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Abstract 

TAYLOR, BENJAMIN ROSS. The Educational Beliefs of Homeschoolers: A Q-
Methodology Study (Under the direction of Dr. Matthew Militello). 

Home education, as part of a larger school-choice movement, continues to grow at a 

healthy clip. Currently, this school-choice option accounts for nearly 5% of school-age 

children in North Carolina and increases each year. The purpose of this study is to better 

understand the educational beliefs of those homeschooling parent-teachers who live, in what 

many consider, a world-class school district. Q-Methodology, a mixed-methods research 

design, was utilized to study the subjective opinions of home educators. Interviews were 

conducted to build a deck, or concourse, of statements. Then, forty homeschooling parents 

sorted the cards according to their own beliefs about education. Post-sort interviews were 

also conducted to elicit explanations about participant sorts. These Q-Sorts were factor 

analyzed to reveal statistical correlations among the homeschoolers. The first research 

question states: “What are homeschooling parents’ beliefs about education?” Data analysis 

indicated three statistically significant factors: 1) The Higher-Purpose Homeschoolers; The 

Independent-Humanist Homeschoolers; The Whole-Child Homeschoolers. Secondly, along 

with these three factors, data emerged as to why these parents choose to home educate. 

Finally, David Labaree’s How to Succeed in School Without Really Learning: The 

Credentials Race in American Education served as a theoretical framework to examine 

homeschooler’s beliefs about the purposes of an education. The findings of this study 

generate insights into homeschooling and provide researchers, policy makers, and 

practitioners information about this growing school-choice option.   
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Chapter 1: Introduction 
“I argue that the central problems with education in the United States are not pedagogical or 

organizational or social or cultural in nature but are fundamentally political. That is, the 

problem is not that we do not know how to make schools better but that we are fighting 

among ourselves about what goals schools should pursue” (Labaree, 1997, p. 16).  

 

For the past few decades, American educators have toyed with school choice 

measures, standards, standardized assessments, and worked through iterations of federal, 

state, and local mandates and programs. Yet, as Labaree states, we are still not clear about 

our purpose and our goals. We, as a nation, have conflicting ideas as to the purpose of our 

schools. As we continue to press on without a clear purpose, the school choice movement 

gains momentum. Does the school choice movement have a more clear purpose? This study 

seeks to understand the educational beliefs, goals, and purposes, of a fast-growing segment of 

one state’s school choice movement: home educators in Wake County, North Carolina.  

Background of the Study 

As a school choice option, charter schools garner great attention from the public in 

North Carolina. For example, in Raleigh on June 10, 2011, The News & Observer ran a front-

page article detailing the passing of a bill in the North Carolina General Assembly that ended 

the cap on charter schools. Partly under the pressure of the new Republican majority, who in 

large part support school choice measures, and partly to fulfill promises made to the federal 

government as part of the Race to the Top grant, North Carolina can add up to 20% more 

charter schools each year to its growing number of non-traditional schools. The news about 

this law and other current events regarding charter schools permeate the airwaves.  
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While charter schools make the news, another school choice option receives little 

attention in educational discussions or on front pages of newspapers. Homeschooling is 

growing, not just in sheer numbers, but in its public acceptance and its political power 

(McDowell & Ray, 2000). In 2003, the National Center for Education Statistics estimated the 

homeschool population at roughly 1.1 million children (Princiotta & Bielick, 2006). 

Homeschool proponents, such as Ray (2004), have estimated that during the same year, 1.7-

2.1 million children were home educated.  Although these numbers are not a substantial 

block of the children in the United States, the movement is growing, and its political power is 

a force for the present and future.   

Homeschooling is growing in North Carolina too. For example, from the 2000/2001 

to the 2010/2011 school year, the number of students homeschooled grew from 33,860 to 

83,609 (North Carolina Home School Statistical History, p. 4). The North Carolina 

Department of Administration, Division of Non-Public Education reported that in 2010, 

homeschoolers comprised 4.9% of the total population of students in North Carolina. For 

perspective, charter school students comprised 2.3% of the total population in 2010 (North 

Carolina Home School Statistical Summary, p. 1). Homeschooling as a school choice option 

is twice as popular and receives far less attention. 
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Table 1.1 

Percent Increase in Number of Homeschoolers in North Carolina 

School Year Number of Students Percent Increase from Previous Decade 
2009-10 81,509 191.3 % 

1999-00 27,978 772.6% 

1989-90 3,206 296.3% 

1985-86* 809  
* First year numbers were reported; first year of legal homeschooling in North Carolina. 
Source: North Carolina Department of Administration, Division of Non-Public Education. 
(2010). North Carolina Home School Statistical Summary. Retrieved from 
http://www.ncdnpe.org/documents/hhh235.pdf 
 

In North Carolina, nearly five percent of students are home educated, and Wake 

County maintains the largest home school population. The North Carolina Department of 

Administration, Division of Non-Public Education reported that in 2009/2010 school year, 

Wake County had 7,890 homeschooled students, over one thousand more students than the 

next largest homeschool population, Mecklenburg County, with 6,620 (Non-Public 

Homeschool Population, p. 3). What accounts for this robust homeschooling population in 

North Carolina, and, specifically, Wake County? What motivates parents to remove their 

children from a district, which in many regards, is considered world-class? Finally, what does 

this large group of homeschooling parents believe about education?  

 While homeschooling grows and removes more children from the public schools, 

very little is known about this schooling option in North Carolina or in Wake County. Using 

ProQuest, I found no theses or dissertations about homeschooling in Wake County. When 

using North Carolina as a query, I found studies that mentioned homeschooled children in 

North Carolina, but no research directly aimed at understanding this schooling option. When 
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using the North Carolina State University library database, I found two theses written about 

home education, but the participants and settings were generally described.  Furthermore, 

using Academic Search Premier, I found no research articles on homeschooling in Wake 

County and only one study about homeschooling in North Carolina. This article focused on 

the legal rights of private school and homeschooled children to utilize public school services. 

I found no articles on the subject using the database JSTOR. Using the database ERIC, I 

found one article about connecting counselors to homeschooled children in North Carolina. 

As nearly five percent of the state’s children are homeschooled, and 4.75% of Wake County 

children aged 5-18 are homeschooled, we need, for the reasons outlined below, to understand 

their beliefs, purposes, and philosophies. 

Homeschooling, as part of a national trend toward alternative schooling options, is 

part of the whole that needs to be studied. In 2011, thirteen states enacted favorable 

legislation for alternative forms of schooling such as private school vouchers and raising caps 

on charter schools, and another twenty-eight states have legislation pending (The Year of 

School Choice, 2011). The Obama administration has also supported educational innovation 

in the form of Race to the Top grants for states to improve information systems, implement 

standards and assessments, recruit and retain the best teachers, and turn around the lowest 

performing schools (Toppo, 2009). Furthermore, the Department of Education has funded i3 

grants for districts, counties, non-profit agencies, and universities to compete for federal 

dollars to scale-up, validate, or develop innovative endeavors in education (McNeil, 2010). 

Homeschooling is part of this national reform movement, and as it grows, it’s imperative we 

understand it. 
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Statement of the Problem 

Writing in Educational Leadership for the themed edition about reimagining schools, 

Mike Rose posed the question: “What is the purpose of education in a Democracy?” (2010, 

p. 11). This same question has lingered throughout the history of education in the United 

States. Our history is a record of competing, and sometimes, contradictory philosophies, 

purposes, and goals in our educational system. Many researchers have noted these conflicting 

goals and purposes that have led to stress on public resources, and a less efficient and less 

effective system: the system prepares citizens versus replicating society’s economic 

equalities; the system prepares trade workers versus socializing the populace for political 

control; the system responds to the current needs of the business world versus preparing 

students to function in a Democracy  (Labaree, 1997; Spring, 2001; Tyack & Cuban, 1995). 

Chester Finn adds: “If we don’t know, can’t agree or won’t say what the system would be 

producing if it were doing the job right, we will wander aimlessly through the policy 

wilderness for years to come” (1991, p. 251). If our purposes and goals are not clear, our 

methods for fulfilling them may be ineffective too. 

As to the future of our public schools, how we define our educational philosophies 

and our purposes is vital. Do we want schools that produce credentialed adults who can pass 

standardized tests? Do we want adults who have the vocational skills to succeed in the job 

market? Do we want adults who can function, and prosper, in a democratic society? The 

answer to the question of purpose will determine what methods and strategies we will pursue. 

And, as we struggle to answer these questions about purpose, the homeschooling movement 

gains momentum and continues to increase across the country, state, and Wake County. 
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Kunzman puts it succinctly: “Homeschooling pushes us – as parents, policymakers, and 

community members – to reconsider what it means to be educated, how it should happen, 

and what role the state should play in that process” (2009, p. 11).  

Research abounds that answers the question as to why homeschoolers choose to 

educate their own children at home. This study seeks a broader approach to analyzing 

homeschooling. Here, I intend to study what homeschoolers believe is the purpose of 

education. Many studies focus on why homeschoolers choose to educate their own children 

and conclude that homeschoolers educate their children at home for academic, social, or 

pedagogical reasons. This study seeks to a broader perspective by looking at the educational 

beliefs and philosophies of homeschoolers. 

Critics of homeschooling often argue that as more and more students are pulled out of 

the public schools, this democratic institution will be ruined. For example, Lubienski (2000) 

argues that homeschooling takes away from the purpose of schools in a democracy: 

developing and supporting the common good. But, what if these homeschoolers believe in 

the common good, but just believe that the common good is not being developed in the 

public schools? Rather than look at homeschoolers as radicals who, in the quest to move their 

children ahead, pull their children out of schools, deteriorate the public good, and leave 

others behind, what if we saw homeschoolers as a bell-weather for the health of public 

institutions. Maybe they simply disagree with the current purposes of education as delivered 

by the public schools. Maybe they educate their own children to exercise their right to 

individual choice. Maybe they home educate because the public school has lost sight of its 

goals in a democratic society. We cannot know the answers to these questions without 
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researching those who have decided to homeschool. We can certainly assume and conjecture, 

but without studying homeschoolers, we will not understand what purpose underlies their 

decisions.   

Purpose of the Study 

The purpose of this Q-methodology study is to understand homeschooling parents’ 

beliefs about education.  What do homeschoolers believe education is meant to accomplish? 

Beyond the reasons why these families choose to keep their children home, what do they 

think is the end result of an education in the largest sense? My purpose in this study is to find 

what ends homeschooling families seek for their own children. 

Research Questions 

1. What are homeschooling parents’ beliefs about the purposes of education?  

2. Why do parents homeschool? 

Definition of Terms and Language 

Homeschooling, or home education, is defined as the use of the home to educate 

one’s children.  Homeschooling can also be a political protest against government schools or 

an alternative to formal educational systems (Gaither, 2009). Here, I differentiate between a 

family living in an isolated area of Alaska who has no other choice but to homeschool to 

families living in Cary, NC, who choose, based on ideological, pedagogical, or societal 

concerns, to educate their children at home.  

In this study, when using the term “homeschoolers,” I refer to the parent or caregiver 

who instructs the children. The main purpose of this study is to understand what the adults, 
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the parent-teachers, who are involved with homeschooling believe about education. 

Therefore, the term “homeschoolers” as generally used in society to refer to all persons, 

including children, applies only to adults, or parent-teachers, in this study.  

Homeschooling is written throughout this paper as one word. Many of the earlier 

articles used two separate words when discussing homeschooling. Few of the articles and 

authors used the hyphenated form of the word, as in home-schooled. Now, many of the 

authors of recent articles use the compound form of the term in all of its grammatical forms 

whether the concept is discussed in noun form as in homeschooling, or in verb form as in 

homeschool, or in adjectival form as in homeschooled. Furthermore, the U.S. Department of 

Education denotes the term as a singular, compound noun (Princiotta & Bielick, 2006). 

Significance of the Study 

The significance of the study depends upon its findings. If we develop a clear 

understanding of why homeschoolers educate (in the broadest sense of the term), then we can 

evaluate their effectiveness at reaching those goals. If we in the public sphere agree with their 

goals, beliefs, and purposes, we can study their methods of instruction and organization that 

they use to educate their own children. Without understanding why something is done (the 

philosophy), we have no need to understand how it is accomplished (the methods). Research 

exists about how homeschooling works, but this study seeks to understand what this 

schooling option is working toward.   

Significance for Policy Makers. 

On February 7, 2011, the North Carolina House passed a first reading of House Bill 

41, a bill to provide tax fairness in education (Bill 41, 2011). The bill, if passed, would force 
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local education agencies and county commissioners to provide tax credits to parents who 

choose to educate their children in private or home schools. It would divert substantial 

amounts of money out of the accounts of the public school system and back to the taxpayers 

who homeschool or educate their children in private schools. But does homeschooling in 

North Carolina work? Are we providing tax breaks to groups who operate under oppositional 

purposes to the common good of public school? Are we providing tax breaks for those who 

choose to homeschool while just assuming this school choice option is working? This study 

is a first step to understanding homeschooling in the largest homeschooling county in North 

Carolina.  

  The findings of this study can be used by policy makers at the county and state levels 

to tighten, loosen, or modify control of homeschooling. For an example of a policy change, 

currently, North Carolina requires each homeschooled student to complete a standardized 

test, at their own expense, and report the results to the state each year. Homeschooling 

parents regard standardized testing as one reason to opt out of the public schools. And 

because of this antipathy toward state testing, those who do take them may not be 

representative of the homeschooling population. (Collom, 2005). Plus, homeschoolers do not 

have to utilize North Carolina’s End-of-Grade tests and can choose from a variety of 

standardized tests. This makes comparative studies about the success of different schooling 

options difficult. To compare the achievement gaps between Hispanic and Caucasian 

homeschoolers, or year-to-year growth of black males, or math scores of girls, for examples, 

is difficult because of the inconsistencies in test reporting, scale scores, and different levels 

of rigor inherent in the tests. With the findings of this study, policies could be changed to 
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motivate and attract homeschooling parents to ensure their children take similar tests 

seriously.  

The Division of Non-Public Education, the agency responsible for monitoring 

homeschooling in the state, is housed within the Department of Administration. If we, as 

public educators, choose to learn from this school-choice movement, the state may need to 

link homeschooling to the department within the state responsible for public education, the 

NC Department of Public Instruction. As one researcher found, race and class are 

inconsequential for achievement of homeschooled children (Collom, 2005). Closing racial 

and socioeconomic gaps have been long-term goals of our educational systems. Wouldn’t we 

want to learn from a school choice option that, according to Collom, is closing the gaps? 

Significance for Practitioners. 

Public schools work well when they collaborate successfully with the community. If 

the community includes a growing number of homeschooled children, public schools will 

need to reach out and collaborate and cooperate with them. This is not a new challenge, and 

one that many districts have overcome to successfully partner with homeschool cooperatives 

and homeschool groups to include these children in many aspects of the public school (Lines, 

2000). But, collaboration begins with an understanding of homeschooling, a main purpose of 

this study. 

The homeschool movement with its techniques and strategies can also serve as a 

testing ground for new and fresh ideas about educating children. Homeschooling utilizes 

such educational techniques as a looping history curriculum, problem-based education, and 

real-life projects (Anthony, 2009). Public education stands to lose a proportion of its students 
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to the homeschool movement. The public system is already under pressure to reform teacher 

tenure, union power, and to contend with other school choice models such as vouchers and 

charter schools. Homeschooling can either add more pressure to the public system or help it 

respond better to the needs of its students. Public education can shun this movement and 

dismiss it as radical or religious. Or, our public system can use the findings of this study and 

begin to learn from this schooling option to increase its own effectiveness.  

Significance for Researchers. 

The findings of this study can be used by researchers as a stepping stone to future 

qualitative and quantitative studies about homeschooling. The current study will add to the 

body of literature about a subject in which we know little. The limited scope and nature of 

this study make it less generalizable to the population of homeschoolers, yet informative for 

future studies about them. Researchers studying Wake County, with its higher than average 

proportion of homeschooling families, could expand this study to include more homeschool 

families, regional diversity, and inclusion of homeschoolers of diverse racial, religious, and 

socio-economic backgrounds to ensure greater generalizability. The current study has a small 

group of participants and a small scope in what it seeks to understand through the main 

research question: What are homeschooling parents’ beliefs about education? To more fully 

understand this group, other research methods, questions, and approaches, such as large-scale 

surveys and extensive case studies, would need to be employed. 

Overview of the Research Methodology 

Q-methodology will be utilized to answer the research question by focusing on the 

subjective opinions of homeschoolers. Q-methodology has been used across the social 
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sciences as a tool to better understand viewpoints, beliefs, and the subjective values of 

participants (Durning, 1999; Militello & Benham, 2010). Steven Brown, one of the foremost 

experts on Q, states: “One of the advantages of Q methodology is that it has built-in features 

that, while not providing guarantees, certainly load the dice in favor of seeing things from the 

native’s or any other point of view, marginalized or otherwise” (2006, p. 365).  

Researchers utilizing Q-methodology can begin to develop theories about the larger 

population by examining a few individuals and understanding their perspectives. “Where 

individuals are involved and can be expected to entertain viewpoints with respect to things 

going on around them, however subjective these viewpoints may be, Q technique and its 

methodology can illuminate in broad outline the major effects that are operating” (Brown, 

1980, p. 58).  

 Q-methodology is conducted in five stages: 1) building a collection of statements 

called the concourse; 2) culling a representative sample of statements from the concourse 

called a Q-set or Q-sample; 3) selecting participants called a P-sample or P-set; 4) facilitating 

the card sorts conducted by participants; 5) analyzing and interpreting the results (Van Exel 

& De Graf, 2005). A discussion of the methodology and methods is discussed in length in 

Chapter 3. 

Conceptual Framework 

The idea for this study came about as I read David Labaree’s book How to Succeed in 

School without Really Learning: The Credentials Race in American Education during a 

summer graduate course. Labaree argues that in the history of U.S. education, we have 

vacillated among three goals or purposes for our schools: democratic equality, social 
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efficiency, and social mobility. If the educational system’s purpose is democratic equality, it 

attempts to offer equal access and treatment for all while instilling civic values and 

developing well-equipped citizens. If a system promotes the goal of social efficiency, an 

emphasis is placed on developing pragmatic schools that prepare the next generation of 

skilled workers to fill economic needs. Finally, if a system strives to fulfill the social 

mobility goal, it provides the credentials that students need to get ahead and stay ahead in the 

socioeconomic structure of American life. Labaree traces the history of our education and 

notes how the three purposes ebb and flow and many times overlap.  

For a current illustration of this tension among purposes, one can trace the arguments 

of the Common Core, Inc., which is funded by the Bill and Melinda Gates Foundation,  

versus the Partnership for 21st Century Skills (“Debating ‘21st Century Skills’”, 2011). The 

Partnership for 21st Century Skills, or P21, is supported by numerous technology companies 

and promotes skill development in schools to help American children compete with the 

world. Common Core, Inc., on the other hand, promotes the Common Core State Standards 

and a rich, liberal arts curriculum laden with citizenship skills. P21’s purpose, to create a 

skilled group of American workers, falls under the social efficiency goal, whereas Common 

Core, and its diverse proponents such as Diane Ravitch, Alfie Kohn, E.D. Hirsch, Jr., and 

Frederick Hess, supports the purpose of democratic equality.   

But where does homeschooling fall on Labaree’s paradigm? At first glance, and in 

some of the arguments opposing homeschooling, one would peg this schooling option as 

fulfilling the social mobility goal: Middle class families pull their children out of the public 

schools to sustain or move ahead in their societal, cultural, and economic status. Yet, the 
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answer to this question may not be so simple. Could it be that homeschoolers are striving 

privately for the public good? 

The conceptual framework pictured below is discussed in Chapter 5 at the conclusion 

of the study. After the research was completed, I used Labaree’s framework to interpret 

homeschooling and its purposes.  Although this framework guided the study and is used to 

interpret the findings in the final chapter, it was not used to frame the literature review as the 

framework and the existing literature regarding homeschooling differ greatly. 

 

 
 

 

Figure 1.1. Conceptual Framework 
 

Chapter Summary 

In this chapter, I have presented homeschooling as a phenomenon worth studying 

because of its potential growth and impact on public school’s composition and funding. I 
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have also argued that the first step in understanding homeschoolers is to explore their 

educational beliefs, and thus adding to the practical knowledge we have about this 

educational option. I have also argued that Wake County, situated in a successful public 

school district, has the largest homeschooling population in North Carolina, and therefore 

serves as an appealing setting to study this schooling option.     

Organization of the Study 

In Chapter 1, I provide an overview and brief summary of the background of the 

study, the purpose of the study, the need for the study, and the research methodology. In 

chapter 2, I provide a background of homeschooling and a synthesis of the research and 

extant literature on home education. In chapter 3, I offer a detailed description of the 

methodology and methods that were used in the study to answer the research questions. 

Chapter 4 provides the statistical findings of Q-methodology and the three factors that 

emerged. Chapter 5 presents a discussion of the research questions and findings, viewed 

through the lens of the literature review and the theoretical framework. Chapter 5 also 

outlines the implications of the study on future research, for educational practitioners, and for 

policy makers.  
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Chapter 2: Literature Review 
Introduction 

The purpose of this chapter is to review literature related to the current study. The 

current study intends to better understand what homeschoolers believe is the ultimate purpose 

of an education. With this in mind, it is necessary to understand the many aspects of 

homeschooling and the homeschooling movement. I begin the discussion with a brief history 

of the modern homeschooling movement. Then, the following thematic sections are detailed 

below:  

• Demographics: Who Homeschools?  

• A Difficult Research Subject  

• Motivations and Reasons for Homeschooling  

• Measuring Success  

• Socialization: Does the Home Provide the Necessary Skills to Function in a Society?   

• Critics and Proponents of Home Education 

• Minority Homeschoolers and Calls of Racism 

• The Tools of the Trade: Methods and Materials in the Home 

• Homeschool Cooperatives: The PLCs of Home Education 

• Public School Connections.  

Individual homeschooling families are as difficult to compare with one another and to 

generalize about as are individual public schools. Each has its own culture, structure, and 

purpose. Thus, generalizing about homeschooling families and the homeschooling movement 

is a fairly difficult endeavor. Gaither (2008) says this about this population: “In short, home 
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education is now being done by so many different kinds of people for so many different 

reasons that it no longer makes much sense to speak of it as a movement or even a set of 

movements. For an increasing number of Americans, it’s just one option among many to 

consider, for a few months or for a lifetime” (p. 223).  Sheffer (1995), in her influential study 

about young adolescent girls, remarks: “Furthermore, though homeschooling is an umbrella 

term that is used to describe the choice and the activities of thousands of families, in fact 

these families are very different from one another and can be very different because 

homeschooling is not a monolithic structure with one prevailing set of assumptions” (Sheffer, 

1995, p. 8). 

 Although homeschooling’s diversity may make it difficult to generalize and come to 

consensus about the movement, the sections below summarize and synthesize the available 

research regarding homeschooling. As with any educational topic of study, homeschooling 

does have common threads to analyze and discuss. The following sections capture the most 

current theoretical, conceptual, and empirical work on this school choice option. Ten themes 

emerged as I read the literature on home education. Following a brief section on the history 

of homeschooling, these ten themes structure the sections below.  

A Brief History of Modern Homeschooling 

Since the founding of the United States, parents have educated their children in their 

own homes. But, up until the 1970s, home education was a pragmatic decision based on 

geographic distances to the nearest school (Gaither, 2009). The modern homeschooling 

movement, then, begins in the 1970s. The movement fits nicely into the history of education 

in the United States. We have a history, mainly stemming from the formation of the common 
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schools in the mid-19th century, of dissent against state schools (Carper & Hunt, 2007). Hill 

(2000) contends: “There is nothing un-American about home schooling. Home schooling 

families, however, are breaking a pattern established since Colonial times of education’s 

becoming more and more institutionalized, formal, and removed from the family” (p. 21). In 

the subsections below, I outline the major historical markers of the modern-day 

homeschooling movement.  

The Early Fight: the 1970s to the mid-1980s. 

“Home education first came to seem sensible to those who imagined themselves at 

some distance from the cultural mainstream” (Stevens, 2003, p. 92). Then, in the 1970s, four 

broad societal changes occurred and homeschooling grew into a diverse movement. 

According to Gaither (2009), these four changes coalesced to form this movement: 

suburbanization, feminism, political radicalism and privatism, and public school bureaucracy 

and secularism. First, as Americans moved to the suburbs, a central, public life was 

diminished and parents were more comfortable in their own homes even with experiences 

such as providing an education: “Suburbia has provided a comfortable material space for 

homeschooling” (Gaither, 2009, p.333). Second, as the feminist movement in the late 1960s 

and early 1970s swept the United States, women in the suburbs desired to use their talents, 

experiences, and political power to support their own families: “The homeschooling 

movement cannot be understood apart from the dramatic rise in female education and 

political participation that the feminist movement has secured” (Gaither, 2009, p. 335). 

Third, Gaither argues that both the radical right and the radical left in the 1980s fought for 

alternative visions of private life, which in turn supported the notion of homeschooling as the 
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ultimate private right. Fourth, by the 1970s, both the political left and right disparaged the 

public school system and tarnished its image. While the left believed the system had become 

authoritarian, the right believed the schools promoted promiscuity and anti-religious lessons.  

Cooper and Sureau (2007) summarize this first phase of the homeschooling 

movement: “Thus, the first step in the political struggle for homeschooling as a form of 

privatization came at the ideological level, where the right to homeschool was attacked and 

tested by state law and public opinion. This battle to exist gave homeschooling the power of 

the crusade, a perceived struggle against injustice, and an emerging belief in religious and 

human rights and freedoms” (p. 115). 

At the same time, diverse political personalities and groups were defending and 

promoting homeschooling. On the left, people began to feel that the public schools were used 

as a conforming agency rather than a place where students grew to their fullest potential. 

These homeschoolers, or “pedagogues,” were searching for a route to a superior academic 

education (Isenberg, 2007). This side of the political spectrum began to homeschool or 

“unschool” their children. Early liberal homeschool leaders, including John Holt and Ivan 

Illich, conscientiously objected to the people-making of the public schools. These leaders on 

the left believed that children should be freer to make themselves (Carper & Hunt, 2007; 

Stevens, 2003). “The tendency toward control was one of the progressive reformers’ primary 

criticisms of conventional schools” (Stevens, 2001, p. 35).  

On the right, Raymond and Dorothy Moore, in conjunction with James Dobson’s 

program Focus on the Family, inspired conservative Christians to abandon the public schools 

in favor of the family-centered, safer version of schooling (Gaither, 2009). These 
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“idealogues” began to organize based on their distaste for many of the early social 

movements that they feared would eventually be reflected in the schools. The right also 

believed in supporting and strengthening the family, which had been in decline during the 

1970s and 1980s. Homeschooling needed a strong woman to lead the family at home – a 

perfect fit for the beliefs of the Christian right.  

As the homeschooling movement grew in the 1970s and 1980s, the first line of attack 

for parents on the left or right of the political spectrum was state laws regarding compulsory 

education. In the late 1970s, states had wide-ranging laws regarding homeschooling: some 

required a parent to become certified as a teacher, others allowed local school boards to use 

their discretion to regulate home education, while others vaguely lumped homeschooling in 

with private schools to classify and regulate them (Gaither, 2009). In 1980, only three states, 

Utah, Nevada, and Ohio, had laws protecting homeschooling. Between 1980 and the early 

1990s, homeschoolers and the states embroiled over the appropriate role of the state in a 

child’s education (Carper & Hunt, 2007). But, by 1993, through the use of political 

demonstrations and other forms of political persuasion, every state in the nation had relaxed 

their homeschool laws such that none even required parents to earn teacher certification 

(Gaither, 2009). 

Building a Mainstream Movement, the mid 1980s to the 1990s. 

By 1993, all states had legalized homeschooling. Some states have more restrictions 

and regulations than others, but all states allowed for this schooling option. Legalization has 

swayed the public’s opinion about homeschooling. In 1985, nearly 70% of the U.S. 

population stated that homeschooling should be illegal; a decade later, 70% believed it 
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should be legal (Gaither, 2008). In a decade, homeschoolers had proven that their children 

were intelligent and socialized. Now, national organizations needed to focus on building a 

mainstream movement with an infrastructure to last.  

In the late 1980s and early 1990s, two prominent figures, John Holt on the left, and 

Raymond Moore on the right, died. These two men had led national organizations of 

homeschoolers and inspired thousands to home educate. This leadership vacuum was filled 

by the Home School Legal Defense Association, which appealed to conservative Christians 

who desired a strong pedagogical base and a strong religious ideology for homeschooling. By 

the late 1990s, homeschooling had become synonymous with conservative, fundamental 

Christianity (Gaither, 2009). “Homeschooling is nearly impossible without at least one full-

time houseparent, and the conservative Protestant celebration of the stay-at-home mom gave 

it a far larger population of possible recruits than more liberal orientations which tend to 

sanction public roles for women” (Gaither, 2009, p. 341).  

In 1983, Michael Farris, the former Moral Majority leader, founded the Home School 

Legal Defense Association to provide legal representation for homeschoolers and their quest 

to legalize the practice (Isenberg, 2007). In the 1980s and early 1990s, the HSLDA became 

the leading national voice for homeschooling (Gaither, 2008). The movement’s association 

with the Christian right and conservative political groups strengthened the movement 

politically and in legal power (Cooper & Sureau, 2007).  

Although the U.S. Supreme Court has yet to rule on homeschooling, three pivotal 

cases supported the push for legalizing homeschooling in all 50 states: 1) Pierce v. the 

Society of Sisters in 1925 declared private schools constitutional; 2) Wisconsin v. Yoder in 
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1972 allowed Amish families to pull their own children out of school at the age of 14; 3) 

Meyer v. Nebraska in 1923 established, within limits, the rights of parents to choose what 

their children are taught (Cooper & Sureau, 2007; Vaughn, 2003). Lawyers from the Home 

School Legal Defense Association, and other pro-homeschooling organizations, focused on 

two Constitutional amendments to legalize home education: 1) the free exercise clause of the 

First Amendment; 2) the due process clause of the Fourteenth Amendment (Gaither, 2009).  

Throughout the 1980s and 1990s, states legalized homeschooling. Here in North 

Carolina, the NC Supreme Court officially legalized homeschooling on May 7, 1985 in the 

Delconte v. North Carolina case (North Carolina Home School Statistical History, 2010). In 

1993, the Michigan Supreme Court ruled in People v. DeJonge that the state’s compulsory 

attendance laws violated a family’s religious objection to public schooling. Thus, the final 

state adopted laws in favor of home education (Somerville, 2005).  

 In just over twenty years, how did a fledging, rather radical educational alternative go 

mainstream and turn itself into a legitimate social movement? Stevens (2003), a sociologist, 

describes the process of “normalisation”.  First, homeschooling plays into American 

skepticism about the role of the state in a child’s life. Secondly, our educational system is 

mainly controlled by state and local governments. This allowed a grassroots movement to 

build without having to withstand national pressure. Thirdly, homeschooling provides the 

media outlets with human-interest stories that spread the word. Fourth, the homeschooling 

movement benefitted from a large base of available candidates, namely the conservative 

Christian population. Fifth, Christian churches supplied the movement the necessary 

infrastructure to sustain its growth. Sixth, as homeschoolers began applying for the military, 
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college, and federal loans, institutional integration began. Seven, homeschoolers, highly 

involved in civic and community functions, broke down the negative stereotypes of the 

earlier homeschoolers who were considered part of a fringe group of radicals. Finally, 

homeschooling fits in nicely with the market interpretation of public school.  

Growing into the Future: the 2000s to the Present. 

More recently, homeschooling has become less sensational and does not attract the 

media attention it once did. More Christian conservatives continue to choose homeschooling, 

but so do minority communities. As homeschooling becomes mainstream, partnerships form 

between traditional types of schooling and choice options (Gaither, 2009; Lines, 2000). Lines 

posits about the future: “Indeed, it looks as if the Trojan horse, if there is one, is sneaking 

into public school turf rather than into the home schooling enclave – that is, rather than 

losing control over home schooling, it seems more likely that home schoolers’ ideas will 

influence public practices and curriculum” (2000, p.185).  

Currently, the homeschooling movement continues to grow in numbers and in stature. 

In fact, influential groups like the HSLDA now sponsor families who immigrate to the 

United States to take advantage of the freedom to homeschool their children. Countries, such 

as Germany, still outlaw home education, and the HSLDA will help them immigrate to the 

United States to enjoy a favorable homeschooling climate (Moore, 2010).   

Modern technology may have helped facilitate the growth of homeschooling in recent 

years. Andrade (2008) reports that technology and communication tools such as the Internet 

are proximal to the social, cultural, and political motivations of parents. These technologies 
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may have enabled parents to feel capable of home education as they struggled with issues of 

self-efficacy in teaching their own children.  

As to the future of homeschooling and the public schools, Hill (2000) predicts that 

with hybrid private-public models such as charter schools, online schools, virtual schools, 

voucher systems, and homeschool cooperative and collectives, homeschooling will 

eventually resemble the current public schools. Although he does not use this term, the forces 

of institutional isomorphism are at play: a radical educational innovation bends back toward 

the norm of what the general society deems appropriate.  

Demographics: Who Homeschools? 

Although an accurate number tallying the total population of homeschoolers eludes 

researchers, some statistics and characteristics of this population are known. In the 

paragraphs below, I describe what research reveals about the general population of 

homeschoolers, including descriptions and characteristics, followed by the statistics 

regarding homeschooling in North Carolina.   

According to a U.S. Department of Education report, in 1999, 850,000 students were 

homeschooled, and in 2007, 1.5 million children were homeschooled (Planty et al., 2009). 

Ray (2004) places this number closer to 1.7-2.1 million children homeschooled in the 2002-

2003 school year. In a new report on the website of the National Home Education Research 

Institutes, Ray (2011) states that the 2010 population sits at 2.04 million children in the 

United States. 

The majority of homeschoolers is white, practices Christianity, and has families of 

three or more children (Planty et al., 2009; Princiotta and Bielick, 2006; Ray, 2004). The 
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teachers are overwhelmingly the female parent of the family (Collom, 2005). The father is 

primarily the main provider for the family, although Sheffer (1995) noted a growing number 

of mothers who taught and worked outside the home. Many minority groups now have 

growing numbers of homeschoolers, as some estimates range as high as 20% of the total 

population (Gaither, 2008). Minority homeschoolers grew in numbers from 210,000 in 1999 

to 349,000 in 2007 (Planty et al., 2009). The ratio of male-to-female students is equally 

balanced. Married parents comprise 95% of the homeschool population (Ray, 2004). Yet, a 

growing number of single-parent families are joining the ranks with the help of community 

organizations and extended families (Sheffer, 1995). The educational attainment levels of 

parents differ and the socio-economic levels of the families are highly varied (Planty et al., 

2009; Ray, 2004). 

Many researchers divide homeschoolers into two groups: pedagogues and idealogues. 

Pedagogues are those who feel that the schools are not serving the natural needs of students. 

Idealogues are those that feel the public schools promote values in opposition to their own. 

Reich (2002) instead splits up homeschoolers into two groups: those who rely partially on 

public school resources and those who don’t. Although Reich (2005) concedes: “No longer 

the preserve of the left wing unschoolers and right wing religious fundamentalists, the great 

range of people who have chosen to home school their children make it very difficult to draw 

even broad generalizations about the phenomenon” (pp. 109-110).  

Somerville (2005) divides homeschoolers into three groups. The first group of 

homeschoolers was far left unschoolers, the second wave was Christian fundamentalists, and 

the third wave is a vital center of American politics. Although Kennedy (2008) found that the 
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lived experiences of homeschoolers were more complex and did not fit these research 

typologies well.  

Homeschoolers are a more diverse group now than in the past. Many homeschoolers 

do still practice in protest of the public schools and in support of conservative Christian 

values. But, as adult Americans become freer to work from home and away form a traditional 

office, home education becomes convenient (Gaither, 2009). “The diversity of 

homeschoolers is a great strength of the homeschool movement. The increasing popularity 

and acceptability of home education has given it a foothold in some communities that might 

otherwise have never considered it” (Somerville, 2005, p. 147). 

In North Carolina, 4.9% of the total student population is homeschooled (Department 

of Administration, Division of Non-Public Education, Non-Public School Enrollment 

Comparisons, p. 1). From the 1985/1986 school year to the 2009/2010 school year, the 

number of students home educated jumped from 33,860 to 81,509 (Department of 

Administration, Division of Non-Public Education, North Carolina Home School Statistical 

History, p. 1). 

Homeschooled students in North Carolina, in general, are weighted fairly evenly 

across grade levels (see Table 2.1). Male students in 2010 comprised 51.6% of the 

population, while female students comprised the other 48.4%. As for religious affiliation, 

65.6 percent of homeschools registered as religious, while the other 34.4% registered as 

independent homeschools. Wake County had 7,890 homeschooled students in 2009/2010.  
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Table 2.1 

Homeschooling Enrollment in North Carolina by Age, 2010  
 

   
   

Source: North Carolina Department of Administration, Division of Non-Public Education. 
(2010). North Carolina home school statistical summary. Retrieved from 
http://www.ncdnpe.org/documents/hhh235.pdf 
 

A Difficult Research Subject 

Homeschooling is a difficult subject matter to study and researchers suffer from a 

lack of empirical data: “Despite its size, scarce data on homeschooling have impaired our 

understanding of even the most basic questions, including a precise estimate of how many 

homeschooled children there are, why families homeschool, and how families combine 

homeschooling with other conventional schools” (Isenberg, 2007, pp. 387-388). In the 

review of the extant literature below, four reasons emerge that explain the sparse and 

contradictory data regarding home education.  
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First, because homeschooling has its historical roots as a form of protest against 

government schools and institutions, many homeschoolers do not freely disclose information 

about their practices and beliefs. The last state to legalize homeschooling, Michigan in 1993, 

did so fewer than 20 years ago. Many researchers believe that the distrust of public schools 

and institutions still remain and hinder data collection attempts. Kunzman (2009) states: 

“Some homeschoolers are hesitant (to put it mildly) to welcome outsiders into their 

homeschool settings, much less an educational researcher” (p. 59). Homeschoolers do not 

show up at one place to be counted, according to Hill (2000), and many do not want to share 

information about their practices in fear of further inquiries from the state.  

Furthermore, many of the homeschool studies suffer from a lack of participation and 

low response rates on surveys. Collom (2005) states: “As aforementioned, homeschoolers 

have been a difficult population to identify given a lack of adequate sampling frames and the 

refusal of many of these parents to participate in research studies. To compound these 

problems, a systematic analysis requires the obtaining of sensitive data. It was quickly 

realized that building rapport would be a nontrivial task in this project” (p. 315). Building 

rapport with homeschooling parents does seem to help with data collection and research 

about these families. Anthony (2009) and Vaughn (2003) studying homeschooling 

cooperatives, gained the trust of the families and studied them in depth. Both reported a 

wealth of data about these few homeschooling families. But, larger, more generalizable 

studies are still lacking. Some researchers even claim that any statistics claiming to provide 

valid data regarding homeschooling are simply false because of these sampling problems 

(Kunzman, 2009). 
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Second, most homeschooling activities do not benefit from public monies, thus the 

practices are not subject to the scrutiny of other school-choice models. Research on other 

school-choice options abound. Longitudinal data exists on private schools because most 

private schools desire an outside certification from a certifying agency. Charter schools and 

schools accepting vouchers are scrutinized because they involve public funds. Thus, 

educational researchers can access student performance data, financial reports, and 

classrooms, but data regarding homeschooling is lacking (Isenberg, 2007).  

Third, each state requires different data from homeschoolers. Many states allow 

homeschoolers to show academic progress through portfolios or projects, which are difficult 

to quantify. States that require standardized tests often allow a variety of choices for parents, 

and many states do not allow test data to be used for research (Isenberg, 2007). Even states 

that do offer free educational assistance do not keep data on homeschoolers because the 

programs are voluntary and do not represent the homeschooling population as a whole 

(Stevens, 2001). From a historical perspective, the homeschooling movement, as it won the 

right to home educate in all fifty states, also pushed for minimal regulation about collecting 

and publishing data (Isenberg, 2007). The lack of oversight and regulation makes it difficult 

for researchers to empirically study the movement (Reich, 2005). 

Fourth, data on homeschooling is contradictory and seems to stem from the 

researcher’s theoretical position rather than on empirical facts. Organizations like Brian 

Ray’s National Home Education Research Institute provide research papers and studies, but 

are criticized by homeschooling critics because of apparent biases. “But where empirical 
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research data are concerned, we have little to go on, despite the frequently misleading claims 

made by some homeschool advocates” (Kunzman, 2009, p. 97).  

Even when data sets are available, the survey questions utilize broad categorical 

answers as opposed to specific reasons. For example, in the National Household Education 

Survey of 2003, one question asked parents why they chose homeschooling. The survey 

question used the broad answer “concern about the environment of other schools” (Isenberg, 

2007). The term “environment,” in this case, left readers of the study confused about what 

homeschooling parents meant by their answer.  Moreover, Hill (2000) notes that many 

studies on homeschooling rely on self-selected samples that pull from the top of the 

population. He bemoans the fact that educational researchers still cannot say whether 

homeschooled students, as a group, are performing better than their public school peers.  

Motivations and Reasons for Homeschooling 

Numerous studies from government organizations, schools of education, and private 

researchers have investigated the reasons and motivations for homeschooling parents to 

educate their own children. The following table summarizes studies about homeschoolers’ 

motivations to practice home education. 
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Table 2.2 

Motivations for Homeschooling 

Researcher Year Motivations (in order of importance) 

Planty et al. 2009 

 
• A desire to provide religious or moral instruction 
• A concern about the environment of other 

schools 
• A dissatisfaction with academic instruction at 

other schools 
• A desire to provide a non-traditional approach 
• Child has special needs 
• Child has a physical or mental health problem 

 

Collom 2005 

 
• Religious values 
• Academic and pedagogical concerns 
• General dissatisfaction with the public schools 
• Family lifestyle needs (including special needs 

children) 
 

Princiotta & Bielick 2006 

 
• Concern about environment of other schools 
• Dissatisfaction with academic instruction at other 

schools 
• To provide religious or moral instruction 
• Child has a physical or mental health problem 
• Child has other special needs 

 

Vaughn 2003 

 
• A safe environment 
• More influence over child’s education 
• Influence with whom their children socialize 
• Religious values that conflict with public schools 
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Researchers have noted that there are negative and positive reasons for 

homeschooling. For example, Cooper and Sureau (2007) note: “Parents removed their 

children from the public school system, most often citing the conflict between religious 

beliefs and the public school program. In addition, a number of parents homeschool in the 

belief that their children are better served when they themselves are the primary teachers” (p. 

112).  Parents also choose to homeschool based on a fear of public schools and the perceived 

or real threat of gangs, exposure to drugs and alcohol, and other safety issues (Cooper & 

Sureau, 2007). Some parents cite the negatives of the public schools, and some parents cite 

the positives of the homes.  

Green and Hoover-Dempsey (2007) contend that motivation to homeschool goes 

beyond a parent’s belief about religion, curriculum, pedagogy, or safety. Their study of 136 

homeschooling families showed additional factors; factors related to the motivation for 

parents to become involved in their child’s public school, namely the belief of the parent as a 

partner in the child’s education. These parents were strongly motivated to homeschool 

because of their beliefs about their parental roles, their effectiveness at helping their children 

learn, and their beliefs about resources available to help their children learn. In a further 

study, homeschooling parents reported a greater sense of self-efficacy in helping their 

children (Ice & Hoover-Dempsey, 2010).  

Wagner (2008), in her study of homeschooling families in Wisconsin, asked parents 

how they justified their decision to remove their children from public school to homeschool. 

Parents’ justifications match the reasons parents give in other studies: the ability to give one-

on-one attention; the ability to teach values and morals; the ability to infuse instruction with 
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discovery as opposed to rote curriculum and standards; the ability to differentiate based on 

abilities and mastery; and the ability to protect children from the negative influences, both 

physical and social, of the public schools.   

From a different perspective, Kunzman (2009) adds: “Perhaps the most crucial insight 

into the homeschooling mentality is that they generally view education as more than just 

formal schooling” (p. 5).  This thought, which is also a strong statement in support of the 

success of homeschooling and an argument for homeschooling, is furthered discussed in the 

sections below.  

Measuring Success 

The success of homeschooling is discussed two ways: 1) the academic and social 

development of the homeschooled children; 2) the acceptance and growth of the movement 

as a whole. In this section, I discuss research about the success of homeschooled students and 

the success of the homeschooling movement in general.  

Measuring the academic achievement and social skills of children whose numbers are 

not even accurately known is challenging. As discussed earlier, raw data about 

homeschoolers’ achievement is mostly unavailable. Furthermore, measures of success are 

subjective and conclusions based on scant research are often shaded by the researcher’s 

perspective. Yet, studies have looked at SAT scores, college admissions, real-world success, 

and character traits as measures of success.  

 Researchers have begun studying homeschoolers who are now adults to understand 

how this group fares in the real world. Ray (2004) looked at real-world success as an 

indication of homeschooling success. In a large study of 7,306 adults who had been 
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homeschooled for seven or more years, he found: a higher than average population attended 

college; higher than average number earned a baccalaureate; more participate in ongoing 

community service; a higher than average group understand politics to a better degree; and 

more homeschooled adults are politically active than the general population (Ray, 2004). Ray 

also noted that homeschooled students developed leadership skills just as well as their public 

school counterparts.  

Some researchers have attempted to measure the success of homeschooled students 

before they leave for college or the adult-world. Vaughn found, in her interviews with 

students attending homeschooling cooperatives, that the students understood that assessments 

were not conducted in order to pass a test but to illustrate mastery of a concept (Vaughn, 

2003). Based on standardized state tests, Ray (2004) concluded that, on average, 

homeschooled students performed at the 65th-80th percentile when compared to their public 

school peers at the 50th percentile. Furthermore, Ray argues that the research reveals that 

even homeschooled students from low-income families scored above the state averages. 

Collom (2005) used available standardized test data to investigate the determinants of 

homeschoolers’ success. In his study of 235 families, he concluded that the determinants of  

success were a higher level of parent academic achievement and a parent’s negative criticism 

of public schools. He also found negative determinants such as a child’s special needs.    

 Researchers have studied the success of other populations of students who were 

homeschooled. For example, Gaither (2008) and Taylor (2005) noted that the persistent racial 

achievement gap that exists in the public schools disappears when comparing homeschooled 

minority children’s achievement to homeschooled white children’s achievement. As for 
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students with special needs, in their study regarding ADHD, Duvall, Dequadri, and Ward 

(2004) found that because of increased Academic Engagement Time (AET) associated with 

the low student-teacher ratios of homeschooling, students’ achievement scores were equal or 

slightly better than similar peers in public schools. Teachers, in a homeschool setting, were 

able to teach fewer students, to position themselves near a student more often, and to provide 

more one-on-one instruction. Although critics of homeschooling often cite a parent’s lack of 

a teaching credential, Duvall (2005) suggests that parents of special education students often 

do a better job educating their children. He suggests that Academic Engaged Time is 

increased in homeschooling, especially benefitting special education students. AET includes 

writing, physical responses, reading aloud, reading silently, and academic talk; all activities 

that a low teacher-pupil ratio boosts.  

Because data is easier to access, many researchers have studied homeschooler success 

using post-high school achievement tests and college and university statistics. Cogan (2010) 

found that homeschooled students outperformed their peers in three measures of academic 

achievement. Homeschool students earned first-year college GPAs of 3.41 when compared to 

an average of 3.12 earned by students who attended public or private high schools. 

Homeschool students earned a fourth-year college GPA of 3.46 compared to a 3.16 earned by 

their peers. And, homeschoolers graduated in four years at a rate of 66.7 compared to their 

peers at 57.5. But, on a fourth measure of academic success, Cogan found that the 

homeschool variable had no effect on retention rates. The study was conducted at one 

Midwestern university, and the percentage of homeschoolers in the sample population 

hovered only around 1%.  
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Belfield (2005) used SAT data on 6,033 homeschooled students who took the test in 

2001. His findings suggest that homeschoolers performed well in 2001 on the verbal sections 

of the SAT, but less well on the math portions compared to other students in different school 

types. He attributes this to parental content knowledge. Also, he notes, homeschoolers who 

took the SAT were proportionally a smaller group when compared to all other subgroups in 

the study, thus skewing the data upward as the group presumably represented the high-end of 

the homeschooling population. Nevertheless, homeschoolers who took the SAT scored, 

overall, above all other groups of students.  

Marean, Ott, and Rush (2005) concluded in their study of Ivy League admissions 

standards that homeschooling students were admitted at nearly the same rate as other 

students. Homeschooled students were accepted at a rate of 18% and non-homeschooled 

students were admitted at a rate of 20%. Furthermore, the study concluded that it was not 

obvious that students were treated any differently or asked to prepare different materials or 

admissions packets than publically or privately educated students.  

Wood (2011) studied six students who were previously homeschooled who now 

attend a southeastern university. For this small group of participants, family, community, and 

the knowledge about colleges prior to attending a university was vital to their success.  

Ray (2004) contends that average SAT and ACT scores for homeschooled students 

are higher than students attending public schools. He also points to studies about college 

admissions and the attractiveness of homeschoolers to college admission boards: “This 

individualized instruction, combined with homeschooled students’ experience in studying 

and pursuing goals on their own, may be showing long-lasting effects” (2004, p. 8). 
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Researchers have also attempted to measure the success of the homeschooling 

movement. In sheer numbers, homeschooling has grown in all 50 states. Other than growth in 

the numbers, Cooper and Sureau (2007) contend that the movement is increasing in power as 

it forces local and state educational leaders to alter their approaches and policies. The highly 

structured and highly politically motivated parents make homeschooling a force at all levels 

of government.  

For example, the movement has been successful in lobbying Washington to protect 

home education. In 1994, an amendment to the Elementary and Secondary Education Act to 

require that each full-time teacher be certified in the subject matter in which he or she 

teaches, was struck down in the House of Representatives 424-1 because of pressure from 

homeschooling lobbyists and homeschooling families. Later in 2001, when Congress 

renewed the ESEA, known as No Child Left Behind, homeschooling was exempt from all of 

its provisions (Isenberg, 2007).  

  Carper and Hunt (2007) note that the movement that was once “thought odd, 

heretical, and even harmful to children” (p. 259) is now established in the grammar of 

American education. The general public now views the movement with overall support and 

the media usually provides positive press. Society in the United States, in general, now 

supports homeschooling: a definite measure of overall success.  

 Socialization: Does the Home Provide the Skills to Function in Society? 

Socialization is the process of acquiring the social skills, norms, and habits necessary 

to function in a specific society. Socialization has been, and continues to be, a major function 

of the public schools. Hence, the logic goes, if children are home educated, they will lack the 
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social skills to function properly in our society. Yet, proponents of homeschooling define 

socialization and its attributes differently. John Holt, one of the leaders of the homeschooling 

movement in the 1970s, addressed socialization this way: “If there were no other reason for 

wanting to keep kids out of school, the social life would be reason enough” (1981, p. 44). 

Holt contends that children are socialized in schools, but this socialization consists of 

bullying, exclusion, and snobbery.  

Medlin (2000) breaks socialization into three domains: social activity, social 

influence, and social exposure. Social activities include the chance for students to play with 

peers, play sports, learn music, and act in dramas. Social influences are those pressures that 

teach children to conform to society’s norms. Social exposure allows children to learn the 

culture and values of others. Many believe that the traditional schools offer socializing 

experiences that home educated children miss. Yet, homeschoolers do not want their children 

to be isolated and anti-social. What they do want is a different type of socialization. The 

question then becomes not about the amount of socialization, but what kind of socialization 

(Medlin, 2000).  

As for social influence and whether children are learning the culture and values of 

others, many homeschoolers would argue that this is the reason they originally started 

homeschooling: to keep the culture and values of the public schools out of the lives of their 

children. In this sense, then, homeschooled children do lack socialization – although the 

parents would argue that they are acquiring a healthier knowledge of a different culture and 

set of values than those in the public schools.  
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Socialization in a homeschool looks different than in a public school. Fear about the 

lack of peer interaction seems to be misplaced. Homeschoolers tend to have equal amounts of 

peer interaction, although with various age groups. Public school children tend to socialize 

with near-age peers (Medlin, 2000). Burkard and O’Keefe (2005) state this about opponents 

attacking homeschoolers based on the socialization issue: “The assumption that 

homeschooled children will suffer from a lack of contact with children their own age is 

nonsense. The age-determined peer group is the most unnatural social construct imaginable, 

and it would not exist but for educators’ insistence on grouping children by age, instead of by 

educational achievement and ability, and by interests and inclinations” (p. 237).  

Many researchers have studied homeschooling through the lens of socialization and 

have attempted to quantify socialization. Medlin (2000) found that homeschooled children 

tend to have healthy attitudes toward themselves. Montgomery (1989) questioned whether 

homeschooling allows for leadership development in adolescents. In interviews with 50 

homeschooling families and 87 homeschooled children, ages 10-21, she concluded that 

compared to their publically-educated peers, homeschoolers are afforded equivalent 

opportunities to develop leadership skills. Shyers (1992) in his study of 140 8-10 year olds in 

three Florida counties, found that homeschooled children and traditionally schooled children 

scored similarly on tests of self-concept and assertiveness. Smiley (2010) studied how 

homeschooled students assimilated diverse beliefs into their own views when attending 

secondary institutions. From this perspective, if socialization includes assimilation to the 

larger community, these homeschoolers primarily held onto their earlier beliefs about family, 

morality, and religion. Some who participated in university activities, assimilated and 
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broadened their worldviews, but many of the students noted that their beliefs were reinforced 

when exposed to a larger context.   

In an early study, Sheffer (1995) partly defined socialization as the ability to 

understand the dominant culture and decide on one’s own whether to be influenced. This 

ability was especially important to her participants: Young adolescent girls who were 

homeschooled. Sheffer, in a moment of reflection, concludes: “While I would have been 

ready to agree that the marginalization of one’s experience is indeed harmful, homeschoolers 

challenge my own perception about this. They often seem to be to be able to free themselves 

from the expectations of the dominant culture, thus needing less validation from it as time 

goes on. They are able to use their distance from the dominant culture in a way that 

strengthens rather than weakens them” (p. 38).  

Many researchers have noted the activities homeschooling families use to socialize 

their children. Homeschoolers’ social activities include sports, music, church events, club 

events, and charity and community events (Medlin, 2000). Homeschoolers, when it comes to 

social activities, are not less socialized than their public school peers, but utilize these 

activities more. The flexibility in homeschooling schedules allow homeschoolers to take 

advantage of special studies, community events, volunteer work, travel, church missions, 

animal and plant care, and national competitions (Ray, 2004). Many homeschooling students 

are involved in missionary work that takes them out of the country and exposes them to 

different races, cultures, and beliefs (Kunzman, 2009). Homeschooling may limit social 

interaction with the outside world, but only during the instructional day. Homeschoolers 

attend church, participate in community events, and enjoy cultural and arts activities after the 
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learning is finished for the day (Duvall, 2005). Private businesses offer classes especially 

designed for homeschooling families, further opening of the home-classroom to new 

perspectives. These businesses offer classes that parents may feel less capable of teaching 

such as art, music, chemistry, and foreign languages (Jeynes, 2007). 

Other than theoretical arguments about the lack of socialization, the only empirical 

study to note a decrease in a homeschooler’s ability to socialize was Medlin (2000). In a 

secondary finding in his study, he noted that those students who first were educated in the 

public schools had more difficulty with the differences in the social worlds of 

homeschooling. The students reported missing their friends and peers. After noting this 

negative aspect of homeschooling, Medlin (2000) concludes: “Home-schooled children are 

acquiring the rules of behavior and systems of beliefs and attitudes they need. They have 

good self-esteem and are likely to display fewer behavior problems that do other children. 

They may be more socially mature and have better leadership skills than other children as 

well. And they appear to be functioning effectively as members of adult society” (p. 119).  

Critics and Proponents of Home Education  

Educational researchers have spirited arguments when it comes to the issue of 

homeschooling. Those who support homeschooling support their arguments with theoretical 

arguments based on some empirical data. Those who oppose homeschooling, absent of 

relevant data to back up their opinions, base their arguments on theoretical propositions. But, 

both sides provide valid points that challenge readers and educational thinkers to question the 

purpose of an education and who provides it. Most of the current arguments about 

homeschooling hinge on two questions: What role should the state play in a child’s 
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education? And, does privatizing education hurt the common good? In the subsections below, 

I outline both sides of the homeschooling debate in greater detail and synthesize the 

arguments. 

Arguments in Favor of Homeschooling. 

Researchers and educators in favor of homeschooling argue from a small body of 

empirical literature, and also from theoretical and philosophical perspectives. Cooper & 

Sureau (2007) call the homeschooling movement a perfect example of a bottom-up, grass 

roots movement that challenges the policy process of the status quo much like the civil rights 

movement and workers’ rights to unionize. Hill (2000) concludes: “What could be wrong 

with a movement that leads tens of thousands of people to spend vast amounts of time and 

money learning to teach, working closely with children, developing new instructional 

materials, and subjecting them to real-world tests?” (p. 26). Besides these glowing remarks, 

proponents of home education argue from seven main positions.  

First, the individualized attention inherent in homeschooling is more successful in 

raising the achievement of certain groups of students. Some of the researchers note a drop in 

the racial achievement gap when comparing white and minority children. Homeschooling 

levels the playing field, something the public schools have struggled to do for years (Collom, 

2005; Taylor, 2005). Students with special needs benefit from the increased attention of one-

on-one instruction (Duvall, 2005; Duvall, Delquadri, & Ward, 2004). Parents who desire 

their children to be bilingual or bicultural have also expressed the benefits of homeschooling 

(Carlson, 2009).  
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Second, the state schools replicate the current economic classes and trap children in a 

caste system. Cooper (2005) states that homeschooling seems so foreign to people because 

we have become institutionalized in many aspects of modern life. Holt (1981) goes further. 

In a book that inspired thousands of left-wing homeschoolers, he states that schools act as 

gate-keeper institutions and allow the rich in society to hold onto knowledge, grant degrees, 

and exclude the poor. His antidote to this system opens education up and allows people to 

learn in their own kitchens and backyards. “Schools like to say they create and spread 

knowledge. It would be closer to the truth to say that they collect and hoard knowledge, 

corner the market on it if they can, so that they can sell it at the highest possible price. That’s 

why they want everyone to believe that only what is learned in school is worth anything. But 

this idea, as much as any other, freezes the class structure of society and locks the poor into 

poverty” (Holt, 1981, p. 72).  

Third, in the natural order, families and parents have more rights to their children than 

the state. Conroy (2010) writing from a British perspective about homeschooling, argues that 

the family, not the state, has the precedent claim over the child and a child’s education. 

Erickson (2005) argues in this same vein, but adds an attack against the opponents of 

homeschooling constantly decrying the lack of civic training in homeschooling. He states 

that if the public schools were truly the best mechanism for departing civic skills, and 

families were unable to instill civic duty in children, then how do researchers explain middle-

age immigrants to the United States who become informed, active civic participants?  

Four, homeschooling families, in fact, do instill in their children civic virtue and the 

desire to participate in a democracy. Ray (2004) summarizes six studies that conclude that 
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home-educated adults are disproportionately involved in their communities, local politics, 

and civic activities including leadership. Hardenbergh (2005) states: “Without a finding that 

the common values of decency, civility, and respect are being reliably cultivated in the 

school system, there is no reason to assume that school attendance is a material variable” (p. 

105). He concludes that homeschooled children have just as good of a chance to be civically 

trained as do those students attending the public schools. Cooper and Sureau (2007) add that 

the attacks on homeschoolers have actually strengthened their civic training: “Despite 

political pressure to conform, homeschool families have become well informed, active, and 

influential – all qualities that are critical to the political life of society” (p. 128).  

Five, to strengthen society as a whole, we should concentrate and develop one 

individual at a time. The public school emphasizes, Ray (2000) argues, stereotypical 

characteristics of minority groups in a political fashion rather than better serving these 

children by noting the inherent worth of every person’s life. Homeschooling strengthens the 

family, which in turn develops strong, intelligent, capable citizens one at a time. These 

individual students begin to make up our society (Ray, 2004).  

Six, the entrepreneurial innovations in homeschooling will bolster the effectiveness of 

the public schools without costing the state more money. New ideas and new initiatives will 

infuse the “civil service cartels” (Hill, 2000, p. 23) and change them for everyone’s benefit. 

Burkard and O’Keefe (2005) argue for the repeal of compulsory attendance laws to open up 

room for alternatives to grow and prosper. Homeschooling parents, Hardenbergh claims 

(2005), are ready to contribute to the good of society and the public schools by supplying 

fresh ideas to reform the institution. Homeschooling signals the “reflexive-modernity” as it 
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recognizes that modernization has created challenges for students and the solutions require 

innovative solutions, which the public schools are too constrained to provide (Kennedy, 

2008). Finally, Hill (2000) argues that students who homeschool save the state money, and 

this money can be focused and spent more wisely on the neediest in the public schools.  

Seven, the over-controlling state, in the form of the common school, is failing to 

educate our children. Conroy (2010) suggests that the state, as in all states and all countries, 

must persuade its populace into certain actions, and the most effective way to control the 

population is through compulsory attendance laws restricting citizens’ free actions. In a 

rather inflammatory statement in his treatise on homeschooling in Great Britain, Conroy 

(2010) reminds readers that Adolf Hitler instituted the first laws forbidding homeschooling in 

Germany, a nation that still outlaws the practice. The dream of the common school, Erickson 

(2005) contends, has been turned into a nightmare by the mishandling of an over-controlling 

state. Burkard and O’Keefe (2005) add that the additional layer of a federal education 

department has further hampered the effectiveness of the common schools. The common 

schools may have been healthy for the growth of the homeschooling movement but not for 

those students forced to attend public schools in places like the District of Columbia. 

Eight, the family is more effective at educating children than the public school. 

Sheffer (1995) notes that because homeschoolers are driven by their own desires to learn and 

study, they develop a better sense of themselves. She studied young adolescent girls and 

discovered that these homeschooled girls, because of the freedom implicit in homeschooling, 

had developed healthy self-images and critical thinking skills. Radical thinkers on the left 

have also argued that the classroom is not conducive to learning. Ivan Illich, a proponent for 
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abandoning public schools, believes children should follow their own interests in the real 

world (Jeynes, 2007). Homeschooled children follow curriculum based on academic 

concerns; public school children follow curriculum determined by political considerations 

(Burkard & O’Keefe, 2005). Schools lack real-world connections and real-life problem 

solving. Schools and classrooms, especially in the test-driven era of NCLB, put too much 

emphasis on standardized assessments (Lesch, 2009; Taylor, 2005).  Erickson (2005) 

summarizes this argument well: “Homeschoolers in general reject the assumption (maybe I 

should say, religious doctrine) that the classroom is the divinely ordained setting for 

acquiring understandings and skills” (p. 23).  

Proponents of home education view the state run schools with suspicion and believe 

the family is prepared to perform education’s functions more efficiently and effectively. 

Homeschooling proponents do have a body of research to stand upon, although, as we will 

see in the next subsection, opponents cast doubt about its worth. 

Arguments in Opposition to Homeschooling. 

Arguments against homeschooling are usually conceptual or theoretical in nature. 

Ray, a proponent of homeschooling, states: “Practically no research has found negative 

effects associated with homeschooling. Regardless of the lack of actual negative findings, 

however, some scholars and others continue philosophical and theoretical arguments against 

parent-led home-based education without offering empirical premises for their claims and 

assertions” (Ray, 2005, p. 15). Theorists do not have empirical evidence to back up their 

claims of the detrimental effects of homeschooling, but this does not mean their arguments 
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are weak or ineffective. In the paragraphs below, I summarize the nine main arguments 

against homeschooling.  

 First, some researchers and theorists state that the assumptions on which many 

homeschoolers choose this option, namely that the public schools are immoral, unsafe, and 

lack virtue are not necessarily true. Apple (2005) does not deny that the public schools have 

some problems, but he believes the criticisms are overblown for political reasons. He 

believes proponents of homeschooling embellish the “crisis” of the public schools to scare 

the middle class into abandoning the public schools.  

Second, opponents of homeschooling point to the empirical research and label the 

findings equivocal. Lubienski (2003) claims that homeschooling has not yet proven to be 

more or less effective in academic achievement measures. Belfied (2005), who studied SAT 

scores of homeschoolers, concludes that these measures do not fully support the notion that 

homeschool students perform better. Even in areas where homeschoolers do better than 

publicly educated students, he states that these comparisons do not necessarily mean that 

homeschooling is an effective educational innovation. 

Third, some researchers like Levy and Glass believe the roots of homeschooling and 

even the current motivations of many parents are racist in nature. Levy (2007) studied 

patterns of homeschooling legislation diffusion and concluded that states with higher 

integration rates passed lenient homeschooling legislation. Glass (2008) believes that some 

educational innovations, including homeschooling, are created out of a fear of mixing with 

other races.  
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Fourth, homeschooling creates a market-based educational system. Apple (2005) 

states: “In the process, democracy has been reduced to consumption practices” (p. 77). Reich 

(2002) worries that customizing a child’s education is a victory for the consumer mentality, 

and the public school’s mission becomes nothing more than to satisfy the preferences of the 

consumer. Linked with this argument, Apple (2005) states that market-based systems are an 

attack on the public sphere built on generally anti-state and anti-government sentiments. 

Fifth, the public schools act as a social glue that helps keep society in tact. The public 

schools provide a common, cultural experience that bonds a multicultural society (Apple, 

2005). Apple insists that homeschooling and privatizing negates and undermines the strength 

of this societal glue. Reich (2002) echoes the social glue argument and states that citizens of 

the United States require a common, social institution to provide a common experience to 

connect all citizens.  

Sixth, some researchers believe that homeschooling produces students with a narrow 

view of civic duty. Reich (2005) argues for homeschooling regulations based on the idea that 

all students need rudimentary civic, social, and academic skills. Kunzman (2009), in his case 

studies of homeschool families, concluded that homeschool families teach civic duties 

through ideological causes. He states: “But to my mind, good democratic citizens don’t just 

adopt an ideology, identify a cause, and do everything they can within the law of the land to 

bring society closer to that vision. They also recognize a distinction between the private and 

public realms, between personal convictions about the best ways to live and the more 

complicated process of figuring out how we live together” (Kunzman, 2009, p. 111).  This 

limited civic view, some researchers believe, only trains young people to fulfill a political 
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agenda rather than expose them to the skills of compromise and accommodation in the public 

sphere.  

Seventh, school is a social obligation, and when school choice groups leave the public 

schools, the common good is diminished. “This political resistance to schooling at home 

came from those who saw (and see) this movement as detrimental to the ‘common good’ and 

to the equity and quality of education for all” (Cooper & Sureau, 2007, p. 114). 

Homeschooling shuns the notion that we, as a collective population, have a responsibility to 

the common good (Lubienski, 2003). Belfield (2005) states that homeschooling should not be 

judged by academic achievement alone, but by the public benefits it generates both for the 

homeschooled child and society at large. Lubienski (2000) echoes this argument. Whether 

homeschooling is successful or not matters little if the movement produces negative social 

consequences for the health of the common good. Parents, in his view, do have the right to 

homeschool, but also have a social obligation to choose to educate their children in the public 

schools as a virtuous act of benevolence (Lubienski, 2000).  

Eight, homeschooling weakens our democracy by not producing students who are 

willing and able to participate in a pluralistic society. Lubienski (2000) uses Hirschman’s 

framework of voice and exit. He argues that for the strength of our democracy, we should use 

our voice to change existing social systems rather than exiting. Homeschooling comprises 

democratic citizenship in that citizens must understand and respect diverse beliefs, 

convictions, and religions, even if they are contrary to their own beliefs. Homeschooling 

shields students from interacting and learning to respect the views of others, thus weakening 

our democracy (Reich, 2002).  Lubienski (2000) argues that ironically, the homeschoolers 
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who proclaim they believe in choice are actually forcing their homeschooled children to 

follow their parents’ own choices rather than be exposed and changed by diverse groups in 

the public schools. Kunzman (2009) after studying homeschool families concluded that our 

democracy is strengthened when all its members learn with each other and from each other. 

Reich (2005), arguing for regulation of homeschooling, states: “But schooling, from the time 

that public schools were founded until today, has served to cultivate democratic citizenship” 

(p. 59).  

Nine, as homeschooling grows and more capable students from higher-than-average 

SES levels leave the public schools, those left behind will suffer. Apple (2005) contends that 

the school is the mechanism for social justice, and, as middle class and wealthy families 

remove their children from the public schools, and in some cases, benefit from state monies 

when groups of homeschoolers form charter schools, fewer taxes are left for those students 

who most need it to climb the social and economic ladder. Moreover, some of these public 

funds are used to buy and support Christian curriculum publishers. Lubienski (2000) uses a 

softer tone, but still worries about those left behind: “Yet, as those with the most 

advantageous SES characteristics to cultivate for personal use, they also have the most to 

share. And the loss of their advocacy, skills, values, and cultural capital represents real – not 

just opportunity – costs to those remaining in the neighborhood school” (p. 219). Lubienski 

(2000) later cites the Coleman Report and the “social effect” of pulling out the more 

privileged students.  

 As noted above, most of the arguments opposed to homeschooling are theoretical 

rather than based on statistical evidences. Yet, the arguments are powerful in that these 
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researchers worry about the future of education for every child. Lubienski (2000) 

summarizes the major arguments well: “If we want to enjoy the public good aspects of 

education (and we all do) and not have to pay the high price for diminished or negative 

externalities of mass education, we need to guarantee a generally wide and adequate level of 

education across the population. The dilemma here is that the focus on private goods leads to 

more effective education for some, but it injures the opportunities for many others” 

(Lubienski, 2000, p. 222). 

 In Table 2.3 below, I summarize the major arguments for and against home 

education.  
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Table 2.3 

Summary of the Arguments For and Against Home Education 

Arguments in Favor Arguments in Opposition 
 
Students, including special needs students 
and minority children, benefit from the 
individualized attention in homeschooling. 

State schools replicate the current economic 
classes and trap students in a caste system. 
Homeschooling allows students to be free 
to learn and grow outside this system. 

The family, not the state, has the first 
priority and right to rear and raise children. 

Homeschoolers have the flexibility to be 
involved in more civic activities. 

Society is strengthened by developing one 
child at a time. Rather than focusing on 
groups as state schools do, home education 
places emphasis on individual growth. 

Homeschooling will produce educational 
innovations that will help the public 
schools become more effective without 
costing the taxpayer any more money. 

State schools are failing to educate our 
children and have deteriorated into a form 
of government control. 

The family is more effective at educating 
children than the public schools. 

 
The underlying assumption of 
homeschoolers that the public schools are 
unsafe is overstated. 

The empirical evidence regarding the 
effectiveness of home education is 
equivocal.  

Homeschooling constitutes a racist effort to 
remove white children from public schools.   

Homeschooling creates a market-based 
system in which a public entity strives only 
to please consumers.  

Public schools act as a social glue 
providing society with a common 
experience. Homeschooling negates this.  

Homeschooling produces citizens with a 
narrow view of civic duty. 

The common good of public schools is 
diminished as children are pulled out. 

Homeschooling weakens our democracy by 
producing students who are not able or 
willing to participate in a pluralistic society. 

Less fortunate students suffer behind in the 
public schools as more fortunate students 
leave for homeschooling.  
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Minority Homeschoolers and Calls of Racism 

As homeschooling grows and attracts families of different ethnic, cultural, and racial 

backgrounds, researchers have studied minority demographics, reasons why these families 

would be attracted to this school option, and whether this movement is based on racism and 

the desire to escape integration and pluralism. The following paragraphs describe the 

research conducted about minority homeschoolers, mainly focusing on African-American 

homeschoolers.  

According to Ray (2004), 85% of homeschoolers are white, but a rapidly increasing 

number of minority and non-Christian religious families are choosing this option. Yet, 

according to the U.S. Department of Education, National Center for Education Statistics 

report, in 2007, roughly 349,000 minorities were home educated, whereas in 1999, 210,000 

minority children were taught at home. Although these numbers increased over the period, 

the percentage of minority children who were homeschooled in the overall population 

dropped from 24.8% in 1999 to 23.1% in 2007 (Planty et al., 2009). Other indications are 

noted to support the notion that minority homeschooling is on the rise. For example, the 

National African-American Homeschoolers Alliance, in 2006, had 3000 members (Gaither, 

2006).  

Homeschooling appeals to minorities for a variety of reasons. African Americans are 

intrigued by the choice of educational alternatives. Taylor (2005) exclaims: “The legacy of 

the Brown decision is not only about access but is also about options. We African Americans 

owe it to our children to exercise all available opportunities to ensure their current and future 

success” (p. 131). African-American parents are surprised by the homeschooling statistics: 
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achievement gaps do not exist when comparing homeschooled black and white children 

(Gaither, 2008). According to Taylor (2005), homeschooling, unlike traditional or private 

schools, serves African-American children as well as it serves white children. Moreover, 

NCLB touts higher standards for all students without addressing teacher perception and 

expectations, especially when teaching minority students (Taylor, 2005). Aside from 

African-Americans, Native-American homeschools have been established to escape the 

cultural assimilation of the public schools (Gaither, 2008).  

Many of the strategies proponents suggest public schools utilize to lower the 

achievement gaps of African-American students occur naturally in homeschooling: reduced 

class size, focused attention on academic problems, elimination of tracking practices, and 

high expectations for all students (Taylor, 2005). In their study of 24 African-American 

homeschooling families, Fields-Smith and Williams (2009) found that black families chose 

home education for many of the same reasons as other cultural and racial groups: 1) to better 

meet the individual needs of their children; 2) to instill moral, ethical, and spiritual 

principles; and 3) to regulate scheduling and curriculum. But, black families, unlike white 

homeschoolers, chose this option because they believe the institutional norms and structures, 

such as preconceived notions about black males and achievement, within schools are 

destructive to children of African descent. Black homeschoolers are also concerned with the 

lack of representation in the curriculum: nineteen of the families in this study reported using 

Afro-centric curriculum to teach their children.  

Because the homeschooling population is predominantly white, some researchers and 

social commentators have accused the movement of racism. For example, Levy (2009) used 
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event history analysis to statistically analyze the history of homeschooling implementation 

and laws in the United States. He found strong implications of racism during the early years 

of homeschool diffusion: the higher the racial segregation in a state, the lower the probability 

that the state would legalize homeschooling; and conversely, the higher the level of school 

integration, the higher the probably that states adopted favorable homeschooling laws. Levy 

states: “It appears that the avoidance of the multicultural experience in public schools is one 

possible catalyst for the evolution and growth of the homeschooling since the 1970s” (2009, 

p. 918).  Although his statistical analysis may suggest correlations between these factors, the 

numbers do not solidly prove causation.  

 On the other side, Lines (2000), in her study of eleven public school partnerships with 

homeschoolers, found that the predominantly white homeschooling families used the services 

of the public schools, regardless of the racial composition of the staff or students, if the 

services were philosophically compatible with homeschooling. Hill (2000) notes that 

although some homeschoolers may have fled integrated schools in the past, the vast majority 

of homeschoolers live in areas where they would attend schools with predominantly white 

students.  

 The Tools of the Trade: Methods and Materials in the Home  

A significant portion of homeschoolers indicated that dissatisfaction with academics 

and pedagogy in the public schools motivated them to homeschool. Researchers, mainly 

through the use of case study methodology, have written about the curriculum, instruction, 

and general academics of homeschooling families to understand how different it is from 
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public schools. In the paragraphs that follow, I begin with a discussion of a problem with 

terminology, then I discuss the methods homeschoolers use to educate their own children. 

Some researchers and homeschoolers are dissatisfied with the term homeschooling 

when discussing curriculum and instruction. The term “homeschooling” now carries negative 

connotations. “Home” implies that most of the work of teaching your own children occurs in 

the home. Homeschooling parents would disagree. Home education occurs in the outside 

world – libraries, museums, and field trips. “Schooling” implies that the same methods used 

in school are simply transferred into the home. Home educators would disagree with this too. 

Some homeschoolers use alternative methods and real-life situations to teach their own 

(Carlson, 2009; Stevens, 2001).  

Researchers have noted that homeschoolers use diverse methods and materials to 

home educate. Kunzman (2009), in his case study of homeschooling families, found that 

homeschoolers use curricular materials from Christian and non-Christian publishers, state 

standardized materials to prepare students for assessments, local museums, manipulatives 

like base-10 blocks, and physical activities like math hopscotch and shaving cream spelling. 

Learning programs in the home are flexible and highly individualized, involving both 

homemade and purchased materials. Some purchase total curriculum packages and others 

plan very leniently, a practice called unschooling (Ray, 2004). Stevens (2001) found that 

curriculum for homeschoolers means more than books, pacing guides, and resources. For 

homeschoolers, curriculum includes community clubs such as 4H, Boy Scout excursions, and 

trips to local colleges and universities. Sheffer (1995) in her study of homeschooled 
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adolescent girls found these girls were not schooled merely with lessons, desks, and tests. 

These girls were educated through projects driven by their own desires and curiosities.  

Because the majority of homeschoolers are Christian, many families rely on Christian 

publishing companies to supply the curriculum. These Christian publishers cater to 

homeschoolers and offer complete curriculum packages (Gaither, 2007). For example, 

Stevens (2001) found some homeschoolers relied on religious textbook companies, such as 

Beka, to help teach topics such as sex education through a Biblical perspective. Moreover, 

some Christian homeschoolers, seeking to instill religious beliefs and knowledge, structure 

the lessons and instruction more strictly than pedagogical homeschoolers (Stevens, 2001).  

The Internet and technology has changed the way homeschoolers educate their 

children. The Internet has made it possible to connect homeschoolers more easily to one 

another, connect to curricular materials and learning portals, and purchase learning guides 

and materials (Isenberg, 2007). Andrade (2008) found that technologies, especially the 

Internet, contribute to the confidence of homeschoolers because they can find lessons, 

curriculum, and instructional ideas more easily. Homeschoolers have taken advantage of 

curriculum and social programs based in the virtual world. These programs combine the ease 

of the Internet with the ability to connect with other homeschooled students about curriculum 

and social issues (Kunzman, 2009).  

For all the discussion surrounding homeschooling and the teacher’s ability to meet the 

student’s individual needs, the research informs us that the majority of homeschoolers have 

more than one student in the house. Teachers meet this challenge in a few ways: 1) students 

of different ages study the same topic but from different perspectives and different levels of 
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rigor; 2) students learn to seek out help from peers; 3) students seek help from resources such 

as the Internet (Fields-Smith & Williams, 2009).  

In her study of three homeschool cooperatives, Vaughn (2003) discovered that the 

instructional strategies used were similar to public schools. Cooperative teachers used direct 

instruction, small cooperative groups, and round robin reading. If cooperative teachers were 

taught in private or public schools, their methods mimicked how they were taught. For all the 

complaints associated with the lack of quality instruction in the public schools, Vaughn 

found it ironic that direct instruction was used so heavily as the instructional tool of choice in 

the cooperatives.  

Lastly, some homeschool families connect with the public schools to bolster their 

methods and supply their materials.  Homeschooled children participate in functions such as 

sports and music programs and take academic courses (Ray, 2004). In a section below, I 

address the public school connections and how a growing number of homeschoolers are 

connecting to the public schools for advanced courses, curriculum assistance, instructional 

support, and assessments.    

Homeschool Cooperatives: The PLCs of Home Education 

Homeschool cooperatives, or collectives, are informal or formal organizations created 

by and for homeschoolers. Although the design and structure of each cooperative may be 

different, they do share some common elements. Hill (2000), in his discussion of the blurring 

lines between public schools and homeschools, notes this about homeschoolers and 

cooperatives: “Home schoolers’ fierce independence does not lead to isolationism. 

Increasingly, parents are bartering services – the mother who was a math major tutors 
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children from several families in return for music or history lessons. Families come together 

to create basketball or soccer teams, hold social events, or put on plays and recitals” (p. 23). 

The paragraphs below describe the purposes and forms of homeschooling cooperatives. 

In general, homeschool cooperatives advertise by word of mouth (Vaughn, 2003). 

Cooperatives usually use or rent a space at a local church (Anthony, 2009). Cooperatives are 

free to the parents except that the teaching responsibilities are reciprocal (Vaughn, 2003). 

Many homeschool cooperatives are associated with one or more state or regional association 

(Vaughn, 2003). Homeschool families many times join more than one coop as each serves a 

different need (Anthony, 2009; Vaughn, 2003).  Curriculum varies at homeschool coops 

depending on the level of expertise of the teachers (parents) and the wishes of those same 

parents. Some coops study the Classical Trivium, while others are informal in their structure 

and curriculum (Anthony, 2009). In California, state-sanctioned academies provide classes, 

instructional guidance, and extracurricular activities (Kunzman, 2009).  

Homeschooling cooperatives serve many purposes. First, homeschool parents often 

feel criticized because of their lack of formal educational training. By joining a cooperative 

and pooling curricular strengths, parents feel they can better defend their educational choices. 

For example, in one cooperative, students took science classes from a trained scientist 

(Vaughn, 2003). Cooperatives serve as meeting places to discuss curriculum and share 

instructional ideas. Some cooperatives are large enough to host periodical book sales and 

invite homeschooling publishers.   

Second, critics often bemoan homeschooling for a lack of socialization. In Vaughn 

(2003) and Anthony’s (2009) studies, parents responded that the coops provided a link to a 
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larger group of children and adults for socializing purposes. The cooperatives served to help 

eliminate the social isolation of the homeschooled children. Many of the cooperatives have 

structured and unstructured time for the parents and children, further giving them time to 

socialize. 

Third, homeschool parents, in many states that don’t require common standardized 

assessments, have to provide and create their own benchmarks to measure success. Parents 

use the cooperatives as a benchmark to measure their own children’s progress. Some 

cooperatives and some classes within those coops offer standardized assessments and 

benchmarks to help gauge a child’s success. In addition to this desire to understand where 

their children stand academically, parents use the cooperatives to help instill classroom skills 

that will serve the students well in college, such as note taking, group discussions, and oral 

presentations (Vaughn, 2003; Anthony, 2009). 

Fourth, homeschoolers rely on the cooperatives to teach advanced courses in areas 

such as foreign language and mathematics.  Parents pool their expertise at the cooperatives 

and take advantage of each other’s knowledge about particular subjects. Cooperatives 

provide classes that many parents may feel uncomfortable or unqualified to teach such as art, 

music, self-defense, and cooking (Anthony, 2009; Kunzman, 2009; Vaugh, 2003).  

Fifth, the cooperatives provide a place to share responsibility for the education of 

their children and knowledge about their educational practices. Parents view the cooperative 

as a time that they do not have to prepare and teach all the lessons to their children. Frankly, 

the cooperative gave them a weekly break to socialize with other parents (Anthony, 2009; 

Stevens, 2001; Vaughn, 2003). 
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The literature on homeschool cooperatives is minimal. The existing research studies 

are mainly small participant case studies with limited geographical boundaries. Little 

research exists as to how content is delivered in the cooperatives, how the parents agree to 

what is taught, and how the parents know the cooperative is working and for what purposes. 

Homeschoolers, for various reasons, pull their students out of the public schools. Then, they 

may enroll and join a homeschooling cooperative, which may resemble a regular public 

school. Research is needed to explain this phenomenon.   

Public School Connections  

When the state laws changed in the 1980s and 1990s to allow homeschooling in all 50 

states, the movement flourished. In the 1990s and 2000s, the public schools realized that they 

had a chance to attract some of the homeschooling population back: “Many school districts, 

having lost the fight to criminalize homeschooling, now openly court homeschoolers” 

(Gaither, 2008, p. 213). And the homeschooling population realized that the public schools 

may have something to offer. In this section, I address the connections between 

homeschoolers and the public schools.  

Ray (2004), a staunch supporter of homeschooling, states that relatively few 

homeschoolers have interaction with state schools or their services. Although Ray notes that 

some students participate in sports, perform in musical groups, and take academic courses in 

public schools. The research shows clearly that the public-private connections are more 

diverse than simple sports, music, and course connections. These connections are unique to 

each district, school, and homeschooling family. 
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Public schools and homeschooling are connected by legal obligation. Although courts 

have ruled against the rights of homeschoolers to have access to public school sports and 

extra curricular activities (Cooper & Sureau, 2007), districts and schools do have other legal 

obligations. The Individuals with Disabilities Act (IDEA) requires school districts to locate 

and evaluate both public and private school students who need special education services. 

Whether or not homeschooling is considered a private school option, as in California, differs 

from state-to-state (Kunzman, 2009). Yet, courts have ruled in favor of homeschooling 

parents having access to the public school’s resources if a student is identified with special 

needs under the IDEA Act (Cooper & Sureau, 2007). Another legal obligation applies to 

graduates of homeschools: Homeschoolers, based on the federal law The Higher Education 

Act Amendments of 1998, are able to apply for federal loans without a GED or diploma 

(Vaughn, 2003).  

Public schools are connecting with homeschoolers for monetary, moral, and 

monitoring reasons. School partnerships with homeschooling parents are incentivized in 

some states. For example, in Washington, school districts receive monies if homeschooling 

students take mandatory tests in their districts (Lines, 2000). Some districts offer specific 

curricular options such as science or technology classes for a small fee (Lines, 2000). Some 

public schools see their role as aiding all children in their geographical area. Dansby-Giles 

(2002), suggesting how school counselors can work with homeschoolers, states that the 

counseling profession and the public school’s mission is to provide quality services for all 

students. She outlines five steps for counselors to work with homeschooling families, 

including allowing homeschoolers to attend career and college fairs, asking homeschoolers to 
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participate in school counseling programs, and distributing materials and information to 

homeschoolers about child development, learning, curriculum, and assessment. Finally, some 

states reach out to homeschoolers in attempt to monitor the process. Independent Study 

Programs, like those in California, serve as a conduit between the state and homeschoolers, 

taking care of paperwork, monitoring academic progress, and linking communication 

between the state and families (Kunzman, 2009).  

Homeschoolers connect with the public schools to meet their families’ needs. Hill 

(2000) theorizes: “Many are happy to accept help, and they seize the opportunity to have 

their children tutored by experts or tested in ways that demonstrably reflect progress toward 

meeting college admissions standards” (p. 23). Some homeschoolers connect with the public 

schools because it fits their flexible lifestyles. Because of social, technological, and economic 

changes in the last decade, many families, especially those families not motivated to 

homeschool based on religious reasons, now see the lines between public and private less 

sharply. These families are more mobile, more transitory in place, and more flexible with 

work. These families are more willing to work with public schools to adapt and hybridize 

education to best meet the family’s needs (Gaither, 2009). Heurta, D’Entremont, and 

Gonzalez (2009) note that homeschool charters appealed to traditional homeschoolers in 

states such as California. The homeschool charters offered publically funded curriculum, 

computers, instructional support, and extracurricular services, yet allowed homeschooling 

parents to be free from many of the requirements of the public schools. These homeschool 

charters functioned under the highly decentralized charter school structure in the state, so 
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homeschoolers could utilize some state services without the burden of too much 

accountability.  

The connections between homeschoolers and public schools are varied and diverse. 

Some school districts with high populations of homeschoolers, cater to them by offering 

satellite classes, a-la-carte classes, and extracurricular activities for those students who live 

within the boundaries of the district. Because of the flexibility that homeschooling provides, 

many students enroll early in local community colleges and begin to earn college units. 

These experiences help students as they transition to universities because they understand the 

expectations and workload associated with secondary education (Wood, 2011).  

Public school charters is another area where private homeschoolers and public 

schools meet. These schools are now blurring the lines between the public and private. Reich 

(2002) notes that some of these academies are helping students enroll, providing courses, and 

supplying resource centers staffed with credentialed teachers to help parents home educate. 

Other states are creating virtual or cyber charter schools. Children enroll in the public school 

charter and receive instruction via the Internet (Gaither, 2008). For example, Demski (2010) 

writes about an Ohio district that lost many families to homeschooling. A new superintendent 

arrived and built systems and programs to lure these families back. Technology, in this case, 

allowed the district to offer homeschoolers attractive courses that protected the 

homeschoolers’ freedom. Homeschoolers can take courses online and thus avoid going to the 

public school. These new virtual schools benefit both the homeschooling family, who may 

benefit from an experienced teacher who can help with difficult subject matter, and the 
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district, who benefits from higher enrollment and the tax dollars those students represent 

(Gaither, 2008).  

If public schools are going to attract homeschoolers and form partnerships, they must 

be flexible and work to make education unique for each child. Lines (2000) states that the old 

paradigm of 25 children, all of the same age, learning together for 5-6 hours a day for 180 

days, does not appeal to parents who can individualize instruction daily. School districts must 

be creative and willing to work with homeschoolers in their communities to make the 

partnerships work. In the eleven schools Lines studied, some districts began partnerships 

from the ground up, and some districts began partnerships at the request of the 

superintendents. The board of education in each district was supportive of the joint venture, 

but most importantly, public school teachers promoted and supported the partnership 

programs (Lines, 2000). “Even if the majority of home schoolers stay away, these school-

parent partnerships can be made viable. The school must have an attractive program and be 

sensitive to the parents’ hope and wishes for their child. There must be a large enough home 

schooling population that the school can afford to make at least one teacher available to the 

program. Put the two together, and interesting educational experiments emerge” (Lines, 

2000, p. 162).  

As homeschooling grows, and the public-private connections are made, areas of 

friction are likely to occur especially those involving public monies. For example, Callaway 

(2004) details the well-intentioned amendment to the 1998 federal Higher Education Act that 

allowed awarding of federal financial aid to homeschoolers. The amendment has created 

chaos: “Postsecondary institutions court disaster with admission policies separated from 
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financial aid realities. Fifty different state definitions concern the completion of a 

homeschool education, affecting the fifty different definitions for self-certification for federal 

aid purposes, and create fifty different potential conditions affecting aid and admissions 

policies” (p. 23).  

The public-homeschool connection reveals powerful questions that are yet to be 

answered: Who is responsible for educating our youth? What is the primary purpose of an 

education? How long should we educate children each day? How long should the school year 

be? Should education primarily take place in a school? As we, as a nation, wrestle with 

serious questions about the future of education, and as our federal and state agencies continue 

to innovate and create new forms of schools, the homeschool-public school connection may 

help provide some interesting models. 

Chapter Summary 

Homeschooling is a unique educational innovation and school-choice option that is 

ripe for study. In the previous pages, I synthesized and summarized the current theoretical, 

conceptual, and empirical literature about homeschooling. This growing population forces us 

as educational researchers to take note and strive to better understand what these families 

believe – the main purpose of this study.  
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Chapter III: Methodology 

Introduction 

This study seeks to understand the educational beliefs of homeschooling parent-

teachers in Wake County, North Carolina. Q-methodology was used as the primary tool to 

study homeschoolers’ subjective opinions about purposes, beliefs, and philosophies. The 

tools of the study are discussed below. I introduce Q-methodology, the methods, and the data 

collection and analysis techniques. 

Introduction to the Research Design 

Q-methodology allows the researcher to collect a participant’s subjective thoughts on 

a given topic and analyze their opinions using factor analysis. Q-methodology is used as an 

aid in the scientific study of human subjectivity. McKeown and Thomas (1988) define 

subjectivity as nothing more than a person’s point of view: “Fundamentally, Q entails a 

method for the scientific study of human subjectivity. Subjectivity, in the lexicon of Q 

methodology, means nothing more than a person’s communication of his or her point of 

view. As such, subjectivity is always anchored in self-reference, that is, the person’s 

‘internal’ frame of reference, but this does not render it inaccessible to rigorous examination” 

(p. 12).  

 Understanding a person’s point of view sometimes takes a more sophisticated 

method than interviews alone. For example, de Graf (2005) noted that when studying bankers 

and their thoughts on customers, he could not just interview bankers and ask their opinions. 

He feared that the bankers would give the researchers only socially desirable comments. 

Instead, he collected statements from them by asking how they treat their customers and then 
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led them through a Q-sort to better understand their opinions when forced to make choices. 

In the language of Q-methodology, this is called operant subjectivity: forcing the participants 

to physically embody their beliefs in a card sort.  

In addition, in the analysis phase of Q-methodology, the researcher can correlate 

groups of people and look for patterns within the population of participants. The statistical 

half of Q-methodology allows for correlative and factor analysis (Brown, 2006, p. 378). 

Brown, in an essay on using Q-methodology as a qualitative tool, asserts: “Suffice it to say 

that despite its mathematical substructure, Q’s purpose is to reveal subjective structures, 

attitudes, and perspectives from the standpoint of the person or persons being observed” 

(1996, p. 565). To answer the research questions in this study, a method designed to correlate 

groups of homeschoolers and look for patterns was needed.  

 Q-methodology: A Mixed-Methods Approach 

Q-methodology is a mixed methods research approach in that it combines the power 

of statistical factor analysis with the subjective, contextual opinions of participants. Newman 

and Ramlo (2010) state that Q-methodology objectively measures subjectivity. Furthermore, 

Brown describes Q-methodology as having a powerful mix of quantitative and qualitative 

features: “It is life as lived from the standpoint of the person living it that is typically passed 

over by quantitative procedures, and it is the subjectivity in this sense that Q-methodology is 

designed to examine and that frequently engages the attention of the qualitative researcher 

interested in more than just life measured by the pound” (Brown, 1996, pp. 561-562). 

Merriam (2002) defines qualitative research as that which seeks to uncover or discover the 
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meanings people have ascribed to a phenomenon. Q-methodology does this, along with the 

statistical analysis of quantitative approaches.  

Creswell (2003) defines sequential procedures as one mixed-methods approach. 

Using this approach, the researcher seeks to elaborate or expand on the findings of one 

method, qualitative or quantitative, with a counter method, qualitative or quantitative. For 

example, a researcher might survey a large sample to generalize the findings over a 

population. But to further understand the participant’s opinions, he or she may utilize a case 

study approach and interview and observe the participants in a natural setting. Q-

methodology fits this typology: the researcher begins by conducting a few qualitative, open-

ended interviews and elaborates on those findings with statistical factor analysis commonly 

used in quantitative research projects.  

Q-methodology was developed by William Stephenson in 1935. Yet, the research 

methodology has struggled until late to find a large following in research circles. Newman 

and Ramlo (2010) suggest that perhaps because Q-methodology predates the term “mixed 

methods” by a few decades, it lacked a proper classification and was shunned by researchers. 

Brown (2006) goes so far as to label the methodology “marginalized” by the research 

community because of the community’s lack of understanding about its power and its 

differences from traditional R studies. Whereas Durning (1999) asserts that Q-methodology, 

at least in policy analysis, could help bridge the gap between the post-positivism of theorists 

and the positivism of practitioners. He states, “This methodology has quantitative rigor but 

solidly reflects a subjectivist epistemology, one of the main elements of post-positivism” 

(1999, p. 407). 
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Q-methodology and R-methodology studies, more commonly referred to as survey 

methodology, are often compared in the literature. Yet, the subjective nature of Q-

methodology sets it apart from the objective nature of R-methodology studies. R-

methodology attempts to generalize findings to explain the characteristics of a population, 

whereas Q-methodology attempts to understand patterns of subjective perspectives across 

individuals and variability within cases (Maguire & Steelman, 1999). 

Finally, whether one argues that Q-methodology fits neatly into one tradition or 

across them, a study using Q-methodology is judged by what it brings to light. McKeown 

and Thomas suggest: “And in this regard, the true test of any methodology is to be found, 

pragmatically, in the veritable pudding of what it produces: what it brings to light and the 

intensity of the illumination if affords” (1988, p. 10). My intention is to utilize Q-

methodology to illuminate homeschooling and the beliefs of those who practice it. 

Appropriateness of the Approach 

 To answer the research questions, a method was needed that measures and quantifies 

personal, subjective opinions and looks for patterns in and across groups. Durning (1999) 

asserts that Q-methodology should be used when the researcher seeks to understand, as 

opposed to simply count, the opinions and attitudes of participants about a specific topic. 

During this research study, I sought to better understand the beliefs and philosophies of 

homeschoolers in general and some homeschool subgroup populations. Q-methodology 

allows analysis of subgroups based on certain characteristics and reveals how closely these 

groups feel about certain issues.  
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More specifically, I examined subgroups within the Wake County homeschool 

population based on specific characteristics: 1) number of children being homeschooled; 2) 

number of years homeschooling; 3) whether homeschooling was the only method, as 

opposed to those who have had children enrolled in traditional schools; 4) whether the 

parent-teacher was homeschooled. I analyzed these subgroups to better understand if these 

variables change or modify their beliefs and philosophies. The results of this examination is 

reported in Chapter 5. This Q-methodological study is a first step in understanding Wake 

County homeschoolers and the subgroups that comprise the movement. 

Research Questions 

1. What are homeschooling parents’ beliefs about the purposes of education?  

2. Why do parents homeschool? 

The Concourse Theory to Develop the Q-Sample 

 The concourse in Q-methodology is a population of statements gathered about a topic 

of study. The concourse should be representative of the full spectrum of opinions on a given 

subject (McKeown & Thomas, 1988). The subjective statements, as opposed to factual ones, 

(Brown, 2006) to be used in the concourse can be pulled from many different sources: 

interviews, magazines, journals, books, and newspapers. A concourse can also be developed 

using images, cartoons, and pictures (McKeown & Thomas, 1988).  In this study, I compiled 

the concourse using a naturalistic approach: I interviewed homeschooling parents using a 

semi-structured interview guide (Appendix B) to collect statements about their beliefs and 

philosophies regarding education. These questions were created to solicit the greatest 
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representation of viewpoints regarding the purposes of education. Brown states: “Usually the 

statements are taken from interviews, hence are grounded in concrete existence” (1996, p. 

562).   

From this concourse, a group of statements, called a Q-sample, is drawn. The Q-

sample is comprised of representative statements culled from the concourse. The Q-sample 

contains the statements that participants will sort. I utilized unstructured sampling to develop 

my Q-sample, as statistical or psychological tests were not completed to ensure all possible 

opinions were covered. But, I did ensure that I elicited a full range of opinions about 

educational beliefs and purposes from the homeschoolers. In Q-methodology, persons, not 

statements, are factor analyzed. Thus, it is important to have a sufficient number of 

statements so as to factor the participants. “Whatever the starting point, the aim is always to 

arrive at a Q set that is representative of the wide range of existing opinions about the topic” 

(van Exel & de Graf, 2010, p. 5). Yet, the number of participants need not be a statistically 

significant number because we only need enough participants to highlight the factors 

(Brown, 1980; Newman & Ramlo, 2010). 

To develop the concourse, I interviewed six homeschool parent-teachers. The 

interviews were conducted at participant homes and public places. From the six participants 

interviewed, 105 concourse statements were taken. These statements were selected from the 

interviews if the statements discussed a purpose of education.  

After selecting 105 statements, I printed the statements and cut them into strips. I 

arranged all 105 statements into 14 thematic groups. Within each group, I first removed 

redundant statements. Then, I sorted, combined, and eliminated statement cards until I had 
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only 43 cards remaining. With 43 cards remaining, I took a few days off from reading and 

grouping statement cards to re-set my perspective, and I also sent the statements to my 

dissertation chair, Dr. Militello. After a break from the cards, and receiving feedback from 

my chair about aligning the cards to my research questions, I further cut the deck of 

statements down to 34 cards.  

The table below lists the Q-Sample statements derived from participant interviews 

and extant literature on homeschooling.  

Table 3.1 

Q-Sample Statement Cards 
No. Statement Source 
1 An education should provide a unique learning 

environment so that each child succeeds in his or her 
own way. 

Participants 5, 6 
Vaughn, 2003 
Stevens, 2003 

2 A purpose of education is to develop a child’s 
religious beliefs and faith. 

Participant 1, 3 
Cogan, 2010 

3 An education should provide students with real-
world opportunities outside the classroom such as 
community work, field trips, internships, and 
missionary excursions. 

Participant 3 
Ray, 2005 
Erickson, 2005 

4 An education should provide individual students an 
advantage in the job market.  

Labaree, 1997 

5 An education should equip students with the skills 
and abilities to choose a career they enjoy. 

Participants 2, 4, 5 
Erickson, 2005 

6 An education should help students understand what 
they believe and give them the confidence to defend 
those beliefs.  

Participants 5, 6 
Sheffer, 1995 

7 A goal of education is to make well-rounded 
individuals who know much about many subjects. 

Participants 3, 4, 5, 6 

8 Students should learn to recognize what’s good, 
what’s beautiful, and what’s wonderful. 

Participants 1, 4 
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Table 3.1 Continued 

9 An education is not all about learning facts; it’s 
learning how to live your life as a decent, integral, 
productive member of society.  

Participants 4, 5, 6 

10 A purpose of education is to develop the necessary 
skills to succeed in the workforce, skills such as 
flexibility, teamwork, and collaboration. 

Jacobson & Rothstein, 
2004 

11 Students should be taught manners and behaviors 
such as how to sit and listen. 

Participant 4 

12 An education should provide the skills needed for 
students to be able to critically think and make wise 
decisions as a member of our society. 

Participants 2, 4, 6 

13 Schooling should foster the desire to understand how 
and why things work the way they do. 

Participant 1 

14 Students should understand the past and why it’s 
important to us today. 

Participant 1 

15 Students should learn the skills they need to live a 
life that is glorifying to God. 

Participants 1, 3 
Apple, 2005 

16 An education should provide the path for youngsters 
to succeed in important jobs, make money, and 
become economically stable. 

Participants 1, 5 

17 Schooling should equip students with enough skills 
and knowledge to simply be happy. 

Participant 1 

18 Schooling should provide an environment where 
students can get to know their passions and interests, 
and where they can nurture those to make the world 
a better place.  

Participants 1, 2, 6 

19 An education should prepare students to be ready to 
succeed at the college level. 

Participants 1, 2, 3, 5 

20 An education should help level the playing field. Participant 1 

21 An education should equip students with the abilities 
to relate and communicate well with people of 
various ages in various surroundings.  

Participant 1 

22 An education should provide a chance for children to 
learn a worldview. 

Participants 3, 5 
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Table 3.1 Continued 

23 Schooling should provide the basics in math, reading 
literature, and writing. 

Participants 1, 2, 3, 5 

24 A goal of education is for students to learn how to 
learn.  

Participant 3 

25 An education should provide an avenue where 
students can apply their gifts as they grow, develop, 
and succeed. 

Participants 1, 2, 3, 4, 5 

26 Schooling should equip students with the skills 
necessary to develop relationships, learn to care, 
share, and cooperate. 

Participants 1, 3, 4, 6 

27 An education should encourage Godly and 
responsible young people. 

Participant 6 

28 An education should promote the development of 
good citizens who support our government.  

Participant 6 
Ray, 2004 

29 Schooling should teach our children to be good 
family members.  

Participants 1, 4, 6 

30 Schooling should foster a love of learning. Participants 4, 6 

31 A purpose of education is to provide the necessary 
skills for students to become contributing citizens for 
the common good in our society. 

Participants 1, 2, 3, 4, 6 
Hardengergh, 2005 

32 Schooling should provide a place where students 
know that they are important in this world even if 
they struggle academically. 

Participant 2 

33 An education should enable students to pass tests 
and assessments such as the ACT and the SAT. 

Participant 2 

34 An education should provide the skills necessary to 
acquire a job. 

Participant 2 

   

 

After the Q-sample of 34 statements was culled from the concourse of 105 

statements, I printed each statement on a business-size card with a randomly selected number 

printed on it. These statement cards served as the main instrument during the Q-sorts.  
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Site Selection  

As described in Chapter 1, Wake County, North Carolina, has the largest overall 

population of homeschoolers in North Carolina. Interestingly, Wake County residents have 

access to a reputable, high-achieving school district, yet many choose to home educate. For 

these reasons, I chose Wake County for my site selection. Participants must live and 

homeschool within the county.  During both the interview stage and the Q-sort stage, I 

conducted the research in the specific location that was comfortable for the participants. If 

the participants were comfortable with a home visit, I conducted the interviews there. If the 

participants requested to conduct the interviews or Q-sorts at a meeting of a homeschool 

cooperative or a public location, I gladly met them there.  

Sample Selection 

For the current study, two sets of participants were required: 1) participants to 

interview to develop the concourse; 2) participants (P-Set) to sort the statements. Below, I 

describe the procedures I used for deriving a sample for both the interviews and the Q-sorts.  

As discussed earlier, Q-methodology does not fall neatly into a qualitative or 

quantitative school. With sampling techniques, Q-methodology does not use traditional 

approaches: “Specific sampling principles and techniques important to mainstream 

behavioral research are not necessarily relevant to person sampling in Q given the contrasting 

research orientations and purposes” (McKeown & Thomas, 1988, p. 36). Thus, I describe the 

qualitative sampling procedures that were used to choose participants.  
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Interview Phase: Concourse and Q-Sample Development. 

Merriam (2009) divides sampling into two main groups: probability sampling and 

non-probability sampling. In probability sampling, researchers use techniques to ensure the 

sample is representative of the population so the findings can be generalized outward. In non-

probability sampling, the researcher sets criteria for those who will be studied and finds cases 

that will be rich with information and data. Because understanding and description is the goal 

of this study, as opposed to generalization, I will employ non-probability sampling in this 

study.  

 A form of non-probability sampling is purposive or purposeful sampling (Bogdan & 

Biklen, 2007; Merriam, 2009). With this sampling method, the researcher chooses a few 

individuals who will yield information and shed light on the research questions or problems. 

The sample may not represent the population statistically, but the sample does yield data 

about the population. In traditional survey research, participants are randomly selected 

through sampling techniques. In contrast, in this study, participants will be selected based on 

the possible opinions they may hold (Hatcher, 2010). 

As for convenience, I chose participants who reside in Wake County. Creswell (2007) 

discusses problems of access and rapport in research projects. Thus, I chose participants who 

either currently know me or are connected to the homeschoolers in my neighborhood. 

Collom, in his study of 235 homeschool families, emphasized that “…building rapport would 

be a nontrivial task in this project” (2005, p. 315). Kunzman (2009) relied on mutual 

acquaintances to gain access to homeschooling families. For this same reason, I utilized 
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convenience sampling to begin the interview phase of the project. In my neighborhood, I am 

friendly with three families who homeschool their children.  

Convenience sampling is not usually a recommend sampling practice to begin a 

research project because it does not seem to represent a population or be purposeful in its 

intent. Although these three homeschoolers are convenient for me to research, I began with 

them because of the documented resistance and low participation rate of homeschoolers in 

earlier studies. McDowell and Ray (2000) describe the homeschooling movement as difficult 

to access: “It is also an educational movement that – by its very nature – often finds itself at 

odds not only with professional teacher organizations and public school systems, but also 

with state, local, and national governments.” (p. 6). This researcher works for the North 

Carolina Department of Public Instruction, conducts research in a graduate program at the 

North Carolina State University, and has spent his career working in the public schools – all 

public institutions involved with public education. My intention in this study, to begin with 

convenience sampling, went beyond convenience. These homeschoolers had to trust me, 

especially given my background, to allow me to conduct the research.  

 After interviewing the three homeschoolers in my neighborhood, I used network 

sampling (Merriam, 2009) or snowball sampling (Creswell, 2007). In this phase of the 

research study, I interviewed six homeschooling parent-teachers. I started with my three 

neighbors and “networked” out to their friends and fellow homeschoolers. Each original 

interviewee provided an additional contact for further interviews.  
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Q-Sort Phase. 

I began the Q-Sorts with the same six participants that I interviewed during the 

concourse development phase to sort the statements into the distribution. During the Q-sort 

phase, participants are referred to as the P-set. After the original participants performed the 

Q-sort, I used network sampling to find more participants for the sort. Including the six 

original participants, 40 participants performed Q-Sorts. “While the number of participants 

may seem low for quantitative studies, the number of participants does not generate the 

study’s statistical power in Q-methodology” (Militello & Benham, 2010, p. 624). 

Network sampling was successful as I rather easily found 40 participants to sort the 

statements. Most of the participants were trusting, with many inviting me into their homes, I 

believe, because we had mutual acquaintances. Twelve of the Q-Sorts were conducted in the 

homes of the participants; seven were conducted in public libraries, bookstores, and 

restaurants; 21 sorts were completed in homeschool cooperatives in Apex, Cary, and Fuquay-

Varina.  

Because the statistical power of Q-methodology does not depend upon a large number 

of participants, thirty is a representative number that appears frequently in the literature about 

the methodology. To more fully represent Wake County homeschoolers, 40 participants 

sorted in this study. Brown argues: “How is it possible, the question is asked, to generalize to 

the population when employing a sample of only 30 or so? In Q-technique studies, however, 

the subjects have the status of variables rather than of sample elements; the term ‘sample’ 

refers to the set of items. As will be shown, all that is required are enough subjects to 
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establish the existence of a factor for purposes of comparing one factor with another” (1980, 

pp. 191-192). 

Moreover, Q-Methodology has been used with as few individuals as one. That one 

individual, or small group of individuals, may retake the Q-Sort with a new question or 

proposition that allows researchers insight into different perspectives (Brown, 1996; Brown, 

2006; Stone & Green, 1971). For example, Militello et al. (in press) used the same Q-sample 

with assistant principals and beliefs about leadership. First, assistant principals sorted the 

statements to reflect their current day-to-day practices. On the second sort, they sorted the 

statements to reflect an idealized vision of assistant principal practice. Stone and Green 

(1971) administered the same Q-sort to the same sample population before graduate school 

and after graduate school to capture the shifting opinions regarding a new curriculum. In both 

cases, researchers could analyze perceptions within the same sample using the same Q-sort 

cards twice. “Hence, what is small is large, single or many, intensive or extensive ultimately 

depends upon the nature and purpose of the study” (McKeown & Thomas, 1988, p. 37). A 

sample, in Q-Methodology, does not have to be statistically large to produce descriptive or 

enlightening data.  
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Table 3.2         
Participant (P-Sample) Sub-Group Information 

   

Number of Children  

1 Child 2 Children 3 or More Children 

2, 24, 29, 34, 35 5, 12, 16, 18, 20, 22, 23, 28, 
31, 33, 37, 38, 40 

1, 3, 4, 6, 7, 8, 9, 10, 11, 13, 
14, 15, 17, 19, 21, 25, 26, 
27, 30, 32, 36, 39 

Number of Years Homeschooling 

0-2 Years 2-5 Years 5 or More Years 

1, 22, 24, 27, 30, 33, 34 2, 8, 14, 15, 26, 28, 29, 31, 
35, 36, 37, 38, 39, 40 

3, 4, 5, 6, 7, 9, 10, 11, 12, 
13, 16, 17, 18, 19, 20, 21, 
23, 25, 32  

Children Who Previously Attended Public School 

Yes No 

5, 9, 11, 14, 15, 19, 21, 22, 24, 25, 26, 27, 
28, 29, 32, 34, 37  

1, 2, 3, 4, 6, 7, 8, 10, 12, 13, 16, 17, 18, 20, 
23, 30, 31, 33, 35, 36, 38, 39, 40 

Parent-Teacher was Homeschooled 

Yes No 

30 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 
15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 
26, 27, 28, 29, 31, 32, 33, 34, 35, 36, 37, 
38, 39, 40 
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Data Collection 

Data was collected in two phases: interviews to collect statements for the concourse 

and Q-Sorts. To build the concourse, I interviewed six homeschooling parents and digitally 

recorded the interviews using an iPhone with a recording application called ClearRecord. 

Each interview lasted approximately 30 minutes. I utilized a semi-structured interview script 

to ensure that adequate and in-depth questions were covered and quality answers were 

elicited (see Appendix B). All interviews were conducted in person. Five interviews were 

conducted at participants’ houses, and one was conducted at a local restaurant. After each 

interview, I transcribed the digital recordings to computer files.  

I interviewed homeschooling parents until the point of saturation (Creswell, 2007) or 

redundancy (Merriam, 2009); I collected statements from interviews until statements began 

to repeat and a wide range of opinions about the beliefs and philosophies of education had 

been gathered. 

After the interviews and completion of the Q-sample, I proceeded into the field to 

administer the Q-sorts. As stated above, I began with my original six participants and 

networked out to reach a total of 40 participants. The Q-sorts, including the post-sort 

interviews, usually lasted approximately 45 minutes. Participants sorted the Q-cards 

wherever they felt most comfortable. Participants chose to sort the cards in their homes, in 

cooperative meetings, or in more public places such as a libraries or restaurants.  

Participants were given a consent form to sign (Appendix E & F), Q-sort instructions 

(Appendix G), statement cards printed on business-size cards with a random number printed 

on the face of each card, and a distribution grid to record the sort (see Figure 3.1 below for a 
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sample distribution grid). Participants were allowed as much time as needed to decide where 

to place the statements on the distribution.  

 

   

Strongly Disagree Neither Agree Nor Disagree Strongly Agree 

-4 -3 -2 -1 0 +1 +2 +3 +4 

         

         

         

         

         

         

         

Figure 3.1. Q-Sort distribution Grid 

  
After each Q-sort, I recorded the distribution of the cards onto a blank grid and then  

interviewed each participant. Militello and Benham (2010), while using Q-methodology to 

study collective leadership, found that face-to-face post-sort interviews increased the 

meaningful responses from participants as opposed to a written post-sort questionnaire. In the 

post-sort interviews (see Appendix C for the interview guide), I first gathered simple 

descriptive data about the number of years each participant has homeschooled, the number of 

children homeschooled, and whether their children were homeschooled exclusively or 
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attended a traditional school. These questions were vital to perform the data analysis of the 

subgroups (see Chapter 5).  

In the post-sort interviews, I also asked participants about the deeper meanings of 

some of their choices. Participants were asked to explain their rationale and reasons for 

placing the cards in the “Strongly Agree” and “Strongly Disagree” side of the distribution 

(see Appendix C). These qualitative interviews and responses were used in support of the 

statistical interpretations of the Q-sorts after they were run through program PQMethod. The 

post-sort interviews were recorded using an iPhone and the application ClearRecord for ease 

of transcription. 

P-Sample, Q-Sample, and Coding 

Forty participants comprised the P-sample, or group of participants who sorted the 

statements. These forty participants, found primarily through network sampling, were 

required to currently homeschool school-age children (k-12) and currently homeschool 

within the boundaries of Wake County. Of the 40 participants and their Q-Sorts, twelve 

sorted in their own homes, 7 sorted in public places such as libraries, bookstores, and 

restaurants, and 21 sorted in homeschool three cooperatives in Apex, Cary, and Fuquay-

Varina, NC. Within the P-sample, 5 participants had only 1 child; thirteen had 2 children; 

twenty-two had 3 or more children. Seven participants have homeschooled for less than 2 

years; 14 have homeschooled for more than two years but fewer than five; 19 have 

homeschooled for more than five years. Seventeen participants had children who previously 

attended public schools; 23 had children who never attended public schools. Of the 40 

participants, only one was homeschooled as a child. Although racial data was not collected, 
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five of the sorts were collected at an African-American homeschool cooperative. Although 

religious and political affiliation data was not collected, many of the participants expressed 

their beliefs during the post-sort interviews: many were conservative Protestants, but some 

were atheist, Buddhist, agnostic, and Jewish, with various political leanings. All participants 

were female. 

To develop the Q-sample and its 34 statements, I interviewed six homeschooling 

parents. After transcribing the interviews, I culled 105 statements for the concourse. After 

placing statements in themed groups, I paired the deck down to 34 statements. Each 

statement card represents a major purpose of education.    

The software program, PQ Method, requires each Q-Sort to have a unique identifying 

number. Rather than using the simple one or two digit participant number, I used a coded 

number to attach demographic data to all the reports, table, and graphs. So, for example, 

participant 21’s Q-Sort was coded and entered as 213312. The first one or two digits are the 

participant number, and the last four numbers describe the participant’s sub-group data. This 

participant label can be interpreted as the 21st participant, who, has three or more children, 

has homeschooled for five or more years, has children who previously attended public 

schools, and was not homeschooled as a child. This sub-group data matches the form I used 

when conducting post-sort interviews (see Appendix C). 

Data Analysis 

Data was analyzed in two phases. In the first phase, the initial interview data was 

digitally recorded, transcribed to computer files, and then analyzed for statements to use 
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during the Q-sort. As stated earlier, I chose statements from six interviewees and collected 

the statements until the point of saturation or redundancy.  

Validity (Credibility)  

Writing from a quantitative perspective, Brown writes this about Q-methodology: 

“Quite obviously, the notion of validity has no place since there is no external criterion for a 

person’s own point of view” (1980, p. 191). Yet because I consider Q-methodology a mixed 

methods approach, I use the term validity as qualitative researchers have defined it. Merriam 

asserts a simple question: “Are we observing or measuring what we think we are observing 

or measuring?” (2002, p. 25).  

I ensured for validity using the following methods: 1) I have included a subjectivity 

statement in this study to help the reader better understand my perspective and possible 

biases; 2) I conducted interviews with participants until the point of saturation, making sure 

all viewpoints were covered; 3) I utilized an external auditor (Creswell, 2003), in this case a 

dissertation committee and chair; 4) I utilized member checks, in this case the members will 

see their own statements again as Q-sort statements. Participants were also asked at the end 

of the Q-sort whether any statement was missing. In this respect, nothing was hidden from 

participants in the process.  

Reliability (Dependability) 

Reliability ensures that if this study were to be conducted again in the future, the 

same results would be found. Once again, I helped ensure reliability by interviewing 

homeschoolers until the point of saturation. Brown (1980) states that only a certain number 

of opinions exist on a given topic, and therefore the Q-sorts should be representative of all 
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viewpoints. Also to ensure reliability, I kept an audit trail of my notes, transcribed interviews, 

semi-structured interview guides, protocol handouts, Q-sort instruction handouts, and any 

other form given to participants. A researcher could, if desired, reconstruct the sequence and 

the content of my research project from these documents.  

Generalizability (Transferability) 

Generalizability refers to the ability of researchers, policy makers, and practitioners to 

look at a study’s concrete examples and hypotheses and transfer them to new situations. Q-

methodology aligns more closely with qualitative approaches with issues of generalizability. 

Merriam states: “In qualitative research, a single case or small, nonrandom, purposeful 

sample is selected precisely because the researcher wishes to understand the particular in 

depth, not to find out what is generally true of the many” (2009, p. 224). Generalizability in 

qualitative research is the concern of the reader or end user of the research, rather than the 

researcher. 

Brown (1980) distinguishes between two types of generalizations. The first type 

requires simple induction: from a few, the sample, we generalize to the many, the population. 

The second type is thought of in terms of specimen and type. Q-studies produce results that 

describe what is of concern to a specimen of the same type (Brown, 1980). Q-studies do not 

offer generalizibility in a statistical sense. Van Exel and de Graf (2005) argue that the results 

of a Q-study are not the percentage of a sample but a study of the operant subjectivities of 

those specific participants. The results of this study may guide others to study homeschoolers 

through more generalizable tools such as surveys and highly controlled hypothetical studies.  
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Subjectivity Statement 

This subjectivity statement is presented in an attempt to bring transparency to the 

research process. This helps ensure that the reader can review the research in a more bias-free 

atmosphere. Merriam states: “Such a clarification allows the reader to better understand how 

the individual researcher might have arrived at the particular interpretation of the data” 

(2002, p. 26). Below, I provide a discussion of my related experiences with the topic of this 

study, homeschooling, and also a brief discussion about my own educational philosophies.   

When my wife and I moved into a new neighborhood in North Carolina, we made 

friends with many of the families nearby who homeschool their children. In our previous 

state, I did not know anyone who homeschooled. Here, we quickly made friends with the 

neighbors and began close, friendly relationships with three families. Because my wife and I 

are both educators, we discussed curriculum and instruction with the families in friendly, 

inquisitive conversations. 

Our children play with their children. We sometimes share dinner with one or two of 

the families. And, we continue to discuss education in the broadest sense. Two of the moms 

are involved in politics and enjoy discussing the politics of education. These two moms 

continually ask me about my studies at North Carolina State University and my work with 

the North Carolina Department of Public Instruction. In my estimate, both are fervently 

supportive of homeschooling, but libertarian in their views that all parents should be able to 

decide what is best for their own children.  

That same year as our move, my oldest son began kindergarten at the local 

elementary school. At five years old, Nate was a kid who could quickly make new friends on 



EDUCATIONAL BELIEFS OF HOMESCHOOLERS  89 
 
 
the playground and speak with adults without hesitation. He was bright and confident. Five 

weeks into his first year at public school, Nate began to chew at his fingernails and cuticles. 

He had attended preschool and had always been the one to push us to get there early. Now, 

he resisted going to school. He also became withdrawn and sheepish when discussing school. 

My wife volunteered in the classroom and became concerned not only with the 

teacher’s instructional practices, but with her manners with the children. We contacted the 

teacher and principal to no avail.  

At the time, my wife was staying home with our three-year old son. She is a fully 

licensed, highly-qualified teacher with elementary teaching licenses in California and North 

Carolina. So, after discussing the prospects of jumping into this new venture, we decided to 

homeschool our own children. Nate was homeschooled during the remainder of kindergarten 

through first grade. Both the boys and my wife went back to public school the following 

year.  

Those two years were difficult in many respects. First, most of our family members 

did not approve of homeschooling and feared we had become radicals. Second, the pressure 

on my wife was intense to not only teach and instruct two children, but to look after them all 

day long with no breaks. As a credentialed teacher, my wife was familiar with curriculum, 

instruction, and developmentally appropriate activities. She was also accustomed to district 

developed pacing, curriculum, and benchmark guides to map the way. She quickly 

discovered that one of the scariest aspects of homeschooling was not having a clear guide as 

to where each child should be. Third, financially, to live on one income, and a pubic school 

teacher’s income, was difficult. Yet, we both look back fondly at how close our family was 
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and how much we enjoyed the process. Homeschooling my own children has given me 

unique insights and opinions about how we educate our children.  

As for my own educational philosophies, I believe wholeheartedly in the public 

schools’ promise of democratic equality, but I believe we are falling short of allowing all 

children to learn, to love learning, and to be prepared for a fruitful future. I work in the 

business of school reform – and reform has become a euphemism for doing well on high-

stakes tests. Although doing well on these assessments may be politically expedient, these 

tests do not ensure that students are leaving our schools prepared for the future. The pressure 

of standardized tests has also, in my opinion, forced our purpose to become testing 

preparation rather than the more noble outcomes of preparing students to function in a 

democratic society, work in a capitalist-market economy, and pursue their own dreams and 

aspirations. 

My hope in conducting this study is to look outside the public school arena and see if 

some of the answers to our challenges can be found in school choice options like 

homeschooling. Regardless of where we find some of the solutions to our most gnawing 

problems, we all stand to benefit from strong, healthy schools.  

Ethical Issues  

  Human participants were asked to answer questions about their beliefs and 

philosophies of education, and later, they were asked to sort cards about their beliefs. 

Because the research project uses humans as participants, I outline below a number of steps I 

followed to ensure that the research participants were protected: 
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• The study was submitted to the Institutional Review Board at North Carolina State 

University and approval was awarded before any research was conducted. 

• Participants signed an informed consent letter before I conducted any interviews or 

participants performed the Q-sorts. 

• At any time during an interview or Q-sort session, participants were allowed to stop 

the proceedings and withdraw from the study without penalty (none did).  

• All data was coded to exclude names and identifying descriptions to further protect 

the privacy of the participants.  

• All data was kept on a password-protected computer of which only I had access. The 

data was backed up to an external hard drive and locked in a filing cabinet of which 

only I had access. 

• All printed materials including rough drafts, copies of interviews, and Q-sorts were 

locked in a filing cabinet of which only I had access.  

Limitations of the Study  

The small number of participants, the small geographic area of the study, and the non-

random group of homeschoolers limit the generalizability of the study’s findings. In this 

study, I interviewed six homeschoolers and facilitated 40 Q-sorts. Although these activities 

may shed light on homeschooling and answer my research questions, conclusions based on 

this research about homeschooling in general should be made with caution. I chose Wake 

County to study because of its unique status as the largest homeschooling population in 

North Carolina. Any findings about this county should only be applied elsewhere with 

caution and further research. Finally, I chose homeschoolers to participate in this study who 
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were fairly accessible to me. The homeschoolers in the study may not represent the diverse 

religious, economic, and cultural populations that continue to turn to homeschooling as an 

educational alternative. I would caution application of this study’s findings to all 

homeschoolers, even those of diverse backgrounds located within Wake County, North 

Carolina.  

Another limitation of this research project is the researcher. I am a novice researcher 

who spent most of my career in the classroom. Labaree (2003) notes that sometimes teachers 

struggle to adjust to the role of educational researcher because they must transform their 

orientations from normative to analytical, personal to intellectual, particular to universal, and 

experiential to theoretical. Although, by this time in a doctorate program, I do feel my 

perspective has been broadened and my orientations adjusted.  

Finally, any research tool has its limitations, and Q-methodology is no different. For 

example, after collecting the data and running the statistical program, the researcher names 

each factor. These factor names may not describe all the participants who load significantly 

on that factor. For example, I entitled factor two the “Independent-Humanist Homeschooler”. 

Although this name applies well to the model sort and the statement factor scores, it may not 

apply well to individual participants.  Another limitation of Q-methodology, at least in the 

design I used, is that participants’ opinions were only solicited once. Unlike most case study 

designs in which participants are interviewed repeatedly over periods of time, my 

participants contributed once. If given time and reflection, the participants’ sorts might 

change and the post-sort interviews might be richer.  
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Chapter Summary  

 In this chapter, I have summarized Q-methodology and outlined the methods I used to 

conduct the study, including building the concourse, developing the Q-Set, facilitating the Q-

Sorts, and conducting post-interviews. I have listed the specific techniques used to collect 

data from the participants while protecting their identities. In Chapter 4, the statistical results 

of the study are discussed and illuminated by the participants’ own words.  
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Chapter 4: Findings 
Introduction 

The purpose of this Q-methodology study was to understand the educational beliefs 

of homeschoolers in Wake County, NC (Research Question #1). The study also sought to 

understand why these homeschoolers chose this educational alternative (Research Question 

#2). The participants had the opportunity to express their beliefs, opinions, and thoughts 

about education through card sorts and post-sort interviews. 

To answer these research questions, this chapter provides a discussion regarding the 

results of the factor analysis that emerged from the Q-sorts and the qualitative data gleaned 

from the post-sort interviews. The statistical results of the study will be displayed and 

analyzed below. After facilitating 40 Q-sorts, I entered all the Q-sorts into a analytical 

program. Q-sorts were processed and analyzed using the computer program PQMethod 

(version 2.11), a Microsoft C-prompt based program built exclusively to handle Q-

methodology data (Schmolck, 2002). The program statistically computes factors, variances, 

and relationships between and among groups based on the Q-sorts. After running the 

software program, I analyzed the participants’ post-sort interviews to glean rich, qualitative 

data to elucidate the statistical data. Participants’ subjective explanations were used to further 

interpret and explain the factors and to explain why they homeschool.  

The chapter is outlined in ten sections: 1) Correlation Matrix; 2) Factor Analysis and 

Eigen Values; 3) Humphrey’s Rule; 4) Factor Loadings; 5) Confounding Factor Loadings; 6) 

Research Question #1; Factors One and Three: A High Correlation; 7) Consensus 

Statements; 8) Distinguishing Statements; 9) Research Question #2; 10) Chapter Summary.  
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Correlation Matrix 

To analyze Q-sorts, PQMethod first calculates a correlation matrix. The program’s 

matrix displays the extent to which each participant’s sort is similar or dissimilar to all the 

other participants (Brown, 1980). Principal component analysis is used to build a correlation 

matrix among the different Q-sorts (Militello & Benham, 2010).  In this study, the matrix 

measured 40x40 based on the number of participants (n = 40). The matrix displays 

correlation coefficients that range from a -1.0 to +1.0. The correlation indicates how well 

each participant’s sort agrees or disagrees with another’s sort. A correlation of +1.0 

represents a perfect match with each card sorted in the exact same column as another 

participant. A correlation of -1.0 represents perfect opposing sorts with all cards falling on 

the exact opposite column as another participant.  

Factor Analysis 

The second step in the data analysis process is factor analysis. Using the correlation 

matrix, PQMethod software clusters the sorts into eight unrotated factors. Factor analysis 

organizes Q-sort data into meaningful typologies based on factor loadings (Hatcher, 2010). Q 

factor analysis groups participants as opposed to grouping survey questions in traditional R 

studies (McKeown & Thomas, 1988). “If two persons are like-minded on a topic, their Q 

sorts will be similar and they will both end up on the same factor. Hence, we do not classify 

them: they classify themselves on their own terms, which emerge as factors” (Brown, 1980, 

p. 208). When highly corresponded sorts are clustered, a factor emerges.  

Dr. Militello and I ran the software together and then examined the unrotated factors. 

The number of factors is determined by an examination of the “elbow” in a scree plot of 
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eigen values (Militello & Benham, 2009). We analyzed the eigen values for factor strength 

and realized that a distinct elbow formed after factor three. Only these three factors were 

statistically significant enough to warrant rotation and examination. The 4th factor was too 

similar to the 3rd to warrant further examination or discussion. McKeown and Thomas (1988) 

state that a variance below eigen value 1.0 will provide inconclusive results. Factors 4-8 

scored minimally above this threshold. On the other hand, factor 1 represented 38% of the 

variance; factor 2 comprised 16%; and factor 3 represented 6% of the variance for a total of 

60% variance. Furthermore, Q-methodology studies with a single factor do not provide 

robust results, and in these results, factor 1 did not represent a large enough variance to deny 

rotating other factors. In figure 4.1 below, the y-axis represents the eigen values and the x-

axis represents the factors. 

 

 

Figure 4.1. Scree Plot of Eigen Values  
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After consultation with Dr. Militello, a three-factor solution was decided. These three 

factors relate to one another, much as the individual sorts correlate to other sorts. The table 

below outlines how closely each factor is related to the other two factors.  

Table 4.1        
Correlations between Factor Scores 

 Factor 1 Factor 2 Factor 3 

Factor 1 1.000 0.1984 0.6073 

Factor 2 0.1984 1.000 0.5038 

Factor 3 0.6073 0.5038 1.000 

         
 
Humphrey’s Rule 

Another test to check the validity and strength of a factor is Humphrey’s Rule. 

Humphrey’s Rule simply states that a factor is significant if the cross product of its two 

highest loadings exceeds twice the standard error (see Table 4.2). According to this rule, all 

three factors are significant and worthy of examination. 

Table 4.2        
Humphrey’s Rule 

 Factor 1 Factor 2 Factor 3 

Cross Product of 
Two Highest 

Loadings 
.681 .669 .476 

Standard Error .336 .336 .336 

Difference .345 .333 .14 

Standard Error x2 .672 .672 .672 

         
Note. Standard Error <.05 
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Factor Loadings 

To more fully examine the data, a three-factor Varimax rotation was run in order to 

highlight and separate the three factors as they emerged. Varimax rotation allows each Q-sort 

to be loaded on a factor with a correlation score. In order for a factor loading to be significant 

in this study at a .01 level, the factor score had to exceed 2.58 (SE) = 2.58 x 5.8309 = .4425. 

In order for a factor loading to be significant at the .05 level, it had to exceed 1.96 (SE) = 

1.96 x 5.8309 = .3361. The table below details how each participant (P-sample) loaded on the 

three factors.  

Table 4.3        
Factor Matrix Using Participants’ Q-Sorts (Loadings) 

Participants Factor 1 Factor 2 Factor 3 
13122  0.2433 0.3667* 0.6985** 
21222 0.5904** -0.1676 0.5960** 
33322 0.6360** 0.2691 0.0845 
43322 0.7200** 0.3629* 0.1100 
52312 0.6458** -0.0728 0.2354 
63322 0.1573 0.4434** 0.5038** 
73322 0.6144** 0.1504 0.3103 
83222 0.4121* 0.4245* 0.0589 
93312 0.3535* -0.1518 0.6129** 
103322 0.5397** 0.0495 0.4535** 
113312 0.6017** -0.1022 0.2911 
122322 0.2545 0.3590* 0.6330** 
133322 0.7080** -0.0890 -0.0448 
143212 0.0200 0.0348* 0.6284** 
153212 0.1319 0.4899** 0.5924** 
162322 0.3598* 0.4313* 0.3380* 
173322 0.5732** 0.1787 0.5292** 
182322 0.1996 0.3697* 0.6816** 
193312 0.2350 0.2769 0.4899** 
202322 0.1389 0.7875** 0.1883 
213312 -0.1456 0.7513** 0.0043 
222112 -0.0408 0.8259** 0.0884 
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Table 4.3 Continued 
232322 -0.1393 0.6656** 0.2989 
241112 -0.0836 0.7971** 0.1437 
253312 0.5979** 0.5041** 0.0005 
263212 0.6168** 0.1141 0.5666** 
273112 0.7418** 0.1300 0.4541** 
282212 0.0120 0.7811** -0.1578 
291212 0.0432 0.7974** 0.1410 
303121 0.0085 0.8105** 0.1587 
312222 0.3466* 0.4748** 0.1241 
323312 0.2280 0.3744* 0.4622** 
332122 0.8651** 0.0114 0.0391 
341112 0.5667** -0.0616 0.4904** 
351222 0.6691** 0.0153 0.6053** 
363222 0.7431** 0.1067 0.4177* 
372212 0.6845** 0.1755 0.5101** 
382222 0.3862* 0.6261** 0.2737 
393222 0.7868** -0.1106 0.1997 
402222 0.5341** 0.5665** 0.3144 
    
% expl.Var. 23 20 16 
** for .01 significance 1/!34 x 2.58 = .4424 at or above sig. p<.01 99% confidence 
* for .05 significance 1/!34 x 1.96 = .3361 at or above sig. p<.05 95% confidence 

The rotated factors represent 59% of the variance with factor one representing 23%, 

factor two representing 20%, and factor three representing 16%. On factor one, 19 

participants loaded significantly at the p<.01 level, and five participants loaded significantly 

at the p<.05 level. On factor two, 14 participants loaded significantly at the p<.01 level and 

eight loaded significantly at the p<.05 level. On factor three, 17 participants loaded 

significantly at the p<.01 level and two participants loaded significantly at the p<.05 level. 

As seen in Table 4.4, some participants loaded significantly either at p<.01 or p<.05 on two 

or more factors: 23 participants loaded significantly on two factors, and one participant 

loaded significantly on all three factors.  
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Confounding Factor Loadings 

Confounding factor loadings occur when participants load significantly on two or 

more factors. Twelve participants loaded significantly on two factors. In the analysis below, 

these participants will be counted in both factor groups as the qualitative data they provided 

will be useful in explaining both factors. Eight participants loaded significantly on both 

factors one and three. Factors one and three had a.60 correlation. Thus, the sorts of these 

participants were statistically similar and one would expect some confounding loadings.  

Participants 25 and 40 loaded significantly on factors one and two. Participants 6 and 15 

loaded significantly on factors two and three. Two participants, 8 and 16, did not load 

significantly on any factor and were left out of the analysis below.  

Research Question #1: What Are Homeschooling Parents’ Beliefs about the Purposes of 

Education?  

The section below will be organized by the three factor groups that emerged from the 

statistical analysis. I will use the factors, the names I have given them, and the qualitative 

interview data to better understand what these three factor groups believe about the purposes 

of education.  

Factor One: The Higher-Purpose Homeschoolers. 

As stated above, 19 participants loaded significantly at the p<.01 level on factor one. 

The large number of participants indicates that many of them shared similar beliefs about 

education. Table 4.4 describes the sub-group characteristics of those participants loading 

strongly on factor one. 
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Table 4.4        
Participants Loading Significantly on Factor One 

Participants # of Children Years 
Homeschooling 

Previously 
attended 
public? 

Parent-Teacher 
homeschooled? 

2 1 2-5 No No 
3 3+ 5+ No No 
4 3+ 5+ No No 
5 2 5+ Yes No 
7 3+ 5+ No No 
10 3+ 5+ No No 
11 3+ 5+ Yes No 
13 3+ 5+ No No 
17 3+ 5+ No No 
25 3+ 5+ Yes No 
26 3+ 2-5 Yes No 
27 3+ 0-2 Yes No 
33 2 0-2 No No 
34 1 0-2 Yes No 
35 1 2-5 No No 
36 3+ 2-5 No No 
37 2 2-5 Yes No 
39 3+ 2-5 No No 
40 2 2-5 No No 

         
 

Table 4.5 details the sequence of statements cards for factor one participants. The 

rankings move from the most strongly agreed (z-score of 1.866) to the least strongly agreed 

(z-score of -1.935). The z-score indicates how far and in what direction a statement deviates 

from its distribution’s mean.  
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Table 4.5        
Factor One: Normalized Factor Scores 
Cards Statements Z-Scores 

15 Students should learn the skills they need to live a life that is glorifying 
to God. 

1.886 

27 An education should encourage Godly and responsible young people. 1.882 
2 A purpose of education is to develop a child’s religious beliefs and 

faith. 
1.549 

6 An education should help students understand what they believe and 
give them the confidence to defend those beliefs. 

1.478 

23 Schooling should provide the basics in math, reading literature, and 
writing. 

1.050 

30 Schooling should foster a love of learning. 1.040 
1 An education should provide a unique learning environment so that 

each child succeeds in his or her own way. 
0.965 

24 A goal of education is for students to learn how to learn. 0.648 
25 An education should provide an avenue where students can apply their 

gifts as they grow, develop, and succeed. 
0.590 

21 An education should equip students with the abilities to relate and 
communicate well with people of various ages in various surroundings. 

0.493 

14 Students should understand the past and why it’s important to us today. 0.467 
3 An education should provide students with real-world opportunities 

outside the classroom such as community work, field trips, internships, 
and missionary excursions. 

0.414 

13 Schooling should foster the desire to understand how and why things 
work the way they do. 

0.363 

12 An education should provide the skills needed for students to be able to 
critically think and make wise decisions as a member of our society. 

0.354 

5 An education should equip students with the skills and abilities to 
choose a career they enjoy. 

0.218 

26 Schooling should equip students with the skills necessary to develop 
relationships, learn to care, share, and cooperate. 

0.156 

18 Schooling should provide an environment where students can get to 
know their passions and interests, and where they can nurture those to 
make the world a better place. 

0.128 

32 Schooling should provide a place where students know that they are 
important in this world even if they struggle academically. 

-0.097 

11 Students should be taught manners and behaviors such as how to sit 
and listen. 

-0.119 

29 Schooling should teach our children to be good family members. -0.154 
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Table 4.5 Continued 

9 An education is not all about learning facts; it’s learning how to live 
your life as a decent, integral, productive member of society. 

 
-0.320 

34 An education should provide the skills necessary to acquire a job. -0.359 
8 Students should learn to recognize what’s good, what’s beautiful, and 

what’s wonderful. 
-0.417 

10 A purpose of education is to develop the necessary skills to succeed in 
the workforce, skills such as flexibility, teamwork, and collaboration. 

-0.427 

19 An education should prepare students to be ready to succeed at the 
college level. 

-0.464 

7 A goal of education is to make well-rounded individuals who know 
much about many subjects. 

-0.508 

22 An education should provide a chance for children to learn a 
worldview. 

-0.972 

31 A purpose of education is to provide the necessary skills for students to 
become contributing citizens for the common good in our society. 

-0.979 

4 An education should provide individual students an advantage in the 
job market. 

-1.188 

28 An education should promote the development of good citizens who 
support our government. 

-1.253 

16 An education should provide the path for youngsters to succeed in 
important jobs, make money, and become economically stable. 

-1.476 

17 Schooling should equip students with enough skills and knowledge to 
simply be happy. 

-1.481 

33 An education should enable students to pass tests and assessments such 
as the ACT and the SAT. 

-1.532 

20 An education should help level the playing field. -1.935 
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Figure 4.2 details a model sort for those participants who loaded significantly on 
factor one.  
 
 

   

Strongly Disagree Neither Agree Nor Disagree Strongly Agree 

-4 -3 -2 -1 0 +1 +2 +3 +4 

20 16 4 8 5 3 1 2 27 

33 17 7 9 11 12 24 6 15 

 28 22 10 18 13 25 23  

  31 19 26 14 30   

   34 29 21    

    32     

         

Figure 4.2. Factor One Model Sort 

 Table 4.6 details the highest and lowest placed cards. Those statements placed at the 

extremes of the sorting grid are most representative of factor one and those participants who 

loaded significantly. These extremes are valued highly as the most representative of factor 

one homeschoolers and their beliefs about education.  
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Table 4.6        
Factor One: High-Positive and High-Negative Statements 

Score Cards Statements 
+4 15 Students should learn the skills they need to live a life that is 

glorifying to God. 
+4 27 An education should encourage Godly and responsible young people. 
+3 2 A purpose of education is to develop a child’s religious beliefs and 

faith. 
+3 6 An education should help students understand what they believe and 

give them the confidence to defend those beliefs. 
+3 23 Schooling should provide the basics in math, reading literature, and 

writing. 
-3 28 An education should promote the development of good citizens who 

support our government. 
-3 16 An education should provide the path for youngsters to succeed in 

important jobs, make money, and become economically stable. 
-3 17 Schooling should equip students with enough skills and knowledge to 

simply be happy. 
-4 33 An education should enable students to pass tests and assessments 

such as the ACT and the SAT. 
-4 20 An education should help level the playing field. 

         
 

Almost half of the 40 participants loaded significantly on factor one. These “Higher-

Purpose Homeschoolers” placed, as the top four cards, statements dealing with religion, faith, 

and God. The group sorted statements 15, 27, 2, and 6 to the +4 and +3 side of the 

continuum. For these homeschoolers, religion and education are not separate components of 

children’s lives. Faith and education work together to build young people to worship God 

and live out his commandments. Ray (2004) and Eisenberg (2007) also noted how 

homeschoolers combine these two elements. Participant 11, when explaining her day at her 

homeschool and how she uses God’s word as part of the curriculum, stated: “We’re all here 
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first and foremost to glorify God.” These participants believe, that along with all other 

aspects of a person’s life, the higher-purpose of education should be religious.  

Participant 7 summed up her thoughts on card 15: “This is the most important part: 

The relationship with God and his commandments, his precepts, and his principles.” 

Participant 3 focused in on the word responsibility in statement 15 and connected the 

sentiment back to glorifying God: “I see a lot of times we’re encouraging a culture of 

blamers and people who are not willing to take responsibility. So, I think that’s important for 

my kids to be responsible for not only what they do well but what they mess up on. And for 

us, it goes back to who we are and who God made us to be.” Participant 13 summarized her 

views on her top cards, 15 and 2, and spoke about the higher-purpose of education: “We’re 

Christian, and I feel like their ultimate goal is to be Christ-like above anything. Whatever 

decisions they make have to be Christ centered.” 

Participant 11 paced cards 15 and 6 in the +4 column. She explained: “I really believe 

that that’s something we should teach our children simply because that’s what we’re created 

to do is glorify God. That’s why he created us.” When asked about how homeschooling 

fulfills these purposes, she stated: “Seeing that Christ is supposed to be the center of what 

we’re doing, he should be in everything. That includes every subject, you know, I train them 

to pray, even before each subject.” 

Participant 10 chose statements 27 and 6 as her top two cards. She combined her 

thoughts on both cards: “For our family, encouraging our children to know about who they 

are and who God is in their lives is important to us. And, we want them to understand that 
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through him they can do anything, and, we have a strong faith and belief that if you keep 

Him first, all things are possible.” 

Participant 33 placed cards 2 and 27 on the +4 column. Regarding statement 2, she 

stated: “We believe that all wisdom and knowledge begins with the Lord. Therefore the 

purpose of education should first develop a child’s knowledge and understanding of our 

beliefs and faith. The Bible is the foundation of all knowledge, understanding, and wisdom.” 

For card 27, she added: “This would be the fruits grown from an education founded in 

biblical wisdom and training. This would be a reflection of a character developed.” 

Higher-Purpose Homeschoolers also believe that an education should provide the 

basics like math, reading, and writing. Participant 4 stated: “Schooling should provide the 

basics and then from there you can choose what should be taught.” These homeschoolers 

believe that each child should receive a basic education in skills such as reading, writing, and 

math, and then follow their own passions for advanced curriculum studies.  

The Higher-Purpose Homeschoolers sorted cards 30, 1, 24, and 25 in the +2 and +3 

columns. All four of these cards deal with learning in an individualized way, learning how to 

learn, and fostering a love of learning. Other researchers have found this belief in 

individualized instruction (Anthony, 2009; Vaughn, 2003; Wagner, 2008). Participant 25, 

when describing her top two choices, cards 30 and 24, stated: “If the students love to learn, 

they will continue learning throughout their lives,” and added “Children who learn how to 

learn, can do anything they set their minds to do.” These homeschoolers believe that if their 

children learn how to learn, love learning, and are educated in an individual manner, they 

will have fulfilled the purposes of education.  
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On the negative side of the continuum, participants sorted statements 28, 16, 17, 33, 

and 20 into the lowest slots. Unlike the four top cards whose content all revolved around the 

common themes of God, faith, and beliefs, these lowest five cards of factor one took aim at 

societal ideas of government, happiness, economic greed, and leveling the playing field. 

Participant 34 sorted card 20 into the -4 column. She explains her distaste of  the 

sentiment expressed in statement 20: “I do not believe this to be true. Each child is different 

and each child should have the opportunity to learn as others do but some children do not get 

it. We are all equal, but each person, each child learns differently.” 

These homeschoolers hesitate to educate students for the purpose of supporting our 

government. Participant 2 stated she had difficulty placing this card because “we want our 

kids to be good citizens, and we should support our government. The hard part is realizing 

our government doesn’t always deserve our support, such as during the financial crisis.” This 

tension between raising citizens and blindly supporting our government came through during 

the interviews from a few participants. Participant 13 expressed this concern: “I don’t want 

them to break the law. But supporting the government is hard. I have a hard time supporting 

a liberal government.” A cooperative member mentioned: “I, personally, don’t support our 

government right now. We have come so far away from what God intended” (Participant 35). 

The Higher-Purpose Homeschoolers do not educate their children at home to prepare 

them to take tests such as the ACT and SAT, and they do not attempt to fulfill the goal of 

creating youngsters who will succeed in making money. Participant 10 explained that if she 

focused on worldly purposes like these, “… then their priorities would be out of whack.” She 

continued: “I want them to have those things to survive on this earth, but I don’t want them 
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to make those things such a priority.” Cogan (2010) noted an increase in the number of 

homeschoolers taking college-entrance exams, although they may still focus on other 

purposes. Participant 13 pondered: “I feel that my children should go to college. So that’s 

hard not to strongly agree. But, if they’re not college material, I should respect that and be 

okay with that.” Participant 35, when addressing both these statements, concluded: “We are 

called to pursue the Lord and He will direct our paths.” Participant 5 placed statements 33 

and 28 in the -4 column. She quipped: “Not all kids are going to be able to go on to higher 

education. So, to teach to the test, dumps a whole bunch of kids behind.” When discussing 

statement 28 and how education should develop citizens who support our government, she 

stated: “Our kids need to develop, not be put into a mold. They need to learn and build a 

government, not the other way around.” 

These homeschoolers also did not agree with stated purpose of card 17: a goal of 

education is to make one happy. Many interpreted happiness as a synonym for worldliness 

and seeking instant gratification in this life. Participant 4 stated: “That’s not my goal to make 

them happy. My goal is to make them well-rounded, Christian young men.”  She continued: 

“Happiness is not the goal; to get to Heaven is the goal and that doesn’t happen by just being 

happy. You have to sacrifice and you have to work and you have to acknowledge everybody 

else. It’s not just about you.” A participant with three or more children added: “It’s not about 

happiness, it’s about joy. True joy comes from serving other people” (Participant 7). 

Participant 10 brought the concept of happiness back to God: “I want them to be on the path 

that God wants them to be, and all those things will follow.” She added: “You know, these 

are worldviews that people have that are certainly not Godly. They’re teaching people you 
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need to do things to be happy. It’s not about being happy because we’re here for other 

people.” 

Finally, the Higher-Purpose Homeschoolers did not agree with leveling the playing 

field as a main purpose of education. Some critics of homeschoolers portray this group as 

selfish and working against the common good (Lubienski, 2000; Reich 2002). Yet, these 

homeschoolers see leveling the playing field not as a celebration of equity but as detrimental 

to the individual who is endowed with individual talents and strengths from God. A former 

public school teacher stated: “Public schools cannot accommodate all children and the 

differences to help each child become all that they can be. It is more of a watering down of 

society so that everyone is less that they can be” (Participant 33).  She added: “Every person 

has unique gifts, talents, and abilities. You cannot level the playing field, and if you try, you 

are holding some children back so that others can catch up.” 

In conclusion, the Higher-Purpose Homeschoolers educate their children at home as 

an act of worship. These participants do not see a separation between education and faith. 

Their purpose, in education and in life, is not to fulfill worldly goals and aspirations, but to 

fulfill the promises of God. They are preparing their children to fulfill a higher purpose. 

Gaither (2009) noted similar purposes when he outlined the history of homeschooling and the 

idealogues who educated as an act of worship. 

Factor Two: The Independent-Humanist Homeschoolers. 

Fourteen participants loaded significantly at the p<.01 level on factor two. These 

participants shared similar views about the purpose of education. Table 4.7 describes the sub-

group characteristics of those participants loading strongly on factor two. 
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Table 4.7        
Participants Loading Significantly on Factor Two 

Participants # of Children Years 
Homeschooling 

Previously 
attended 
public? 

Parent-Teacher 
homeschooled? 

6 3+ 5+ No No 
15 3+ 2-5 Yes No 
20 2 5+ No No 
21 3+ 5+ Yes No 
22 2 0-2 Yes No 
23 2 5+ No No 
24 1 0-2 Yes No 
25 3+ 5+ Yes No 
28 2 2-5 Yes No 
29 1 2-5 Yes No 
30 3+ 0-2 No Yes 
31 2 2-5 No No 
38 2 2-5 No No 
40 2 2-5 No No 

         
 

 Table 4.8 outlines the participants’ placement of statements cards for factor two from 

the most strongly agree to the least strongly agree. The rankings move from the highest score 

(z-score of 1.983) to the lowest score (z-score of -1.654). The z-score indicates how far and 

in what direction a statement deviates from the distribution’s mean. 

Table 4.8        
Factor Two: Normalized Factor Scores 
Cards Statements Z-Scores 

30 Schooling should foster a love of learning. 1.983 
12 An education should provide the skills needed for students to be able to 

critically think and make wise decisions as a member of our society. 
1.863 

24 A goal of education is for students to learn how to learn. 1.686 
13 Schooling should foster the desire to understand how and why things 

work the way they do. 
1.255 
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Table 4.8 Continued 

9 An education is not all about learning facts; it’s learning how to live 
your life as a decent, integral, productive member of society. 

1.104 

18 Schooling should provide an environment where students can get to 
know their passions and interests, and where they can nurture those to 
make the world a better place. 

0.916 

25 An education should provide an avenue where students can apply their 
gifts as they grow, develop, and succeed. 

0.798 

21 An education should equip students with the abilities to relate and 
communicate well with people of various ages in various surroundings. 

0.605 

1 An education should provide a unique learning environment so that 
each child succeeds in his or her own way. 

0.559 

10 A purpose of education is to develop the necessary skills to succeed in 
the workforce, skills such as flexibility, teamwork, and collaboration. 

0.533 

14 Students should understand the past and why it’s important to us today. 0.477 
3 An education should provide students with real-world opportunities 

outside the classroom such as community work, field trips, internships, 
and missionary excursions. 

0.472 

23 Schooling should provide the basics in math, reading literature, and 
writing. 

0.429 

7 A goal of education is to make well-rounded individuals who know 
much about many subjects. 

0.413 

5 An education should equip students with the skills and abilities to 
choose a career they enjoy. 

0.222 

6 An education should help students understand what they believe and 
give them the confidence to defend those beliefs. 

0.180 

19 An education should prepare students to be ready to succeed at the 
college level. 

0.013 

26 Schooling should equip students with the skills necessary to develop 
relationships, learn to care, share, and cooperate. 

-0.015 

31 A purpose of education is to provide the necessary skills for students to 
become contributing citizens for the common good in our society. 

-0.050 

22 An education should provide a chance for children to learn a 
worldview. 

-0.054 

32 Schooling should provide a place where students know that they are 
important in this world even if they struggle academically. 

-0.116 

34 An education should provide the skills necessary to acquire a job. -0.333 
16 An education should provide the path for youngsters to succeed in 

important jobs, make money, and become economically stable. 
-0.404 

8 Students should learn to recognize what’s good, what’s beautiful, and 
what’s wonderful. 

-0.432 

17 Schooling should equip students with enough skills and knowledge to 
simply be happy. 

-0.525 
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Table 4.8 Continued 

4 An education should provide individual students an advantage in the 
job market. 

-0.549 

33 An education should enable students to pass tests and assessments such 
as the ACT and the SAT. 

-0.992 

29 Schooling should teach our children to be good family members. -1.080 
11 Students should be taught manners and behaviors such as how to sit 

and listen. 
-1.394 

20 An education should help level the playing field. -1.414 
28 An education should promote the development of good citizens who 

support our government. 
-1.429 

15 Students should learn the skills they need to live a life that is glorifying 
to God. 

-1.446 

2 A purpose of education is to develop a child’s religious beliefs and 
faith. 

-1.618 

27 An education should encourage Godly and responsible young people. -1.654 
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Table 4.9 lists the highest and lowest placed cards. These statements placed at the 

extremes of the sorting grid are most representative of factor two and those participants who 

loaded significantly on it. 

Table 4.9        
Factor Two: High-Positive and High-Negative Statements 

Score Cards Statements 
+4 30 Schooling should foster a love of learning. 
+4 12 An education should provide the skills needed for students to be able 

to critically think and make wise decisions as a member of our 
society. 

+3 24 A goal of education is for students to learn how to learn. 
+3 13 Schooling should foster the desire to understand how and why things 

work the way they do. 
+3 9 An education is not all about learning facts; it’s learning how to live 

your life as a decent, integral, productive member of society. 
-3 20 An education should help level the playing field. 
-3 28 An education should promote the development of good citizens who 

support our government. 
-3 15 Students should learn the skills they need to live a life that is 

glorifying to God. 
-4 2 A purpose of education is to develop a child’s religious beliefs and 

faith. 
-4 27 An education should encourage Godly and responsible young people. 
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Figure 4.3 details the model sort of participants loading significantly on factor two. 

   
Strongly Disagree Neither Agree Nor Disagree Strongly Agree 

-4 -3 -2 -1 0 +1 +2 +3 +4 

2 15 4 8 5 3 1 9 12 

27 20 11 16 6 7 18 13 30 

 28 29 17 19 10 21 24  

  33 32 22 14 25   

   34 26 23    

    31     

         
Figure 4.3. Factor Two Model Sort 

Participants who loaded strongly on factor two rated those statements highly that 

expressed how fostering a love of learning, critical thinking, learning how to learn, 

understanding how the world works, and becoming a productive member of society are 

important goals and purposes of education. These “Independent-Humanist Homeschoolers” 

sorted statements 30, 12, 24, 13, and 9 on the +3 and +4 side of the continuum. Participants 

offered varied explanations as to why they believe these purposes of education are important.  

The Independent-Humanist Homeschoolers strive to create children who can be 

independent thinkers and learners. This motivation to create thinkers corresponds to the 

school-home partnerships that Lines (2000) visited and saw deep, thoughtful, creative student 

work. The top three cards, 30, 12, and 24, all speak about learning how to learn, loving to 

learn, and thinking critically. Participant 25, when discussing a love of learning, stated: “This 
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is one of the most important aspects of an education.” A participant with three children in 

college and one in high school added: “I want my children to feel comfortable picking up a 

book and being comfortable asking questions” (Participant 21). She went on to discuss the 

importance of knowing how to learn with a passion: “Even if your kid knows a lot, but can’t 

acquire new knowledge quickly. Maybe they don’t like the experience of acquiring new 

knowledge, you’re a non-starter in college.” Participant 6 summed up her feelings about card 

12 and the ability to critically think: “I just think that’s our ultimate goal for our boys.” 

These homeschoolers believe that the best way to create independent thinkers is to 

differentiate and individualize education for each child (Erickson, 2005; Stevens, 

2008;Vaughn, 2008). Statements 18, 25, and 1 all speak of the notion of education building 

from a child’s individual gifts and talents within a unique learning environment. These 

statements were placed in the +2 column. Participant 18 related: “We can speed it up or slow 

it down based on their needs. If there’s something they’re interested in, we can pursue that.” 

A participant in her own home added: “I think that’s what life’s about, people being able to 

figure out what they’re good at and what they enjoy because then they will be successful” 

(Participant 31). Participant 22, in referring to the public schools and the lack of 

individualized instruction, stated: “They just need to get out of the way, just get out of my 

kid’s way. Don’t give them that stupid multiple-choice test. You know, give them the books, 

give them the notes and help them. But, don’t have them just memorize theorems when they 

could be enjoying learning.” 

 Participant 31 commented on the highest ranked statement, card 30: “I think that 

people can really succeed in life if they love learning and they’re willing to keep learning 
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through their life. Rather than the goal of getting a degree or finishing college, to have a love 

of learning so that you continue learning throughout your life and enjoy it.” A participant 

with a high-school age daughter added: “Schooling should embody a love of learning, it 

should flow effortlessly from the child as a natural scientist, mathematician, talker, and 

reader. It should be as lovely to the child as the air she breathes” (Participant 29). 

A participant with two younger daughters placed card 12 in the +4 column: “I think 

that if you can think critically, you can succeed in many other of these areas. So, I think that 

flows over into treating people well, becoming a good citizen, being able to get a good job 

and supporting yourself, and being nice to people” (Participant 23). 

Participant 20 commented on card 24: “If we can teach kids how to learn then they 

will be able to take the next steps on their own.” A parent-teacher new to homeschooling 

added this interpretation: “I think the most important thing is teaching people how to learn 

because you can’t do everything you want with a student in the classroom or the home. You 

send your kids out of the home at twenty-one and they need to know how to learn, 

particularly in the world today because things change and they need to know how to get new 

information. You don’t know anymore what your life’s going to be like” (Participant 22). 

Regarding card 13, participant 24 stated: “If you have a curious mind, working this 

hard, you can keep that mind learning and curious. We actually had her in public school in 

kindergarten through second grade, but we started to see her love of learning wavering.” 

Participant 22 placed statement 9 in her top two choices: “We have to live in a society 

and what might be good for me as an individual, might not be good for the group. So, I do 
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think that’s something. Part of why we want people to be critical thinkers and use this 

information and be good communicators is because they have to interact with people.” 

On the negative side of the continuum, participants sorted statements 20, 28, 15, 2, 

and 27 into the lowest slots. Participants loading strongly on factor two shared their dislike of 

cards 20 and 28 with those participants on factor one. But, unlike those participants loading 

significantly on factor one, these participants felt strongly against the statements concerned 

with God, religion, and faith.  

Participant 15 commented about statement 20: “I guess the level of the playing field 

just seemed negative right off the bat just because everybody’s so individually different. I 

think we’re not supposed to fit the average.” A participant with three daughters added: “The 

phrase ‘level the playing field’ means bring the ones that are higher down to the lowest 

common denominator, which is basically dumbing down everybody” (Participant 30). 

These homeschoolers believes in the power of the individual, with an individualized 

education, who can critically think (Ray, 2000). In regards to card 20, Participant 25 stated: 

“Each of us has different natural abilities, different strengths and weaknesses, and I see that 

as a very positive thing. There is no reason to hold one child back in math because he is 

ahead of his peers, just so the ‘playing field’ will be level. Let him instead go as far as he 

can, and also use his strengths to help those who are behind. Rather, I believe we should 

encourage children to pursue their interests and strengths as far as they can, while also 

helping them to become stronger where they are weak.” Participant 21 took offense to the 

phrase “support the government” and added: “We’ve seen this in Germany before.” 
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Unlike the Higher-Purpose Homeschoolers, the Independent-Humanist 

Homeschoolers do not educate their children for religious reasons. Statement cards dealing 

with God and faith were sorted as the bottom three cards. These same anti-religious 

sentiments were expressed by early homeschoolers (Gaither, 2009). A Buddhist participant 

noted: “Since we’re not religious, what I hold my kids to is can you live with yourself” 

(Participant 21). Other participants loading in this factor believed that education and religion 

were two separate facets of a child’s life. Participant 22 stated when speaking of the 

religious-themed cards: “I just don’t think they belong in system of education. Now, if you’re 

a religious family, then you need to find ways to convey that information. Usually that’s not 

conveyed in an educational way.” A mother of three boys added that she wanted her children 

to critically question their religion so faith becomes their own: “We want them to ask those 

questions while they’re at home so at least they’ve already challenged their beliefs in a safe 

environment” (Participant 6). 

Interestingly, statement 6 states that the purpose of education is for students to 

understand their own beliefs and give them the confidence to defend those beliefs. This card 

was placed at 0 on this factor, as opposed to the religious statements on cards 15, 2, and 27, 

which were placed at -3 and -4. These homeschoolers did not interpret the word “beliefs” as 

applying to religion and faith as did the Higher-Purpose Homeschoolers. Also, the 

Independent-Humanist Homeschoolers placed card 22 in the 0 column. This cards states that 

a purpose of education is for students to learn a worldview. These two cards, although some 

may interpret them to be religious in nature, were given a much higher score.  
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Regarding statement 2, a veteran homeschooler explained: “To develop a child’s 

religious beliefs is a parent’s job not an educator’s job” (Participant 20). Participant 23 

added: “I separate out religious education and academic education. I don’t integrate a big 

Christian perspective in our homeschool. I put that aside and I think that the religious beliefs 

and education come in a different avenue.” 

Participant 21 took offense at statement 28: “I want my kids to support the 

government not because they love it, but that the government is serving them the way they 

want it to. Being a good follower is not always good. You follow things because you 

understand them and you want them to represent you. You don’t want to follow like a 

fascist.” Participant 28 echoed this fear: “Well, you don’t want everyone to blindly support 

our government because then the government almost dictates over the people. It takes away a 

great deal of personal freedom to have people blindly following any one group.” 

Participant 24 placed cards 15 and 27 on the -4 column. She stated: “we don’t 

homeschool for religious purposes. And, at least living in North Carolina, I know there are a 

lot of people who do that and it works for them. We actually found there to be a little bit too 

much Christian infiltration in the public schools.” Participant 29 added this about statement 

27: “The definition of godly in my home is not a biased prescription allegedly derived from 

the Bible. Godly in my home is an openness, awareness, and an awe of the mystery of life in 

the universe informed by the discoveries in natural science.” 

In conclusion, Participants who loaded significantly on factor two favored statements 

that focused on learning, critical thinking, and becoming a productive member of society. 

They educate their children at home to provide an individualized education in order to 
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prepare critical thinkers. They believe in an education that nurtures the individual strengths 

of their children. They tended to sort those cards with religious sentiments lower on the 

continuum, either not believing in combining religion and education, or they are simply not 

religious. The Independent-Humanist Homeschoolers also do not agree with statements about 

supporting our government and leveling the playing field.  

Factor Three: The Whole-Child Homeschoolers. 

17 participants loaded significantly at the p<.01 level on factor three. Table 4.10 

describes the sub-group characteristics of those participants loading strongly on factor three. 

Table 4.10        
Participants Loading Significantly on Factor Three 

Participants # of Children Years 
Homeschooling 

Previously 
attended 
public? 

Parent-Teacher 
homeschooled? 

1 3+ 0-2 No No 
2 1 2-5 No No 
6 3+ 5+ No No 
9 3+ 5+ Yes No 
10 3+ 5+ No No 
12 2 5+ No No 
14 3+ 2-5 Yes No 
15 3+ 2-5 Yes No 
17 3+ 5+ No No 
18 2 5+ No No 
19 3+ 5+ Yes No 
26 3+ 2-5 Yes No 
27 3+ 0-2 Yes No 
32 3+ 5+ Yes No 
34 1 0-2 Yes No 
35 1 2-5 No No 
37 2 2-5 Yes No 

         
 



EDUCATIONAL BELIEFS OF HOMESCHOOLERS  122 
 
 

Table 4.11 outlines the statement cards for factor three from the most strongly agree 

to the least strongly agree. The rankings move from the highest score (z-score of 1.997) to 

the lowest score (z-score of -1.995). The z-score indicates how far and in what direction a 

statement deviates from the distribution’s mean. 

Table 4.11        
Factor Three: Normalized Factor Scores 
Cards Statements Z-Scores 

15 Students should learn the skills they need to live a life that is glorifying 
to God. 

1.997 

12 An education should provide the skills needed for students to be able to 
critically think and make wise decisions as a member of our society. 

1.519 

18 Schooling should provide an environment where students can get to 
know their passions and interests, and where they can nurture those to 
make the world a better place. 

1.435 

9 An education is not all about learning facts; it’s learning how to live 
your life as a decent, integral, productive member of society. 

1.348 

1 An education should provide a unique learning environment so that 
each child succeeds in his or her own way. 

0.960 

31 A purpose of education is to provide the necessary skills for students to 
become contributing citizens for the common good in our society. 

0.860 

30 Schooling should foster a love of learning. 0.777 
27 An education should encourage Godly and responsible young people. 0.770 
13 Schooling should foster the desire to understand how and why things 

work the way they do. 
0.755 

32 Schooling should provide a place where students know that they are 
important in this world even if they struggle academically. 

0.749 

24 A goal of education is for students to learn how to learn. 0.700 
3 An education should provide students with real-world opportunities 

outside the classroom such as community work, field trips, internships, 
and missionary excursions. 

0.662 

25 An education should provide an avenue where students can apply their 
gifts as they grow, develop, and succeed. 

0.607 

6 An education should help students understand what they believe and 
give them the confidence to defend those beliefs. 

0.410 

22 An education should provide a chance for children to learn a 
worldview. 

0.320 

14 Students should understand the past and why it’s important to us today. 0.292 
21 An education should equip students with the abilities to relate and 

communicate well with people of various ages in various surroundings. 
0.257 
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Table 4.11 Continued 

26 Schooling should equip students with the skills necessary to develop 
relationships, learn to care, share, and cooperate. 

0.087 

10 A purpose of education is to develop the necessary skills to succeed in 
the workforce, skills such as flexibility, teamwork, and collaboration. 

-0.167 

23 Schooling should provide the basics in math, reading literature, and 
writing. 

-0.292 

29 Schooling should teach our children to be good family members. -0.357 
7 A goal of education is to make well-rounded individuals who know 

much about many subjects. 
-0.465 

8 Students should learn to recognize what’s good, what’s beautiful, and 
what’s wonderful. 

-0.549 

34 An education should provide the skills necessary to acquire a job. -0.641 

5 An education should equip students with the skills and abilities to 
choose a career they enjoy. 

-0.665 

11 Students should be taught manners and behaviors such as how to sit 
and listen. 

-0.774 

28 An education should promote the development of good citizens who 
support our government. 

-0.893 

4 An education should provide individual students an advantage in the 
job market. 

-0.979 

2 A purpose of education is to develop a child’s religious beliefs and 
faith. 

-1.045 

16 An education should provide the path for youngsters to succeed in 
important jobs, make money, and become economically stable. 

-1.387 

33 An education should enable students to pass tests and assessments such 
as the ACT and the SAT. 

-1.391 

19 An education should prepare students to be ready to succeed at the 
college level. 

-1.421 

20 An education should help level the playing field. -1.482 
17 Schooling should equip students with enough skills and knowledge to 

simply be happy. 
-1.995 
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Table 4.12 lists the highest and lowest valued statements. The statements placed at 

the extremes of the sorting grid are most representative of factor three beliefs. 

Table 4.12        
Factor Three: High-Positive and High-Negative Statements 
Score Cards Statements 

+4 15 Students should learn the skills they need to live a life that is 
glorifying to God. 

+4 12 An education should provide the skills needed for students to be able 
to critically think and make wise decisions as a member of our 
society. 

+3 18 Schooling should provide an environment where students can get to 
know their passions and interests, and where they can nurture those to 
make the world a better place. 

+3 9 An education is not all about learning facts; it’s learning how to live 
your life as a decent, integral, productive member of society. 

+3 1 An education should provide a unique learning environment so that 
each child succeeds in his or her own way. 

-3 16 An education should provide the path for youngsters to succeed in 
important jobs, make money, and become economically stable. 

-3 33 An education should enable students to pass tests and assessments 
such as the ACT and the SAT. 

-3 19 An education should prepare students to be ready to succeed at the 
college level. 

-4 20 An education should help level the playing field. 
-4 17 Schooling should equip students with enough skills and knowledge to 

simply be happy. 
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Figure 4.4 details the model sort of those participants loading significantly on factor 

three. 

   

Strongly Disagree Neither Agree Nor Disagree Strongly Agree 

-4 -3 -2 -1 0 +1 +2 +3 +4 

17 16 2 5 10 3 13 1 12 

20 19 4 7 14 6 27 9 15 

 33 11 8 21 24 30 18  

  28 29 22 25 31   

   34 23 32    

    26     

         
Figure 4.4. Factor Three Model Sort 

 

Participants who loaded significantly on factor three chose statements that expressed 

how glorifying God, becoming a member of society, and learning in a child’s unique way 

were important as purposes of an education. These “Whole-Child Homeschoolers” sorted 

statements 15, 12, 18, 9, and 1 to the +4 and +3 side of the continuum. Participants offered 

explanations for placing these statements so high: a life focused on God, contributing to 

society, and learning about yourself to learn in individual ways.    

The Whole-Child Homeschoolers believe that education should prepare young people 

to glorify God. As 75% of homeschoolers regularly attend a religious service (Ray, 2005), 

this sentiment corresponds to the findings of other studies. Participants placed card number 
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15 at +4.  Participant 12’s thoughts were representative of many of the homeschoolers 

loading on this factor: “The chief end of man is to enjoy and glorify God forever. I believe 

that. What would their lives be like if they weren’t doing this to glorify him?” Participant 34 

sorted statement 15 to the highest column: “We believe that the word of God is truth and it 

states that all we do should glorify God. So children need to learn that even if they don’t get 

the best grade, as long as they try to glorify God in all they do then that is just fine.” A 

participant sorting at a cooperative stated: “Everything they do should help them acquire the 

skills they need to live Godly lives” (Participant 9). But, interestingly, the Whole-Child 

Homeschoolers did not place the other three religious themed statements as high.  

Statement 27 stated that an education should encourage Godly and responsible young 

people. These homeschoolers scored that as a +2. They placed card 6, education should help 

children understand their beliefs, on the +1 column. Finally, they placed card 2, an education 

should develop a child’s religious beliefs and faith, on the -2 column. So, the four religiously 

themed cards were spread from the +4 column to the -2 column. Participant 9, who placed 

card 15 on the +4 and placed card 6 on the -4, explained her decision: “I disagree with that 

one because it’s not education’s job to do that. Developing a religious belief and faith is what 

we do as a family, not necessarily compartmentalized into the school hours.” The Whole-

Child Homeschoolers separate an education from religion. They do homeschool to help their 

children learn to lead Godly lives, but they consider that separate from religion and faith 

development.  

The Whole-Child Homeschoolers placed card 12, a statement about developing 

critical thinkers, on the +4 column. These homeschoolers believe that education should 
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develop thinkers who not only can understand problems and answers, but also the process of 

learning. A home educator in her own home stated: “If you can think a certain way, you can 

answer the questions. I just want my kids to think critically and glorify God, because if they 

can, their lives will be rich and full” (Participant 12). She continued: “The ability to think 

critically separates rational and irrational people in my mind. If people were able to think 

critically about current events that are happening you would have a good understanding of 

them. I think how different our government would be, how our society would be, how our 

debt level would be, how we treat children in general. Everything would be vastly different.” 

For the Whole-Child Homeschoolers, raising children who will positively, and 

uniquely, impact our society and our world is important. Ray (2005) also noted this sentiment 

when studying adults who were homeschooled. The Whole-Child Homeschoolers placed 

cards 18, 9, and 1 in the +3 column. Card 9 states that a purpose of education is to provide 

instruction on how to live a life as a decent, integral, productive member of society; card 18 

states that an education should provide an environment where students can get to know their 

passions and interest to make the world a better place; and card 1 states that education should 

provide a unique environment so that each child succeeds in his or her own way. This is not 

selfish individualism for these homeschoolers. They are concerned about how well their own 

children will function in the world for the child and world’s sake.  

Participant 1 valued statement 18 at a +4: “They’re in an environment that we can see 

what they’re passionate about and what they’re interested in, and then we can do more things 

educationally to excite those passions and interests.” A veteran homeschooler noted: “I think 

homeschoolers are going to have a huge impact on our society in the next twenty years in the 
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political arena. I think that because they have learned and participated in all the things we do 

as a home school, including following their passions such as the study of politics and history” 

(Participant 9). Participant 18 sorted card 1 to the +4 column: “What a unique learning 

environment means to me is that each of my two children are going to learn in their own way 

based on their strengths and weaknesses academically and their personalities.” 

On the negative side of the continuum, the Whole-Child Homeschoolers placed cards 

16, 33, 19, 17, and 20 at the -3 and -4 columns. These cards address the themes of 

performing well on tests, succeeding at the college level, leveling the playing field, 

happiness, and making money with a focus on the individual rather than on the world around 

them.  Participant 32 stated: “We are so worked up about success and making money. That is 

one of the reasons we are in this financial situation we are all facing presently.” Participant 

19 added pragmatically: “Yes, they need to be prepared for the ACT and SAT too, but I 

know we only have a certain amount of time during the day.” An Apex cooperative member 

stated: “An education is not about getting a good job so you can get a high paying job. It goes 

back to the skills and gifts you have been equipped with and you have been blessed with by 

your creator” (Participant 18). She added: “Education is preparing them to be a good citizen 

and be responsible.” For these homeschoolers, an education and success in life is not 

measured in selfish terms such as accolades, degrees, or salaries. They are preparing children 

to help our society and our world by using their own individual gifts.  

Participant 17 disagreed with statement 16 as a purpose of education: “I don’t sit 

there and think that the whole reason I’m doing this today is so that in fifteen years from now 

my kids are going to have really high paying jobs and drive a fancy car and have a big 
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house.” A cooperative member added: “This card puts a lot of emphasis on money and 

having a job, which those things are good. But, I want my kids to understand that there’s 

more to life than going to a job and focusing on being successful” (Participant 10). 

Commenting on card 33 and 17 together, participant 2 noted: “These statements mean 

that there is no value placed on what is most important to me and that is glorifying God. 

Instead, these statements are all about getting ahead or just doing what makes you happy by 

getting what you want.” A cooperative member added this about statement 33: “Passing the 

ACT and SAT. It’s like granted that you want them to do that, but that’s not the purpose of 

education” (Participant 18). 

Participant 1 placed statement 19 on the -4 column: “I don’t think all children need to 

be ready to succeed at the college level when they graduate. I think we have grossly over-

estimated that every individual should go to college, so what we’re doing is dumbing down 

college to make it meet the needs of all the high school students.” Participant 15 added: “I 

don’t think everyone is cut out for the traditional college, and the public schools are training 

everyone to go to college. I think maybe that’s where we’ve gone wrong. Not that college is 

not important to me, but I don’t think that’s the whole purpose of education or a measure of 

success.” 

As with other factor groups, the Whole-Child Homeschoolers did not agree with 

using education to level the playing field, statement 20. Participant 12 stated: “We have done 

great things in the past; our nation has done great things; individuals have done great things 

and there’s nothing wrong with that. I don’t like the idea of people thinking we should all be 

equal.” These homeschoolers believe that each child is endowed with individual gifts that 
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should be nourished. Participant 15 explained: “What I hope I can give my children is to 

think outside the box and not be so rigid about what they need to know and do. Let them 

follow their passions.” Their aversion to leveling the playing field is not to enable their 

children to surpass less fortunate children, but to allow all children the chance to use their 

individual gifts, interests and passions to succeed in individual ways. Erickson (2005) also 

noted homeschoolers’ negative feelings about equalizing groups of children. Participant 10 

quipped: “I don’t want everybody to have the same intellect, which if you teach to the middle 

of the road, you could end up with that. You never foster kids who are truly talented, you 

never help these folks who are stuck on the end. Individuals should strive for greatness.”  

The Whole-Child Homeschoolers placed card 17 on the -4 column. This card states 

that an education should equip students with enough skills and knowledge to be happy. 

Participant 12 took offense: “I don’t want my kids to just settle for simple being happy. I 

want them to learn and love learning their whole life, and grow, and be great.” She added: “I 

think it’s irrational to think that happiness comes out of a thing or doing something.”  

Participant 19 stated: “If students are doing what they are gifted at and enjoy, they will be 

happy. I don’t think education is about making them happy because not everything you will 

do in life will be pleasurable.” She continued: “I don’t think education is about making them 

happy because not everything they do in life will be pleasurable.” Participant 9 agreed: 

“That’s not really what life is about for us, just to be happy. I mean, it’s good to be happy, 

but our focus is not just to go out and look for ways to make us happy. Our focus should be 

to serve others, and in that, you gain joy.” 
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In conclusion, participants who loaded significantly on factor three favored 

statements that spoke to glorifying God, critically thinking, nurturing a child’s interests and 

passions, and supporting society. The Whole-Child Homeschoolers heartily believe in 

creating critical thinkers through an individualized education. An individual education is not 

aimed at selfish ends but rather creating young people who can be responsible and help our 

society and our world. Lubienski writes “…the individual has responsibilities regarding the 

education of the community and the sustenance of the common good” (2000, p. 208). These 

homeschoolers would agree to that notion with the caveat that the term “community” be 

defined as a family. On the negative side of the spectrum, these home educators tended to 

sort low cards that expressed the importance of making money, going to college, leveling the 

playing field, and striving to simply be happy.  

Factors One and Three: A High Correlation 

 As noted above, factors one and three share a .60 correlation. For an analysis of the 

subtle differences between these two groups, I compared the model sorts of both factors. 

Many of the statements were placed similarly on the grid. Yet, six statements were placed by 

participants at least three columns apart from one another. The chart below outlines the six 

statements that were most disagreed upon by the two groups. All the other 28 statements 

were within two columns when comparing placements. 
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Table 4.13        
Differing Statements between Factors One and Three 

Card Statement Factor 1 
Values 

Factor 3 
Values 

2 A purpose of education is to develop a child’s 
religious beliefs and faith. 

+3 -2 

9 An education is not all about learning facts; it’s 
learning how to live your life as a decent, integral, 
productive member of society. 

-1 +3 

12 An education should provide the skills needed for 
students to be able to critically think and make wise 
decisions as a member of our society. 

+1 +4 

18 Schooling should provide an environment where 
students can get to know their passions and interests, 
and where they can nurture those to make the world 
a better place. 

0 +3 

23 Schooling should provide the basics in math, reading 
literature, and writing. 

+3 0 

31 A purpose of education is to provide the necessary 
skills for students to become contributing citizens 
for the common good in our society. 

-2 +2 

         
 

Consensus Statements  

Certain statements were agreed or disagreed upon by participants loading on all three 

factors. These consensus statements are not distinguished between any pair of factors. The 

table below outlines the consensus statements.  
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Table 4.14        
Consensus Statements 

Statements Factor 1 Values Factor 2 Values Factor 3 Values 
1 2 2 3 
3* 1 1 1 
8* -1 -1 -1 
14* 1 1 0 
21* 1 2 3 
25* 2 2 1 
26* 0 0 0 
28 -3 -3 -2 
34* -1 -1 -1 

         
Note. All listed statements are non-significant at p>.01, and those with * are also non-
significant at p>.05. 
  

Participants agreed about card 1 which states that a purpose of education is to provide 

a unique learning environment so each student succeeds in his or her own way. Research 

completed by Carlson (2009) and Stevens (2001) confirms how homeschoolers strive to use 

diverse, alternative methods.  Participants across all three factors placed this on the +2 

column or above. Another card scoring highly on all three factors was statement 25. The card 

scored at a +2 on two factors and a +1 on the other. It states that the purpose of education is 

to provide a unique learning environment where students can apply their gifts as they grow 

and succeed. During the post-sort interviews, participants used words such as 

“idiosyncrasies,” “strengths and weaknesses,” and “individual interests” to describe the 

learning environment they strive to provide. This push for an individual arena where students 

can become a unique person is part of homeschooling history in the United States (Carper & 

Hunt, 2007; Stevens, 2003). Homeschooling is, after all, a repudiation of the mass production 
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models of the public schools (Hill, 2000). Homeschoolers do believe that the individual must 

be developed to support the whole society. This contradicts the notion of some critics of 

homeschooling who see the power of education en masse (Lubienski, 2003). Participant 19 

stated her support for card 25: “I think that if they know their gifts they will be productive 

members of society and be successful in whatever they do.” Homeschoolers believe that the 

individual must be the focus of education. Ray (2000) noted this sentiment when studying 

homeschooler beliefs.  

Participants mildly agreed on cards 3, 14, and 21 and placed them on the positive side 

of the spectrum. These cards represent the belief in preparing students with real-world 

experiences, understanding history, and relating well with others. Participants were united in 

their neutral feelings for card 26 about preparing students with skills such as caring and 

cooperating. On the negative side, participants agreed on a mildly negative placement of 

cards 8 and 34. Card 8 expressed the purpose of an education as the ability to recognize 

what’s good and beautiful in our world. Card 34 explained that the purpose of an education 

was to prepare students to acquire a job.  

The 40 participants also agreed on statement 28. This card states that education 

should help create good citizens who support our government. Participants ranked this card at 

a -2 and -3 level. As previous research states, homeschoolers are leery of government 

(Kunzman, 2009). Given the history of homeschooling and its legality, many home educators 

still do not trust state or federal government. Also, many of the participants interpreted this 

card as a blind allegiance to any government body. Many participants agreed with the first 

part of the card and expressed that they do homeschool to produce good citizens, but many 
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expressed fear of citizens who blindly support the government. Participant 16 concluded: “I 

want my children to respect and show honor toward our government, but I don’t want them 

to go along with everything it does. I want them to critically think.” 

In conclusion, the three factor groups do think differently about education. Although 

there are common beliefs among these three groups, homeschoolers are a diverse group of 

Americans with diverse ideas about what it means to educate our youth (Gaither, 2008; 

Sheffer, 1995). Religion plays an important role in the education of many homeschooled 

children, but not for all of them. Creating a unique learning environment where their children 

can flourish by working on their own individual strengths and weaknesses is a priority 

(Lesch, 2009; Taylor, 2005). These homeschoolers also want children who can critically 

think for the betterment of their own lives as well as the society in which they live. 

Distinguishing Statements 

Distinguishing statements are those statements that rank highly on one given factor in 

comparison with other factors. The distinguishing statements allow the researcher another 

perspective to help understand the factor’s nature. Factor one scored 13 distinguishing 

statements; factor two scored 16 statements; and factor three scored 10 statements. Tables 

4.15, 4.16, and 4.17 display the distinguishing statements for each factor. A short description 

of the data precedes each table.  

For factor 1, ten statements were significant at the p<.01 level; three were significant 

at the p<.05 level. The top three, positive distinguishing statements for factor one discussed a 

child’s spiritual development as an important purpose of education. The bottom five, 

negative distinguishing statements for factor one discussed an education in pursuit of a 
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worldview, entry into college, building the common good, being happy, and leveling the 

playing field. 

Table 4.15        
Distinguishing Statements for Factor One 

 Factor 1 Factor 2 Factor 3 
Statements Rank Score Rank Score Rank Score 

27 4 1.88* -4 -1.65 2 0.77 

2 3 1.55* -4 -1.62 -2 -1.05 

6 3 1.48* 0 0.18 1 0.41 

23 3 1.05* 1 0.43 0 -0.29 

12 1 0.35* 4 1.86 4 1.52 

18 0 0.13* 2 0.92 3 1.43 

11 0 -0.12* -2 -1.39 -2 -0.77 

9 -1 -0.32* 3 1.10 3 1.35 

19 -1 -0.46 0 0.01 -3 -1.42 

22 -2 -0.97* 0 -0.05 0 0.32 

31 -2 -0.98* 0 -0.05 2 0.86 

17 -3 -1.48 -1 -0.53 -4 -1.99 

20 -4 -1.94 -3 -1.41 -4 -1.48 
         

Note. p<.05; * indicates significance at p<.01 
 

For factor 2, twelve statements were significant at the p<.01 level; four were 

significant at the p<.05 level. The top four, positive distinguishing statements for factor two 

discussed how the end of education should result in an understanding about how to learn, 

understanding the past, and nurturing and developing interests and passions. The bottom 
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three, negative distinguishing statements for factor two discussed glorifying God, developing 

a child’s religious beliefs, and encouraging Godly young people. 

Table 4.16        
Distinguishing Statements for Factor Two 

 Factor 1 Factor 2 Factor 3 
Statements Rank Score Rank Score Rank Score 

30 2 1.04 4 1.98* 2 0.78 

24 2 0.65 3 1.69* 1 0.70 

13 1 0.36 3 1.26 2 0.76 

18 0 0.13 2 0.92 3 1.43 

10 -1 -0.43 1 0.53* 0 -0.17 

23 3 1.05 1 0.43* 0 -0.29 

7 -2 -0.51 1 0.41* -1 -0.47 

19 -1 -0.46 0 0.01 -3 -1.42 

31 -2 -0.98 0 -0.05* 2 0.86 

16 -3 -1.48 -1 -0.40* -3 -1.39 

17 -3 -1.48 -1 -0.53* -4 -1.99 

29 0 -0.15 -2 -1.08* -1 -0.36 

11 0 -0.12 -2 -1.39* -2 -0.77 

15 4 1.89 -3 -1.45* 4 2.00 

2 3 1.55 -4 -1.62 -2 -1.05 

27 4 1.88 -4 -1.65* 2 0.77 
         

 

For factor 3, seven statements were significant at the p<.01 level; three were 

significant at the p<.05 level. The top three, positive distinguishing statements for factor 

three discussed nurturing a child’s interests and passions, contributing to the common good 
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of society, and encouraging Godly and responsible young people. The bottom three, negative 

distinguishing statements for factor three discussed an education in pursuit of manners, 

college success, and happiness.  

Table 4.17        
Distinguishing Statements for Factor Three 

 Factor 1 Factor 2 Factor 3 
Statements Rank Score Rank Score Rank Score 

18 0 0.13 2 0.92 3 1.43 

31 -2 -0.98 0 -0.05 2 0.86* 

27 4 1.88 -4 -1.65 2 0.77* 

32 0 -0.10 -1 -0.12 1 0.75* 

23 3 1.05 1 0.43 0 -0.29* 

5 0 0.22 0 0.22 -1 -0.66* 

11 0 -0.12 -2 -1.39 -2 -0.77* 

2 3 1.55 -4 -1.62 -2 -1.05 

19 -1 -0.46 0 0.01 -3 -1.42* 

17 -3 -1.48 -1 -0.53 -4 -1.99 
         

 

Research Question #2: Why do parents homeschool? 

Although the main thrust of this study was to understand the beliefs of homeschoolers 

regarding the purpose of education, I also wanted to better understand why these women 

decided to dedicate their lives, careers, and homes to educate their children. In post-sort 

interviews regarding the 34 statements, the parent-teachers discussed reasons why they chose 

to homeschool. These reasons are inextricably connected to the purposes they seek to fulfill. 

In the section below, I will use the post-sort interviews to elucidate the reasons why 
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homeschoolers decide to home educate. In this section, I will compare researchers’ previous 

findings (Table 4.18) with the 40 participants who sorted cards and spoke about 

homeschooling.  

Table 4.18 
Previous Research on the Reasons for Homeschooling 

Researchers       Reasons for Homeschooling  
 
Collom (2005) 
Planty et al. (2009) 
Princiotta & Bielick (2006) 
Vaughn (2003) 

 
• Desire to provide religious or moral instruction 
• Concern about the environment of other schools, 

including issues of safety 
• Desire to provide a non-traditional approach 
• Child has special needs, including physical or 

mental health problems 
• Academic or pedagogical concerns 
• Influence with whom children socialize 
• Religious values that conflict with public schools 
 

 
The desire to provide religious or moral instruction was expressed by many 

participants. For a majority of the participants in this study, a reason for homeschooling is 

that it allows God, religion, and faith to be discussed and developed in a school setting. This 

corresponds to earlier research that found significant populations homeschooling for religious 

purposes (Ray, 2004).  Participant 35 stated: “The reason we homeschool is so we can make 

sure our son is well grounded in the Bible. We believe if you put God first everything else 

will line up the way it should.” Participant 12 added: “We can pray in school. We can read 

the Bible. We can learn history from a Biblical worldview.” One participant in her home 
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concluded: “One of the main reasons we homeschool is because God is not allowed in the 

public schools anymore” (Participant 2). 

Participants in this study did not mention safety and the environment of schools as a 

reason for homeschooling. The card deck did not contain a statement regarding safety and 

environment, as that was not fitting as a purpose of education. If these participants did 

homeschool because of environmental or safety issues of the public schools, those 

explanations did not come out in the interviews.  

Many participants home educate to provide a non-traditional approach to learning. 

Five of the participants sorted cards at the cooperative that is based on African-American 

history. These parent-teachers felt that their children needed a historical background to their 

culture that they would not receive in the public schools. Although this cooperative only 

represents a fraction of the total population of homeschoolers in Wake County, the fact that 

they exist as a homeschooling group weakens arguments by Levy (2007) and Glass (2008) 

that homeschooling represents a racist strain in our educational system.  

Some participants chose to homeschool to base their studies on the interests, passions, 

and strengths of their children rather than on a prescribed curriculum found in the public 

schools. Wagner (2008) notes this same motivation: to infuse instruction with discovery. 

Participant 3 stated: “I look for opportunities where I can inspire them. Like my daughter, 

she’s interested in animals, and she’s gifted with them. We look for opportunities for her 

headed in that direction. I know that’s not easy to do in a classroom of thirty kids. But, we 

can do it here.” Participant 19 concluded: “One of the advantages to homeschooling is that 

you can get an idea of what your child’s interests are and how they’re gifted. You can give 
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them more opportunities to develop and expand those gifts. Whereas in public school, you 

have a class of 20-25 kids, it’s harder for the teacher to know a child’s gifts and use them to 

teach.” 

Other participants wanted their children to experience hands-on activities and real-

world experiences missing in the public schools. Wagner (2008) confirmed this motivation in 

her study of parent motivation. Participant 17 stated: “Unlike the public schools, you can 

alter your curriculum and how you set up your day to foster a love of learning. Sometimes we 

do worksheets and things like that, but they’re not always sitting in their seats where it’s 

boring. You can go out and do field trips, community activities, and hands-on experiments. 

For example, instead of just coloring a map when we studied China, my kids made a sugar 

cookie replica of the shape of the country and used chocolate chips to represent geographic 

features.” Participant 20 Commented: “Home economics is one of the best classes kids ever 

got, you can no longer take it. Kids don’t know how to cook or sew on a button.” Participant 

28 added: “To accomplish our goals, you do have educational objectives, which I’m pretty 

rigid about meeting those in the mornings. The afternoons are freer for learning. They will go 

practice musical instruments, and we’ll do field trips and hands-on learning.” Participant 2 

added: “Homeschooling allows me the freedom to teach what I want how I want.” 

Only one participant in this study mentioned that her children were homeschooled 

because of special needs. She worked with the public schools to accommodate her child: “I 

mean, we really made an effort, and I have nothing to say but good things about them (public 

school) because of that, but in the end, there just wasn’t a place for him.” This motivation for 

homeschooling may be more prevalent than my research here shows because this question 
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was not addressed directly. Only if parents offered a discussion about their reasons for 

homeschooling, including the special needs of their children, did I record it. 

The main instrument of this study was the Q-sort, which consisted of 34 cards with 

educational purpose statements printed on them. Many of the cards addressed issues of 

academics, instruction, or curriculum, so many of the participants spoke about these issues 

and concerns in their post-sort interviews.  

The lack of academic or critical thought concerned some participants. Participant 6 

stated: “I don’t think that if they were in a classroom there’s time or desire to teach them 

those things (critical thinking and rich discussions about history). I think that they’re trying 

to teach them the basics, and that’s not a criticism of the teachers, that’s just a criticism of the 

system.” A parent-teacher with four boys added: “As far as being able to critically think, 

being in a classroom of 25 of your peers does not enable you to critically think. You get 

group think” (Participant 4). Participant 12 stated: “But, the drive is not, right now, to teach 

people to think critically. It’s to teach them a certain way and then they’re out the door.” A 

participant whose child takes community college courses during her high school years 

believed the academics were outdated for the 21st century: “The creative jobs of the future 

are not going to be tethered to a desk” (Participant 29). 

The instructional practices used in the public schools worried some participants. 

Participant 3 stated: “If you have kids that are done with their math in five minutes and you 

have kids that are taking 45 minutes to do it, everyone has to wait 45 minutes.” Participant 4 

added: “We can learn in 10,000 different ways rather than out of a textbook.” Participant 30 

stated: “It’s not all about worksheets. It’s not all about getting the right answer. It’s about 
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how you got there.” A new mother to homeschooling questioned: “Public schooling teaches 

students how to be successful on tests. But does it teach them how to learn?” (Participant 22). 

 Other participants were concerned with the curricular choices of the public schools. 

Some parents believed certain essentials were left out. Participant 12 stated: “The way public 

school teaches now is vastly different than the way we learned. I learned Latin, I learned 

spelling, and I learned cursive. That don’t even do recess after lunch anymore and that is 

sad.” Another participant felt like public schools overstepped their boundaries: “The other 

junk, like environmental stuff and sex ed and things like that should be left up to the 

parents,” (Participant 4). Participant 12 felt that the curriculum was limited to only certain 

viewpoints about issues such as evolution: “Intelligent design, creationism, catastrophism – 

those are different groups of thought about why the earth has aged. You would never talk 

about those in public schools.” Finally, Participant 15 worried about the curricular focus: “I 

was a public school teacher also, and I think we’re shying away from learning how to learn. 

You know, a lot of push for test scores and factual information.” 

Peer pressure and influence is a concern of homeschoolers. Participant 14 stated: 

“With homeschooling, you find common minds with people who think the way you do and 

support those beliefs.” Participant 16 added: “How could the aim of the public school system 

be to accomplish God’s purposes when children are around their peers all day long? There’s 

one teacher and 20 kids, or however many, that get to peer influence. I don’t want my 

children raised by peers, I want them to be raised by my husband and me and our values.” Ice 

and Dempsey (2010) noted this same tendency of homeschooling parents: the ability and the 

desire to be critical components of their children’s education. 
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For some participants, their religious values conflict with the public schools. A 

Jewish participant stated: “They would say that the schools are supposed to be secular and 

not have religious views. Then I would find out that my daughter’s kindergarten class is 

playing Veggie Tales videos to use for character education” (Participant 24). Although only a 

few participants noted that the students in public schools were subjected to Christian beliefs, 

and this conflicted with their religious values, this finding may suggest that early research on 

homeschooling and religious conflict may be too simple in its explanations. Other 

participants noted the lack of values in the public schools as a reason for homeschooling. 

Cooper and Sureau (2007) also noted religious conflict with the public schools as a reason 

for homeschooling.  

One reason for homeschooling, which was not noted in the previous research, is the 

desire to develop and cherish the family. Participant 4 stated: “For me, I love having my 

children at home. If I had sent them to school, I never would have known them as well, but 

now I have them here. I think that’s an important question: Are you glad you are 

homeschooling? Not just for your kids’ sake, but maybe for your sake.” Participant 17 added: 

“A big thing for me about homeschooling is that the relationship my kids build with one 

another. The bond they build together is really important to me. Oftentimes I think that if 

they were away in public school all day, they wouldn’t have that much time together.” 

Participant 28 concluded: “We have them home because we want to be around them.” Ice & 

Hoover-Dempsey (2010) did describe parents’ feelings of efficacy in teaching their own 

children, but did not explicitly discuss family development as a motivation. 
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In conclusion, this study confirmed many of the previous findings about why parents 

choose to home educate. Although the sample size was small (n=40), the findings of previous 

research studies were confirmed. In addition, I found another reason that for some of these 

homeschoolers, contributes to their desire to home educate: maintaining a close family. 

Chapter Summary 

Chapter 4 provided an analysis of the data collected from 40 homeschoolers regarding 

their beliefs about the purposes of education. Q-sorts and post-sort interviews were facilitated 

and conducted to explore homeschoolers’ subjective points of view. After running the Q-sort 

data through the statistical analysis program, PQ Method, three factors emerged to help 

explain the homeschoolers’ beliefs about education. The findings about these three groups, in 

concurrence with a recent article in US Today (Boyd & Bichao, 2012), stretch the stereotype 

of homeschoolers as purely religious fundamentalists protecting their children from the perils 

and evils of the public school system.  

Factor one, “The Higher-Purpose Homeschoolers,” can be described as those 

homeschoolers whose main goal is to educate from a religious perspective. When reviewing 

the normalized factor scores for factor one, these participants chose, for the “strongly agree” 

columns, statements dealing with God, religion, and beliefs. These participants also believe 

that education’s purpose is not limited to important jobs and making money, passing tests, or 

helping to level the playing field.  

Factor two, “The Independent-Humanist Homeschoolers,” can be described as those 

homeschoolers whose main educational purpose is to develop children who know how to 

learn, love to learn, can critically think, and who can be decent, productive members in 
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society. These participants also believe that religion and faith either play no part in the lives 

of their children, or they keep education and religion separate.  

Factor three, “The Whole-Child Homeschoolers,” can be described as those 

homeschoolers whose main purpose of education is to develop children who can glorify God, 

critically think, and understand their interests and passions and use them for the good of 

society. These participants also believe that the purpose of an education is not to accumulate 

earthly possessions and rewards such as important jobs, money, college degrees, and simple 

happiness. These homeschoolers also believe that education is a unique endeavor and to use 

it to level the playing field is futile.  

The 40 participants in this study homeschool for many of the same reasons found in 

earlier studies. To add to the body of research, this study found an additional motivation: the 

desire to homeschool to develop and cherish the family.  

In Chapter 5, I will provide a discussion of the results through the lens of the 

theoretical framework. I will also examine three discussion questions and outline the 

implications of this study on practice, policy, and future research. 
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Chapter 5: Discussions and Implications 

In this chapter, I will utilize Labaree’s framework to discuss the beliefs of 

homeschoolers. I will also discuss the subgroup questions and how certain characteristics 

may be related to the beliefs of homeschoolers. Finally, I will discuss recommendations for 

future research studies, policy decisions, and practices within the public school system.  

Labaree’s Framework and Homeschooling 

In the following section, I use Labaree’s framework as a foil against the findings from 

the Q-sorts, the factor loadings, and the qualitative interviews. Admittedly, Labaree’s 

framework was constructed to help explain a public system of education, not a small portion 

of the school choice movement. But, my hope in using this framework is to better understand 

the motives and beliefs of homeschoolers.  

In How to Succeed in School without Really Learning: The Credentials Race in 

American Education, David Labaree outlines the three most influential and powerful 

purposes of the public education system in America: social efficiency, democratic equality, 

and social mobility. His framework was designed to help explain, discuss, and examine the 

public educational system of America’s high schools and secondary institutions, including 

community colleges. But, does homeschooling fit in this framework, and if so, where? The 

table below outlines representative statements of the three major purposes. 

 

 

 



EDUCATIONAL BELIEFS OF HOMESCHOOLERS  148 
 
 

Table 5.1        
Labaree’s Framework for the Purposes of Education 

Social Efficiency Democratic Equality Social Mobility 
Education is a public good 
in service of the private 
sector. 

Education is a public good 
in service of the public. 

Education is private 
property for personal 
consumption. 

The educational system 
responds to the needs of the 
taxpayer. 

The educational system 
responds to the needs of the 
citizen. 

The educational system 
responds to the needs of the 
consumer. 

Schools should focus on 
adapting students to the 
needs of the economy. 

Schools should present 
themselves as our best 
hopes for our society. 

Schools should serve the 
individual hopes and 
ambitions of their students. 

Schools should prepare the 
young to carry out useful 
economic roles for our 
economic well-being.  

Schools should be a 
mechanism for remaking 
our society in the image of 
our best hopes.  

Education should be highly 
stratified and unequally 
distributed.  

We all benefit from a 
healthy economy made by 
the productivity of our 
fellow workers.  

Schools should prepare all 
of its young with equal care 
to take on the full 
responsibilities of 
citizenship. 

Education is a commodity, 
whose purpose is to provide 
individual students with a 
competitive advantage in 
the struggle for desirable 
social positions. 

Schools create educational 
channels that effectively 
carry different groups of 
students to different 
locations of the 
occupational hierarchy. 

Schools should emphasize 
liberal arts rather than 
specialized curriculum in 
order to provide all with a 
full range of society’s 
culture. 

The purpose of education is 
for individual students to 
accumulate educational 
property that will allow 
them an advantage in the 
marketplace. 

Schools are an investment 
in the human capital of a 
nation to guarantee 
economic prosperity in the 
future. 

Schools should produce 
students with a fully 
developed sense of civic 
virtue dedicated to the 
public good. 

Schools supply people with 
the most numerous and 
most prestigious credentials 
to move to the front of the 
employment line. 
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During the concourse development, I interviewed six homeschooling parents and 

collected statements about their beliefs about the purposes of education. I accepted and used 

any statement as long as it discussed the larger purposes of education as opposed to 

statements dealing with methods or curricular choices. Thus, many of the 34 statements used 

in this study fall outside Labaree’s framework. For example, statement 15 states that the 

purpose of an education should be to develop the skills necessary to glorify God. This was a 

very popular statement for participants loading on factors one and three. But, this statement 

does not fit in Labaree’s framework. The statements below correspond to Labaree’s three 

purposes of education. These statements were not constructed a priori before data collection, 

and only compared to Labaree’s framework after statistical analysis. Participants’ views on 

these statements will be used to discuss how homeschooling fits into Labaree’s framework. 
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Table 5.2        
Q-Sort Statements Corresponding to Labaree’s Framework 

Social Efficiency 
3. An education should provide students with real-world opportunities outside the 
classroom such as community work, field trips, internships, and missionary excursions.  
5. An education should equip students with the skills and abilities to choose a career they 
enjoy. 
10. A purpose of education is to develop the necessary skills to succeed in the workforce, 
skills such as flexibility, teamwork, and collaboration.  
34. An education should provide the skills necessary to acquire a job.  

 
Democratic Equality 
7. A goal of education is to make well-rounded individuals who know much about many 
subjects.  
9. An education is not all about learning facts; it’s learning how to live your life as a 
decent, integral, productive member of society.  
12. An education should provide the skills needed for students to be able to critically think 
and make wise decisions as a member of our society.  
20. An education should help level the playing field.  
28. An education should promote the development of good citizens who support our 
government.  
31. A purpose of education is to provide the necessary skills for students to become 
contributing citizens for the common good of our society.  
 

Social Mobility 
1. An education should provide a unique learning environment so that each child succeeds 
in his or her own way.  
4. An education should provide individual students an advantage in the job market.  
16. An education should provide the path for youngsters to succeed in important jobs, 
make money, and become economically stable.  
19. An education should prepare students to be ready to succeed at the college level.  
33. An education should enable students to pass tests and assessments such as the ACT 
and the SAT.  
         

 



EDUCATIONAL BELIEFS OF HOMESCHOOLERS  151 
 
 
 The table below shows how each individual statement scored across the three factors. 

So, for example, for statement 3, which fits under the social efficiency goal, participants 

loading on factor 1 scored the statement as a value of +1, as did participants loading on 

factors 2 and 3.  

Table 5.3        
Factors, Q-Sort Statements, and Labaree’s Framework 

Statements Factor 1 Values Factor 2 Values Factor 3 Values 
Social Efficiency    

3 1 1 1 
5 0 0 -1 
10 -1 1 0 
34 -1 -1 -1 

Democratic Equality    
7 -2 1 -1 
9 -1 3 3 
12 1 4 4 
20 -4 -3 -4 
28 -3 -3 -2 
31 -2 0 2 

Social Mobility    
1 2 2 3 
4 -2 -2 -2 
16 -3 -1 -3 
19 -1 0 -3 
33 -4 -2 -3 

         
  

Social efficiency. 

 Participants loading on all three factors placed the cards expressing a statement in 

support of social efficiency fairly neutral. All four representative statements stayed within the 

middle range of sorted cards (-1 to +1) across all three factors. Participants believed that 
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these purposes could be fulfilled through home education, but that these skills were not the 

most important in the daily lives of their children.  

Participant 28 commented on statement 3: “A lot of skills that are taught, even on the 

college level, don’t really prepare you for the workforce. My husband and I have found that 

you’re more or less trained into the jobs out there. On the job learning. So, that being the 

case, why not more internships? Why not more practical experience?” Participants did not 

disagree with the statement that supports the notion of an education providing real-life and 

out-of-class experiences, but many felt that this was a method for fulfilling higher purposes 

rather than an end in itself.  

 Participant 30 took a practical view of education when she discussed her feelings 

about statement 10: “You’re going to be in the workforce for many years, so skills that 

benefit you in the workforce, getting along with others, working in groups, teamwork, 

collaboration, and flexibility are important.” Once again, homeschoolers did not feel that 

developing these skills was an end or purpose of education but rather a means for fulfilling 

higher, more significant purposes. Many of these home educators stated that they did not 

believe a career was the primary purpose of spending great amounts of energy and time 

learning.  

 Many participants, as they sorted, reflected and commented that the cards they placed 

in the middle of the grid, those statements rated at a -1, 0, or +1, were not necessarily 

negative or unimportant purposes of education, but many did not feel they were the most 

important. According to these parent-teachers, schooling and education should prepare 
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students for the workforce, a fulfillment of the social efficiency purpose, but that should not 

be the main reason we educate our children or the main function of school.  

Democratic equality. 

 Participants had mixed feelings about the statements supporting the notion of 

democratic equality. Scores for certain cards also greatly varied across factors. Labaree 

(1997) states that this purpose of education is the most political of all three purposes because 

it takes three unique forms: citizenship training, equal treatment, and equal access of the 

educational system for all. Most participants in this study agreed with developing citizens, 

but the notion of equal treatment and equal access was unpopular with home educators. In the 

paragraphs below, I will take each statement and discuss it through the lens of democratic 

equality. 

Participants loading significantly on factor two gave statement 7 a positive score 

while participants loading on factors one and three gave this statement a negative score. 

Participant 23, who loaded on factor two, stated: “I wrote an educational philosophy out and 

card 7 best matches my homeschool philosophy. Not so much that they know much about 

many subjects, but that they become well-rounded individuals.” Participants loading on 

factors one and three also liked the phrase “well-rounded” but balked at the phrase “much 

about many subjects.” This thought, to them, meant less time to follow the passions and 

interests of their children. Most participants believed in the unique character of each child 

and the unique educational needs of each child. This statement was interpreted as stating a 

generic goal of students knowing a little about many subjects, thus providing very little to 

ensure students follow their own passions and interests.  
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For statement 9, factor one participants scored it negatively while factors two and 

three placed it in the +3 column. Participant 7 stated: “What’s the point of turning out kids 

who will be a burden on society?”  Participant 22 added: “Facts aren’t important to learn and 

memorize. Google can tell us those facts. It’s what you do with the facts that count. It’s 

whether you can tell if a fact is true or not and how you know.” Factor one participants 

scored many cards negatively that mentioned the term “society”. They believe that creating 

an individual will in itself create a viable and thriving society. For factor two and three 

participants, creating students who support society was an important goal for their home 

schools.  

For statement 12, factor one participants placed it in the +1 column while factors two 

and three participants placed it in the +4. As previously stated, factor one participants ranked 

statement cards with the term “society” or “world” lower than the other two factors, whereas 

participants loading on factors two and three agreed with the phrase “critically think” and 

“our society”. 

Participants loading on all three factors placed statement 20 on the far negative side 

of the spectrum on -3 or -4. Homeschoolers are independent and believe in improving society 

by focusing on the individual child. The phrase “level the playing field” to them connoted a 

dumbing down of learning to a point where the group, and each individual, is lessened. They 

believe that each child has individual gifts and talents, and education should nurture those 

rather than attempt to equalize all.   

Participants, regardless of factor loading, did not like statement 28. It scored either as 

a -2 or a -3 across all three factors. As stated previously, participants were leery of the term 
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“support our government” on this card. Participants agreed with the idea of using education 

to develop citizens who could critically think. But, they feared that the statement “support 

our government” sounded like blind allegiance to a tyrannical government. Researchers, such 

as Ray (2004) confirm this distrust of homeschoolers toward government. Critics of 

homeschooling, such as Reich (2005) and Kunzman (2009) have noted that this distrust 

creates a narrow civic view for young children.  

Participants held widely different views on statement 31. Factor one participants felt 

negatively about it and scored it as a -2. Factor two participants were neutral at 0. Factor 

three participants ranked it positively at +2. As related in previous sections of chapter 5, 

factor one participants scored all the cards mentioned “common good” or “society” lower 

than those participants loading on factors two or three.  

 In conclusion, participants in this study generally agreed that citizen development 

should be a part of an education, as long as those citizens do not blindly support a 

government. They also agree that education should not be used to level the playing field as 

that subtracts from an individual’s own talents and gifts. Finally, participants had differing 

opinions about statements referring to the “common good” or “society” or the “world”. 

Statement 20: A Case of Equity or Excellence? 

In education, as in society as a whole, equity comes at the expense of excellence, and 

excellence negates aspects of equity. Labaree’s purpose of democratic equality expresses the 

notion of leveling the playing field in terms of equal access and equal treatment of students. 

Statement 20 states: An education should help level the playing field. This is a common 

philosophy of many of the groups trying to close racial and socio-economic achievement 
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gaps in educational achievement. It is also the educational philosophy behind No Child Left 

Behind and other federal and state programs and initiatives. So, why do home educators, 

even those on the liberal side of the political spectrum, dislike this notion? Some participants 

expressed opinions of resignation, like Participant 4: “Education can teach them reading, 

writing, grammar, and arithmetic, but that’s not level. Everyone’s different and some kids are 

going to go far and do great stuff no matter what the teachers teach and some kids aren’t no 

matter what they teach. So, I don’t think education plays a role in leveling the playing field.” 

Participant 12 believed that each child cannot be level in worldly terms: “Not every kid is 

going to be a Nobel Prize winner, and he or she may want to be a mechanic and love it.” 

Other participants expressed concern that focusing on a level playing field diminishes 

excellence. Participant 3 stated: “That does not encourage people to excel.” Participant 21, a 

self-described liberal, chimed: “This card bothered me because this is NCLB. If you want 

factory workers and compliance than this is a good card to pick. This is good if we need 

people to do jobs that are boring – the next grunt.”  

Social mobility. 

In regards to statements supporting the notion of social mobility, the home educators 

assigned mostly negative values. Five statements fit into the social mobility theme. Four of 

these 5 statements were rated low across all three factors.  By sorting these four statements 

low, the homeschoolers believe that education’s purpose is not to give their children a market 

advantage.  

Regarding statement 4, Participant 19 stated: “I really think that if they’re doing what 

they’re gifted at they will be fine. They will shine because that’s their area of expertise.” 
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Participant 23 added: “Your advantages from homeschooling come from finding your 

passion and being good at whatever you are passionate about.” Participant 37 bluntly added: 

“I want my children to care about people and relationships and be able to work together as 

part of a team rather than trying to ‘have an advantage’ over someone.” 

Regarding statement 16, many of the participants desired for their children to acquire 

jobs that would allow them to raise and support a family, but not to pursue wealth as an end 

in itself. Participant 7 stated: “They need to be able to have a job and support themselves, but 

not to the point of making money to be wealthy.” Participant 13 added: “I’d rather than when 

they have a career, they just be happy and not worry about money. It’s not that important.” 

Statement 33 discussed the importance of an education preparing children to take 

assessments such as the ACT and the SAT. Participant 2 commented: “This is all about 

getting ahead and not on what is important to me and that is glorifying God.” Participant 30 

interpreted this card as teaching to the test, not necessarily stratifying society: “This is 

basically teaching to the test, which again, is bringing down everyone to the lowest common 

denominator.” Participant 31 added: “I think teaching to the test takes away from the love of 

learning. I think kids should be able to pass the tests, but it’s not highly rated for me.” 

Participants explained that children deserve to learn the skills needed to pass the tests and 

succeed in careers, but that goal should not be the driving force of schooling.  

A former public school teacher explained her reasoning for disliking statement 19: 

“We’re trying to get everybody to be scholars, and we’re all not meant to be that. That’s not 

one of our goals. They may go to college, but we’ll see how it goes” (Participant 1). 

Participant 15 added this interpretation to statement 19: “I really want my kids to find that 
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passion and fulfill it however they need to – with college or not with college.” Participant 21, 

however, stated: “That’s my job: making sure they will do well in college. You haven’t done 

your job if your kids leave home and they can’t afford to feed and clothe themselves, get 

married, and have a family.” 

Conversely, statement 1 was rated in the positive across all 3 factors. Participant 5 

succinctly stated: “The right place can let the average kid be great.” Participant 18 added: 

“It’s going to be unique for them because what works for one child in our family doesn’t 

necessarily work for the other children. They all have different strengths and weaknesses.” 

These parent-teachers wanted to help their children learn in the best way possible, including 

individualized education. They wanted their children to be successful, albeit a different 

success than the ideas inherent in Labaree’s social mobility.  

 Labaree states: “The aim of pursuing education is for the individual student to 

accumulate forms of educational property that will allow that student to gain an advantage in 

the competition for social position” (1997, p. 27). Reich, in his critique of homeschooling, 

shares a similar view about social mobility and applies it directly to homeschooling: 

“Customizing a child’s education through homeschooling represents a victory of a consumer 

mentality within education, suggesting that the only purpose that education should serve is to 

please and satisfy the preferences of the consumer” (2002, p. 58).  

These homeschoolers see individualized education as the best way to teach all 

students. None of the participants expressed a view that they were using individualized 

education to gain an upper hand in the marketplace for their children. But, many did state, as 
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seen in support of statement 1, that students learn best when taught in a way that benefits 

them, whether this benefits them spiritually, emotionally, physically, or economically. 

Homeschoolers, inherent in the practice of homeschooling, seek to give their children 

an individual education for many reasons. Homeschooling, in the end, may give these 

students a market advantage because of their abilities, but this is not the main intent or the 

main purpose of why these parent-teachers homeschool.  

So Where Does Homeschooling Fit in Labaree’s Framework? 

 Homeschoolers want their children prepared for the job market, although this is not a 

main purpose of why they educate their children. Homeschoolers want to use education to 

develop responsible and critical thinking citizens, although they do not want children with 

blind allegiance to government. Homeschoolers do want their children to have an advantage, 

although this advantage does not take on the negative marketplace connotations of Labaree’s 

definition.  Homeschooling, like the educational system Labaree discusses, does not fit neatly 

into one category or the other. Participant 22 stated after a long sorting process: “Maybe 

there are too many goals. Maybe there are so many competing goals that, I guess, we just 

need to be talking and thinking about them.”  

 Evaluating Labaree’s Framework as a Research Tool. 

As noted above, Labaree’s framework was constructed to analyze the system of 

public and private school institutions in the United States, not a slice of the school choice 

movement. Yet, the framework did prove useful as a foil. Homeschoolers do operate under 

many of the same purposes as the rest of our educational community, and deal with the same 

tensions between civic and economic realities when it comes to educating children. Labaree’s 
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framework provided an interesting backdrop in analyzing home educator’s views on 

education. The participant sorts and the post-sort interviews did yield data that fit into 

Labaree’s framework, but the data also made clear that many homeschoolers educate their 

children for reasons outside, and beyond, the boundaries of social efficiency, social mobility, 

and democratic equality.  

Discussion Questions 

• Does the number of children in the home change the homeschoolers’ beliefs about 

education? 

• Does the number of years homeschoolers educate their own children change their 

beliefs about the ends of education? 

• Do parents with children who attended public schools, but now homeschool, have 

different beliefs than those who always homeschooled? 

• Do educational beliefs of homeschooling parents differ if parents were 

homeschooled? 

Participants were asked four questions during the post-sort interviews: How many 

children do you homeschool? How many years have you homeschooled? Did your children 

previously attend a public school before homeschooling? And, were you homeschooled as a 

child? With a rather low participant number (n=40) and random sampling, the goal was not 

significance in any statistical sense. Rather, I used these questions more as inquiry to lead to 

a discussion about different characteristics of homeschoolers that could affect their beliefs 

about the purposes of education. In the section below, I discuss the three factors and how 

homeschoolers with differing characteristics loaded on them.  
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Does the number of children in the home change homeschoolers’ beliefs about 

education? 

Table 5.4        
Number of Children and Factor Loadings  

Number of 
Children 

Factor 1   
Participant Number 

Factor 2 
Participant Number 

Factor 3 
Participant Number 

    
1 2*, 34*, 35* 24, 29 2*, 34*, 35* 

2 5, 16, 33, 37* 20, 22, 23, 28, 31, 38, 
40* 

12, 18, 37*, 40* 

3+ 3, 7, 10*, 11, 13, 17*, 
25*, 26*, 27*, 36, 39 

6*, 15*, 21, 25*, 30 1, 4, 6*, 9, 10*, 14, 
15*, 17*, 19, 26*, 27*, 
32 

         
Note: n=40, but some participants loaded significantly at the p<.01 on two factors. * loading 
on two or more factors 
 

Two patterns emerge in the table above. One, those parent-teachers homeschooling 

two children loaded slightly more heavily on factor two than households with one or three or 

more children. Two, those parent-teachers homeschooling three or more children loaded 

more heavily on factors one and three. Nothing in the literature or in my post-sort interviews 

can explain why two-children families gravitate toward factor two. On the other hand, those 

families with three or more children who loaded more heavily on factors one and three fit the 

traditional generalization of Christian homeschoolers with three or more children (Princiotta 

& Beileck, 2006; Ray, 2004). These participants placed religiously themed statement cards 

high on the scale.  
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Does the number of years homeschoolers educate their own children change their 

beliefs about the ends of education? 

Table 5.5        
Number of Years Homeschooling and Factor Loadings  

Number of 
Years 

Factor 1   
Participant Number 

Factor 2 
Participant Number 

Factor 3 
Participant Number 

    
0-2 27*, 33, 34* 22, 24, 30 1, 27*, 34* 

2-5 2*, 26*, 35*, 36, 37*, 
39, 40* 

15*, 28, 29, 31, 38, 40* 2*, 14, 15*, 26*, 35*, 
37* 

5+ 3, 4, 5, 7, 10*, 11, 13, 
16, 17*, 25* 

6*, 20, 21, 23, 25* 6*, 9, 10*, 12, 17*, 18, 
19, 32 

         
Note: n=40, but some participants loaded significantly at the p<.01 on two factors. * loading 
on two factors 
 

In the table above, those parent-teachers who have homeschooled longer than five 

years loaded more heavily on factors one and three. More research is needed to confirm why 

the beliefs are different from those who have homeschooled fewer years. But, many of the 

participants in this study, who loaded on factors one and three, do so for religious reasons as 

seen by the placement of religious-themed cards scored high. These reasons do not waver or 

change over the years, and they remain committed to homeschooling as part of a total 

lifestyle as opposed to an educational decision. 
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Do parents with children who attended public schools, but now homeschool, 

have different beliefs than those who always homeschooled? 

Table 5.6        
Homeschoolers with Children Who Previously Attend Public Schools and Factor 
Loadings  
Attended 
Public? 

Factor 1   
Participant Number 

Factor 2 
Participant Number 

Factor 3 
Participant Number 

    
Yes 5, 11, 25*, 26*, 27*, 

34*, 37* 
15*, 21, 22, 24, 25*, 
28, 29 

9, 14, 15*, 19, 26*, 
27*, 32, 34*, 37* 

No 2, 3, 4, 7, 10*, 13, 16, 
17*, 33, 35*, 36, 39, 
40* 

6*, 20, 23, 30, 31, 38, 
40*  

1, 6*, 10*, 12, 17*, 18, 
35*   

         
Note: n=40, but some participants loaded significantly at the p<.01 on two factors. * loading 
on two factors 
 

For those participants who had previously sent their children to public schools, no 

discernible pattern is noted on their factor loadings. But, for homeschoolers who have never 

sent their children to public schools, factor one was more appealing. Factor one is heavily 

weighted toward a religious education; the four statements dealing with God, religion, and 

faith were sorted on this factor as the four highest cards (+3 and +4). For many of the 

homeschoolers loading heavily on factor one, religious is a main focus of their schooling. 

This desire to mix religion and academics cannot be accommodated in the public schools, 

and these homeschoolers would not start their children in school there (Ray, 2004).  
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Do educational beliefs of homeschooling parents differ if parents were 

homeschooled? 

Table 5.7        
Parent-Teacher Was Homeschooled and Factor Loadings  

 Factor 1   
Participant Number 

Factor 2 
Participant Number 

Factor 3 
Participant Number 

    
Yes  30  

No 2, 3, 4, 5, 7, 10*, 11, 
13, 16, 17*, 25*, 26*, 
27*, 33, 34*, 35*, 36, 
37*, 39, 40* 

6*, 15*, 20, 21, 22, 23, 
24, 25*, 28, 29, 31, 38, 
40* 

1, 6*, 9, 10*, 12, 14, 
15*, 17*, 18, 19, 26*, 
27*, 32, 34*, 35*, 37* 

         
Note: n=40, but some participants loaded significantly at the p<.01 on two factors. * loading 
on two factors 
 
 Only one parent-teacher who participated in the study was homeschooled as a child. 

She grew up in Wake County, NC, and was homeschooled from kindergarten through 12th 

grade. As North Carolina did not legalize homeschooling until 1985, many of the participants 

grew up in a time when home education was not an option (North Carolina Home School 

Statistical History, 2010). During the post-sort interview, she did not express any unique 

viewpoint that could be attributed to her own homeschooling experiences as a child. 

Implications  

In the section below, I outline the implications of this study for practitioners in the 

public sphere of education. I will also examine policy changes that could be made regarding 

homeschooling. Finally, I will detail future research from questions that arose as my own 

research unfolded.  
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Implications for practitioners. 

Those of us in the public schools are working at a time of great change in our 

systems: New accountability measures, new national standards, and new instructional 

mandates and designs. As we seek new answers to decades-old challenges, we must 

collaborate with other types of educators. My research here found potential areas of 

collaboration between the public schools and homeschooling parents.  

The factor loadings show that not all homeschoolers choose to home educate for 

religious reasons. The public schools can attract these homeschoolers to participate in and 

contribute to some aspect of the public schools. The public schools stand to learn from this 

form of schooling as homeschoolers stand to learn from the public schools. If we can attract 

homeschoolers to participate in some activities of the public schools, we can begin a more 

symbiotic relationship. Hybrid models of public schooling, including cyber-charter schools 

and independent study programs, could team with the large populations of homeschoolers in 

counties such as Wake County to create robust, alternative school models. Tyack reminds us: 

“The search for the one best system has ill-served the pluralistic character of American 

society” (1974, p. 11).  

Many of the homeschooling cooperatives in Wake County are now offering advanced 

courses in math, science, and advanced literature. Many parents are paying for these courses. 

To develop the infrastructure and teacher corps to staff and teach these courses would be a 

simple undertaking for the public schools. Once again, if we believe in the vision of the 

common school, we should try to include all of our state’s children, even if that means only 

part-time enrollment.  
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These parents who pull their children out of the public schools to homeschool for 

non-religious reasons do so at a great expense. The public schools could learn valuable 

lessons by polling and interviewing these exiting families to discuss their concerns. This 

would take an incredibly strong, and humble, school system to reflect so deeply on its own 

shortcomings, real or perceived.  

In the post-sort interviews, a pattern emerged: home educators, in general, work with 

a child’s strengths and individual development. For example, one parent noted that her child 

was increasingly interested in science, but lacked motivation or the ability to solve double-

digit subtraction problems. The mother backed away from math and double-digit subtraction 

to focus on scientific topics of interest. She incorporated some mathematical concepts into 

the sciences lessons, but did not explicitly try to teach her daughter the math. A few months 

later, the mother attempted the double-digit math problem again and her daughter easily 

grasped the process and understood the concept. The mother worked with the daughter’s 

strengths and interests and allowed the young child’s abilities to help steer when certain 

concepts were taught.  

In the public schools, our timelines, our benchmarks, and our pacing guides push for 

each child to be achieving at a certain level at a pre-determined time. We also operate on a 

deficit model. Benchmark assessments, remediation, end-of-grade reviews, 504 plans, and 

Individual Education Plans all address student weaknesses. When a student has a weakness 

identified, the adults in the buildings go to work and do all they can to supplement and help 

those weaknesses. That makes for a long school day for that child. In contrast, like the story 

of the mother above, homeschoolers work on their children’s strengths and on a timeline 
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based on a child’s readiness. As public school teachers, we must be reminded that not all 

children share similar interests, and not all children will, or should, master a concept at the 

same time. Individualized education remains an unfulfilled promise in the public schools – 

we could learn much from home educators. 

Implications for policy makers. 

North Carolina, like many states, currently has an ailing economy. As money and tax 

revenues are tightened, battles over educational budgets flare. As noted in the theoretical 

framework (see Figure 1.1), homeschooling parents participate in the tax collection process, 

but do not utilize state educational services funded by those same tax dollars. What right do 

they have to our educational systems and what should we want in return? The following 

paragraphs offer suggestions as to how policy makers could strengthen the ties between the 

state and the homeschooling community.  

The Division of Non-Public Education, housed under the Department of 

Administration, oversees homeschooling in North Carolina. In other states, a department of 

education oversees and administers certain policies to all schools regardless of their status as 

public, private, charter, or homeschool. The NCDPI has an obligation to monitor and track 

progress of the publicly educated children, and we need to monitor and track the progress of 

home-educated children. In 1979, under political pressure from homeschooling groups, 

Governor Hunt created the Division of Non-Public Instruction and moved the division out of 

the Department of Public Instruction (North Carolina Department of Administration, About 

Us, 2012). Homeschooling is now accepted politically and socially in the state. Realigning 
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the Division of Non-Public Education to once again fall under jurisdiction of the NCDPI 

would allow for a more synergistic relationship between home educators and schools. 

The North Carolina state constitution outlines that the state will provide a sound, 

basic education to all its citizens (Shaffer, 2002). Do we know if homeschooling children are 

receiving a sound, basic education? A simple change in policy would allow the state, and the 

public, to be able to answer this question. Currently, homeschoolers in North Carolina are 

required to test their children yearly using a state test – any state test (North Carolina General 

Statutes §115c-549). If North Carolina modified this policy and required the NC EOG/EOCs, 

we would be able to more easily tell if a sound, basic education were being delivered. Judges 

in North Carolina have ruled that the end-of-year testing does determine a sound, basic 

education (Shaffer, 2002). Other researchers have suggested these changes on a national 

scale (Reich, 2005). Belfied (2005) states: “First, home-schooling clearly weakens the 

opportunity for a community to guarantee or verify that children obtain a necessary level of 

education” (p. 176). If we are concerned with the education of all our children, we need 

clearer procedures for measuring homeschooling success.  

With realignment of state departments, the NCDPI would stand to learn much from a 

group of educational entrepreneurs such as these home educators. Education and education 

policy need fresh ideas. Home educators could be a source for new ideas about instruction, 

curriculum, and, certainly, handy experts on topics as important as differentiation and 

problem-based learning.  
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Implications for researchers. 

In this section, I will discuss Q-methodology as a research tool in education and its 

usefulness. I will also detail some future research possibilities for those interested in 

homeschooling from ideas and discussions that arose as I conducted the current research.  

Q-methodology served to answer the research questions well. Q-methodology proved 

an interesting, rigorous, and fairly simple way to better understand the subjective opinions of 

home educators, who stated many times that they enjoyed the process. It allowed me to use 

quantitative techniques as a starting place to understanding a very subjective world. In the 

field of education, the majority of what we know comes from experiences. Q-methodology, 

and the ensuing qualitative interviews, allows a researcher to examine a topic statistically, 

and then, through the qualitative methods, such as interviews, enables the researcher to better 

understand these experiences, beliefs, and opinions. Q-methodology could be used in future 

research projects to quickly gather data on various topics in education where the subjective is 

the focus: from curriculum and instruction to leadership and administration.  

During the course of 40 interviews, many topics and discussions arose that may guide 

future studies about homeschooling:  

• Only one participant in this study was homeschooled as a child. She looked, in my 

opinion, the youngest of all 40 participants. Over the next few years, more and more 

homeschooled children will become parents of school-age children. Researchers can 

study this group of homeschoolers to see if their beliefs, purposes, and methods have 

changed. Also, this group can be studied to understand how these homeschooled 
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adults relate to their communities and contribute to their surroundings – a point of 

contention among critics and proponents of homeschooling.   

• Using probability sampling techniques to develop a participant list, researchers could 

compare sub-sections of the homeschooling population to learn about their beliefs 

and practices. For example, parents who home educate on religious grounds may have 

much different beliefs and techniques than those who home educate for non-religious 

reasons.   

• Researchers could study minority homeschoolers and their beliefs. During this study, 

I visited a cooperative with an emphasis on African-American history. The children 

who attended, and the parent-teachers who organized the curriculum and instruction, 

were all African Americans. A study with a focus on minority homeschoolers would 

provide more insight into issues such as homeschooling and social justice. 

• Researchers could compare the different beliefs of sub-groups within the 

homeschooling community regarding politics. During the open-ended interviews, 

many homeschoolers in this study mentioned politics and political leanings. 

Researchers could determine how these political beliefs affect educational beliefs and 

practices.  

• From a sociological perspective, a study could compare within the same household, 

the parent-teacher’s views on education with the other spouse. Many times during the 

sorts and post-sort interviews, the participants wished they could have a copy of the 

card deck to allow their spouses to sort and then compare beliefs.  
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• 21 of the participants in this study sorted cards at homeschool cooperatives. One 

cooperative focused on religious instruction; one cooperative focused on academic, 

historical themes; one cooperative focused on African-American history. These 

cooperatives lend themselves to studies by educational researchers, especially as 

these social settings begin to resemble public schools. Why do parents attend? How is 

the curriculum developed? How do parents know their children are learning?  

• The card deck can be sorted two or more times by the same participants but from 

different perspectives. Homeschooling parents could sort the cards as they would 

want to educate their own children; then sort the cards to reflect their beliefs about the 

purpose of education as fulfilled in the public schools.  

• As I conducted post-sort interviews, participants would discuss curriculum and 

instruction, a topic outside the scope of this research. Researchers could use Q-

methodology and other methods to better understand how these homeschoolers are 

educating their children. In addition, as many states prepare to add value-added 

measures to teacher effectiveness matrices, these same rubrics could be applied to 

home educators to measure competency and capacity. 

 

Conclusion 

After collecting and analyzing the data from the 40 participants, and writing most of 

this dissertation, I asked my wife, Kelly, to sort the cards. She has a unique perspective on 

education. She began teaching in the early 1990s as the standards movement swept the 

nation. She has taught in two states and in private and public schools. As stated previously, 
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she homeschooled our two sons for two years. She then had the opportunity to teach our 

oldest son as a 5th grader in her public classroom. Our two sons have also only attended the 

schools where she has taught. As a current public school teacher, she is now living through 

the height of the accountability era. Finally, she is married to a career educator who works 

for a state department of education and has continued his own higher education nearly the 

entire time we have been married. She literally lives and breathes in the educational world. 

What did she think was the purpose of education? 

The bottom line: She had difficulty sorting the cards because of perspective. As she 

sorted the cards, she wondered aloud as to whether she should sort the cards as she wishes 

the education system to be, how it currently functions, what she wants for her own students, 

or what she wants for her own children. With more time and patience, she could have sorted 

four times to reveal these four different perspectives. In the end, she attempted to marry these 

perspectives and report out a more global perspective on education as a whole. With that in 

mind, she gravitated to statements in support of experiential learning and building from a 

child’s interests and strengths. She placed statements on the low-end of the grid that dealt 

with behavior, manners, and issues related more to what would traditionally be considered 

the responsibility of the family. 

 

 

 

 

 



EDUCATIONAL BELIEFS OF HOMESCHOOLERS  173 
 
 

   

Strongly Disagree Neither Agree Nor Disagree Strongly Agree 

-4 -3 -2 -1 0 +1 +2 +3 +4 

29 2 19 24 23 5 1 13 30 

11 17 33 27 4 26 9 15 25 

 8 3 28 12 21 6 10  

  20 18 31 32 22   

   14 34 16    

    7     

         

Figure 5.1. Kelly’s Sort 

Labaree states that educational goal setting is a political challenge: who gets what in 

the educational system? As my wife’s sort revealed, perspective and purpose reveal much 

about what we want. In a diverse world, we have many groups pushing and pulling for what 

they want for their children. But, the bottom line, we as educators must find a way to better 

educate our children, including an agreement on a main purpose for our schools to serve. 

Over the last decade, Labaree has worked to elaborate on his own understandings of 

the main purposes of education. In a recent article, he once again took on the consequences 

of conflicting goals: “It locks us in a spiral of educational expansion and credential inflation 

that has come to deplete our resources and exhaust our vitality” (Labaree, 2011, p. 394). This 

is good news for people who love bad news. Yet, as I finish this study, I take heart that a 

small slice of our educational system, homeschooling, has not lost its vitality. As a public 
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educator, I take from these encounters with home educators a renewed sense of optimism 

about student learning: If we inspire students to think critically, enjoy learning, and capitalize 

on their own strengths, our economy and our county will flourish.  
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Appendix A: Literature Review Table 

Citation (APA) 
Literature 
Typology: 

Conceptual, 
empirical, 
disseration 

Research Questions 

Research Design:  
Qualitative, 

Quantitative, Mixed 
Method, Procedures, 

and Sample 

Main Findings 

Anthony, K.V. (2009) Educational counter culture: Motivations, instructional approaches, curriculum choices, and challenges of 
home school families (Doctoral dissertation). Available from Dissertations and Theses database. (UMI No. 3352308) 

Empirical 
Dissertation 

NONE 

1. What factors 
influenced the 
family to home 
school and what 
does home 
schooling mean to 
these families? 

2. What does home 
education look like 
day to day? 

3. What support 
systems are in 

Qualitative: Case Study 

Four Families with at 
least one student who is 
now in college or 
workplace 

1. Families cited religious, cultural, academic, and social 
motivations. 

2. Home school is flexible and contains elements of traditional and 
progressive pedagogy. 

3. Homeschool coops were the main source of support. 

4. As homeschooling grows, curriculum choices abound: internet, 
coops, entire scripted curriculums.  
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place to help them 
be successful? 

4. What curriculum 
choices do home 
school families 
make? 

Collom, E. (2005). The ins and outs of homeschooling: The determinants of parental motivations and student achievement. 
Education and Urban Society, 37(3), 307-335. doi:10.1177/0013124504274190 

Empirical 

NONE 

What are the 
parents’ 
motivations to 
homeschool? 

 

What are the 
determinants of 
homeschool student 
achievement? 

Quantitative, Surveys, 
Multivariate Analysis 

 

235 families 

Homeschoolers of color, and families with both spouses involved in 
instruction, are motivated by criticisms of public schools.  

Older homeschoolers are more likely pedagogues, weary of the 
many reforms of public schools.  

Parents who do not work are more likely to be motivated by 
ideological concerns (traditional, conservative). 

Homeschoolers with no teaching experience homeschool more often 
for their children’s individual needs. 

Gender, instructional time, income, and teaching experience are not 
statistically associated with student success. 

Race and class are also inconsequential for student achievement 
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among home-educated children.  

Students homeschooled by more educated parents have higher 
achievement levels. 

Students homeschooled by conservative parents obtain higher 
achievement levels. 

Homes that home educate children because of individual needs have 
lower achievement levels.  

Princiotta, D., & Bielick, S. (2006). Homeschooling in the United States: 2003. (NCES 2006-042). Washington, DC: U.S. 
Department of Education, National Center for Education Statistics. Retrieved October 31, 2010, from 
http://nces.ed.gov/pubs2006/2006042.pdf 

Empirical 

 

NONE 

1. Number of U.S. 
homeschooler 

2. Family 
characteristics of 
homeschoolers 

3. Parents’ reasons 
for homeschooling 

4. Sources of 
curriculum, books, 

Quantitative: Survey 

Bivariate and 
multivariate statistical 
analysis 

 

NHES survey in 2003 of 
11,994  parents, 
including 239 
homeschooling parents, 

1. 850,000 homeschooled children in 1999; 1.096 million in 2003. 
1.7% to 2.2% over the same years. 

2. White over black and Hispanic; 3 or more children more likely; 
two-parent households over one-parent; post-secondary over high 
school and less. No differences in grade proportion between public 
and homeschooled k-12; 72/28% urban to rural; no detectable large 
regional patterns in homeschooling; more likely to have only one 
parent in work force compared to public school children;  

3. Reasons in order of importance: school environment; wanted 
religious or moral instruction; academic instruction; physical or 
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use of distance 
learning 

and a return rate of 54% 
for homeschoolers. 

mental health problems; special needs; other. 

4. Resources listed in order of most used: library; homeschooling 
catalogs and publishers; retail bookstores; educational publisher; 
homeschool organization; church; other; local public schools; 
private schools. Distance learning increased between 1999 and 2003 
surveys.  

McDowell, S.A., & Ray, B.D. (2000). The home education movement in context, practice, and theory: Editors’ introduction. 
Peabody Journal of Education, 75(1&2), 1-7. doi:10.1207/S15327930PJE751&2_1 

Conceptual Introduction to a 
journal dedicated to 
homeschooling 

Intro and a synthesis of 
main ideas regarding 
homeschooling 

The editors introduce the organization and the content of the book. 
They also argue that as a growing phenomena around the country, 
homeschooling has the numbers and the political power to be 
studied. The editors introduce some of the conflicts and comparisons 
between homeschooling, public schools, and other forms of school 
choice such as charters and vouchers.  

Ray, B. (2004). Homeschoolers on to college: What research tells us. The Journal of College Admissions, 185, 6-11. 

Empirical/S
ynthesis of 
other 
research 

Antifederali

How should 
college admissions 
boards  look at 
homeschooled 
students? 

Ray lists study after 
study of quantitative 
research about 
homeschooling.  

Varies, per study cited. 

Homeschoolers scores higher than average on SAT/ACT. HS 
students have greater opportunities for civic participation, and they 
utilize it. HS parents are statistically different than public school 
children. 
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st (I guess). 
Ray is a big 
believer in 
individual 
rights, 
including 
the rights to 
homeschool 

North Carolina Department of Administration, Division of Non-Public Education. (2010). North Carolina home school statistical 
summary. Retrieved from http://www.ncdnpe.org/documents/hhh235.pdf 

North Carolina Department of Administration, Division of Non-Public Education. (2010). Non-public enrollment comparisons. 
Retrieved from http://www.ncdnpe.org/documents/hhh510s.pdf 

North Carolina Department of Administration, Division of Non-Public Education. (2010). North Carolina home school statistical 
history. Retrieved from http://www.ncdnpe.org/documents/hhh201.pdf 

Empirical/st
atistical 
counts 

How many 
homeschool in NC 
and its countries? 

Surveys and registered 
HS with the dept. of 
non-public ed. 

Pure statistics and percentages of the known HS population in NC 
and its counties. Marks the growth of HS from year to year in NC 
and the counties.  

Shyers, L.E. (1992) Comparison of social adjustment between home and traditionally schooled students (Doctoral dissertation). 
Available from Dissertations and Theses database. (UMI No. 303997615) 

Empirical Do children Quantitative: On measures of self-concept and assertiveness, no detectable 
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None 
stated, 
although 
the pysch 
measureme
nts have 
theoretical 
underpinnin
gs about 
actions and 
beliefs 

educated at home 
differ in social 
adjustment from 
children educated 
in traditional 
schools? 

comparative-
experimental design; 
Psychological tests and 
batteries; observations 

 

140 children aged 8-10 
from three counties in 
Florida; 70 HS and 70 
TS; split evenly M & F 

differences exist between homeschool and traditional school 
children. But, the third tested area, behavior, revealed that TS had 
higher problem behavior scores. Homeschool children were as 
socially adjusted as those peers in traditional school. 

Montgomery, L.R. (1989). The effect of home schooling on the leadership skills of homeschooled students (Doctoral dissertation). 
Available from Dissertations and Theses database. (UMI No. 303770597) 

Empirical 

 

None 
stated, 
although 
the first 
chapter 

Do home educated 
children develop 
leadership skills 
like those children 
educated in the 
public schools? 

Qualitative; 
comparative-interviews; 
interview process built 
on leadership literature; 
statistical comparisons 
(basic) with public 
students as control 
group; stratified 

She looks at how homeschool families compensate for the 
leadership opportunities that public school children are afforded. 
She interviewed families and analyzed statistically. Defines 
leadership in an interesting way – by how many extracurricular 
opportunities students are afforded. 

Homeschooling developed leadership and allowed for leadership 
opportunities as well as public school. Homeschoolers did not miss 
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paints a dire 
picture of 
traditional 
schools in 
late 80s. 

sampling with 
homeschoolers, but no 
sampling with control 
group. 

55 homeschool parents; 
87 homeschool children; 
25 public school 
children 

out on developing leadership skills.  

Lesch, L. (2009). Learning not schooling: reimagining the purpose of education. Lantham, MA: Rowman & Littlefield Publishers, 
Inc. 

 
Conceptual; 
conclusions 
drawn on 
personal 
experiences 

Alternative 
education; 
he ran an 
alternative 
(different) 
schools for 
a few 

How to change the 
purpose of public 
schools to prepare 
students for the 
future? 

None; he does not 
support conclusions 
with data. 

He does not support homeschooling, although he supports the 
reimagining of the public schools. In his experience, homeschooled 
children are less mature than their peers, less independent, and may 
suffer from complexes because they see the world around them 
doing something that they don’t participate in. 
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children for 
24 years. 

!"#$%&'()*+),-../0+)!"#$%&'""()*+,*+#$-.&/,*'.%0"-1+)1&2)34'56)7"89'":&)*";<#88"=+ 

Synthesis – 
history of 
movement 

 

His take on 
homeschool
ing is 
objective 
when 
detailing 
history of 
the 
movement. 

What is the history 
of homeschooling? 

Cites 100s of studies, 
but this is a historical 
take on homeschooling 
based on many studies. 

Begins in Colonial times up through the growth of Muslim 
homeschooling after 9/11.  

Jeynes, W.H. (2007). American educational history: School, society, and the common good. Thousand Oaks, CA: Sage Publications, 
Inc. 

General 
textbook of 

NA Good history of the 
changing purposes of 

Short, but insightful, chapter on homeschooling. Good review of 
others who contributed to the foundation of thought of 
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US history 
of Ed. 

education in the US. homeschooling such as Ivan Illich.  

Medlin, R. G. (2000). Home schooling and the question of socialization. Peabody Journal of Education, 75(1&2), 107-123. 
doi:10.1207/S15327930PJE751&2_7 

Synthesis of 
other 
empirical 
and 
conceptual 
articles and 
books on 
socializatio
n and 
homeschool
ing.  

Pro-
homeschool
, but does 
provide a 
balanced 
view of the 
opponents 

What does 
socialization mean? 
Are homeschool 
children socialized? 

Draws upon many 
empirical studies to 
support his notion that 
the home educated are 
socialized. He also 
quotes from conceptual 
articles about how bad 
homeschooling is for 
social aspects.  

NA. This is a synthesis 
article, no new research 
conducted. 

 

Three types of socialization: social activity, social influence, social 
exposure. He defines and uses studies to support the notion that 
homeschoolers in the vast majority of studies come out equal or 
better in certain areas to their peers in public schools in the area of 
socialization.  
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and the 
issue of 
socializatio
n. 

Lines, P. M. (2000). When home schoolers go to school: A partnership between families and schools. Peabody Journal of 
Education, 75(1&2), 159-186. doi:10.1207/S15327930PJE751&2_10 

Empirical The study describes 
two types of 
homeschool-school 
partnerships and 
how they changed 
over a period of 
four years.  

Qualitative: descriptive 
analysis with one or 
more observations, 
interviews, and follow 
up phone interviews 
with parents and school 
officials. 

11 public school 
districts in eastern 
Washington.  

Pro-homeschooling 

Examined two types of partnerships: independent study and parent-
partnered models.  

Lines describes the brief history of 11 public school districts that 
have programs for homeschoolers and the unique make up of each. 
She briefly notes the changes that occurred over a four-year period, 
although her strongest arguments are based on initial observations 
and interviews. 

She found diverse partnerships developed from individual teachers 
who knew homeschooling families to private companies who 
attracted homeschoolers and then superintendents hired them.  

Each partnership was different in its scope: time, commitment, cost, 
benefits. Each partnership reflected not a national trend or model, 
but filled a local need of the homeschooling families.   

Unfortunately, the research was completed in 94-95, and much has 
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changed since then.  

Lubienski, C. (2000). Whither the common good: A critique of home schooling. Peabody Journal of Education, 75(1&2), 207-232. 

Conceptual 

 

Hirschman’
s 
framework 
of exit and 
voice. 

What is the impact 
of homeschooling, 
en masse, on our 
democracy building 
institutions of 
public schools? 

N/A – theoretical 

 

N/A – anecdotal 
evidence and other 
studies to support 
points. 

Lubienski refuses to excuse the public schools for some failure and 
refuses to condemn homeschoolers for pulling out individual 
students. He does, however, examine the systemic context of 
homeschooling as a movement as more and more exit the public 
schools and the effect on our democracy.  

Lubienski argues that the public school’s purpose is the common 
good, for all, and homeschooling undermines that common good.  

He argues, with quotes from Labaree, that the larger school 
movement uses the rhetoric of individual choice and private goods 
as an inherent right of parents. Whereas he sees public schools as 
supporting the public good.  

The individual has responsibilities to the community and public at 
large.  

He contends that the public schools have given us many public 
goods that need to be supported in the future: informed citizenry, 
share values, lower crime and birthrates, social services such as hot 
meals (societal benefits).  
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Public schools are owned by the pubic and serve the public. 

Viewed privately, people view education as a means to individual 
social and economic advancement.  

As we privatize, we neglect to see the impact of our actions on the 
community as a whole.  

Public good will be diminished as those pull out for private ends.  

Uses a framework of voice and exit, and says that homeschoolers 
exit and should use the value of the voice to express and vote their 
opinions for the common good.  

Lubienski, C. (2003). A critical view of home education. Evaluation and Research in Education (17)2&3, 167-178.  

Conceptual How does home 
education 
undermine the 
public schools and 
how does 
homeschooling 
create serious 
equity issues 
between the 
advantaged and 

 The widespread popularity of the movement can have detrimental 
effects on institutions premised on the collective participation. 

Parents are the primary agent in raising a child, but not the only 
agent. Even in liberal democracies, the state has a role to protect 
children. 

The right to homeschool must be weighed in light of what effects it 
will have on others.  

Homeschooling has not proven to be academically better than public 
schools. In fact, the children that are homeschooled are from loving 
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disadvantaged? families who have the time, money, and energy to support these 
students. This may be the factor raising achievement rather than 
instruction at home.   

Consumer model may not fit education well. This undermines the 
need for the good to be spread out over the population. Shuns 
collective goals in favor of individuals.  

Although homeschooling can be a petri dish for instructional 
entrepreneurs, there is not a way for homeschoolers to connect back 
to public schools to report findings. Plus, homeschoolers are usually 
teaching only a few students. 

The loss of students who enjoy having parents with high 
expectations will affect all students in public schools.  

Public schools offer to expose students to diversity of people, 
beliefs, and color (socialization).  

Homeschooling is used to reproduce a parent’s beliefs. Ironically, 
the ability to choose one’s own path is limited by the “free” choice 
of homeschooling because of the social reproduction of the parent.  

The public schools liberate some groups and serve as an escape from 
home lives and providing a sanctuary from oppressive home 
environments. 
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Cooper, B.S., & Sureau, J. (2007). The politics of homeschooling: New developments, new challenges. Educational Policy, 21, 110-

131. doi:10.1177/0895904806296856 

Conceptual, 
Review of 
Lit. 

 

Dahl’s 
theory of 
political 
change: A 
has power 
over B as A 
can get B to 
change. 

Using 
homeschooling as 
an example of a 
grass-roots 
movement, what is 
the development of 
the politics of 
privatization? 

 

NA 

Users other studies to 
support arguments. 

HS is a grass-roots movement bolstered by a national and state and 
local structure. HS also has strong ties to the Christian right and 
conservative politicians, which allows it to stay powerful and legal.  

The article also details the legal history of homeschooling, and the 
political thinking behind the legal arguments (1st amendment).  

Lobbying and organizing capabilities because of associations, 
cooperatives, and a parent who is at home with time to be politically 
active.  

Politicization of the movement was critical to gain Christian and 
right-wing allies. 

Gaither, M. (2009). Homeschooling in the USA: Past, present, and future. Theory and Research in Education, 7, 331-346. 
doi:10.1177/1477878509343741 

Historical / 
conceptual 

What is the legal 
and political 
history of 
homeschooling in 
the United States? 

Gaither uses traditional 
historical methods to 
write the history of 
homeschooling. 

The history of HS has diverse roots in both the left and right of 
American society. The left was drawn to homeschooling because of 
the belief in the natural child and the failure of public school to 
nurture it. The right was drawn to homeschooling because of the 
perceived failure of the public schools in educating students, 
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maintaining safety, and impressing traditional values with students.  

Legal arguments to allow homeschooling in all 50 states began in 
the 1970s and were completed in Texas in the early 1990s. The 
arguments were based on the 1st and 14th amendments.  

As our society becomes more mobile, more transitory in its living 
spaces, and work becomes free from an office, many new families 
are choosing homeschooling not on ideological or philosophical 
lines, but simply out of convenience to the family’s situation.  

Vaughn, P.A. (2003). Case studies of homeschool cooperatives in Southern New Jersey (Doctoral dissertation). Available from 
Dissertations and Theses database. (UMI No. 3103756) 

Empirical 

 

Not stated. 

What are the 
motivations of 
families in New 
Jersey to utilize 
homeschooling 
cooperatives? 

Descriptive case studies 
including interviews 
with 69 parents, 58 
students, and 3 
cooperative sites 

 

3 HS cooperatives in 
New Jersey with many 
participants 

Parents rely on homeschool cooperatives for five main reasons: 1) to 
help socialize their children and buffer the arguments against 
homeschooling that children are not socialized while home 
educated; 2) to provide support for the parent who is primarily 
charged with educating at home; 3) to offer support from older 
homeschooling parents to younger homeschooling parents regarding 
teaching and social and familial issues; 4) to enhance the quality of 
the home program by offering courses outside the expertise of the 
homeschooling parent such as advanced math, chemistry, and art 
classes; 5) to provide a place of support for educational and 
pedagogical issues that might arise.  
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Isenberg, E.J. (2007). What have we learned about homeschooling? Peabody Journal of Education, 82(2-3), 387-409. 

doi:10.1080/01619560701312996 

Empirical 
and 
Statistical – 
Isenberg is 
a 
mathematic
ian and uses 
data from a 
number of 
surveys to 
uncover 
data about 
homeschool
ers 

 

Cost Basis 
on some 
educational 
issues; 
Statistical 

What do current 
data sets tell us 
about 
homeschoolers? 

How many 
homeschoolers are 
there? 

Quantitative study of 
three NHES surveys in 
96, 99, and 2003. He 
combined the three 
years of survey data.  

 

1,112 homeschooled 
students out of 58,836 
total students surveyed 
about in the three 
national surveys. 

The study of homeschooling is plagued by a lack of empirical data 
and problems with collection of data for many reasons: many 
homeschoolers refuse to participate and survey rates are usually low; 
each state collects and makes available different data sets to 
researchers; each state requires or not, different standardized tests. 

Isenberg details the problems with many of the quantitative data sets 
available to researchers and concludes that the NHES, the National 
Household Educational Survey.  

Isenberg also discusses the problems and shortcomings of the data, 
but states the NHES data represents the largest, randomly selected 
data sets about homeschooling available.  

He also uses available data sets to examine why homeschoolers 
homeschool. He combines data sets from different years of the 
NHES surveys.  

Isenberg also uses data from the Wisconsin Department of Public 
Instruction to look for trends in academic decisions and to show 
correlations between math and reading scores in local LEAs to the 
growth of homeschooling. 

He also shows how the availability of private schools in an area 
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filters  changes the number of homeschoolers.  

Reich, R. (2002). The civic perils of homeschooling. Educational Leadership, April, 2002. 

Conceptual 

 

Much like 
Labaree’s 
framework, 
Reich 
argues that 
the purpose 
of 
education is 
being 
driven by 
choice and 
markets 
forces 
rather than 
a push for 
preparing 
citizens to 
live in a 

What are the civic 
perils of 
homeschooling? 

Theoretical discussion Homeschooling, according to Reich, comprises democratic 
citizenship in three ways. One, in a democracy, citizens must 
understand and respect diverse beliefs, convictions, and religions, 
even if they are contrary to one’s own beliefs. Homeschooling 
shields the student from interacting with and learning to respect the 
views of others. Homeschooling students are primarily only exposed 
to a family’s belief system, and more often than not, that is 
conservative, Christian values. Two, citizens of the United States 
require a common, social glue that binds one another together 
through common institutions. The public school functions to deliver 
all citizens a common experience that connects them. 
Homeschoolers, in Reich’s view, fail to connect with the vast 
majority of citizens because they do not have this common, social 
experience. Third, as U.S. citizens, we have inherited a democracy 
that requires people to exercise their freedom within certain 
constraints. We have a duty to be exposed to a multitude of beliefs 
in order to possibly revise our own. Otherwise, as homeschoolers 
are likely to do, we suffer a loss of our civic perspective.  
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divers 
democracy. 

Kunzman, R. (2009). Write these laws on your children: Inside the world of conservative Christian homeschooling. Boston: Beacon 
Press.  

Empirical 1.What kind of 
learning goes on in 
Christian, 
conservative 
homeschools 
(including 
instruction, 
curriculum, and 
assessment)? 

2.If conservative 
Christian parents 
are determined to 
shape their 
children’s character 
to reflect their own 
beliefs and values, 
what room does 
that leave for 

Descriptive case study, 
extensive interviews, 
and observations of 
homeschooling 
conventions. 

 

6 HS families stretching 
across the country: 
interviews and visits to 
national homeschooling 
organizations; 
interviews and visits to 
homeschool 
cooperatives; interviews 
and visits to 
homeschooling 
conventions. 

1. These six families were diverse in their materials, instruction, and 
curriculum. Pedagogically, the instruction resembled a normal 
teaching experience with parents teaching they way they were 
taught. homeschoolers used the internet, Christian and non-Christian 
curriculum materials; participated in coops and public school 
offerings.  

2. Most families allowed their children to attend functions outside 
their church circles, including town sports and extra curricular 
activities. Some families allowed older children to choose different 
schooling options, including public schools, after a certain age.  

3. Some families encourage participation in political events, and 
Christian organized political events. Most saw their faith as 
inextricably connected to their participation in a democracy. Many 
were inspired by HSLDA and other Christian organizations to 
promote their religion above all else.  

4. In each case, the states handled homeschooling differently. State 
policy drove the actions of the homeschoolers. The reaction of the 
families to this question was interesting:  Why worry about 
regulating us when the over-regulated public schools are failing and 
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children to learn to 
think for 
themselves? 

3.How do 
homeschoolers 
learn to think for 
themselves, as that 
is an essential 
ingredient in 
democratic 
citizenship? The 
relationship 
between faith and 
citizenship. 

4.Should the state 
regulate 
homeschooling and 
to what extent? 

not producing quality, democratically prepared students. 

Finally, Kunzman realizes that the movement is diverse and 
answering questions using case study methodology is difficult to 
generalize the findings. The six families approached each question 
differently and each family was diverse in the way it handled issues 
of free thinking, etc.  

Cooper, B.S. (2005). Preface: An introduction to homeschooling. In B.S. Cooper (Ed.), Homeschooling in full view: A reader (pp. 
ix-xix). Greenwich, CT: Information Age Publishing, Inc.  

Intro to 
book – 

Why a book on 
homeschooling is 

 Cooper establishes the need for a book on homeschooling and the 
need to look at the movement from multiple perspectives. The book 
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conceptual 

Pro-
homeschool
ing 

warranted? has some opponents to homeschooling, but has many advocates 
writing articles in it.  Cooper provides a general introduction to the 
fast-growing school choice option.  

Ray, B. (2005). A homeschool research story. In B.S. Cooper (Ed.), Homeschooling in full view: A reader (pp. 1-20). Greenwich, 
CT: Information Age Publishing, Inc. 

Conceptual/
Review of 
literature 

Pro-
homeschool
ing 

What does research 
tell us about 
homeschooling?  

What should be the 
response to the 
critics of 
homeschooling? 

NA Ray uses current studies to describe the homeschool movement and 
the characteristics of its students. He also raises questions about how 
critics have no empirical evidence, only conceptual and 
philosophical arguments to argue against homeschooling.  

Erickson, D.A. (2005). Homeschooling and the common school nightmare. In B.S. Cooper (Ed.), Homeschooling in full view: A 
reader (pp. 21-44). Greenwich, CT: Information Age Publishing, Inc. 

Conceptual 

 

Libertarian 

Could a firm sense 
of personal 
identity, developed 
through private 
schools, 

NA Government schools have controlled thinking in children since the 
common school began. Homeschooling is an antidote to the 
stultification of the public schools. Homeschooled students are more 
prone to interact with and benefit from diverse social interactions 
and freedom to pursue their own dreams  
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homeschools, and 
other expressions 
of specialness, be 
more conducive to 
good citizenship 
than common 
experiences in the 
current public 
school? 

Apple, M.W. (2005). Away with all the teachers: The cultural politics of homeschooling. In B.S. Cooper (Ed.), Homeschooling in 
full view: A reader (pp. 75-96). Greenwich, CT: Information Age Publishing, Inc. 

Conceptual 

 

Anti-HS 

Anti-choice 
or market 
based 
solutions to 
education 

What are the 
cultural and social 
implications of the 
homeschooling 
movement? 

Review of literature Homeschooling, like other conservative actions, has reduced 
democracy to consumption practices. Citizenship has been reduced 
to possessive individualism.  

From an anti-homeschooling perspective, who homeschools and 
why they homeschool: 

1. Market driven population that believes the educational market 
should parallel the capitalist market. 

2. A group of homeschoolers who are yearning for a traditional era 
of high standards in the form of social Darwinism. 

3. A white working class group who distrusts the state and hence the 
state-run schools.  
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Hardenbergh, N. (2005). Through the lens of homeschooling: A response to Michael Apple and Rob Reich. In B.S. Cooper (Ed.), 

Homeschooling in full view: A reader (pp. 97-108). Greenwich, CT: Information Age Publishing, Inc. 

Conceptual 

 

Pro-
homeschool
ing as a 
mechanism 
for 
developing 
civic 
minded 
individuals; 
Liberal 
politically, 
but 
libertarian 
in 
educational 
views 

Why 
homeschooling 
does not contribute 
to the demise of 
our democracy and 
does not produce 
people who are 
civically perilous? 

 The common school and compulsory education are ideas rather than 
laws. After 150 years of these two operating in the public schools, 
we should now reconsider alternatives to the common school and 
compulsory education, such as homeschooling. 

Homeschooling does produce civically engaged and capable young 
people.  

Reich, R. (2005). Why home schooling should be regulated. In B.S. Cooper (Ed.), Homeschooling in full view: A reader (pp. 109-
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120). Greenwich, CT: Information Age Publishing, Inc. 

Conceptual 

 

Statist – 
state should 
have 
control of 
certain 
aspects of 
our life to 
ensure we 
are safe. 

Why should 
homeschooling be 
regulated? How 
should 
homeschooling be 
regulated? 

NA The state should regulate homeschooling for two reasons: 1) the 
state has a duty to produce citizens who are able to function in our 
society civically; 2) the state has a duty to ensure citizens, including 
young people, are free to value diversity and pluralism. Both these 
concepts may be threatened by parents who control the thoughts of 
their children during the practice of homeschooling.  

Reich (2009) proposes three simple regulations for homeschoolers: 
1) homeschoolers should register with the state; 2) homeschoolers 
should follow a state curriculum that meets minimal academic 
standards and values pluralism; 3) homeschoolers should be tests 
periodically to ensure a minimum academic progression. 

Taylor, V.T. (2005). Behind the trend: Increases in homeschooling among African American families. In B.S. Cooper (Ed.), 
Homeschooling in full view: A reader (pp. 121-134). Greenwich, CT: Information Age Publishing, Inc. 

Conceptual 
with review 
of literature 

 

Utilitarian – 
whatever 

Why is the African 
American 
homeschooling 
population 
growing? 

NA 

Cites both qualitative 
and quantitative studies 
proving the academic 
success of AA students 
and a closing of the 

The persistent black-white achievement gap has prompted many AA 
parents to homeschool their own children. This educational choice is 
successful for a number of reasons: 1) low teacher-student ration; 2) 
a focused attention on low academic weaknesses; 3) elimination of 
tracking practices; 4) committed teachers with the highest of 
expectations.  

Homeschooling, as a reform model, offers more to students under 
the NCLB law than the public schools are offering. AA parents want 
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educational 
innovation 
helps AA 
students. 

achievement gaps more for their children than test taking success. 

Standards, like those set under NCLB, have a built in assumption 
that some students will fall below the standard, and more often than 
not, this is African-American students in the public schools.  

Somerville, S.L. (2005). Legal rights for homeschool families. In B.S. Cooper (Ed.), Homeschooling in full view: A reader (pp. 135-
150). Greenwich, CT: Information Age Publishing, Inc. 

Historical 

 

Pro HSing 

What is the legal 
history of 
homeschooling? 
What are the major 
implications of the 
homeschooling 
laws? 

NA  Outlines a brief legal history of homeschooling and the battles in 
U.S. government and state houses since HS has been legalized.  

Duvall, S.F. (2005). The effectiveness of homeschooling students with special needs. In B.S. Cooper (Ed.), Homeschooling in full 
view: A reader (pp. 151-166). Greenwich, CT: Information Age Publishing, Inc. 

Conceptual 
and 
Empirical 

 

AET 

Is homeschooling 
effective to 
increase the 
academic 
achievement of 
special education 

Case Study 

 

One family 

Duvall uses AET as the benchmark for success in the classroom and 
at home. He theorizes that the more AET time a classroom provides, 
the higher the academic success will be. He backs this argument up 
with a literature review of other researchers and AET. Also, he 
studies one case study name Cory and how the increase of AET, due 
to homeschooling, improved Cory’s academic achievement.  
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(Academic 
Engaged 
Time) 

students? 

Belfield, C.R. (2005). Homeschoolers: How well do they perform on the SAT for college admissions? In B.S. Cooper (Ed.), 
Homeschooling in full view: A reader (pp. 167-178). Greenwich, CT: Information Age Publishing, Inc. 

Empirical 

 

Looks for 
an 
“objective” 
measure of 
success, 
and after 
inferring 
some from 
SAT scores, 
uses 
philosophic
al 
arguments 
to lambast 
the 

How well do 
homeschoolers 
perform on SAT 
assessments during 
the 2001 school 
year? How do they 
compare to other 
students who are 
educated in other 
settings? 

Statistical analysis of 
SAT data. 

 

6,033 homeschool 
scores on SAT; 

First, state tests, because of a lack of consistency, motivation, and 
volunteerism, lack a precise way to measure homeschoolers on 
standardized tests. Therefore, the author chose the SAT as a means 
to discover the success or lack of on a standardized measure.  

Homeschoolers taking the SAT make up the lowest proportion of 
any subgroup analyzed, so the results may be skewed due to such a 
low ration of students taking the SAT. 

Homeschoolers performed above average on reading tests and below 
average on math tests.  
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schooling 
option. 

Marean, J., Ott, M., & Rush, M.J. (2005). Homeschooled students and the Ivy League: Gaining admissions to highly selective 
universities in the United States. In B.S. Cooper (Ed.), Homeschooling in full view: A reader (pp. 179-198). Greenwich, CT: 
Information Age Publishing, Inc. 

Empirical What criteria do 
Ivy League 
colleges and 
universities use 
when evaluating 
homeschool 
admissions 
packets? 

Literature review; data 
analysis of volunteered 
information about 
acceptance rates, etc.; 
interviews of admissions 
officers at six 
universities. 

 

Six admissions directors 
at six Ivy League Univs. 

With the limited data set, the authors conclude that it is not obvious 
that homeschoolers are dealt with any differently than other 
students. SAT scores are used as our portfolios, interviews, and 
biographies, much the same as other students.  

On average, total acceptance rate to Ivy Leagues school participating 
in this study was 20% whereas homeschoolers were admitted at 
18%.  

Burkard, T. & O’Keefe, D. (2005). Homeschooling: The case against compulsory school attendance laws. In B.S. Cooper (Ed.), 
Homeschooling in full view: A reader (pp. 229-249). Greenwich, CT: Information Age Publishing, Inc. 

Conceptual 

 

What fallacies do 
the public schools 
operate under in 

NA Although a common culture is a desirable goal in a democracy and 
in a stable country, no state can force or mandate people to join in 
with a common culture. This force contradicts what liberty 
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Prohomesc
hool; 
libertarian 

terms of 
compulsory 
attendance laws 
and the importance 
of schooling itself? 

How does 
homeschooling 
differ in its intent 
and its purposes? 

represents.  

Mann’s Common School versus homeschooling today: 
homeschoolers will meet a wider range of people in their 
interactions than those attending public schools.  

Homeschoolers, because of the choices they are allowed, enjoy 
school more; do not have to worry about a state mandated curricula; 
bullying; no age limited classrooms that are against natural 
friendships. 

State schooling is an institution for the adults and convenient mostly 
for them not the learning of the children.  

Cogan, M.F. (2010). Exploring academic outcomes of homeschooled students. The Journal of College Admissions, Summer, 18-25. 

Empirical 

 

Positivism 

How well do 
homeschooled 
students perform 
academically the 
college level? 

Quantitative Descriptive 
analysis, binary logistic 
regression; multiple 
regression analysis 
using ANOVA, Chi-
Square, and multivariate 
analysis 

 

7,776/76 HS 

Cogan examined four characteristics that determine, in his view, 
academic achievement: first-year GPA, fourth-year GPA, fall-to-fall 
retention, and four-year graduation rates.  

Using these measures, homeschooled students outperform, at this 
university, public, Catholic, and other private school educated 
students on these four measures. 

First year GPA: 

3.41 v. 3.12 

Fourth-year GPA 
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5,505/70 HS 

2,070/27 HS 

3.46 v. 3.16 

Fall-to-Fall retention: 

HS variable had not effect. 

4-year Grad rate: 

66.7 v. 57.5 

Levy, T. (2007). Homeschooling and racism. Journal of Black Studies, 39(6), 905-923. doi: 10.1177/0021934707305393 
 
Empirical 

 

Although 
the author 
does not 
have a 
stated 
framework, 
his 
hypotheses 
are critical 
race 
questions. 

Levy studies 
thirteen 
hypotheses, but the 
main question is 
about the 
development of 
homeschooling and 
did it involved 
racism? 

Quantitative: 

Event History Analysis 
and Diffusion Studies 

 

Historical data from all 
50 states to show 
diffusion of 
homeschooling laws. 
Broken into four 
sections, with one 
section not covered. 

13 independent variables to explain the diffusion and 
implementation of homeschooling laws and policies in the 50 states.  

The higher the population of African Americans, the higher the 
probability the state would adopt homeschooling legislation. 

The higher the state placed on a segregation index, the lower the 
odds of adopting homeschooling legislation.  

The few years in the 1980s when integration laws were enforced, 
saw 29 of 38 homeschooling laws passed.  

Racial integration is a significant factor in stimulating the passage of 
homeschooling laws.  
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Stevens, M.L. (2003). The normalisation of homeschooling in the USA. Evaluation and Research in Education. (17)2&3, 90-100.  
 
Empirical 

 

Unnamed, 
but states 
that the 
same 
movement 
discussion 
as used 
with civil 
right and 
womans 
rights will 
be applied 
to the 
homeschool
ing 
movement. 

Why is 
homeschooling a 
social movement? 

Why was 
homeschooling 
normalized so 
quickly and 
effectively in the 
USA? 

What implications 
from the movement 
in the USA are 
there for other 
countries? 

Ethnographic and 
Historical Studies 

 

Not stated, but 
references all other 
studies. 

In the early years of homeschooling, like-minded individuals living 
outside the mainstream of US life, began homeschooling. 

Holt and the Moores helped bring in the left and the right to the 
movement. 

The movement gained traction because of the organized machine of 
Christian conservatives, namely under the HSDLA; the media also 
looked upon this as a favorable option when conducting stories 
about the broken public schools; homeschoolers themselves, active 
in their communities, changed the public’s perception of the actual 
people involved in the movement.  

Programs that allow homeschoolers and public schools to work 
together have legitimized the HS movement in the eyes of public 
educators and the public. 

Because constitutionally we are governed, in education, by local and 
state laws, this grassroots movement was allowed to grow without a 
strong, federal backlash. 

Fed the skepticism that is truly an American sentiment about state 
and national government being able to do the best job for their 
children. 

Homeschooling has found a niche in the market-based educational 
economies. 
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Wagner, T.J. (2008). Parental perspectives of homeschooling: A qualitative analysis of parenting attitudes regarding 
homeschooling as opposed to public schooling (Doctoral dissertation). Available from Dissertations and Theses database. 
(UMI No. 3310912) 

Empirical How do 
homeschoolers 
justify their choice 
to homeschool as 
opposed to sending 
their children to 
public school? 

Qualitative: case studies 
(interviews, 
questionnaires, and 
observations) 

 

Five case studies; 
twenty-five participants 
in total 

Her findings matched with the findings of others: Parents justify 
their reasons because they can instruct on a one-on-one basis more 
effectively than the public schools; teach values and morals that may 
not be taught in the public schools; instruction infused with 
discovery and love of learning rather than strict curriculum; ability 
to differentiate based on abilities and mastery, unlike the public 
schools that try to attempt to keep all on the same page; protecting 
the physical and mental safety of their children; influence of 
negative people in schools, and positive influences at home.  

Green, C.L., & Hoover-Dempsey, K.V. (2007). Why do parents homeschools? A systematic examination of parent involvement. 
Education and Urban Society, 39, 264-285. doi:10.1177/0013124506294862 

Empirical 

 

Parental 
Involvemen
t Theories 

Why do parents 
decide to 
homeschool, and 
what are parents’ 
personal beliefs 
about their 
children’s 

Quantitative: 

Survey Methodology 
using six-point Likert 
scale 

 

The authors take a different swipe at parental motivations for 
homeschooling and look at parent involvement theories. They 
content that many HS parents are not only motivated by their 
personal beliefs, but by their personal beliefs about their role as a 
parent – as a teacher for their children to help them succeed.  

This argument moves away from the traditional measures of 
motivation stating religious, moral, or pedagogical issues and moves 
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education? 136 of 250 survey sent 
to homeschooling 
families in one 
southeastern state 

it into parents’ beliefs about their roles as parents.  

Dansby-Giles, G. (2002).  Professional school counselors can make positive connections with homeschoolers [electronic resource]. 
ERIC Clearinghouse on Counseling and Student Services. Retrieved from http://www.eric.ed.gov:80/PDFS/ED470598.pdf 

Conceptual How can public 
school counselors 
support 
homeschooling 
students? 

NA The author gives a rationale for supporting all children in the area, 
regardless of whether they are homeschooled or not, as part of the 
state’s mission to ensure all children’s welfare is supported. 

She also outlines five simple steps that will allow counselors to 
support parents who home educate without stepping over legal 
boundaries.  

Calloway, S. (2004). The unintended admission consequences of federal aid for homeschoolers. The Journal of College Admissions, 
185, 22-28. 

Conceptual 
/ Historical 

What are the 
unintended 
consequences of 
federal aid for 
homeschoolers? 

Focuses in on 
homeschoolers and the 
system of secondary 
education in New York. 

1998, Congress amended the HEA to include monies for loans for 
homeschooled students. 

Legal issues arise from this decision because each state does loan 
funding differently and different definitions of homeschooling exist 
in the fifty states.  

Andrade, A.G. (2008). An exploratory study of the role of technology in the rise of homeschooling (Doctoral dissertation). Available 
from Dissertations and Theses database. (UMI No. 3302715) 
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Empirical 

 

Technology 

Have modern 
technologies 
facilitated the 
growth of 
homeschooling? 

If so, what is the 
nature of the 
relationship? 

Qualitative: case studies 
with interviews and 
focus groups. 

 

27 homeschooling 
parents 

With the growth of technology and especially the internet, 
technology did play a role in the growth of homeschooling in the 
last twenty years. Yet, technology played a role with other social, 
political, and cultural issues included.  

The researcher uses the term “proximal” to define the role 
technology played in the growth of the movement.  

But, now that parents homeschool, technology and communications 
via internet have enabled parents to feel more prepared to teach, and 
may have convinced some that the practice was feasible.  

Kennedy, E.A. (2008) Homeschooling as reflexive modernity (Masters thesis). Retrieved from 
http://repository.lib.ncsu.edu/ir/handle/1840.16/1355 

Empirical 

 

Reflexive-
modernity 

How can we focus 
on the common 
elements that bind 
homeschoolers 
rather than 
focusing on 
dividing them and 
subdiving them?  

What is the lived 
reality of 
homeschoolers? 

Qualitative: interviews 

 

16 homeschool parent-
teachers 

Homeschoolers do not fit neatly into the categories build for them in 
most studies. They do not fit neatly into the state categories that 
report the data that most researchers use.  

Homeschoolers reject the either/or dichotomies and embrace the 
second modernity of both/and.  
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Wood, A.L. (2011) From the kitchen table to the lecture hall: Reaching an understanding of the lived experiences of home-school 

students in institutions of higher learning (Masters thesis). Retrieved from 
http://repository.lib.ncsu.edu/ir/bitstream/1840.16/6692/1/etd.pdf 

Empirical 

 

Ecological 
Model of 
Human 
Developme
nt 

What are the lived 
experiences of 
previously home 
schooled students 
who currently 
attend the 
university? 

What factors 
contribute most to 
the adjustment to a 
four year univ? 

Qualitative: interviews 

 

Six students at a large 
SE university 

Family, homeschool coops, and a close community were important 
in the development of these students.  

Dual enrollment helped them prepare for college and university 
level word. 

Equipping students with the knowledge about public institutions 
before they leave home is vital to success.  

Carper, C.C., & Hunt, T.C. (2007). The dissenting tradition in American education. New York: Peter Lang. 

Historical 

 

Pro 
religious 
dissent (no 
named 

What are the 
traditions of dissent 
in American 
education? 

Historical review Homeschooling fits nicely into the established religious dissent from 
the common school. The authors, using religious vernacular, label 
the HS movement as the Anabaptists of the 20th century.  
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framework) 

 

Smiley, H.T. (2010). She’s leaving home: The effect of college experiences on homeschooled students (Doctoral dissertation). 
Available from Dissertations and Theses database. (UMI No. 3413965) 

Empirical 

 

Based on lit 
review – 
most 
homeschool
ers are 
inculcated 
with certain 
values 
during 
HSing. 

To what extent did 
homeschooled 
students, who 
entered secondary 
studies, maintain or 
assimilate 
worldviews and 
beliefs? 

Multi-case study with 
university students and 
their parents involved 
with interviews. 

 

11 participants with one 
interview each 

Students were exposed to more diverse ideas and philosophies than 
when they were homeschooled. They also encountered people who 
held different views, such as Muslins and gay and lesbian students.  

Students who were more involved on campus assimilated other 
views more quickly into their own belief systems than those who 
were less involved. Most of the participants held on to their views, 
even if they assimilated others. Some even believed their notions 
were reinforced, although many changed views such as a belief in 
mini-evolution.  

Holt, J. (1981) Teach your own: A hopeful path for education. New York: Dell Publishing.  

Conceptual 

 

Why should 
American parents 
teach their own 

Conceptual Schools are repressive in social, mental, and physical ways. 
Children need freedom to explore in order to grow and grow to love 
learning.  
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Pro 
homeschool
ing; pro 
free growth 
of a child’s 
mind, spirit, 
and body 

children? 

Belfield, C.R. (2009). Perspectives on homeschooling. In M. Berends, M.G. Springer, D. Baillou, & H.J. Walberg (Eds.), Handbook 
of research on school choice (pp. 521-532). New York: Routledge. 

Conceptual 
/ Review 

 

Fairly 
objective, 
and more 
open to HS 
than he was 
in 2004 

What is the current 
state of 
homeschooling in 
the US? 

NA He reviews most of the literature contained in my lit review. 
Nothing exceptionally new other than his opinion about how the 
purpose of education should contain some public elements because 
it supports a public country.  

Huerta, L.A., D’Entremont, C., & Gonzalez, M.F. (2009). Perspectives on cyber and homeschool charters. In M. Berends, M.G. 
Springer, D. Baillou, & H.J. Walberg (Eds.), Handbook of research on school choice (pp. 533-553). New York: Routledge.  



EDUCATIONAL BELIEFS OF HOMESCHOOLERS   219 
 
 
 
Review of 
statistics 
and laws 
governing 
cyber 
schools and 
homeschool 
charters 

 

Policy and 
legal 
perspective
s 

What are states 
doing to regulate 
two new 
educational 
innovations? 

NA Homeschool charters and cyber charters defy the current legal and 
regulations of states such as California and Pennsylvania. These new 
ed. Innovations have spread faster than the regulations can be 
created to maintain and ensure the children are achieving.  

Stevens, M.L. (2001). Kingdom of children: Culture and controversy in the homeschooling movement. Princeton, NJ: Princeton 
University Press. 

Empirical 

 

Cultural 
Sociology: 
homeschool
ing with the 

Stevens turned his 
dissertation into 
this book: 

What is behind the 
movement? 

What tools do 

Qualitative: 
Ethnography 

 

Stayed in field until 
theoretical saturation, 
but purposefully sought 

Stevens provides a wide view of homeschooling in the late 1990s. 
He explains the diversity in curriculum and pedagogy even within 
the homogenous Christian side of the movement. He also details the 
mother’s role from a progressive and conservative standpoint in the 
movement.  
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social 
context; 
mothers as 
leaders of 
the 
movement; 

parents use? 

Why did the 
movement 
succeed? 

out minority 
homeschoolers 

Sheffer, S. (1995). A sense of self: Listening to homeschooled adolescent girls. Portsmouth, NH: Boynton/Cook Publishers, Inc.  

Empirical 

Feminism 
Critique of 
public 
schools; 
Pro-
homeschool
ing, and 
even pro 
unschooling 

How does 
homeschooling 
develop young 
adolescent girls 
into women? 

Qualitative: Interviews, 
observations 

 

55 adolescent girls 

The researcher interviews young adolescent girls to better 
understand how homeschooling contributes to a healthier self-
image, one that is nurtured to explore and take chances without 
relying on external sources for identity.  

Fields-Smith, C., & Williams, M. (2009). Motivations, sacrifices, and challenges: Black parents’ decisions to home school. Urban 
Review, 41, 369-389. doi:10.1007/s11256-008-0114-x 

Empirical What factors 
influenced Black 

Qualitative: 
phenomenological; 

Why? 

1. Black families perceived that institutional norms and practices 
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Critical 
Race 

Theory; 
Parent Role 
Constructio

n 

parents’ decisions 
to home school 
their children? 

What challenges do 
Black families 
experience in 
implementing the 
practice? 

individual and focus 
group interviews 

 

24 families 

within schools created negative learning environments for children 
of African descent. 

2. A lack of representation in school of African and other people of 
color in the curriculum. 

3. The majority mentioned religious beliefs and values as a reason 
for homeschooling. 

4. Better able to meet the individual needs of their children. 

Challenges? 

1. Within the black community, education has always been seen as a 
saving grace for Blacks. These homeschoolers had cultural clashes 
with many in their neighborhoods. Also, Black families face the 
same as white – logistical, financial challenges. 

Black families not as ideological about their religion and 
homeschooling as whites. 

Duvall, S.F., Delquadri, J.C., & Ward, D.L. (2004). A preliminary investigation of the effectiveness of homeschool instructional 
environments for students with attention-deficit/hyperactivity disorder. School Psychology Review, 33(1), 140-158. 

Empirical 

 

Pro-
homeschool

Can parents 
provide adequate 
instruction to 
students with 
ADHD? Without 

Quantitative and 
qualitative aspects: 
direct observations, 
statistical measures on 
Woodcock-Johnson, and 

Although the researchers only studied 4 environments, they 
concluded that the HS classroom provides equal or better instruction 
based on their measures mainly because of the increase of AET 
(academic engagement time), which is higher, naturally, in a 
homeschool environment.  
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; Special 
Ed. 

the help of 
professionals? 

Are these parents 
successful, as 
measured by 
standard and 
psychological 
measures? 

 

other rate based 
measures including the 
AET. 

 

8 students: 4 HS and 4 
PS. 

Hill, P.T. (2000). Home schooling and the future of public education. Peabody Journal of Education, 75(1&2), 20-31. 

Conceptual 

Pro 
homeschool
ing or at 
least pro 
entrepreneu
rial 
experiments 
in 
education. 

As home schooling 
grows, and morphs 
into different 
forms, what is the 
future of public 
education and  
homeschooling? 

NA HS is part of a broad social movement where individuals and private 
groups are learning to educate their own beyond the grasp of public 
bureaucracies. 

As homeschooling grows and morphs, HS cooperatives and 
collectives will grow to look more like public schools. 

Although homeschoolers will accept help from the public school, 
they are more likely to accept charters or vouchers rather than go 
back to public schools.  
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Ice, C.L., & Hoover-Dempsey, K.V. (2010). Linking parental motivations for involvement and student proximal achievement 
outcomes in homeschooling and public schooling settings. Education and Urban Society, (43), 339-369. 

Empirical 

 

Parental 
Involvemen

t Process 

How does parental 
motivations to 
homeschool of 
public school affect 
students 
acheievement? 

Do homeschooling 
parents support 
students’ academic 
self-efficacy 
development? 

Quantitative: survey 
methodology;  
longitudinal 

 

64 parent-student dyads: 
34 public pairs, and 30 
homeschool pairs 

The researchers measured 64 pairs of parent-children at two 
different times – one in 4th and one in 8th grade. 
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Appendix B: Interview Guide for Concourse Development 

 

1. What do you hope homeschooling provides for your children? 

2. If you consider education in the largest sense, as in all forms of education, what do you 

think the purpose of education is? 

3. How does homeschooling fulfill this purpose? How does traditional school fulfill this 

purpose? 

4.  What is your definition of an educated person?  

5. What is the purpose of an education? 

6. Finish this statement: An education should provide… 

7. In its current form, what is the purpose of the public schools? In other words, what purpose 

do they seek to fulfill for children? 

8. Why did you choose homeschooling? 
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 Appendix C: Post-Sort Interview Questions 

 
Questions for Post Q-Sort (Deeper Reflection) 
1. Tell me about the statement(s) you placed in the “Strongly Agree” column. What do those 

statements mean to you? 
2. Tell me about the statement(s) you placed in the “Strongly Disagree” column. What do 

those statements mean to you? 
3. How does homeschooling fulfill those highest statements? 
4. As you sorted the cards, did you feel that any statement about your beliefs were missing? 

If so, what? Where would you place that card and why? 
5. Which statement, if any, did you have difficulty placing? Why? 
6. Which statement(s) were the easiest to place? Why? 
 

Questions for Post Q-Sort (Subgroup Data) 

7. How many children do you currently homeschool? 
 1 child    2 children   3 or more children 

8. How long have you homeschooled your children? 
 less than two years   more than 2 but less than 5 years     more than 5 years     

9. Have any of your children attended a public school before homeschooling? 
 Yes   No    

10. Were you homeschooled as a child? 
 Yes   No    
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Appendix D: Interview Consent Form for Concourse Development 

North Carolina State University  
INFORMED CONSENT FORM for RESEARCH 

Title of Study: The Educational Beliefs of Homeschoolers: A Q-Methodology Study 
Researcher: Benjamin R. Taylor, under the guidance of Dr. Matt Militello 
You are being asked to take part in a research study.  Your participation in this study is voluntary. You have the 
right to be a part of this study, to choose not to participate or to stop participating at any time without penalty.  
The purpose of research studies is to gain a better understanding of homeschooling in Wake County, North 
Carolina. You are not guaranteed any personal benefits from being in this study. Research studies also may pose 
risks to those that participate. In this consent form you will find specific details about the research in which you 
are being asked to participate. If you do not understand something in this form it is your right to ask the 
researcher for clarification or more information. If you wish, a copy of this consent form will be provided to 
you. If at any time you have questions about your participation, do not hesitate to contact the researcher named 
above.  
Purpose of the Study: 
The purpose of this study is to understand homeschoolers’ beliefs and philosophies of education. Specifically, 
the researcher is interested in the growing population of homeschoolers in Wake County, NC, and their beliefs 
about the end goal of education. 
What will happen if you take part in the study? 
If you agree to participate in this stage of the study, you will be asked a series of questions. The researcher will 
digitally record the questions he asks and the answers you give. From these interviews, statements will be 
pulled for later use in the study. Your responses will be kept confidential. This process should take no more 
than 30-45 minutes. 

Risks 
There are no known risks to interviewing.  
 
Benefits 
Aside from adding to the body of knowledge about homeschooling, participants may enjoy thinking about and 
expressing their own opinions.  

Confidentiality 
The information in the study records will be kept confidential to the full extent allowed by law.  Data will be 
stored securely in on a computer and in a file cabinet of which the researcher only has access.  No reference will 
be made in oral or written reports which could link you to the study. You will NOT be asked to write your name 
on any study materials.  
Compensation  
 You will not receive anything for participating. 

What if you have questions about this study? 
If you have questions at any time about the study or the procedures, you may contact the researcher, Benjamin 
Taylor at XXXX; 919-XXXX; brtaylor@ncsu.edu or the faculty sponsor, Dr. Matthew Militello at 608N Poe 
Hall, CB 7801, Raleigh, NC  27695; (919) 513-0154; matt_militello@ncsu.edu.   
What if you have questions about your rights as a research participant? 
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 If you feel you have not been treated according to the descriptions in this form, or your rights as a participant in 
research have been violated during the course of this project, you may contact Deb Paxton, Regulatory 
Compliance Administrator, Box 7514, NCSU Campus (919/515-4514). 

Consent To Participate 
“I have read and understand the above information.  I have received a copy of this form.  I agree to participate 
in this study with the understanding that I may choose not to participate or to stop participating at any time 
without penalty or loss of benefits to which I am otherwise entitled.” 
 
Subject's signature_______________________________________ Date _________________ 
Investigator's signature__________________________________ Date _________________ 
 



EDUCATIONAL BELIEFS OF HOMESCHOOLERS  228 
 
 
Appendix E: Q-Sort Consent Form for Participants with Post Sort Interviews 

North Carolina State University  
INFORMED CONSENT FORM for RESEARCH 

Title of Study: The Educational Beliefs of Homeschoolers: A Q-Methodology Study 
Researcher: Benjamin R. Taylor, under the guidance of Dr. Matt Militello 
You are being asked to take part in a research study.  Your participation in this study is voluntary. You have the 
right to be a part of this study, to choose not to participate or to stop participating at any time without penalty.  
The purpose of research studies is to gain a better understanding of homeschooling in Wake County, North 
Carolina. You are not guaranteed any personal benefits from being in this study. Research studies also may pose 
risks to those that participate. In this consent form you will find specific details about the research in which you 
are being asked to participate. If you do not understand something in this form it is your right to ask the 
researcher for clarification or more information. If you wish, a copy of this consent form will be provided to 
you. If at any time you have questions about your participation, do not hesitate to contact the researcher named 
above.  
Purpose of the Study: 
The purpose of this study is to understand homeschoolers’ beliefs and philosophies of education. Specifically, 
the researcher is interested in the growing population of homeschoolers in Wake County, NC, and their beliefs 
about the end goal of education. 
What will happen if you take part in the study? 
If you agree to participate in this stage of the study, you will be asked to sort  ___ cards. These cards have 
statements printed on them and your task will be to sort them according to your own beliefs. This process 
should take no more than 30-45 minutes. After sorting the cards, you will be interviewed briefly to discuss in 
more depth your opinions about the statements and some general demographic data. The interviews will be 
recorded with a digital hand-held recording device. Your card sort and your responses during the interview will 
be kept confidential. A photograph of the cards will be taken once they are sorted.  

Risks 
There are no known risks to sorting the cards.  
 
Benefits 
Aside from adding to the body of knowledge about homeschooling, participants may enjoy thinking about and 
expressing their own opinions.  

Confidentiality 
The information in the study records will be kept confidential to the full extent allowed by law.  Data will be 
stored securely in on a computer and in a file cabinet of which the researcher only has access.  No reference will 
be made in oral or written reports which could link you to the study. You will NOT be asked to write your name 
on any study materials.  
Compensation  
 You will not receive anything for participating. 

What if you have questions about this study? 
If you have questions at any time about the study or the procedures, you may contact the researcher, Benjamin 
Taylor at XXXX; 919-XXXX; brtaylor@ncsu.edu or the faculty sponser, Dr. Matthew Militello at 608N Poe 
Hall, CB 7801, Raleigh, NC  27695; (919) 513-0154; matt_militello@ncsu.edu.  
What if you have questions about your rights as a research participant? 
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 If you feel you have not been treated according to the descriptions in this form, or your rights as a participant in 
research have been violated during the course of this project, you may contact Deb Paxton, Regulatory 
Compliance Administrator, Box 7514, NCSU Campus (919/515-4514). 

Consent To Participate 
“I have read and understand the above information.  I have received a copy of this form.  I agree to participate 
in this study with the understanding that I may choose not to participate or to stop participating at any time 
without penalty or loss of benefits to which I am otherwise entitled.” 
 
Subject's signature_______________________________________ Date _________________ 
Investigator's signature__________________________________ Date _________________ 
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Appendix G: Q-Sort Instructions 

Q-Sort Instructions 

Thank you again for willingness to participate in this research study. In this process, you 
will sort and rank statements on a continuum from the statements you most agree to those 
you most disagree.  

Instructions: 

1. Lay out the column titles from -4 to +4 across the top of the table or desk. 
2. Please read through all 34 statement cards to become familiar with the statements. 
3. Please read through the statements for a second time. As you read the statements, 

please organize them into three piles: 
• On the left, place the cards with the statements of which you disagree. 
• On the right, place the cards with the statements of which you agree. 
• In the middle, place the cards that you feel more undecided about or you 

neither agree nor disagree (neutral) with the statement.  
4. Beginning with the pile on the right (agree pile), place the 2 cards that you most 

strongly agree with in the far right column in any order. 
5. Next, turning to your left side (disagree pile), place the 2 cards that you most 

strongly disagree with in the far left column in any order. 
6. Returning to the pile on the right, choose 3 cards that represent the next statements 

with which you agree and place these cards under marker +3, in any order. 
7. Do the same with the pile on the left, following this pattern as you work your way 

to the center pile. 
8. You are free to change your mind during the sorting process and switch items 

around as long as you maintain the requested number of items under each marker. 
• You should have 2 cards under markers -4 and +4 
• You should have 3 cards under markers -3 and +3 
• You should have 4 cards under markers -2 and +2 
• You should have 5 cards under markers -1 and +1 
• You should have 6 cards under marker 0 

9. Your sorted cards should match the diagram on the handout.  After sorting the 
cards, please record each card’s number onto the diagram in the same design as 
you sorted the cards. 

 

 
 


