
ABSTRACT 
 

LONG, AMANDA MARLENE. Agents of Change? Analyzing the Effects of Media Bias 
and Attitudinal Change in the Political Opinions of High School Students. (Under the 
direction of John. K. Lee.) 
 
 

This research is an action-research study that will analyze the effect of media on high 

school students' political perceptions. There are many things that influence students' political 

perceptions and these influences could potentially shape students' political and personal 

opinions. The process for how these influences actually play out is not well known. What we 

do know is that mass media resources can have an effect on the attitudes of students, and the 

degree to which this occurs can be either positive or negative. This action research study was 

conducted using two student groups of similar demographics and exposing them to different 

media materials in order to identify changes in political attitudes. This research attempts to 

answer the question: How does political media affect student opinions about politics and 

civic participation? 
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Chapter 1 

Introduction 

Media resources have an effect on public opinion as well as the personal political 

opinions of high school students. These different types of media and the messages generated 

from the media often carry with them biases that can influence students’ political attitudes 

and behavior. Mass media outlets use all sorts of mediums including print, video, audio, 

animation, illustrations, cartoons, film, and even games to entice viewers of all ages, often 

with biased media messages. One of the most vulnerable audiences for biased media 

messages are high school aged students. Biased mass media content and related advertising 

with political messages has become a particularly important tool in modern American news 

reporting and marketing, as well as, modern political campaigns. These forms of biased mass 

political media and the related media messages that can affect opinions of high school age 

students are the focus of this study.  

Educators in the 21st century use varied media resources to teach the curriculum 

mandated by the state of North Carolina. In doing so, many educators utilize both biased and 

un-biased media resources. These resources could potentially impact the attitudes and values 

of each high school student and therefore should be carefully examined before 

implementation. Biased media resources are often produced by agencies advocating for 

change and civic engagement. The usefulness of all media resources in high school 

curriculum is recognized in the North Carolina Standard Course of Study (NC Department of 

Public Instruction, 2007). It suggests that, “in all courses, knowledge and skills depend upon 
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and enrich each other while emphasizing potential connections and applications. In addition 

to the skills specific to social studies, there are skills that generally enhance students’ abilities 

to learn, to make decisions, and to develop as competent, self-directed citizens that can be all 

the more meaningful when used and developed within the context of the social studies” (NC 

Department of Public Instruction, 2007). The skills necessary to enhance the ability to learn 

are critical thinking and analyzing skills. Educators can use biased and un-biased media 

resources to help students identify and predict the differences. It is important for students to 

be self-directed and understand the significance of understanding what bias is, and how to 

compare it to un-biased media resources.  

This study attempted to identify the impact of biased and un-biased media resources 

on high school students’ opinions about an issue and their interpretation of their own civic 

engagement. This information could help future educators prepare better lesson plans that 

will enrich the critical thinking and analytic skills of our 21st century students.  

Background of the Problem 

There is little research on the uses of biased media and media messages in civic 

education, and in particular there is limited research on how biased media and media 

messages impact student attitudes about civic participation. Exploring the link between 

biased media sources and student attitudes can help educators to identify how they can adjust 

their teaching in a way that will support positive student engagement and eventually lead to a 

more productive and educated civic society. The objective of all civic education should be to 

empower young people to engage in political and communal activities. Unfortunately, some 
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educators use media-related materials that may cause young people to be less politically 

active, or at least fail to provide the necessary tools to learn about various opportunities. The 

media and media messages that are used in classrooms are often not used in critical or 

meaningful ways. Knowing which media and media messages will be more likely to 

encourage civic participation and which affect student’s positions are important issues. Thus 

the questions framing this study are: how are high school students’ attitudes about political 

participation influenced by media and media messages, and how are high school students’ 

positions on specific political issues affected by media and media messages? 

 Media has existed in some form for hundreds of years and has been used in all 

classroom settings. Newspapers, magazines, online articles, television, and video clips have 

been used in one form or another. What has not occurred more frequently is the identification 

of biased and un-biased materials. Educators often use materials they are given or have found 

easily through networking. The assumption that educational materials are un-biased is 

incorrect and warrants further academic consideration.  

 The North Carolina Standard Course of Study (NCSCOS), established in 1898 and 

regularly updated, suggests that critical thinking skills are important for all learners. This has 

been a standard since the NCSCOS was created and continues to be an important part of our 

history. Looking at the differences in biased and un-biased materials can help meet this 

objective.  

 The impact of biased and un-biased media resources on high school students has not 

been widely researched. It has been assumed that some impact occurs, but to what extent is 
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unknown. Although a variety of media resources are used daily in North Carolina 

classrooms, little is known about the selection and use of these resources in regard to the 

impact on attitudes and values. This study attempts to answer questions that now remain. Are 

students more vulnerable to biased media versus un-biased media, and are they more willing 

to change their initial opinions given one form of media exposure versus another? 

Statement of Problem 

Social studies educators need to know more about how different forms of media, 

particularly biased media and media messages, impact the opinions of high school students. 

Furthermore, social studies educators need to do a better job of identifying the types of media 

that promote civic involvement and help students develop skills to critically use these 

resources. This research focuses on identifying effective uses of specific political media 

resources by analyzing the experience of high school students who use these resources to 

study related political issues. This research also attempts to determine how political media 

resources, including biased media and media messages, might affect students’ attitudes about 

civic participation.  

Purpose and Objectives 

 The main purpose of this research is to identify what type of media resources are 

more likely to initiate attitudinal changes about civic participation to identify the most 

effective use of educational media resources. The specific objectives of this research study 

include: (1) Analyzing students perceptions of civic participation and media resources in the 

area of trust and self efficacy; (2) Identifying themes of increased responsibility in regard to 
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homelessness and poverty in a time of low economic conditions; (3) Identifying the most 

effective use of media resources for 21st century educators.  

Definitions of Terms 

1.  Media Resources- Resources that include newspapers, magazines, television, 

video clips, and internet blogs available in large quantities to the general public.  

2. Biased Media Resources- Includes any type of textual, visual, or audio resource 

that presents a partisan, subjective, and/or one-sided view of a topic. 

3. Un-biased Media Resources- Includes any type of textual, visual, or audio 

resources that presents a bi-partisan, objective, and fair viewpoint of a topic.  

4. Self-Efficacy- People's beliefs about their capabilities to produce designated levels 

of performance that exercise influence over events that affect their lives (Bandura, 

1994). 

5. Civic Participation/Engagement- Working to make a difference in the civic life of 

our communities and developing the combination of knowledge, skills, values and 

motivation to make that difference (Ehrlich, 2000).  

Limitations of the Study 

 The researcher recognizes the following limitations to this research: 

1. The study was conducted using a homogenous cluster sample from a school district in 

rural North Carolina and therefore results are based on these students. 

2. Sixty students were used for this study, therefore the findings cannot be generalized to a 

wider population of diverse students. 
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3. A single exposure to media resources cannot change a lifetime of background influence 

and prior knowledge, so therefore the changes that develop may not be truly significant upon 

one exposure instance. 
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Chapter 2 

Review of Literature 

 This chapter will review literature examining various types of media resources and 

the current perception of youth involvement in general politics. The literature review has 

been divided into the following groups: (1) Mass Media and Biased Media Resources; (2) 

Civic Education; (3) Development of Political Opinions; and (4) Media Bias and Civic 

Engagement.   

Mass Media and Biased Media Resources 

 Biased media resources have been around for as long as media has existed. Subtle and 

not so subtle techniques have commonly been used to influence public opinion in a variety of 

ways. Biased media includes any type of textual, visual, or audio resource that presents a 

partisan, subjective, and/or one-sided view of a topic. Research, done by Gene Burd in 1980, 

suggested that media can never truly be objective, and that the perception that media 

messages are not biased is wrong. Furthermore, political ideologies both influence and are 

influenced by media and media messages, regardless of attempts to limit these influences. 

Gene Burd (1980), also analyzed the background and products of journalists’ work, and 

found that the perceptions which journalists had were guided by internal and external 

experiences, often political in nature, that were not easily suppressed. Given these conditions, 

the educational aim when using such media should be on fostering critical thinking skills in 

order to effectively analyze media resources. 

 Additional research by Stocking and Gross (1989), suggested that journalists’ 
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personal dispositions are just as important as outside environmental influences when writing 

media material. The experiences and lifestyle of a journalist can influence their writing habits 

and style, and in effect, reality is ultimately constructed through the journalists writing 

(Stocking & Gross, 1989). Journalists must combat their own biases in order to write 

objectively. Most journalists are aware of their biases and work hard to keep them from 

infiltrating their objective work, but research by Stocking and Gross (1989) revealed that 

journalists are less effective at controlling these biases than they realize.  

 A recent annual report for the Center for Media and Democracy (2005) on mass 

media resources suggested that subjectivity is common and that most media resources 

contain some bias. Such bias usually occurs because media work is often funded by sources 

aiming to push an agenda or idea (Stauber, 2005). The key factor here is that civic educators 

should be aware of these biases and use them advantageously to promote civic engagement 

within the school and community. The whole point of civic education is to promote 

responsible citizens in a thriving democracy. Further research on the uses of biased media 

resources will help educators better understand their own teaching methods and styles and 

help them to develop more relevant and meaningful lesson plans.  

Civic Education 

 In general, researchers have mixed views on the effect of civic education and civic 

activity. For example, Satu Riutta (2006) suggests that civic education is not as effective as 

some might think, because of external factors like poverty and exclusionary behaviors of the 

elite population. If a child is poor and feels unworthy, they are less likely to participate in 
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government, but the attitudes of the students can change (Riutta, 2006). Some research 

suggests that the attitudes of youth and their sense of efficacy are heavily influenced by the 

type of civic education they receive. In a cross-national study, Carole Hahn (2001) found that 

“political knowledge without action is meaningless, as well as action without knowledge is 

irresponsible” (p. 6). Therefore, if social studies teachers were to implement more action-

based activities, such as improvements within the school or community, students would be 

better equipped to participate in civic life (Banks & Banks, 1999).  

 To increase students’ civic participation teachers need to give them opportunities to 

act in leadership roles. Listening to students’ beliefs and opinions, giving them full respect, 

and empowering students will increase their motivation to participate in politics (Miklosi, 

2007). According to Miklosi (2007) students tend to be engaged in politics if they know how 

to be actively involved. In summary, a better understanding of issues and an increased sense 

of efficacy could ultimately lead to more civic action. Although, more education could lead 

to more civic action, Hahn (2008) points out that some students maintain a certain level of 

distrust in government institutions. She suggests this is due to the continuous isolation of 

youth in American politics. Their voices are not heard in the wider context of politics.  

 Civics teachers are in the best position to influence the political knowledge and 

dispositions of youth in the United States, but parents and media can also play a major role in 

the process (Schugurensky & Myers, 2003). Civics teachers provide direction for students 

and need to strive for an objective role in their work. Civics teachers can use civic education 

to promote civic action in a positive direction. Research into new methods and uses of media 
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resources will help civic educators make better choices when developing important lesson 

plans. 

Development of Political Opinions 

 The political opinions of students are shaped by a variety of influences on a daily 

basis. These influences, including mass media, play a large part in the development of 

political attitudes and behavior. Researchers have, in fact, established a link between the 

development of attitudes about politics, and exposure to, as well as active use of, media and 

media resources (McLeod, Eveland, & Horowitz, 1998). In a seminal research study, Chaffee 

(1977) found that attention to media resources positively related to political knowledge and 

political discussion. In addition to media, parental and home-life influences are important 

factors in the development of the political opinions of high school students (Byford, 

Pellegrino, & Russell, 2007). Ultimately, a combination of civic education, parental 

involvement, exposure to media resources, and use of media resources, influence students’ 

personal political views. 

In addition to these broad influences, other more narrow factors also shape the 

political attitudes of youth. In one of the most comprehensive civic education studies to date, 

Hahn (2004) put forth several interesting, more narrowly focused, findings about civic 

dispositions and environmental factors. For example, students with few books in their home 

were found to be less supportive of women’s rights than those with substantial numbers of 

books (Hahn, 2004). The findings of Hahn (2004) and her colleagues also suggested that a 

majority of 9th graders received most of their information from television and newspapers. 
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Overall, this research pointed out that the more information a student has, the more likely 

they are to develop personal political opinions that truly represent their personal beliefs. 

Furthermore, various sources of media played a very important role in this development.  

The development of students’ political opinions is certainly influenced by a wide 

range of factors. Personal background, peer interaction, and mass media, all play a part in 

this development. More research needs to be conducted to show what types of mass media 

resources are more likely to increase civic participation.  

Media Bias and Civic Engagement 

 One area to consider when studying civic participation is the relationship between 

media bias and the civic attitudes and beliefs of students. To begin with, we know that young 

people are typically less politically active than adults. Civic disengagement by young people 

can be measured through voter participation, which David Berman (2005) from Arizona 

State University has shown to be considerably lower than the rest of the population. Students 

are not completely disengaged, but do seem to be increasingly disconnected from established 

political institutions (MacKinnon, 2008). More research needs to be conducted to determine 

how biased media and media messages have affected that trend.  

 A quasi-experimental study on the effect of a campaign to increase civic action 

among youth, called Kids Voting USA, showed that media could play a positive role in the 

development of students’ political opinion. The study identified issues students were more 

knowledgeable about and which issues they felt were most pressing and needed the most 

immediate attention (Kiousis, McDevitt, & Wu, 2005). The Kids Voting USA program has 
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been used in numerous places to encourage student interest in civic participation with 

positive results (McLeod, Eveland, & Horowitz, 1998). In related work, Ghanem & Wanta 

(2001) suggested that increased media exposure for Hispanic minorities increased their 

political activities.  

 Agenda-setting by mass media is another important part of political socialization. 

Agenda-setting occurs when media messages target a few political perspectives without 

providing other points of view. When agenda-setting, media often places the focus on one 

perspective, in an attempt to gain more attention and action for that one item. Importantly, 

the credibility of media resources does not decrease, nor strengthen, the impact of agenda-

setting (Ghanem & Wanta, 2001). This is an interesting finding, given that most researchers 

view media positively in relation to political knowledge and do not see credibility as a 

limiting factor (Burns, 2008). However, most research on youth civic attitudes suggests that 

media credibility does limit civic participation (Miklosi, 2007).  

 Access to political information is an additional issue to consider in terms of how 

young people develop civic attitudes. One emerging area of research is on how new 

technologies might increase political participation and civic participation (Valdez, 2004). 

Research suggests that communication devices that are being used in schools could have 

some civic uses, but are not being used to support civics education (Goodman, 1998). Given 

that civic participation may be influenced by the types of access young people have to 

political information, more research in this area is needed. 
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Chapter 3 

Methods and Procedures 

Research Design 

 This study was conducted using an action research method. Action-research is a 

methodology that promotes self-reflection and analysis of teaching practices (Newman, 

2000). This study attempted to identify whether media messages positively or negatively 

impact students’ beliefs about civic action and students’ positions on specific issues 

addressed in the media messages. In this study, I compared two student groups that received 

different materials during an activity on a political issue. Both student groups were 

comparable in demographics and received access to different sets of media resources, with 

one set of resources being deliberately biased and the other without bias (Appendix A). Data 

was collected through pre and post-tests of student attitudes (Appendix B), a student writing 

response (Appendix C), and a field observation log.  

Population 

 This research was conducted using two student groups from Chatham Central High 

School in Bear Creek, North Carolina. Each group consisted of 30 students for a total of 60, 

who range from ages 13-17 and are in grades 9th, 10th and 11th. The average grade point 

average for students in both classes is 2.5 on a four-point scale. The two groups of students 

were instructed by the same educator and participated in the same activities. Each group of 

30 students (Classes 1 and 2) completed an activity focused on homelessness and poverty 

(see Appendix D) using biased or unbiased media resources (Appendix A).  
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Instrumentation 

 Student participants first completed a pre-test survey consisting of twenty-three 

statements related to political dispositions. This instrument was developed to determine 

students’ initial attitudes toward the government and their perception of their own civic 

efficacy. After the pre-test and first writing response, students completed the activity 

(Appendix D) using one of the two media resource sets (Appendix A). This activity included 

viewing the video media and then participating in a jig-saw reading activity for the printed 

article media.  During this jig-saw activity, students engaged in discussion about their 

feelings on the reading article and answered four questions concerning its content with other 

group members. The jig-saw activity is designed so that each students reads one part of the 

reading material and reports their findings to other group members.  Next, the students were 

asked to write a second response (Appendix C). Finally, all students completed the same 

twenty-three statement post-test. The complete lesson plan is found in Appendix D.  

 To analyze the results, a comparison between the pre and post-test surveys was 

conducted. The written reflection of the students and observations made by the teacher were 

also analyzed. Grady’s (1998) action-research model was used to analyze all data as it related 

to the civic efficacy and political opinions of participants. In particular, patterns and trends 

were identified throughout the data to determine if change had occurred between the 

beginning of the activity and end. Commonalities in student work and written reflections 

were noted and commented on.  
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Data Collection 

 A pilot survey was given to 90 students at Chatham Central High School, none of 

whom will be participating in this study. The analysis of this data concluded that most 

students did not receive outside political instruction at home or at school. Most believed that 

the government is inherently corrupt, and most indicated that they did not watch the news on 

a daily basis. These results provide some insight on the political dispositions of typical 

Chatham Central High School students. Most students take only one class related to politics, 

typically in their 10th grade year, and receive no political instruction beyond that. It is 

interesting to note that most students who completed the pilot survey believed the 

government is corrupt, even though most do not watch the news, nor receive much political 

instruction at home.  

 The data for this study was obtained from three major sources: (1) Pre and post-test 

scores on political survey; (2) Pre and post-test writings on the issue of homelessness and 

poverty writing prompt; and (3) Field observation log that the researcher used throughout the 

data collection process. These three information sources were collected over a three-day 

period and involved only the researcher. No student names were collected. To keep track of 

responses, each student was given a four-digit identification number. This number is identical 

to the last four digits of their student identification number at Chatham Central High School. 

The master list of these numbers and names was kept with the researcher at all times. 
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Data Analysis 

 The data collected was analyzed in three groups: Pre and post-test scores on the 

Likert scale, student written responses, and field observations. The pre and post-test used a 

Likert scale to measure student’s opinions on 23 statements both before and after using 

biased and unbiased resources. The Likert scale numbers were 1-5 with the following 

measurements: 1- Strongly Disagree, 2- Disagree, 3- Neutral, 4- Agree, 5- Strongly Agree. 

Students were asked to responds to 23 statements, making a judgment using these Likert 

labels. Using Excel 2004, change between the pre and post-test responses were calculated. 

This gave the researcher an idea of which statements had important changes and in which 

direction that change occurred. Furthermore, each statement was given a rating of what the 

expected direction of change would be. For example, on statement 4 which states, “I can 

make a difference in changing rules or fixing problems in my community and school 

environments,” I would expect the direction of change to be positive. Using the Excel 

calculations, I also labeled each statement with the direction and point of change for each of 

the two classes involved. This allowed me to see if what I expected to happen, actually did 

happen.  

 The student writing prompts were analyzed in several ways. First, I set up tables with 

the responses of students on all four questions. My main questions involved whether or not 

the student changed their opinion pre to post, or if they had no change. Also, I began to 

collect evidence of themes, by calculating the number of responses from students on 

emerging topics. For example, eight of 30 (26.6%) students in the class that received biased 
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resources, changed their minds on who is responsible for homelessness and poverty. In order 

to bring all the data together and demonstrate another dimension to these findings, the field 

observation log was used. The field observation log gave a good indication of the classroom 

environment, differences between the two classes, and helped the researcher identify group 

characteristics.  

 Finally, all three data sources were analyzed to find patterns and themes that could be 

supported by individual statements or responses. The research findings are outlined in 

chapter 4.  
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Chapter 4 

Findings 

 The findings of this research have been divided into three groups: results from Likert 

scale responses, writing prompt responses, and a field observation log.  

 In an effort to answer the question of whether biased media resources have an impact 

on the political opinions of high school students, a Likert scale test and a writing response 

were used. After exposure to either biased or unbiased media resources, each student 

participant completed a pre and post-test and responded to 23 statements on a Likert scale 

that included 1-strongly disagree, 2-disagree, 3-neutral, 4-agree, and 5-strongly agree. The 

writing response included four questions designed to identify how students felt about the 

topic of poverty and homelessness. Students were asked to answer the questions to the best of 

their ability according to their current opinions.  

 The media resources used included two sets of material, one biased on the issue of 

homelessness and the other unbiased. The unbiased set of media resources included statistical 

data from the Census Bureau, video clips that were neutral in nature and included only facts 

derived from a current research study, and a statistical report on homelessness and poverty in 

America. The biased media resources reflected a liberal view of bigger government, poverty 

awareness, and the moral responsibility of Americans to help the homeless and those in 

poverty. The Likert scale survey and writing prompt responses were completed before and 

after students used these media resources. 
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Survey Results  

 An analysis of the Likert scale survey scores revealed important differences on twelve 

statements as measured by the percent difference between pre and post-test for each class 

(Table 1). Tables with full student responses for each statement can be found in Appendix E. 

Table 1 
 
Change in Student Responses from Pre-Post: Class 1 & 2; Day 1 & 2 

Totals and averages of student answers  

               Class 1-Unbiased Resources                         Class 2- Biased Resources 

 Pre-test Post-

test 

Raw 

score 

diff. 

% diff Pre-test Post-

test 

Raw 

score 

diff. 

% diff 

Q1 4.2 4.5 0.3 +7.14 4.2 4.7 0.5 +11.90 

Q2 2.3 2.4 0.1 +4.35 2.4 2.3 -0.1 -4.17 

Q4 3.5 3.7 0.2 +5.71 3.5 3.7 0.2 +5.71 

Q5 4.1 4.1 0.0 +0 3.6 4.1 0.5 +13.89 

Q11 2.7 2.7 0.0 +0 2.7 2.6 -0.1 -3.70 

Q12 3.8 3.9 0.1 +2.63 3.7 4.1 0.4 10.81 

Q14 3.4 3.1 -0.3 -8.82 3.4 3.4 0.0 +0.0 

Q15 3.9 3.7 -0.2 -5.13 3.9 3.7 -0.2 -5.13 

Q17 3.6 3.4 -0.2 -5.56 3.6 3.1 -0.5 -13.89 

Q20 1.8 1.9 0.1 +5.56 2.3 1.7 -0.6 -26.09 

Q21 3.1 3.7 0.6 +19.35 3.5 4.0 0.5 +14.29 

Q23 3.3 3.9 0.6 18.18 3.6 3.8 0.2 5.56 

 

*Statements were chosen as focus questions 

*All statements available in full data chart 
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 Twelve statements were chosen as the focus because they were identified as being 

important given the goals of this research. As measured on the pre and post-test, students in 

the class that used the biased resources seemed to be more influenced by the content of the 

resources.  

 Statement one, “poverty exists in American society today,” was chosen because it 

assesses whether or not students gained any new information from the media resources. 

Students in both classes tended to agree that poverty existed in America on both the pre and 

post-tests. Students who used the biased resources Likert scale response score increased in 

the direction of agreement with the statement by 7.14% from pre to post tests. Students who 

used unbiased resources increased their agreement with the statement by 11.90%. 

 Statements 2, 5, 11,12,17,20, 21 and 23 were all chosen as focus statements because 

they focused on the responsibility of homelessness. Also, in most cases, student responses to 

these statements changed on average from pre-test to post-tests. The content of the biased 

media resources suggested that homeless people are not always responsible for their 

impoverished situation. The focus statements selected for close analysis were chosen to see if 

students were influenced by the biased resources. In addition, statements 4 and 15 were 

closely analyzed because they were designed to see if students felt differently about their 

influence on homelessness and poverty pre to post activity. Finally, statement 14 was chosen 

because of important difference that emerged between the two classes. On this statement, the 

class that used biased resources did not change from pre to post-test, but the class that used 

unbiased resources disagreed more with the statement on the post-test by 8.82%. This 
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difference is important when thinking about the type of media teachers use in the classroom. 

 Students in class 1 who viewed unbiased resources and responded to statement 2, 

“People who are homeless deserve to be there because they are lazy and unwilling to work 

hard,” on average were more likely to agree with the statement after the activity. The 

opposite result was true of class 2 that used the biased resources. On the post-test, students in 

the class that used biased resources leaned more toward homeless people being less lazy and 

unwilling to work hard.   

 On statement four, students were asked to make a judgment on the following; “I can 

make a difference in changing rules or fixing problems in my community and school 

environments.” On average, students in both classes were more agreeable with this statement 

on the post test (increase of 5.71% in both classes), which suggests that no matter what type 

of resource students used, more information led to a greater sense of ability for civic action in 

students. This movement toward agreeing with the statement was to be expected given the 

previous research by Chaffee (1977), that media exposure can be positively related to 

political attitudes of high school students. Chaffee (1977) suggested that media exposure is a 

good thing and should be used to provide useful information for citizens. Movement toward 

agreement on statement four, when students were asked if they could make a difference, 

shows that students, no matter which resource they tended to develop a higher sense of self-

efficacy about the problem of homelessness. Even when using unbiased resources, more 

information is useful for students when developing political opinions.  

 Additionally, there was important movement in the class that used biased resources in 
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statement five; “The government should do things to help those who are homeless.” The 

class average increased in the direction of students agreeing with the statement by almost 14 

percent. The class that viewed unbiased resources was virtually unchanged.  

 Student responses to statement 11, “homeless people are responsible for being in the 

situation they are in,” on average changed in the direction of disagreeing by 3.70% for the 

class that used the biased resources and remained unchanged in the other class. One of the 

items that students changed their response the most was statement 12; “more citizens in 

America should be active in helping those who are homeless.” Students in the unbiased class 

changed in the direction of agreeing with this statement by 2.63% and agreed more with the 

statement by10.81% in the biased class. This was an important difference between the 

classes, suggesting that the biased media resources could be responsible for this important 

change.  

 The biased resources included a considerable amount of content discussing 

homelessness awareness and things that average citizens can do to help. The biased resources 

also mentioned the government’s responsibility to provide services for the homeless, 

including opinions that suggested the government is not doing enough. The unbiased 

resources had no content on civic action or responsibility. Therefore, if the biased resources 

influenced student political opinions, then students in the biased class should have agreed 

with the statements suggesting the government and citizens should do more. Results on 

statement 5 support this claim. Students in the biased class agreed more with this statement 

on the post-test by 13.89% while the class that received unbiased resources, did not change. 
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 Another important difference between the unbiased class and biased class was found 

on statement 14; “I look to the internet to find accurate information regularly.” Average 

responses in the class that used the unbiased resources changed in the direction of students 

disagreeing by 8.82%. The biased class responses did not change at all. Statement 20 saw a 

similar change, which read “homeless people are on the street because they want to be,” the 

average response score for students in the class that used the unbiased resources increased 

toward agreeing with the statement by 5.56%. The average score of students that used the 

biased resources, changed more disagreeable by 26.09%.  This is an important difference 

given that the biased media sources could have influenced this change. 

  Surprisingly, on statement 15, “students can make a difference in society and fix 

problems,” both classes tended to disagree more after viewing the resources, with their 

average Likert score decreasing by 5.13%. This result is opposite to the increases observed 

on statement 4 post-test responses, (statement 4 said “I can make a difference in changing 

rules or fixing problems in my community and school environments).” A possible 

explanation is the wording of the statement. The wording in statement 15 assumes the 

broader scope for society, which the student may feel powerless in influencing.  

 Statement 17 is related to statement 11 because they both suggest judgments about 

the responsibility of homelessness. Statement 17 reiterated the concept that homeless people 

should get a job instead of being lazy. Again, like in statement 11, both class averages moved 

lower on the Likert scale with an average 5.56% decrease in the unbiased class post-test 

scores a decrease of 13.89% in the class that used biased resources.  
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 Finally, the last two focus statements saw important similarities and differences 

between classes that received different resources. Students responded to statement 21, which 

read “Americans have a moral obligation to help the homeless and those in poverty,” in a 

more agreeable manner in both classes on the post-test. The average scores for the class that 

used unbiased resources were more agreeable with this statement by 19.35% post activity, 

and the average scores for class that received biased resources moved 14.29% in the same 

direction. Also, after viewing the resources, most students in both classes agreed with 

statement 23; “the government is responsible for helping those in poverty.” This was 

evidenced by an 18.18% change from the pre to post-test toward agreeing with the statement 

in the class that used unbiased resources and 5.56% increase in average agreement in the 

class that used biased resources.  

 In most cases, movement occurred as expected for each of the statements with the 

exception of statement 15. Prior to implementing the activity, I listed on the Likert scale 

survey what I would expect each class to answer, based on my own research of how media 

influences political opinions. For example, we know that media is inherently bias (Burd, 

1980), and is connected to the development of attitudes about politics (McLeod, Eveland, 

Horowitz, 1998). Therefore, I expected that if the media resources suggested the government 

is at fault, more students would agree after viewing the resource.  

Writing Responses 

 A word count was completed to analyze student written responses (Appendices F and 

G). Table 2 shows the average number of words per question that were written by students in 
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both classes. The word count was conducted to determine differences in the length of pre and 

post responses, assuming the length of the response is an indicator of understanding. If 

students wrote more after viewing the resources, they were likely to be more knowledgeable 

about the subject of poverty and homelessness. 

Table 2  

Pre-Post Writing Response Word Counts: Class 1 & Class 2 

Furthermore, the students that wrote more words post activity might have been able to 

provide more detail on how to influence the situation of homelessness and poverty. 

 The class that reviewed biased resources (class 2) on average wrote more words than 

the class that reviewed unbiased resources the second time they responded to the four 

questions. Nine out of 30 (30%) students in the class that reviewed unbiased resources wrote 

more words for all four questions, and twenty out of 30 (66.7%) students in this class wrote 

more words in at least three of their post activity written responses, but the average increase 

Word Count Totals & Averages 
 
                        Class 1                        Class 2 

 
   Pre- 

  test 

   Post- 

    test 

 Raw 

 score 

  diff 

   % 

  diff 

   Pre- 

   test 

  Post- 

  test 

   Raw 

   score 

    diff 

   % 

  diff 

Q1 793 977 184 +23.02 503 818 315 +62.62 
Q2 794 880 86 +10.83 525 666 141 +26.86 
Q3 773 887 114 +14.75 509 714 205 +40.28 
Q4 744 908 164 +22.04 576 713 137 +23.78 
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in the number of words written was greater for the class that used the biased resources. After 

class 2 viewed the biased resources, eighteen out of 30 (60%) students increased the number 

of words they wrote for all four questions. On at least three of the questions, twenty-five of 

30 (83.3%) students in this class increased the number of words they wrote. The questions 

that had a higher word count were different for all students, but overall, both classes wrote 

more in the post activity responses.  

 The class that received the unbiased resources wrote 23.3% more words on question 

1, while the class that received the biased resources wrote 62.6% more words. On question 2, 

the class that used the unbiased resources wrote 10.8% more words, and the class that used 

the biased resources wrote 26.9% more words. Fourteen point seven percent of students in 

the class that viewed unbiased resources wrote more words for question 3, compared to the 

second class, which wrote 40.3% more words. Finally, the class that used the unbiased 

resources increased the number of words they wrote for question 4 by 22%, while the second 

class increased the number of words they wrote by 23.7%. Overall, the class that received the 

biased resources wrote more words, than the class that received the unbiased resources. After 

using the media resources, both classes wrote more words on question one about why 

homelessness existed, suggesting they gained knowledge from the activity. 

 Students who responded to the writing prompts had different ideas about 

homelessness and poverty. A summary of what students wrote is outlined in Table 3 with a 

number of student responses. The full responses can be found in Appendices H and I.  
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Table 3 

Writing Response Change for Questions 1-4: Class 1 & Class 2 

     
    Number of student written responses 
___________________________________________________________________________ 

________________________________________________________________________ 

*IR-HS: Change from individual responsibility to hardship 

*No-Yes: Change from saying it is not a problem to yes it is a problem 

*Can’t-Can: Change from saying they cannot fix problems to yes they can 

*No Change: No change occurred from pre to post 

  

 For question 1, “why are there 2 million homeless people,” seven out of 30 (24%) 

students in the class that used the unbiased resources changed their answer after the activity. 

Before the resources were viewed, these seven students believed that homelessness occurred 

because of individual actions. Once the resources were used, these students believed 

homelessness was due to possible hardships and uncontrollable life changes. Before the 

activity began, one student in this class wrote this response for question one; “Some 

  

 IR-HS No-Yes Can’t-

Can 

No 

Change 

Mention 

Econ. 

Provides 

more  

detail 

Gov’t 

fault 

Class 1 7 5 9 96 13 11 12 

Class 2 8 2 12 95 9 7 10 
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homeless people do not do enough to find jobs.” Once the unbiased resources were used, this 

student commented differently; “There are people who don’t do what they need to do to 

survive but, since the economy is so bad some people have a time finding a job.” 

 Likewise, eight out of 30 (26.6%) students in the class that used biased resources 

changed their answer in the same way. In addition, three out of 30 (10%) students that 

reviewed biased resources changed their answer from believing homelessness was a product 

of individual actions to believing that it was the government’s negligence. In a post response 

to question one, a student wrote, “If people do try to find a job then it’s not their fault, the 

government should try to help them.” Previously, this same student wrote about the homeless 

not willing to work hard.  

 Five out of 30 (16.6%) students in the class that reviewed unbiased resources changed 

their answer from saying homelessness was not a problem to suggesting it was a problem 

when asked, “Do you think homelessness and poverty are current problems in America.” 

Similarly in the biased class, two of the 30 (6%) students changed their minds in the same 

way. 

 When asked on question 3 if students could make a difference in fixing social 

problems, nine of the 30 (30%) students in the class that used unbiased resources changed 

their minds. Before the activity, these students felt they could not change things, while in the  

post activity these nine students felt they could. A more considerable change was evident in 

the class that used biased resources, with twelve of the 30 (40%) students changing their 

answers from not being able to help or fix the problem, to saying yes students could. A third 
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more of the students in the class that used the biased resources thought they could change 

things compared to class 1, which used unbiased resources.  

 Question four did not result in important change overall. However, information 

provided by the students reveals important themes. In the class that received the unbiased 

resources, twelve of the 30 (40%) students felt that it was the government’s fault or 

responsibility that people were homeless. The class that viewed biased resources included ten 

out of 30 (33.3%) students suggesting the same thing post activity. However, in both classes 

there were many students who provided more detail and new ways on how they could help 

the situation, such as volunteering. For example, eleven out of 30 (36.6%) students in class 1, 

who used unbiased resources, provided more detail on ways to help the homeless. Likewise, 

seven out of 30 (23.3%) students in the class that used biased resources provided more detail 

on ways to help. The content of the biased resources suggested ways that students could help 

the homeless. The responses from class 2 are likely a result of the biased resources.   

 Both classes seemed particularly preoccupied with the current state of the economy. 

In fact, thirteen students in the class that reviewed unbiased material mentioned the economy 

in at least one of their answers. Particularly, each response commented on the negative 

impact of the economy on homelessness and poverty. In the class that reviewed biased 

material, nine out of  30 (30%) students also mentioned the dire state of the economy as 

being problematic. Finally, after reviewing biased materials, two students mentioned that 

poverty was “not their problem.” Both of these students had a higher word count on all four 

questions of their post writing responses. In addition, one student changed their mind from 
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believing it was the individual’s actions that put them in their situation, to suggesting that it 

could have also been because of hardship and external factors. Interestingly, this same 

student also changed their mind from believing they had no influence to change 

homelessness or poverty, to believing that if they tried, they could make a small change. 

Observations 

 The final point of data analysis comes from the field observation log I kept during the 

research. Over the two-day implementation, I kept a field log noting the schedule, time, 

student comments, and any particularities that were observed.  

 Before the activity began on day one, I reviewed key terms that were identified as 

being central to the research, such as efficacy, poverty, homelessness, influence, and mass 

media. These key terms were defined for both classes. I noted that in the first class with 

unbiased resources (class 1), a student asked for further clarification on the word poverty. 

They mentioned they had heard the word, but did not understand exactly what it meant. Once 

I clarified the term as meaning, someone that is below the poverty line, the activity 

continued. I further clarified that the poverty line was a measurement designed by the 

government to determine what the minimum amount of money is needed for a family of 

particular size to survive. I also observed that most students nodded in agreement and then 

proceeded with the activity.  

 In class 2, which received the biased resources, students seemed more apprehensive 

about the activity and were concerned about the amount of work they were going to be 

required to do. As the directions were being given, a student sighed, “why do we have to do 
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this?” I explained the purpose of the activity, although they still did not seem thrilled to 

participate. However, as I noted in the field observation log, this is typical behavior for this 

group of students. Once the activity started, there were no questions about content material of 

the survey or writing questions, although one student asked about grammar usage in his 

writing response.  

 In both classes on day one, the rooms were quiet and the students were attentive. 

There were no outside interruptions during either class as I facilitated all activities. In the 

class that used unbiased resources, class 1, the activity began at 8:15am and ended at 8:36am. 

In class 2, which used the biased resources, the activity began at 10:00am and ended at 

10:22am. All students in both classes had the same amount of time to answer questions and 

view the materials presented.  

 The second day of research activities took more time than the first because of the 

activity and group interaction. There were also some minor technological malfunctions that 

required a little extra time. The videos would not play sound. Fortunately, extra time was 

allotted for this activity and the problem was resolved. For class 1, the use of the unbiased 

media resources began at 8:00am and ended at 8:55am, and for class 2, the use of biased 

media resources began at 10:00am and ended at 10:50am.  

 Technical malfunctions delayed the beginning of the activity for both classes, but the 

problems were resolved quickly. Since I had trouble with the video in the first class, I knew 

how to fix it for the second class. In both classes, all students were focused when the video 

clips were shown with no side conversations or talking. After the videos, the students were 
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put into groups and then required to read the articles provided. Student groups were chosen 

before the activity. Once groups were announced, all students moved quickly to their 

assigned areas and began the jig-saw activity. While students read the article, I monitored 

conversations from each group.  

  During the jig-saw group reading activity, initial student conversations in the class 

that read the unbiased articles revolved around the content. However, once students had 

finished reading, the conversation quickly turned to personal opinions and own experiences. 

In one group, a student mentioned they felt that the responsibility of homelessness was the 

individuals by saying, “There are a lot of people that take advantage of our money when they 

don’t even need it.”  Quickly, another student countered with the suggestion that perhaps it 

was out of the individual’s control. This student gave the example of someone losing a job 

and not being able to get another one. Other groups were evenly divided on who was 

responsible for homelessness and poverty. At one point, four of the six groups mentioned the 

economy as a cause of homelessness when reading the statistics the articles provided them. 

For example, two of the groups talked about companies off workers and how that affected the 

economic situation of citizens. 

  The observations made in class 2, which used the biased resources, are similar to the 

observations made in the unbiased class. However, the students were observed as more 

interested in the topic seemingly because of the emotional videos that were shared. For 

example, during the video from Virgin Moble, which shared the stories of young people that 

were homeless, many students commented, “that’s so sad.” Some of them even seemed 
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shocked. After both videos played, students seemed more interested and eager to engage in 

conversation about homelessness and poverty. 

 After the students in class 2 were assigned and moved into groups, students began 

reading the articles that were provided. These articles gave a one-sided view of the 

government’s responsibility in helping the homeless and also included an opinion on their 

failures to do so. Topics of conversations initially surrounded the questions they were to 

answer, but once finished shifted into open group discussion. One student in class 2 

commented that the economy was the root of this problem and the government was 

ultimately in control. Finally, when students were given their final writing prompt and post 

survey, one student raised their hand and asked more questions about the video. They asked, 

“If there are so many young homeless people in North Carolina, why don’t I see them.” 

Before I could answer, another student pointed out that in the video they explained that 

homelessness did not always literally mean “without a home” but could mean they were 

living with friends or distant relatives. Students in the class that received the biased material 

were overall more eager to participate and learn more as evidenced by students asking 

questions.   

 In both classes on day two, the students had only minor disruptions from outside the 

classroom none of which disturbed their work. Each class had the same amount of time to 

complete the activity. Overall, I observed that the climate of the classroom was distinctly 

different in class 1 and class 2. It seemed as though the class that received the biased 

resources (class 2), was more engaged in the activity and found it less boring than the class 
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with unbiased resources, based on participation and questions asked.  

 In conclusion, the results of the Likert scale tests, student written responses, and my 

own observations, reveal important themes about the effect of biased media resources in the 

classroom. Students in this research study were aware of the troubling economy and chose to 

relate it to this activity, because they saw a connection with homelessness and poverty. Both 

sets of media resources provided valuable information to students, and students in both 

classes used them to develop senses of civic responsibility. According to these results, not 

only did some students develop a sense of personal responsibility, but also tended to put 

greater responsibility on the government. The belief of some students that the government is 

responsible for homelessness may have been related to the biased media resources. Finally, 

students in this research study were more knowledgeable about homelessness and were able 

to critically think of ways to help no matter what type of resource they were given. These 

patterns will be further explained in Chapter 5.  
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Chapter 5 

Conclusions, Recommendations, and Implications 

Conclusions 

 Conclusions and implications have been drawn based on the research findings.  

Theme 1: Students in this study were thoroughly concerned, or aware of, the current 

state of the economy. 

 According to Hahn (2001), most students do not understand the relationship between 

what they learn in the classroom and what happens in real life. However, according to the 

results of this research, media resources can be used to teach current events and drive home 

the link between civic education and civic action.  

 After analyzing the research data, I found that many high school students in this study 

were concerned with the current state of the economy. Thirty-seven percent of students 

across both classes mentioned the problematic state of the economy and the relationship 

between the economy, homelessness, and poverty. Satu Riutta (2006) suggested that civic 

education might not be effective when external factors like personal poverty and 

homelessness apply. In my research, specific examples were found that counter this. One 

student responded, “I feel like I can help my family with poverty problems because the 

money I make I give to my family, although I know this is not always enough. If I could help 

other people that are poor and homeless I would.” This shows that some students use civic 

education to better their situation, rather than feeling out of control.  

 All references to the economy in student responses indicated a negative impact on 
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homelessness. During both class group activities, I noted in the field observation log that 

students discussed the economy and its relationship to homelessness and poverty. In each 

class, at least one student suggested that the economy was partially responsible for 

homelessness and poverty. This could have been said because of personal family situations 

and discussions. Many students blame homelessness on the lack of jobs, as many people have 

recently lost theirs. When a student mentioned the economy, it always sparked a larger 

discussion around poverty and the economy. This outcome suggests that most students are 

concerned about the current economic situation. Media resources that portray a current 

problem along with group discussions can lead to more critical thinking. Students were able 

to take the media resources provided and use them in the context of real life.  

Theme 2: No matter what type of resource was used, more information led to more 

students believing they can influence homelessness and poverty.  

 Similarities on the Likert scale scores for both classes on statement 4, which 

discussed whether or not students can make a difference in changing rules or situations 

within their communities, suggested that the more information students have, the more they 

think about taking action. In both classes the Likert score average increased toward agreeing 

more with this statement by 5.71% on the post-test. Also, in the student writing responses, 

twenty-one of 60 (35%) students who said they could not influence the situation of 

homelessness and poverty changed their answer post response.  

 Miklosi’s (2007) research supports this theme in that he suggested that teachers need 

to empower young people with tools of change, in order to expect change. In this research, 
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when students were given more than just the statistics and raw information, they were more 

likely to believe they could change things. The unbiased class had nine out of 30 (30%) 

students change from believing they could not change things to believing they could. The 

biased class had twelve out of 30 (40%) students change in the same way.  

Theme 3: Student uses of biased resources may have led them to view government as 

being more responsible for fixing the problem of homelessness and poverty. Students 

used the media resources to develop personal political opinions.  

 Students in the class that viewed biased resources responded more agreeably to 

statement 5 on the Likert scale survey, which stated, “the government should do things to 

help those who are homeless.” The biased media resources that were used expressed the 

opinion that government is responsible for helping the homeless. The resources also pointed 

out that more American citizens should be politically active. The class that used the biased 

resources was more agreeable with this statement by 13.89%. However, the responses of 

students who used the unbiased resources, which mentioned no government responsibility, 

remained unchanged. As students develop political opinions, many things influence them 

such as family background and the media. Some scholars suggest that there is a link between 

exposure to media resources and the development of political opinions (McLeod, Eveland, 

Horowitz, 1998). The biased media resources used in this study could be responsible for 

some students in this class changing their answers toward agreeing that the government is 

responsible for homelessness.  

 The producer and author of the biased media resources should be accounted for when 
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analyzing these results. The resources used in this study were produced by organizations that 

were sending a message that the government is responsible and not doing enough to help 

those who are struggling. According to Gene Burd (1980), “political ideologies both 

influence and are influenced by media and media messages, regardless of attempts to limit 

these influences”. Therefore, we know that media is inherently biased in some way, and it 

influences the political perceptions of students. Furthermore, as suggested by Stauber (2005), 

media is usually funded by groups that have specific agendas. The U.S. Council of Catholic 

Bishops, Virgin Mobile, and The New York Times newspaper funded the biased media used 

in this study. Therefore, the message these groups were sending about government 

responsibility and individual action, seemed to be recognized by the students.  

 The direction of student discussion while in a group setting also seemed to influence 

the change of student responses. There were no facilitators within these groups, instead the 

questions guided students through the reading. As I noted in the field observation log, many 

students in both classes discussed the government and its responsibility. A student in the 

class that used biased resources commented, “The government is at least 50% responsible for 

not doing enough to help the needy.” Since students received biased information and 

participated in class discussion, many students tended to agree with the opinions presented.  

Theme 4: Students were more knowledgeable about homelessness and poverty, and no 

matter what type of resource was used students knew more ways to address the issue of 

poverty and homelessness.  

 According to the word counts and averages (Table 2), most students in this study 
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increased the number of words they wrote from pre to post activity. For example, in the class 

that received unbiased resources, twenty of 30 (66.6%) students wrote more words on 3 of 4 

questions answered. Similarly, in the class that received biased material, twenty-five of 30 

(83.3%) students wrote more words after the activity. This indicates that students provided 

more information on the second round of responses.  

 The changes that occurred in writing responses from pre to post reflected that 

students offered specific ways of helping the homeless and those in poverty. One student 

mentioned food drives, volunteering, and clothing donations. These suggestions were not 

evident in the pre-activity writing. This change indicates that this knowledge was most likely 

gained from the information provided by the media resources or through student discussion.  

  Analysis of student writing suggested an increase of political knowledge about 

homelessness and poverty is the change in the content of answers from pre activity to post 

activity. In the class that received unbiased resources, five of 30 (16.6%) students who had 

said poverty and homelessness were not a problem before, admitted that they were a problem 

post activity. Two of 30 (6%) students in the class that received biased resources changed to 

agree homelessness was a problem post activity. Out of both classes, fifteen of 60 (25%) 

students changed from believing poverty and homelessness is the individual’s responsibility 

to saying that homelessness is bad luck. One student mentioned, “homeless people have the 

choice to go out and find a job of some sort, but some people just can’t get enough money to 

survive though.” This comment indicates that the student believes the individual has power, 

but at the same time, other factors may also contribute to their situation of homelessness and 
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poverty. These changes might be attributed to the fact that the students engaged in the use of 

media resources. Media resources are valuable assets for educators.  

Theme 5: Although unbiased resources have some impact, the use of biased resources 

leads to a greater belief in students that they can and should be active citizens. 

 The major point of this research was to determine if biased media resources caused 

students to feel more influential in our society. Research by David Berman (2005) revealed 

that students are less likely to participate in politics than adults. However, Miklosi (2007) 

recommended that if students were given the appropriate tools and information, they would 

participate more in society. According to findings in this research, the use of biased materials 

led students to develop a stronger sense of influence in society. These findings suggest media 

resources can be used as agents of civic action.  

 The Likert scale calculations support this theme particularly in statement 12, which 

suggests American citizens should be more active. While the class that used unbiased 

resources agreed more with this statement after the activity by 2.63%, the class that used 

biased resources agreed more by 10.81%. More students believed it was important for 

citizens to help the needy therefore it seems as though they believe civic action is important 

for students.  

 Theme 5 is also supported by results of student written responses. In question 3, 

students were asked if they could influence problems in society like homelessness. A third 

more students felt they could influence problems after viewing biased resources, compared to 

the class that used the unbiased resources. Overall, students in the biased class tended to view 
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civic action as something they can and should do as American citizens.  

Implications 

 The implications of this research are most useful in the context of classroom lesson 

plans. There are two important things that can be taken from this research: Media resources 

are valuable assets to lesson plans that help students understand complex issues such as 

homelessness and poverty, as well as, foster critical thinking skills. Secondly, when 

producing lesson plans, it is critical for teachers to recognize media resources as biased or 

not, so they can use them appropriately in the classroom to engage and educate students. 

 Media resources have been used in classrooms consistently to teach about important 

political issues. However, not many teachers have been aware of their significance, nor of 

what kind of influence these media resources have on students. When looking at the results 

of this research, biased media resources seem to have a different effect on students than those 

that are unbiased. Biased media resources have an agenda and a message that is presented to 

the students, who then may take that into consideration when developing their own political 

opinions. Teachers should review this information and decide how to use these biased media 

resources. Additionally, teachers should present material from both sides of the ideological 

spectrum. Since biased media resources seem to engage students more, teachers should use 

them wisely and appropriately to benefit the student. 

 Teachers should not fear presenting biased material that might engage students as 

long as they present both sides of the issue. Students that are given more than the facts and 

statistics may actually be more involved in the topic, as well as, be more interested in civic 
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action. This component is often missing from lesson plans. It was not entirely clear that both 

the biased and unbiased media resources used in this study led to more civic participation. 

However, it was evident that more information overall, prompted students to be more aware, 

and more biased media resources were more likely to engage students to the point where they 

felt they could make a difference. This is the piece of the puzzle Miklosi (2007) was 

suggesting when he said to give students the tools and recognition they need to change 

things. 

 Teachers can use media resources to get students to be excited about content material 

and political topics. As evidenced in this research, when students are only given statistics, 

they are less likely to feel any sense of self-efficacy. Teachers can harness this power of 

biased media resources while practicing responsibility. 

 As the researcher in this study, I have identified two major themes I would like to 

focus on in my own practice: increased use of biased media resources and civic action 

opportunities. First, I would like to use more biased media resources in attempt to further 

engage my students in social studies content. There are a variety of materials available that 

can be useful in creating effective lesson plans. I plan to use more biased resources in my 

teaching, while providing both ideological viewpoints. The use of biased media resources 

will be useful in utilizing emotional appeal most biased media resources reveal. Secondly, I 

plan to provide more civic action opportunities in my classroom. It is important that students 

learn more than content in the classroom and learn how to put content into action. I believe 

that if students are given more engaging material, and more civic action opportunities, they 
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will become productive 21st century critical thinkers and problem solvers.  

Recommendations 

 The following recommendations reflect considerations of these research results, 

conclusions, and implications:  

(1) This research suggests that teachers should include media resources in their lesson plans 

including biased resources, but should also provide both political ideologies to engage 

students. 

(2) Teachers should educate themselves on the difference between biased and unbiased 

media resources to ensure effective use of them in the classroom. Teachers can review media 

resources with colleagues and administrators to ensure accuracy. 

(3) Teachers should be sure to include opportunities for students to put their civic education 

into action such as, offering volunteering extra credit or service hours and providing contacts 

with local community members and non-profit organizations.  

Recommendations for further research 

Given the findings of this study, I recommend that more research be done to 

investigate the civic action piece to this study. By conducting civic action activities, more can 

be known about the actual transfer of knowledge from the classroom to real life. 

Researchers should continue to investigate teacher perceptions and current uses of media 

resources in the classroom to identify patterns of use and possible problems that currently 

exist. Finally, I would recommend that high schools create strong relationships with 

community organizations and non-profit organizations in order to offer more students the 
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opportunity to engage in civic action.  
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Appendix A 

List of Media Resources 
 

Biased Media Resource #1: 
 
Type: Video Clip 
Topic: Poverty and Homelessness 
Author/Producer: Virgin Mobile  
Title: Regeneration 
Available From: http://www.virginmobileusa.com/regeneration/ 
Summary: A collection of videos highlighting homeless young people. The bias presented 
suggests American citizens should do more to be aware and active in solving homelessness. 
This clip also provided ways students could help.  
 
Biased Media Resource #2:  
 
Type: Reading Article 
Topic: Poverty and Homelessness  
Title: “The End of Poverty” 
Author: Jeffrey D. Sachs 
Location: Time Magazine 
Date: March 6, 2005 
Summary: An article that uses third-world countries to examine the effect of aid on poverty 
and homelessness in America. The bias presented suggests the U.S. government is not doing 
enough to help solve poverty and homelessness. 
 
Biased Media Resource #3 
 
Type: Video Clip 
Topic: Poverty and Homelessness 
Title: Poverty in America  
Author/Producer: U.S. Council of Catholic Bishops 
Available from: http://www.usccb.org/cchd/povertyusa/tour.htm 
Summary: This is a silent video with emotional music that shows a mathematical view of 
poverty and homelessness in America. This media resources presents the bias that the 
poverty line is too low and the government is responsible.   
 
Unbiased Media Resource #1:  
 
Type: Audio/Powerpoint Show  



51 
 
 
 
 

Topic: Poverty and Homelessness  
Title: NPR What is Poverty 
Author/Producer: NPR & CCHS 
Available from: CCHS library audio resources 
Summary: A Microsoft Powerpoint slideshow that gives homelessness and poverty 
definitions without presenting an argument on the topic. The presentation was non-emotional 
with no pictures or color.  
 
Unbiased Media Resource #2:  
 
Type: Reading Article/Statistical Report 
Topic: Poverty and Homelessness 
Title: Income, Poverty, and Health Insurance Coverage in the U.S. 2007 
Author: Carmen DeNavas-Walt, Bernadette D. Proctor, & Jessica C. Smith 
Pages: 5 
Date: Issued August 2008 
Available from: U.S. Census Bureau  
Summary: A statistical report that details homelessness in America by breaking it down into 
small demographic groups. This groups include Native Americans, African-Americans, 
Single-parent households, married couples, and others. 
 
Unbiased Media Resource #3: 
 
Type: Video Clip 
Topic: Poverty & Homelessness 
Title: U.S. Census Bureau News Conference on Income, Poverty, and Health Insurance 
Coverage in the U.S. 2007 
Author: U.S. Census Bureau 
Available From: http://www.census.gov/pubinfo/www/streaming/refs/IP_QT_WEB_ref.mov 
Summary: A video recording of the U.S. Census Bureau news conference. Included statistics 
that were issued in the print statistical report. No emotion or ideological spin was presented.  
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Appendix B 
 

Pre & Post Survey Instrument 
 
Please choose on a scale of 1 to 5 your thoughts on the following statements.  

1.  Strongly Disagree 
2. Disagree 
3. Neutral or Indifferent 
4. Agree 
5. Strongly Agree 

 
1) Poverty exists in American society today. 
        1 2 3 4 5 
 
2)  People who are homeless deserve to be there because they are lazy and unwilling to work 
hard.  
    1 2 3 4 5  
 
3)   I know my political party affiliation and am aware of my own personal political beliefs.  

1   2  3 4 5 
 

4) I can make a difference in changing rules or fixing problems in my community and school 
environments.                        

1 2  3 4 5 
 
5) The government should do things to help those who are homeless. 
    1 2 3 4 5  
  
 
6) Television is a good resource for accurate and truthful information. 

1          2          3          4          5 
 
7) Current events are important in my life. I want to know more about what is going on in the 
world.                           

1           2         3          4          5 
 
8) The Internet is a good resource for accurate and truthful information. 
    1 2 3 4 5 
 
9) Media affects the way I view the world in either a positive or negative direction.   

1          2          3          4          5 
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10) There are homeless people on the streets of American cities. 
 
    1 2 3 4 5 
 
11) Homeless people are responsible for being in the situation they are in.  
    1 2 3 4 5 
 
12) More citizens in America should be active in helping those who are homeless. 
    1 2 3 4 5 
 
13) Poverty and not having enough money to meet our needs is something people just have to 
deal with on their own. 
    1 2 3 4 5 
 
14) I look to the Internet to find accurate information regularly.  
    1 2 3 4 5 
 
15) Students can make a difference in society and fix problems. 
    1 2 3 4 5 
 
16) Welfare is needed to help those in poverty.  
    1 2 3 4 5  
 
17) Homeless people should get a job instead of being lazy. 
    1 2 3 4 5 
 
18) Families that have no money should ask the government to help them out.  
    1 2 3 4 5 
 
19) Television is always accurate and rarely reports false information.  
    1 2 3 4 5  
 
20) Homeless people are on the street because they want to be. 
    1 2 3 4 5  
 
21) Americans have a moral obligation to help the homeless and those in poverty. 
    1 2 3 4 5 
 
22) Print media such as newspapers and magazines are helpful in developing my opinion 
about the world.  
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    1 2 3 4 5 
 
23) The government is responsible for helping those in poverty. 

1 2 3 4 5 
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Appendix C 
 

Student Writing Response Prompt 
 
Please answer the following prompt by using at least three complete sentences for each 
question.  
 
Q1: There are approximately 2 million homeless people in America according to the National 
Law Center. Why? 
 
 
Q2:  Do you think poverty and homelessness are current problems in American Society?   
 If Yes, Explain why: 
 If No, Explain why:  
 
 
Q3: Whether or not you feel poverty and homelessness are problems, do you as a young 
person have the ability to fix any societal problems? Why or why not.  
 
 
 
Q4: Who is responsible for homelessness and poverty in America?  
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Appendix D 

Media Resources Lesson Plan 

Objectives 
• Students will be able to answer a pre and post-test survey to identify key factors of 

political opinion and exposure to media resources. 
• Students will be able to analyze media resources and write a response to share their 

experience. 
• Students will be able to participate in a class discussion that will highlight student 

feelings on the media resources 
 
Day One: Class 1 and 2 

A. Complete Pre-Test Survey 
B. Complete writing prompt 
C. Discuss the key terms: efficacy, poverty, homelessness, influence, mass media 
D. Exit Slip: Students will write one definition they learned on the topic of poverty 

and homelessness 
 
Day Two: Class 1 – Unbiased media 

A. Students will be shown two video clips on the political topic of poverty and 
homelessness (unbiased) 

B. Students will read one article on same political topic (unbiased) 
a. Students will participate in class discussion about initial reactions and 

feelings about the visual media using  a jig-saw platform 
b. Students will be put into groups of 4. Each group member will be assigned 

a number 1-4.  
c. Students will be given reading article with four part divisions. 
d. Students will leave their first group to meet with the other students with 

the same number so that all one’s are together, all two’s are together, etc.  
e. Each numbered group will be responsible for reading and discussing their 

section of the article. There will be four questions for each section to cover 
and answer. 

f. Once each numbered group has completed the reading, all students will 
return to their original groups to share each section with the other 
members. Once all four students have shared their article section and 
answers to the questions, all students should have a clear understanding of 
the article.  

C. Complete Post-Test Survey 
D. Complete a second round on writing prompt 

 
Day Two: Class 2 – Biased media 
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A. Students will be shown two video clips on the political topic of poverty and 
homelessness (biased) 

B. Students will read one article on same political topic (biased) 
a. Students will participate in class discussion about initial reactions and 

feelings about the visual media using  a jig-saw platform 
b. Students will be put into groups of 4. Each group member will be assigned 

a number 1-4.  
c. Students will be given reading article with four part divisions. 
d. Students will leave their first group to meet with the other students with 

the same number so that all one’s are together, all two’s are together, etc.  
e. Each numbered group will be responsible for reading and discussing their 

section of the article. There will be four questions for each section to cover 
and answer. 

f. Once each numbered group has completed the reading, all students will 
return to their original groups to share each section with the other 
members. Once all four students have shared their article section and 
answers to the questions, all students should have a clear understanding of 
the article.  

C. Complete a second round on the writing prompt 
D. Complete post-test survey  
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Appendix E 
 

Student Answers to Pre & Post Test Likert Scale Questions for Class 1 & 2 
 
 

Totals and averages of student answers  

                                   Class 1 – Unbiased                            Class 2 - Biased 

 Pre-

test 

Post-

test 

Raw 

score 

diff. 

% diff Pre-

text 

Post-

test 

Raw 

score 

diff. 

% diff 

Q1* 4.2 4.5 0.3 +7.14 4.2 4.7 0.5 +11.90 

Q2* 2.3 2.4 0.1 +4.35 2.4 2.3 0.1 -4.38 

Q3 3.7 3.6 -0.1 -2.7 3.9 4.1 0.2 +5.13 

Q4* 3.5 3.7 0.2 +5.71 3.5 3.7 0.2 +5.71 

Q5* 4.1 4.1 0.0 +0 3.6 4.1 0.5 +7.2 

Q6 3.0 3.0 0.0 +0 2.9 3.0 0.1 +3.45 

Q7 3.9 3.8 -0.1 -2.56 4.2 4.1 -0.1 -2.38 

Q8 3.7 3.4 -0.3 -8.11 3.1 3.1 0.0 +0 

Q9 3.5 3.2 -0.3 -8.57 3.6 3.8 0.2 +5.56 

Q10 4.3 4.4 0.1 +2.33 4.5 4.6 0.1 +2.22 

Q11* 2.7 2.7 0.0 +0 2.7 2.6 -0.1 -3.70 

Q12* 3.8 3.9 0.1 +2.63 3.7 4.1 0.4 +10.81 

Q13 2.3 2.2 -0.1 -4.35 2.2 2.2 0.0 +0 

Q14* 3.4 3.1 -0.3 -8.82 3.4 3.4 0.0 +0 

Q15* 3.9 3.7 -0.2 -5.13 3.9 3.7 -0.2 -5.41 



59 
 
 
 
 

Q16 3.6 3.9 -0.3 -8.33 3.7 3.8 0.1 2.70 

Q17* 3.6 3.4 -0.2 -5.56 3.6 3.1 -0.5 -13.89 

Q18 3.9 4.1 0.2 +5.13 3.7 4.0 0.3 +8.11 

Q19 2.4 2.4 0.0 +0 2.4 2.7 0.3 +12.5 

Q20* 1.8 1.9 0.1 +5.56 2.3 1.7 -0.6 -26.09 

Q21* 3.1 3.7 0.6 +19.35 3.5 4.0 0.5 +14.29 

Q22 3.5 3.5 0.0 +0 3.6 3.6 0.0 +0 

Q23* 3.3 3.9 0.6 +18.18 3.6 3.8 0.2 +5.56 

 
*items that were measured as having an important difference 
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Appendix F 
 

Pre-Post Writing Response Word Count: Class 1 
 

SID Q1 
Pre 

Q1 
Post 

Q2 
Pre 

Q2 
Post 

Q3 
Pre 

Q3 
Post 

Q4  
Pre 

Q4 
Post 

6753A 28 67 19 36 21 31 19 20 
7113A 15 33 20 36 21 34 3 19 
6582A 21 19 16 20 10 8 18 23 
6685A 20 39 24 28 32 30 12 47 
6562A 19 23 20 44 13 21 16 55 
8463A 22 28 23 18 14 30 38 41 
6587A 23 35 20 18 21 28 28 49 
6689A 14 44 15 20 12 23 18 15 
6636A 21 50 19 6 12 23 10 42 
6718A 24 34 16 32 25 27 19 32 
6591A 20 16 28 19 20 21 14 28 
6719A 10 35 20 18 20 34 11 29 
4321A 23 25 18 21 26 19 28 6 
6618A 30 15 30 39 36 36 23 20 
3100A 14 29 23 18 16 16 12 14 
6651A 28 15 23 10 21 12 19 5 
9954A 27 22 18 50 27 33 23 38 
6708A 27 29 16 19 27 20 28 35 
6690A 24 41 24 47 32 43 20 43 
2373A 28 32 30 33 27 36 44 28 
6666A 21 25 25 48 32 43 43 22 
6658A 25 36 26 33 21 35 32 38 
6750A 51 20 38 24 40 21 21 27 
6738A 23 30 34 38 21 33 30 33 
6697A 32 23 25 25 26 29 32 26 
6741A 44 41 53 43 48 52 40 17 
6662A 28 43 38 31 40 41 37 48 
6691A 36 20 37 25 47 41 51 46 
6734A 60 68 63 43 37 34 25 29 
6686A 35 40 33 38 28 33 30 33 
TOTAL 793 977 794 880 773 887 744 908 

AVG # 
WORDS 

26.4 32.6 26.5 29.3 25.8 29.6 24.8 30.3 

AVG 
CHANGE 

 6.1  2.9  3.8  5.5 

AVG % 
CHANGE 

 23.3  10.8  14.7  22.0 
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Appendix G 
 

Pre-Post Writing Response Word Count: Class 2 
 

SID Q1 
Pre 

Q1 
Post 

Q2 
Pre 

Q2 
Post 

Q3 
Pre 

Q3 
Post 

Q4  
Pre 

Q4 
Post 

6716B 27 32 29 28 27 26 23 18 
6656B 32 18 27 20 36 30 40 46 
6698B 29 31 30 23 25 17 45 23 
6752B 13 31 16 21 14 17 26 11 
6756B 32 32 20 22 32 33 29 26 
6684B 16 32 17 21 25 26 20 35 
6580B 16 14 18 19 13 17 11 21 
6622B 19 37 20 43 13 29 22 24 
5750B 16 20 19 25 10 19 15 16 
6740B 23 26 20 23 14 21 19 25 
6701B 13 26 19 23 17 29 17 25 
6674B 19 26 23 20 18 26 12 23 
5021B 19 38 19 18 15 33 25 33 
5453B 10 35 13 39 27 45 17 52 
3667B 17 27 11 21 23 22 20 37 
5019B 12 23 14 23 14 20 15 25 
7628B 17 36 5 17 11 22 13 14 
8239B 13 25 28 23 3 18 20 9 
6877B 11 21 17 19 11 16 15 15 
1907B 11 19 14 14 1 5 5 10 
9956B 2 26 11 15 9 10 10 14 
9611B 15 38 30 34 34 57 27 27 
1352B 15 26 10 34 19 35 16 28 
8522B 10 24 15 17 11 12 23 25 
3176B 15 39 10 15 28 36 23 26 
5965B 20 15 10 12 18 23 23 34 
9849B 9 20 9 25 11 22 0 12 
6297B 20 25 17 27 14 26 20 25 
7082B 20 43 20 25 16 22 25 34 
2485B 12 13 14 0 0 0 0 0 

TOTAL 503 818 525 666 509 714 576 713 
AVG # 

WORDS 
16.8 27.3 17.5 22.2 17.0 23.8 19.2 23.8 

AVE 
CHANGE 

 10.5  4.7  6.8  4.6 

AVE % 
CHANGE 

 62.6  26.9  40.3  23.7 
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Appendix H 
 

Writing Response Change Summary for Class 1 
 

 
SID Q1 Q2 Q3 Q4 SUMMARY 

 
6753A IR-HS NC CANT-CAN NC More detail how to help; 

Mentions Economy 
7113A NC NC NC NC Mentions the economy 
6582A IR-HS NC NC NC No jobs available 
6685A NC NOYES CANT-CAN NC Lots of change, Mentions bad 

economy 
6562A NC NC CANT-CAN NC  
8463A NC NC CANT-CAN NC Gov’t fault, Mentions 

economy 
6587A NC NC NC NC Mentions Economy  
6689A NC NC CANT-CAN NC More urgency to help in 2nd, 

More detail in how 
6636A NC NC NC NC More detail how to help 

believes ½ govt respon 
6718A IR-HS NOYES NC NC Change from not a problem to 

yes, and Ir-HS 
6591A NC NOYES NC NC Govt fault 
6719A NC NC NC NC Mentions economy ½ govt 

responsibility 
4321A NC NC NC NC Mentions economy ½ govt 

responsibility 
6618A NC NC NC NC More detail on how to help 

and gov’t fault 
3100A NC NC NC NC Govt fault 
6651A NC NC NC NC  
9954A NC NC NC NC Mentions economy 
6708A NC NOYES CANT-CAN NC Gov’t fault 
6690A NC NOYES NC NC More detail on how to help 
2373A NC NC NC NC  
6666A IR-HS NC NC NC More detail on whos 

responsible (hardship) 
6658A NC NC CANT-CAN NC Mentions economy and gov’t 

fault 
6750A NC NC NC NC More detail 2nd time + gov’t 

fault+ bad econom 
6738A NC NC NC NC  
6697A IR-HS NC NC NC More detail 
6741A IR-HS NC NC NC More detail, bad economy, 
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respon due to hardsh 
6662A NC NC NC NC 50/50 responsibility, Bad 

economy 
6691A NC NC CANT-CAN NC Bad economy, no jobs, Gov’t 

fault 
6734A IR-HS NC CANT-CAN NC More detail, lots of change 
6686A NC NC NC NC More detail on why 

homelessness occurs  
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Appendix I 
 

Writing Response Change Summary for Class 2 
 
SID 
 

Q1 
 

Q2 
 

Q3 
 

Q4 
 

Summary 
 

6716B NC NC CANT-CAN NC 
More detail on ways to help 
like food drive 

6656B IR-GR NC CANT-CAN NC Mentions Economy 
6698B NC NC NC NC More detail (volunteer) 

6752B NC NC NC NC 
NC but mentions “It’s not 
my problem” 

6756B NC NC CANT-CAN NC Feels its he Govt Fault 

6684B NC NC NC NC 
Included more detail on how 
to help and it’s govt fault 

6580B NC NC CANT-CAN NC 
Mentions economy and it’s 
govt fault  

6622B NC NC NC NC It’s gov’t fault  

5750B IR-GR NC CANT-CAN NC 
More detail on how they 
could help 

6740B NC NC NC NC Mentions economy  
6701B NC NC NC NC Gov’t Fault 
6674B NC NC NC NC  

5021B NC NC NC NC 
Bad Economy, Gov’t needs 
to create more jobs 

5453B NC NC NC NC Mentions bad economy 

3667B NC NC CANT-CAN NC 
Changed mind from couldn’t 
at all, to ‘help’  

5019B NC NC NC NC 
Changes can do a little to 
can do more 

7628B NC NOYES NC NC 
Changed from not a current 
problem to yes 

8239B NC NOYES NC NC 
Mentions economic 
condition 

6877B IR-HS NC CANT-CAN NC 
Mentions “not my problem” 
Changed from IR-HS 

1907B IR-HS NC NC NC 
Includes greed of others in 
second response 

9956B IR-HS NC NC NC 
Mentions Economy Govt 
needs to provide more jobs 

9611B IR-HS NC NC NC Gov’t fault 
1352B IR-HS NC CANT-CAN NC Gov’t fault 

8522B IR-HS NC NC NC 
Changes individual 
responsibility to due to 
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hardship 

3176B IR-GR NC LIT 2 LOT NC 
Gov’t fault…changes from 
can do a little to do a lot 

5965B NC NC CANT-CAN NC 
Mentions “No one is doing 
anything to help”MEcon 

9849B NC NC NC NC Mentions Economy 

6297B IR-HS NC CANT-CAN NC 
Changes can’t change things 
to can 

7082B NC NC NC NC 
More detail in why 
homelessness occurs 

2485B IR-HS NC CANT-CAN NC Gov’t fault 
 

 


