 

authority and you did not protest for fear they might have held it against you. 

_____14. While shopping at a store, or when attempting to make a purchase, you were 

ignored as if you were not a serious customer or didn’t have any money. 

_____15. You have observed situations where other Blacks were treated harshly or 

unfairly by Whites/non-Blacks due to their race. 

_____16. You have heard reports of White people/non-Blacks who have committed 

crimes, and in an effort to cover up these deeds falsely reported that a Black man was 

responsible for the crime. 

_____17. You notice that the media plays up those stories that cast Blacks in negative 

ways (child abusers, rapists, muggers, etc.), usually accompanied by a large picture of a 

Black person looking angry or disturbed. 

_____18. You have heard racist remarks or comments about Black people spoken with 

Impunity by White public officials or other influential White people. 

_____19. You have been given more work, or the most undesirable jobs at your place of 

employment while the White/non-Black of equal or less seniority and credentials is given 

less work, and more desirable tasks. 

_____20. You have heard or seen other Black people express a desire to be White or to 

have White physical characteristics because they disliked being Black or thought it was 

ugly. 

_____21. White people or other non-Blacks have treated you as if you were unintelligent 

and needed things explained to you slowly or numerous times. 

_____22. You were refused an apartment or other housing; you suspect it was because 

you’re Black. 
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Appendix G 

Racial Identity Development Activity 

Racial Identity Development 

The development of racial identity can be described as a process of moving from 

not appreciating your racial background, possibly hating or deriding it, to seeing the 

value in all cultures.  This is an important part of your identity development because race 

is important in American society and may affect many areas of your life.  Even though 

race and ethnicity are different concepts, they are often used interchangeably.   With a 

positive ethnic identity, appreciation is extended not only to your culture but to that of 

other groups as well.  In this process you move from thinking that the dominant culture or 

white culture posses the better ways of doing and thinking into a recognition that there 

are good and bad ways of doing and thinking in all cultures.  As a part of your personal 

development, you can decide which attitudes are best for you.  Following is a model of 

how African Americans make this transition.  Each of these stages represents a way of 

thinking about your racial identity and the dominant culture. 

 

Cross’s Model of Racial Identity Development  

Pre-encounter 

In this stage, a person consciously or unconsciously takes away the value of 

things associated with being black.  They give greater importance to white culture.  In 

this stage, one is not proud of their ethnic identity and often makes fun of or downplays 

other people in their group.  They have a strong desire to fit into white culture.  These 
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individuals also sometimes deny the importance of race altogether.  Race is not 

considered important and is not dealt with at all. 

There are three types of Preencounter Racial identities: 

Preencounter Assimilation – being an American is more important that being an 

    African American 

Preencounter Miseducation  - believes the negative stereotypes about Black  

    People and may question self-worth.. 

Preencounter Self-Hate –       thinks there is no good associated with being Black  

    and hates other Black as well as themselves. 

Encounter 

A person in this stage encounters a profound experience that challenges their 

previous way of thinking and behaving. All new experiences are filtered through this 

occurrence and a new way of thinking is developing. Persons in this stage often feel they 

have been tricked by the dominant culture.  At this point, they are confused about their 

racial identity. 

Immersion-emersion  

This is a two part stage where the person withdraws from the dominant culture 

and totally immerses self in black culture.  At this point there may be the beginnings of 

pride in their ethnicity.   In the second part of this stage, the person feels pride in their 

racial identity based on the positives found within the group. In both parts of this stage no 

value is seen in white culture. 
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Internalization 

At this stage, the person resolves their old and new ways of thinking. They feel 

good about their racial identity and become more tolerant of the dominant group.  They 

see the positives and negatives in both cultures.  

There are two types of Internalization racial identities: 

Internalization Multicultural Inclusive – the person gains their identity by relating 

to two or more cultural background, e.g., gender, sexual orientation. 

Internalization Afrocentricity – the focal point of the person’s identity is  

Afrocentric. 

Based on the above, read each of the following scenarios and answer the critical 

thinking questions at the end of this section. 

Scenarios 

1. Ed Jones is a first year African American college student from a large 

northeastern city.  He is attending an all black college because his parents, who also 

attended all black schools, thought the experience would be good for him.  Ed is not too 

sure.  Most of his close friends are attending predominantly white universities.  He is not 

pleased with the roommate the college has assigned to him.  His roommate is from a 

small rural town and as far as Ed can tell can’t get anything right.  However, Ed is not 

surprised.  Since he has been at college it seems that nothing has gone right.  He doesn’t 

like the way things are done at his school.  He spends most weekends visiting friends at 

other schools.  He is considering telling his parents this just isn’t going to work.  At the 

end of his first semester, his grades had  were not what  he would like.  He feels like a 

fish out of water. 
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1.  Shanita Harris is a 19 year old who attends the same school as Ed.  She is 

excited about her college experience so far.  She is an active member in  two Black 

culture organizations.  In high school she was not very involved in school activities and 

didn’t like most of the people there.  Shanita hopes her grades in college will be better 

than those she made in high school.  She is comfortable with her decision to attend an all 

black school.  She feels safe at this school even though the police are called to a nearby 

public housing complex often. 

2.  Ed’s roommate, Daryll Johnson, also is excited about being in college.  He is 

the first person in his family to attend college.  At first he wasn’t sure he had made the 

right decision about which college to attend.  He had been accepted by four schools, two 

predominately white and two HBCU’s.  However, this college offered him the best 

financial aid package.  He wasn’t sure he would get the same quality of education.  

Sometimes he still wonders, but he has become aware of many successful people who 

attended the college so maybe things will work out for him.  He is amazed to find so 

many interesting people graduated from this school. 

3.  Nicole Smith lives in the dorm next to Shanita’s.  However, she first met 

Shanita at a black culture event and discovered they had common interests.  Like Daryll, 

she was accepted at a number of schools.   She feels she has made the right choice.  This 

is her first experience in an all black environment and thinks this college will offer new 

challenges.  Nicole has friends at other colleges in the area and attends activities on those 

campuses as well. She invited Shanita to a soccer match and a foreign film festival on 

one of those campuses.  Shanita told her she didn’t like that kind of stuff and was 
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surprised at her choice.  Both times Nicole just laughed.  She really didn’t think it was 

really such a big deal. 

CRITICAL THINKING QUESTIONS  

1. Why do you  think Ed’s parents thought attending an HBCU would be good for 

him?  Is there a relationship between Ed thinking his roommate can’t get anything right 

and the way he feels about how things are done at the college? 

2. Why do you think Shanita turned down Nicole’s invitations even though Nicole 

thinks they have so much in common. had so much in common?  Is it realistic for her to 

feel safe at school? 

3. Why do you think Nicole just laughs at Shanita’s comments?  Why do you think 

Shanita is surprised at Nicole’s choices? 

4. What do you think Daryll finds amazing about the graduates of his school?  Why 

is he so uncertain about his college choice ? 

5. Where do you think each students fits in the Cross model?  Give your reasons. 

Exercises 

1. Write a one or two page paper describing which stage of racial identity development 

you think you might be in.  Tell about the experiences that cause you to think this way.  

Would you like to move to a different stage?  If so, Why? 

2. Think about when you applied to college.  Explain in a short paper the thoughts that 

went into your decision.  If this college was your only choice, explain why.  Do you think 

that being in a particular stage of racial identity development affect you decision. Why or 

why not? 
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Appendix H 

 
The Afrocentric Worldview and Eurocentric Worldview 

 
  Afrocentric     Eurocentric 

 
Reality   Spiritual & Material    Material More Important 
 
Highest   Group Orientation    Individualism  
Values    Collective Responsibility   Individual Rights 

Cooperation     Competition 
Interdependence    Independence 

 
Nature   Oneness and Harmony   Control 
 
Source of 
Knowledge      Self-knowledge    External Knowledge 

 
Time    Past/Present, Flexible    Future/ Compartmentalized, Inflexible  
 
Logic    Union of Opposites    Either/Or 
 
Process   Human/Spiritual Networks   Repetition/Reproduction 
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