
 

 

ABSTRACT 

STOKES, MCKENZIE N. “I wish my mom just talked more about [me] being Black”: A Multi-
Study Investigation of Parental Racial Socialization in Multiracial Black-White Families. (Under 
the Direction of Dr. Elan C. Hope).  
 
Racial socialization – parent-child communication about race – can equip children of color with the 

psychological resilience necessary to flourish in a world that is afflicted by oppression. There is a 

major gap in the empirical understanding of racial socialization in Multiracial Black-White families, 

where Biracial children are vulnerable to anti-Black and essentialist forms of race-related stress. In 

this multi-study dissertation, I contribute to this body of research through a systematic review of the 

qualitative literature on racial socialization in Multiracial Black-White families (Study 1) and 

development and validation of the first Racial Socialization Questionnaire for Biracial Adolescents 

(RSQ-BA; Study 2). In the first study, I reviewed 17 qualitative studies using meta-ethnographic 

methods in order to identify common forms of racial socialization, which included messages about 

(1) Monoracial Black pride and discrimination, (2) the irrelevance of race (e.g., color-evasiveness), 

and (3) Multiracial pride and discrimination. In the second study, I used the findings from the meta-

ethnography to develop an initial pool of items for the RSQ-BA and piloted them through semi-

structured interviews with 15 Biracial Black-White adolescents. I then refined the RSQ-BA based on 

the participant’s feedback and distributed the final measure to 330 Biracial Black-White adolescents 

through a national cross-sectional survey. Finally, I conducted an exploratory factor analyses to 

examine the theoretical dimension of the RSQ-BA (n=165) and a confirmatory factor analyses to 

validate the factor structures (n=165). Collectively, through the findings from this dissertation, I 

expand the theoretical understanding of racial socialization in Multiracial Black-White families. I 

also demonstrate that the RSQ-BA is a robust measure of racial socialization that can be used to 

examine what and how Biracial Black-White adolescents learn about their race from their parents.   
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CHAPTER 1: INTRODUCTION 

“Belonging is deeply nuanced and in some ways fleeting for any teenager but belonging is 
uniquely complicated as a Biracial kid. You exist at the divergence of two worlds that will never 

quite become one.” (Welteroth, 2017, p. 66).  

During adolescence, youth begin to think critically about who they are and where they 

“fit” or belong in the world (Erikson, 1968). This identity exploration is influenced by the social 

groups that adolescents belong to – especially their racial group(s) (Albarello et al., 2018; 

Williams et al., 2018). Race is a social-political construct used to delineate subgroups of the 

human population based on shared physical characteristics and ancestry (VandenBos & 

American Psychological Association, 2007). Adolescence is the developmental period where 

youth begin to critically analyze the meaning and significance of race in their lives and 

comprehend the “shared destiny” of their racial group (e.g., racial identity; Sellers et al., 1997; 

Umaña‐Taylor et al., 2014). That collective destiny can lead youth to feel a strong sense of 

belonging to their racial group, which ultimately functions as a racial home or “protective social 

context of shared meanings, values, and comfort via emotional attachment to the group” 

(Navarette & Jenkins, 2011, p. 792). Racial homes are valuable resources for youth of color as 

they help them thrive in the face of racism (e.g., a system of power where resources and 

opportunities are withheld from groups in a society based on the ideology of racial inferiority; 

Jones, 1972). Finding a racial home can be uniquely challenging for Multiracial1 adolescents 

because they do not “fit” in a racial group based on the dominant ideology of race as fixed and 

 
1 Multiracial is an umbrella term that includes first-generation Biracial people (e.g., those with parents from two 
different monoracial groups), second-generation Multiracial people (e.g., those with have one Biracial parent and 1 
monoracial parent), and individuals who have two Multiracial parents. I use Multiracial term when referring to 
literature and theories that apply to all people with multiple racial ancestries. I use Biracial when I’m speaking about 
research and experiences that are specific to Biracial populations. Please note that Bi/Multiracial people are 
inherently panethnic as they possess multiple ancestries and cultures (Helms & Talleyrand, 1997; Nishina & Wikow, 
2019). I use the terms Bi/Multiracial in this paper as I concentrate more broadly on how racial group membership 
impacts people and their families (Hughes et al., 2006). 



 

 

2 

mutually exclusive (Omi & Winant, 1994; Osei-Kofi, 2012). Johnston and Nadal (2010) contend 

that this ideology births monoracism – “a social system of psychological inequality where 

individuals who do not fit monoracial categories may be oppressed on system and interpersonal 

levels” (p. 125). Monoracism manifests in numerous ways, but one of the most frequent forms is 

through the exclusion and isolation of Multiracial people (Johnston & Nadal, 2010; Hamako, 

2014) 

Monoracism leaves Multiracial youth especially vulnerable to racial homelessness, 

characterized by a lack of belonging and attachment to a racial group (Franco & Franco, 2016; 

Navarette & Jenkins, 2011). Accordingly, Multiracial adolescents report feeling more alienated 

and rejected from their families, peers, and communities than monoracial youth (Bettez et al., 

2018; Lorenzo‐Blanco et al., 2013). Racial homelessness also increases the likelihood that 

Multiracial youth will reject their Multiracial heritage and internalize the conflict between their 

racial groups, which can have deleterious effects on their psychological wellbeing (Jackson et al., 

2012; Lusk et al., 2010; Reid-Marks et al., 2020; Smith, 2014). In fact, Biracial adolescents are 

more likely than youth from monoracial groups to think about and plan to commit suicide 

(Anderson et al., 2015; Gutman et al., 2015; Wong et al., 2012), experience a major depressive 

episode (Substance Abuse and Mental Health Services Administration, 2019), and abuse 

tobacco, alcohol, and narcotics (Bratter & Mason, 2016). Theorists suggest that racial 

homelessness and the social isolation that it causes contribute to these mental health disparities 

(Chu et al., 2010).   

Parents may help Multiracial children cope with monoracism, identify racial home(s), 

and navigate their multiple racial identities through the process of racial socialization (Garcia et 

al., 2019; Rollins, 2019; Schlabach et al., 2013). However, the majority of the literature on racial 
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socialization has been rooted in a narrow perspective that assumes that both parents and their 

children are monoracial (Atkin & Yoo, 2020; Harris, 2016; Umaña-Taylor & Hill, 2020). This 

approach to the study of racial socialization that has produced gaps in our understanding of how 

the practice impacts Multiracial youth and families.  

Dissertation Objective and Significance 

The purpose of this dissertation is to expand the literature on racial socialization in 

Multiracial Black-White families through a meta-ethnography (Study 1) and the development 

and validation of the first Racial Socialization Questionnaire for Biracial Black-White 

adolescents (RSQ-BA; Study 2). The findings contribute to the fields of psychology and family 

science by producing a rich, and intersectional, conceptualization of an important sociocultural 

process in the lives of one of the fastest-growing youth populations in the United States (U.S. 

Census Bureau, 2018). Most notably, the meta-ethnography synthesizes the small but growing 

body of qualitative Multiracial socialization literature. The findings offer valuable information 

about racial socialization practices in Multiracial Black-White families, which have implications 

for improving theory and guiding future research. In addition, the validation of the RSQ-BA 

allows researchers to now quantitatively explore the patterns, antecedents, and consequences of 

racial socialization among Biracial Black-White adolescents, which will undoubtedly push the 

field forward. This measure also answers a call from scholars to expand racial socialization 

measures beyond monoracial dimensions (see Atkin & Yoo, 2020) and to be more intentional 

about the ways that we include Biracial youth in developmental science (Nishina & Witkow, 

2019). 
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Dissertation Overview 

The dissertation will be presented across four additional chapters. The second chapter 

highlights why this research focuses on Biracial Black-White adolescents and the potential 

benefits that racial socialization has for this population. I then review the empirical evidence on 

racial socialization in Multiracial Black-White families using Orbe’s (1999) conceptualization 

and highlight how the absence of a quantitative measure contributes to significant gaps in the 

field. I conclude this chapter by presenting the guiding framework for both studies, which 

integrates Orbe’s (1999) model with mainstream theories of socialization and human 

development to offer a richer conceptualization of racial socialization in Multiracial families.   

The third chapter contains Study 1, “What does it mean to be Black and white? A meta-

ethnographic review of racial socialization in Multiracial families” (Stokes et al., under review). 

With co-authors Bianka M. Charity-Parker and Dr. Elan C. Hope, I synthesized 17 qualitative 

studies to identify the common racial socialization practices that occur but are not currently 

being assessed via survey methodology in Multiracial Black-White families. The findings 

demonstrated that racial socialization generally revolves around three domains: (1) monoracial 

Black experiences, (2) the irrelevance of race (e.g., color-evasiveness), and (3) Multiracial 

experiences. I also found evidence of more implicit forms of racial socialization at the household 

level (e.g., celebrating Black cultural holidays) and parent-child level (e.g., racial humility). 

Racial socialization was further shaped by contextual factors, including parent race (e.g., Black 

vs. white), parent-child closeness, and the salience of race in the lives of each family member. 

Ultimately, this meta-ethnography made an overdue contribution to the field with substantial 

research and practice implications, which I emphasize in chapter three.  
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The fourth chapter is devoted to the development and validation of the RSQ-BA (Study 

2). In this study, I used the meta-ethnography findings to develop an initial pool of items for the 

questionnaire. I refined items through consultations with experts in Multiracial family processes 

and interviews with 15 Biracial Black-White adolescents (Mage = 14.53). The final RSQ-BA was 

administered to a community sample of Biracial Black-White adolescents (N= 330; Mage = 14.82) 

through a cross-sectional survey. Next, I conducted exploratory factor analyses (EFAs) to 

examine the underlying dimension and psychometric properties of the RSQ-BA. The EFAs 

indicated that the RSQ-BA consists of four multidimensional scales (e.g., monoracial Black, 

color-evasive, Multiracial, Household) and one unidimensional scale (e.g., parental racial 

humility). The confirmatory factor analyses (CFAs) supported these factor structures. The RSQ-

BA can now be used in conjunction with advanced quantitative methods to answer important 

questions about racial socialization among Biracial Black-White adolescents. I provide a 

statement on constraints of generalizability at the end of the chapter. 

The fifth chapter includes an integrative conclusion, where I reiterate the major findings 

from both studies. I then outline future directions for this research and close with 

recommendations for clinical practice.   
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CHAPTER 2: LITERATURE REVIEW 

Biracial youth are the fastest-growing demographic in the United States (Pew Research 

Center, 2015; U.S. Census Bureau, 2018) but remain nearly invisible in social science research. 

Charmaraman and colleagues (2014), for example, only found 42 studies across the social 

sciences (e.g., psychology, sociology, social work, education, public health) with primary 

participant pools of Biracial people under the age of 18. Their review included articles published 

from 1999 – 2009, so additional research has emerged, but Biracial youth are still largely 

overlooked in social science scholarship (Nishina & Witkow, 2019). This gap is alarming 

considering the prospective population estimates. Biracial adolescents also report a higher 

prevalence of suicidality, depressive symptoms, and substance use than their monoracial peers 

(Anderson et al., 2016; Bratter & Mason, 2015; Gutman et al., 2015; Substance Abuse and 

Mental Health Services Administration, 2019; Wong et al., 2012). It is, therefore, imperative that 

scholars examine the psychological processes that shape the development and wellbeing of this 

growing population. Racial socialization is one mechanism that warrants further attention as poor 

mental health among Biracial people has been associated with race-based stressors like racial 

homelessness and discrimination (Chu et al., 2010; Giamo et al., 2012; Johnston-Guerrero et al., 

2020; Snyder, 2010). Racial socialization has also been well placed in the literature as a salient 

promotive and protective factor for racially marginalized youth, so it likely has similar benefits 

for Biracial Black-White adolescents (Nishina & Witkow, 2019; Umaña‐Taylor & Hill, 2020).   

Why Biracial Black-White Adolescents? 

There is an urgent need for research that considers the common socialization processes of 

Multiracial families and that investigates the unique experiences of families from different racial-

ethnic subgroups (e.g., Black/White, Asian/White, Black/Asian; Atkin & Yoo, 2020; Rondilla et 
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al., 2017). A group-specific approach is particularly important when examining racial 

socialization among Biracial youth because the sub-groups are racialized differently within their 

communities and the broader society (Atkin & Yoo, 2019; Törngren et al., 2019). For example, 

due to a history of racism and segregation in the U.S., Biracial youth with Black ancestry have 

often been perceived and treated like monoracial Black people. This racialization is rooted in the 

historical “one-drop rule,” which legally categorized Biracial Black children as Black (Gotanda, 

1991; Khanna, 2010). In comparison, Biracial Asian-White youth are more likely to be perceived 

as “white” or outgroup members by monoracial Asian Americans (Chen et al., 2019). These 

unique patterns of racialization likely impact the ways in which parents of Biracial youth 

socialize their children around race (Atkin & Yoo, 2019; Hughes, 2003). Accordingly, scholars 

must account for these differences when conceptualizing and measuring racial phenomenon 

among Biracial youth and Multiracial families (Atkin & Yoo, 2019; Hughes, 2003).  

This dissertation will focus solely on the racial socialization experiences of first-

generation Biracial Black-White youth (e.g., those who have one Black biological parent and one 

white biological parent) for four reasons. First, census statistics indicate that Biracial people with 

Black and white ancestry comprise the largest subgroup of the Biracial youth demographic (U.S. 

Census Bureau, 2018). Second, Biracial Black-White youth have ties to two racial groups that 

are extremely socially distant from one another, which is marked by rigid boundaries and tension 

between white and Black people. Biracial Black-White youth contradict those boundaries and 

rely on their parents to teach them how to navigate this unique social position through racial 

socialization (Rockquemore & Laszloffy, 2005). Third, Biracial Black-White youth have 

received the most attention in the racial socialization literature, so there is enough empirical 

evidence to review and adequately construct a measurement tool (Atkin & Yoo, 2019). Fourth, 



 

 

8 

Biracial Black-White youth are perhaps the most “at-risk” psychologically because they report 

more instances of racial discrimination, social isolation, and identity confusion than other 

subgroups of Biracial youth (Gibbs, 2013; Pew Research Center, 2015). It is therefore important 

to understand how racial socialization may function to reduce risk and promote wellbeing within 

this particular demographic.  

Racial Socialization as a Promotive and Protective Factor 

Youth learn about the meaning and significance of race through numerous socialization 

channels. However, parents are one of the most influential agents of racial socialization 

(Peterson & Rollins, 1987; Rogers, 2018). Theorists argue that parents play such a significant 

role in this process because they are (1) primarily responsible for teaching children how to 

function in society and (2) typically have more time and opportunity to influence their children 

than other individuals (Kuczynski et al, 2014). Thus, while siblings, extended family, peers, and 

other important figures certainly serve as socializing agents, I focus on parents in this 

dissertation because of the magnitude of the impact they have on adolescent development.  

Parental racial socialization specifically includes “The mechanisms through which 

parents transmit information, values, and perspectives about ethnicity and race to their children.” 

(Hughes et al., 2006, p. 747). Scholars have primarily investigated this practice with monoracial 

Black and Latinx families and have reported two forms of adaptive racial socialization: (1) 

instilling racial pride and teaching children about their cultural history and (2) preparing children 

for instances of racial discrimination (Garcia Coll et al., 1996; Hughes et al., 2006; Umaña‐

Taylor & Hill, 2020). The transmission of this racial knowledge has been recognized as a 

promotive factor for racially marginalized youth that fosters positive adjustment, including better 

academic performance and motivation, fewer conduct problems, fewer depressive symptoms, 
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positive self-esteem, and stronger interpersonal relationships with family and friends (Beach et 

al., 2016; Caughy & Owen, 2016; Grindal & Nieri, 2016; Huguley et al., 2019; Wang et al., 

2020). These forms of racial socialization can also serve as a protective factor that can mitigate 

the adverse effects of psychosocial risk factors like racial discrimination (Masten et al., 2009; 

Neblett et al., 2012; Wang et al., 2020).  

Racial socialization is a particularly salient protective factor during adolescence because 

youth gain the cognitive ability to interpret when they are the target of racial discrimination and 

engage in social comparisons between majority and minority groups (Spears-Brown & Bigler, 

2005; Wang et al., 2020). The buffering effects of racial socialization have not been thoroughly 

examined, but scholars theorize that it works through intermediary channels like racial identity 

and active coping to counteract racial adversity during development (Anderson & Stevenson, 

2019; Neblett et al., 2013). Thus, Black and Latinx adolescents who hear more messages about 

racial pride and racial bias are less vulnerable to the effects of racial discrimination than their 

peers who hear fewer of those messages (Chen et al., 2019; DeGruy et al., 2012; Wang & 

Huguley, 2012). Saleem and Lambert (2016), for example, found that discrimination among 

Black adolescents was only related to anger and symptoms of depression for youth who reported 

low amounts of racial socialization that reinforced cultural pride and prepared them to 

experience discrimination.  

Racial socialization may be equally as important for Biracial Black-White adolescents as 

they are exposed to similar racial stressors as monoracial Black people (Skinner et al., 2019) and 

unique forms of Multiracial discrimination like identity rejection and social isolation due to 

racial homophily (Cohen, 2017; Harris, 2017; Hallinan & Williams, 1989). Biracial Black-White 

youth are thus at an elevated risk of experiencing race-related stress and likely rely on their 
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parent’s communications about race to cope with these experiences. However, our understanding 

of racial socialization within Multiracial Black-White families (e.g., families consisting of one 

Black parent, one white parent, and at least one first-generation Biracial Black-White child) is 

extremely limited (Atkin & Yoo, 2019).  

Understanding Racial Socialization in Multiracial Black-White Families 

To date, Orbe (1999) has been the only scholar to publish a theoretical conceptualization 

of racial socialization specific to Multiracial Black-White families. He speculated that parents of 

Biracial youth adopt one of four socialization orientations: 1) Embracing the Black Experience, 

2) Assuming a Context-Specific Approach, 3) Advocating for a Color-Evasive Society, and 4) 

Affirming the Multiracial Experience. Please note that color-evasive is a non-ableist replacement 

for the term color-blind which "positions people with disabilities as problematic" (Annamma et 

al., 2017). Scholars have since demonstrated that racial socialization is a dimensional process 

where parents transmit messages from various orientations simultaneously (Rollins & Hunter, 

2013), but this perspective has not yet been studied in the extant literature. Thus, for clarity, I 

describe each orientation. 

Embracing the (Monoracial) Black Experience  

Orbe (1999) defined the first orientation to racial socialization as “Embracing the Black 

Experience,” or monoracial Black socialization (Rollins & Hunter, 2013). Parents who adopt this 

approach will typically only convey messages related to Black people, experiences, and culture 

because they believe that their child will be perceived solely as Black, and thus feel the need to 

prepare them to navigate the world as such (Lee & Bean, 2010; Rollins & Hunter, 2013). This 

philosophy is often rooted in the principle of hypodescent (e.g., one drop of Black blood makes a 

person Black; Gotanda, 1991). Consequently, parents within this orientation may not 
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acknowledge the white ancestry in their child (Orbe, 1999). Parents of Biracial Black-White 

youth typically engage in monoracial Black socialization to (1) promote cultural pride and (2) 

prepare a child for experiences of anti-Black monoracial bias (Atkin & Yoo, 2019), which aligns 

with existing literature (Hughes et al., 2006). 

Monoracial Black socialization appears to be beneficial for Biracial Black-White youth 

because it fosters racial pride and prepares them to cope with racial stressors that they experience 

based due to their Black ancestry (Rollins & Hunter, 2013). Biracial Black-White people who 

receive monoracial Black socialization messages also report more positive feelings about their 

Black identity and feel more comfortable navigating Black social spaces (Samuels, 2010). 

However, these messages may be the most beneficial when provided alongside socialization 

practices that teach Biracial youth about their dual racial heritage and prepare them for 

experiences of Multiracial microaggressions (Johnston & Nadal, 2010; Rollins & Hunter, 2013).  

Assuming a Context-Specific Approach 

In contrast to monoracial Black socialization, some parents of Biracial Black-White 

children are more likely to adopt a “commonsense” or context-specific orientation. Within this 

domain, socialization is based on the salience of race in specific settings or contexts (Orbe, 

1999). Thus, a context-specific approach to racial socialization is inherently reactive and based 

on socio-ecological factors, including the child’s phenotypical appearance, the presence or 

absence of both biological parents, and/or the racial compositions of proximal networks (Orbe, 

1999). For example, a married white mother in O’Donghue’s (2005) study socialized her Biracial 

Black-White daughter as white because they lived on the “white side” of town and did not 

interact with her Black family members. According to Orbe (1999), context-specific 

socialization is based on parent’s perspectives of what makes the most sense for their child rather 
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than concrete notions about the significance of race or culture. Thus, when social contexts 

change, parents who operate from a commonsense approach may alter their explicit socialization 

practices to best meet their child’s needs (O’Donghue, 2005; Orbe, 1999).  

The context-specific approach to racial socialization has received little attention in the 

literature. This gap is likely due to the fact that traditional socialization research examines the 

independent content of specific socialization messages (e.g., monoracial Black pride, color-

evasive, etc.) without accounting for the likelihood that parents deliver varying messages across 

context or time (Neblett, 2008). Nonetheless, qualitative research with Biracial Black-White 

people and their parents suggests that the commonsense approach is being practiced. For 

example, a different white mother in O’Donghue’s (2005) study shared that she first socialized 

her children as “Biracial” but shifted her approach when her son began to self-identify as Black 

due to his experiences in other microsystems.  

The biggest critique of the context-specific approach, however, is that parents will not 

engage in race-related conversations unless a relevant incident occurs or the child initiates the 

dialogue. Thus, some Biracial Black-White adolescents are not receiving any explicit guidance 

regarding their racial heritage, culture, or vulnerabilities to racial discrimination, which has 

negative ramifications for their psychosocial wellbeing (Rollins, 2019). A participant from 

Samuel’s (2010) study, for example, shared that her parents never explicitly discussed race with 

her, which left her underprepared for the racial experiences she encountered at school. This 

scenario illuminates that context-specific racial socialization requires that parents comprehend 

their children’s lived realities across various microsystems. This is inevitability challenging for 

monoracial parents raising Biracial Black-White children because they experience social and 

ecological contexts differently as a monoracial majority and minority people (Rockquemore & 
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Laszloffy 2005). Consequently, parents who adopt a context-specific orientation may be unaware 

of the racial experiences their adolescents are subjected to and miss critical opportunities for 

racial socialization.  

Advocating for a Color-Evasive Society 

The third orientation to racial socialization in Multiracial Black-White families is to 

actively deemphasize the importance of race and racial differences (Orbe, 1999). This approach 

is more commonly referred to as color-evasive socialization and revolves around “self-

development” and “egalitarian” content domains (Atkin & Yoo, 2019; Hughes et al., 2006; 

Rollins & Hunter, 2013). The terms self-development and egalitarian have been used 

interchangeably in the literature, but the two vary in their discussions of race and cultural 

diversity (Atkin & Yoo, 2019). Rollins and Hunter (2013) conceptualize self-development 

socialization as those which highlight the importance of individual development and qualities 

without any reference to race or cultural phenomenon (Rollins & Hunter, 2013). Parents who 

endorse self-development messages are more likely to reject racial labels and categorize their 

child as “human” (Orbe,1999; Rollins & Hunter, 2013). Egalitarian socialization messages, 

however, focus on the promotion of equality and acceptance of people from all social groups 

(Hughes et al., 2006). Parents who transmit egalitarian socialization are more likely to introduce 

their children to race and cultural phenomenon while simultaneously teaching them that all 

people are the same regardless of race (Rollins & Hunter, 2013). Thus, the distinction between 

self-development and egalitarian socialization messages lies in whether parents ignore or address 

racial diversity (Atkin & Yoo, 2019).   

Collectively, the color-evasive approach to socialization is one of the most commonly 

reported forms among Biracial Black-White people and their parents (Atkin & Yoo, 2019; 
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Rollins & Hunter, 2014; Rauktis et al., 2016). This is a major concern for identity scholars and 

clinicians because, when delivered alone, these messages can invalidate the Biracial person and 

their experiences while simultaneously leaving them underprepared to cope with racial 

discrimination (Crawford & Alaggia, 2008; Kim, Reichwald, & Lee, 2013). In contrast, other 

scholars theorize that egalitarian and self-development socialization can deessentialize race, 

which may help Biracial Black-White youth navigate the transgressive nature of their dual racial 

heritage (Rollins & Hunter, 2013; Villegas-Gold & Tran, 2018). This is perhaps most likely to 

occur when color-evasive socialization is transmitted with other forms of racial socialization that 

address additional aspects of the Multiracial experience (Rollins & Hunter, 2013).  

Affirming the Multiracial Experience 

The final orientation described by Orbe (1999) is one where parents affirm the strengths 

of a Multiracial heritage and strive to help their children understand the unique social position 

they occupy. Researchers argue that this Multiracial socialization is the “healthiest” orientation 

because it encourages identity acceptance while preparing youth to cope with racism and 

monoracism (Atkin & Yoo, 2019; Stone & Dolbin-MacNab, 2017). However, there are only a 

few published pieces of work that explicitly examine Multiracial socialization, including 

Rockquemore and Laszloffy’s (2005) book “Raising Biracial Children” and Dolbin-MacNab’s 

(2017) qualitative study of white mothers and their Biracial Black-White adult children. Their 

research demonstrates that Multiracial socialization manifests in a number of ways, such as 

direct conversations that celebrate the culture and experiences of white, Black, and Biracial 

people and subtle actions like allowing a Biracial child to choose and change the racial label they 

use to define themselves (Stone & Dolbin-MacNab; Rockquemore & Laszloffy, 2005).  
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As explained above, a key component of racial socialization for parents who adopt a 

monoracial Black orientation is to prepare their children for experiences of monoracial 

discrimination. This is equally as important in Multiracial socialization, but the scope of 

discrimination should be expanded to include Multiracial forms (e.g., identity rejection, 

exoticization; Johnston & Nadal, 2010; Johnston-Guerrero et al., 2020; Rockquemore & 

Laszloffy, 2005). However, only one mother in Stone and Dolbin-MacNab’s (2017) study 

reported explicitly teaching her Biracial Black-White child about discrimination that she might 

face due to her Biracial heritage. This is likely due to the fact that Black parents are more likely 

to engage in bias preparation with their children, and they base these conversations on their own 

racial experiences as monoracial people (Atkin & Yoo, 2019; Umaña‐Taylor & Hill, 2020). The 

general public, including parents of Biracial Black-White children, are also less aware of 

Multiracial forms of discrimination and thus less likely to discuss them (Johnston & Nadal, 

2010). Nonetheless, both forms of bias preparation are likely instrumental in helping Biracial 

Black-White youth cope with discrimination and develop a secure racial identity (Rockquemore 

& Laszloffy, 2005). 

Summary of Racial Socialization Orientations 

Over the past 20 years, Orbe’s (1999) framework has received some support in the 

literature, but many scholars have yet to intentionally examine the full conceptualization within 

the empirical research. However, the underuse of it does not necessarily suggest that it is 

inadequate as findings across the literature support each dimension. The most notable limitation 

with the model is that it presents a unidimensional perspective of racial socialization when the 

practice has been proven to be multidimensional in other groups (e.g., parents convey messages 

from various orientations at the same time; Rollins & Hunter, 2013). White and Black parents, in 
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particular, have different racial experiences, which increases the likelihood that they will take 

different approaches to socialization and potentially convey varying messages about race to their 

children (Rollins, 2019). However, these nuances and the framework more broadly have not yet 

been captured in the research due to the lack of a quantitative measure that assesses the unique 

socialization processes that occur in Multiracial Black-White families.  

Measuring Racial Socialization in Multiracial Black-White Families 

To date, most published research on racial socialization in Multiracial Black-White 

families has relied on measures that were developed for monoracial groups or transracial families 

(e.g., families formed when a person or couple adopts a child that is a different race; Killian & 

Khanna, 2019). The assessment tools that were designed for other family systems may not fully 

capture racial socialization in Multiracial Black-White homes. For example, racial socialization 

scales typically assume that respondents are from one racial-ethnic background (e.g., Black), so 

the bias-preparation items assess whether and how frequently children hear messages like “A 

Black child will be harassed for being Black” (Stevenson, 1995). Biracial Black-White children, 

however, experience forms of Multiracial discrimination, such as identity invalidation, 

accusations of racial inauthenticity, and exoticization (Nadal et al., 2011; Skinner et al., 2019). 

Within the context of existing racial socialization measures, it is difficult to determine whether 

Biracial Black-White youth are being prepared to cope with experiences of discrimination that 

are unique to Multiracial populations (Snyder, 2012) and detrimental to their psychological 

wellbeing (Coleman & Carter, 2007; Townsend et al., 2010; Albuja et al., 2019).  

Most measures of racial socialization also use singular language like “my race” or “my 

culture” because they are assessing socialization practices among youth or parents from 

monoracial families. This approach to measurement has worked with transracial families because 
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that literature is focused primarily on white parents raising monoracial minoritized children 

(Killian & Khanna, 2019; Kreider & Raleigh, 2016). Among Multiracial Black-White families, 

however, racial socialization is more nuanced because the children have two racial heritages that 

they share, partly, with each of their biological parents in addition to their own Biracial culture 

(Rockquemore & Laszloffy, 2005). Researchers have more recently tried to account for these 

distinctions by revising the Familial Ethnic Socialization Measure to create items like “my 

family teaches me about my mother’s background” and “my family teaches me about my father’s 

background” (Umaña-Taylor et al., 2004; Gosnell, 2019). These efforts, however, do not assess 

instances of socialization that occur at the nexus of the Biracial experience. For example, what 

messages do Biracial Black-White youth receive specifically about being a mixed-race person? 

 Given the similarities and differences shared between Biracial Black-White youth and 

their parents, it is also possible that unique socialization practices exist in Multiracial Black-

White families that are not being captured with the current scales that were developed for 

monoracial or transracial groups (Atkin & Yoo, 2019). Thus, existing validated measures of 

racial socialization were not designed to assess the unique ways that parents of Biracial youth 

may socialize their children around race. A psychometric tool that purposefully examines racial 

socialization within Multiracial families is urgently needed to expand our understanding of this 

practice as it may play a vital role in the wellbeing of Biracial Black-White youth. In light of this 

need, I developed and validated a multi-scale questionnaire (RSQ-BA) through a meta-

ethnographic review of the literature (Study 1) and a national cross-sectional survey (Study 2). 
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Guiding Frameworks 

In addition to Orbe’s (1999) framework, this dissertation is theoretically grounded in the 

Process Model of Ethnic-Racial Socialization (PMERS; Yasui, 2015) and an ecological and 

transactional perspective of racial socialization (Hughes et al., 2016).  

The PMERS is rooted in the Theory of Planned Behavior, which asserts that an 

individual’s behavior is determined by (1) their attitudes about the behavior, (2) the cultural 

norms associated with the behavior, and (3) the individual’s perspective of their ability to 

perform the behavior effectively (Ajzen, 1991). Scholars have since used TPB to understand 

parental involvement and communication practices (Bracke & Corts, 2012; Widman et al., 

2016). The PMERS extends this model to racial socialization, which Yasui (2015) 

conceptualizes as a multidimensional process in which parents explicitly and implicitly transmit 

messages about race to their children. The model proposes that parent’s explicit socialization 

practices are influenced by their (1) attitudes about race and culture, (2) their perception of 

norms associated with socialization, and (3) their perceived ability to socialize their children 

around race (Yasui, 2015). The PMERS further theorizes that parental attitudes about race, 

norms, and their racial socialization self-efficacy influence the implicit or undeliberate messages 

they transmit about race (Yasui, 2015). The PMERS proposes that implicit and explicit forms of 

racial socialization simultaneously shape the racial identities, behavior, and wellbeing of racially 

marginalized youth (Yasui, 2015). In the current study, I use the PMERS to examine both 

explicit and implicit racial socialization practices in Multiracial Black-White families.   

Explicit socialization practices include the conscious and intentional efforts that parents 

take to introduce their children to racial and cultural phenomenon (Yasui, 2015). This form of 

socialization is most commonly studied through the lens of verbal behaviors, including the ways 
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in which parents teach, encourage, or explain race to their children (Priest et al., 2014). The 

PMERS further posits that explicit racial socialization can also be transmitted through intentional 

nonverbal behaviors (e.g., deliberate exposure to culturally relevant toys, artwork, literature, 

entertainment, and environments; Yasui, 2015). Research with Biracial Black-White young 

adults suggests that the combination of verbal and nonverbal socialization is more instrumental 

in shaping racial identity attitudes than messages or behaviors alone (Samuels, 2010).  

Yasui (2015) also theorizes that explicit racial socialization occurs alongside more subtle 

forms of implicit socialization in which parents are inadvertently teaching their children about 

race through routine practices, customs, and communications. Implicit racial socialization can 

include instances of automatic responses (e.g., facial expressions and gestures), undeliberate 

exposure to racial contexts or events, modeling of behavior, and cultural motifs (Boykin & 

Toms, 1985; Lesane-Brown, 2006; Yasui, 2015). Hughes and colleagues (2016) argue that these 

forms of socialization are important to examine as they “shift researchers’ gaze from studying 

ethnic-racial dynamics as individual-level processes to studying the features of settings that 

produce them” (p.31). Thus, family-level characteristics are assumed to play a vital role in 

socialization processes. A bourgeoning line of research with Black youth supports this 

proposition. For example, Paasch-Anderson and colleagues (2019) found that Black adolescents 

report learning about race and culture by observing their mother’s appearance (e.g., Afrocentric 

hair and apparel) and behaviors (e.g., support of Black-owned businesses and churches). The 

youth in that study specifically indicated that these implicit forms of racial socialization helped 

them develop a sense of racial pride, which is consistent with the theoretical tenants of the 

PMERS (Paasch-Anderson et al., 2019; Yasui, 2015). Biracial Black-White youth may learn 

about race through these channels as well, but this has not yet been documented in the literature.  
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One limitation of the PMERS is that it focuses primarily on racial socialization as an 

individual and family-level process, which doesn’t account for the role that other social and 

contextual factors might play. Therefore, in this study, I also adopt an ecological and 

transactional perspective of racial socialization outlined by Hughes and colleagues (2016). These 

researchers concur that the family is the primary context where adolescent racial socialization 

takes place but suggest that the practice is embedded in and influenced by overlapping factors 

throughout the ecological environment (Hughes et al., 2016). This perspective is theoretically 

grounded in Altman and Rogoff’s (1987) Transactional Worldview and Bronfenbrenner’s (1979) 

Bioecological Model, which collectively argue that psychological processes and human 

development occur within social and physical environments. Thus, in order to holistically 

understand the process of racial socialization, Hughes and colleagues (2016) contend that 

researchers must “consider components of ethnic-racial dynamics that occur at the extra-

individual level” (p. 19).  

For Multiracial Black-White families, racial socialization is likely influenced by extra-

individual factors like extended family relationships, peer networks, school settings, and 

geographic regions (Orbe, 1999, Rockquemore & Laszloffy, 2005; Rollins, 2019). Within these 

microsystems, youth acquire racial knowledge through norms, rules, cultural practices, and 

instances of discrimination (Hughes et al., 2016). For example, a Biracial participant from 

Franco and a colleague's (2018) investigation shared that her Black cousins called her and their 

other Biracial cousin “spoiled white girls,” which suggested to her that she was not “Black 

enough.” Subsequently, adolescents actively rely on parental racial socialization as a reference to 

understand and cope with these racial experiences (Kuczynski et al., 2014). 
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Sociodemographic factors also influence the frequency and types of racial socialization 

that parents engage in (White-Johnson et al., 2010; Saleem et al., 2016). Csizmadia and 

colleagues (2014), for example, found that parents of Biracial Black-White children engaged in 

more frequent racial socialization if they lived in large urban, racially diverse towns in the 

Western, Midwestern, and Northeastern parts of the U.S. Similarly, Biracial Black-White people 

who have access to Black and white social contexts (e.g., churches, schools) report more 

instances of socialization than those who reside in racially homogenous areas (Harris et al., 

2019). Thus, socio-ecological contexts are important variables to consider when expanding the 

research on racial socialization among Multiracial Black-White families and were embedded in 

the conceptual model for this project (see Figure 1).  

The combination of the PMERS, ecological systems theory, and a transactional 

worldview provides a framework for understanding the psychological process of parental racial 

socialization in Multiracial Black-White families. The integrated theoretical approach 

incorporates universal principles of socialization and human development in order to understand 

racial socialization within Multiracial Black-White families without relying on theories built for 

monoracial/transracial families. In this dissertation, the model guides the meta-ethnographic 

review and the development of items for the RSQ-BA.  

 

 

 
 
 
 
 
 
 
 
 



 

 

22 

 
 
 
 
 
 
 
 
  

Figure 1. Contextual Model of Racial Socialization in Multiracial Families 
 



 

 

23 

CHAPTER 3: META-ETHNOGRAPHY  

The goal of a meta-ethnography is to integrate findings from a body of qualitative 

research to generate new perspectives about a topic by "reimagining the original data" and asking 

new questions that were outside of the scope of the original studies (Noblit & Hare, 1998). This 

method allows researchers to "produce novel interpretations that transcend individual study 

findings, "while privileging participant voices" (Neal-Jackson, 2018; Noblit & Hare, 1998). In 

line with this approach, I reviewed the qualitative research on racial socialization in Multiracial 

Black-White families and performed a thematic analysis of participant quotes to understand how 

parents of Biracial Black-White youth socialize their children around race. Noblit and Hare 

(1998) define this approach as a “line of argument synthesis” where different dimensions of the 

same topic (e.g., racial socialization) are studied and drawn together to provide a refined 

interpretation of that phenomenon. I was specifically interested in determining whether the 

patterns in the literature supported Orbe's (1999) conceptualization of racial socialization in 

Multiracial families (e.g., monoracial, color-evasive, context specific, and Multiracial). 

Grounded in the theoretical model of this dissertation, I also wanted to better understand non-

verbal transmissions of racial socialization in Multiracial Black-White families and consider the 

ways that various socioecological contexts might inform socialization practices. To achieve these 

goals, I followed Noblit and Hare’s (1998) methodological guidelines for completing a meta-

ethnography: (1) case selection, (2) data extraction, and (3) synthesis. Below, I present my 

positionality and describe the methodology of the review in more detail (France et al., 2019). 

Positionality  

Researcher positionality, or my relationship to this population and the research, is 

important to disclose given the qualitative nature of this work (Milner, 2007). I am a young, 
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cisgender, Biracial Black woman who was raised primarily by my white mother in a rural and 

predominantly white town in the Western region of the U.S. I lived with my biological father 

every summer during my early childhood, but lost touch with him during my adolescence. I also 

have a white stepfather. I believe that each of these relationships uniquely influenced my racial 

socialization experiences, which sparked my desire to study the topic empirically. I have since 

led and contributed to several qualitative and quantitative investigations of racial socialization in 

Black and Multiracial Black-White families (Stokes et al., 2020). 

I acknowledge that my personal connection to this work undoubtedly shaped my 

perspectives of the data, so to ensure the validity and trustworthiness of our findings, I (1) sought 

out an additional scholar to serve as a second coder2, (2) documented all aspects of the coding 

process, and (3) consulted with established scholars to assess whether the findings were 

representative of the data rather than rooted in our experiences. These were one-time 

consultations, where the first author asked the scholars to review the final themes independently 

and indicate whether they perceived them to be representative of their experiences of racial 

socialization practices in Multiracial families. Both scholars were supportive of the themes we 

identified.  Nevertheless, I also believe our (e.g., my second coder and I) insider status as 

Multiracial women is advantageous because it allowed us to approach the data from a strength-

based and in-ground perspective of Multiracial families, who have historically been pathologized 

and understudied in the literature.  

 
2 The second coder (Bianka M. Charity-Parker) is as a young, cisgender Biracial woman, whose mother is Hispanic 
and birth father is African American. She was raised primarily by her biological mother and stepfather, who is also 
African American. From an early age, the second author received robust racial socialization messages from maternal 
and paternal family members, particularly her grandparents. Ultimately, she gravitated toward attending a 
Historically Black College where she became interested in the experiences of Black adolescents and how 
relationships with supportive familial and non-familial adults can promote positive outcomes for these youth. She 
has since led and contributed to qualitative and mixed methods investigations on parenting, familial bonds, and the 
racial-ethnic socialization experiences of youth of color as a protective and promotive developmental process. 



 

 

25 

Method 

Study Selection 

In March of 2020, I conducted a comprehensive search of PsychINFO, Academic Search 

Premier (EBSCOhost), JSTOR, and ProQuest Dissertation and Theses databases to identify 

articles to include in the meta-ethnographic review. I selected these databases because they house 

research from various disciplines within the social sciences and have produced favorable results 

in other systematic reviews (Atkin & Yoo, 2019). The following terms were used to identify 

articles across the four databases: "racial socialization OR cultural socialization OR ethnic 

socialization" AND "Biracial OR Multiracial OR interracial OR mixed-race OR cross-racial OR 

multiple heritage". The initial search yielded 39 articles after duplicates were removed. To 

account for the limitations of these search engines, I sought out additional studies by examining 

the references cited in other reviews of the literature on racial socialization in Multiracial 

families (Atkin & Yoo, 2019; Durrant & Gillum, 2018; Rollins, 2019) and consulting with 

experts in the field. Those efforts resulted in the addition of 3 articles. I also re-conducted the 

search of the databases in July of 2020, but there were no new cases.  

Inclusion Criteria. I screened the title, abstract, and full text of the 42 articles to identify 

eligible cases. Studies were only included in the meta-ethnography if they (1) used qualitative 

methods, (2) were empirical, and (3) investigated the parental racial socialization of children in 

Multiracial Black-White families in the U.S. The qualitative requirement was aligned with the 

nature of a meta-ethnography and allowed for a more interpretive analysis of racial socialization 

based on reports from Biracial Black-White people and their parents (Noblit & Hare, 1998). A 

direct examination of the participant’s voices was further necessary to identify unique and 

undiscovered patterns of racial socialization that occur in Multiracial Black-White families. 
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Finally, the use of empirical articles allowed for a synthesis of observed, rather than conceptual, 

reports of racial socialization. 

The inclusion criterion was further limited to U.S. samples to ensure that the findings 

were not erroneously influenced by practices that occur within other countries or families with 

members who are neither Black nor white (Noblit & Hare, 1998). Similarly, the review excluded 

research on racial socialization in transracial families. There are considerable differences 

between Multiracial families that are formed through marriage or union and those formed 

through adoption (Kredier & Raleigh, 2016). The most notable complexity is that families 

formed through transracial adoption typically consist of two parents who typically share the 

same racial heritage (e.g., white; Kredier & Raleigh, 2016). Consequently, transracial adoptees 

may experience racial socialization that is more similar to that of white children than Multiracial 

children (Kredier & Raleigh, 2016). While that is an important phenomenon, it was outside of 

the scope of this review. Thus, any qualitative study that did not provide a detailed analysis of 

Biracial Black-White people or their biological parents experiences with racial socialization was 

excluded. After applying the inclusion criterion to the 42 cases we identified, 17 were eligible for 

review.  

Data Analysis Plan 

Meta-ethnographies consist of three analytic phases: data extraction, thematic analysis, 

and translation (Noblit & Hare, 1998).  

Data Extraction. I completed the data extraction independently, which consisted of 

reading each study iteratively and extracting relevant data including the interpretative metaphors 

or key concepts regarding the topic of interest (e.g., racial socialization; Noblit & Hare, 1998). 

During this phase, it is crucial to treat each original study as data because that is what allows for 
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a new interpretation during the analysis phase (Noblit & Hare, 1998). To ensure that extraction 

was done systematically, I used a meta-matrix to document key study characteristics (see Table 

1). I then extracted participant quotes that described instances of racial socialization based on the 

following definition: "Any form of verbal or non-verbal communication where parents conveyed 

something about the meaning, significance, and value of race and culture to their children; 

including explicit (e.g., conscious and intentional efforts) and implicit messages (e.g., subtle 

ways that parents inadvertently teach their children about race through spontaneous reactions and 

routine practices in the family's microsystem)." I adopted this definition from the Process Model 

of Ethnic-Racial Socialization (PMERS; Yasui, 2015), where the authors conceptualize racial 

socialization as the coaction between the content of messages and the mechanisms of 

transmission. Recording both allowed for a more comprehensive interpretation of the practice.  

Throughout the extraction process, I also documented the original researchers’ 

positionality, interpretations (e.g., second order constructs), and my own interpretations of the 

quotes (e.g., third order constructs; Noblit & Hare, 1988). The column of my interpretations 

included analytic memos to help ensure the extraction was conducted in a rigorous manner that 

fostered truth and confirmability (Tuffard & Newman, 2012). Those memos included (1) 

potential themes of racial socialization of Multiracial Black-White families and (2) my 

perspectives on how my positionality shaped my interpretations of the data.  

Finally, the quality of each study was assessed based on 12 indicators outlined by Shek 

and colleagues (2005) including (1) a description of the theoretical foundation, (2) justification 

for the sample size, (3) a description of the data collection process, (4) a discussion of the 

authors’ biases, (5) a statement of how authors’ prevented biases from informing the research, 

(6) measures of reliability (e.g., interrater), (7) measures of triangulation, (8) peer-checking or 
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member-checking procedures, (9) description of an audit trail, (10) alternative explanations for 

the findings, (11) explanations for negative evidence, and (12) description of the limitations. 

Studies received one point for every element that they addressed, which were summed to 

construct a quality indicator score. The final meta-matrix will serve as an audit trail that can be 

revisited and shared, if needed, to confirm the findings of the meta-ethnography (Houghton et al., 

2013). 

Table 1. Coding Matrix – Example 

 

Thematic Analysis. After the data was extracted, I conducted a thematic analysis of the 

participant quotes to identify the major patterns of racial socialization in Multiracial Black-White   

families (Braun & Clarke, 2012). Thematic analysis is defined as a flexible yet systematic 

approach to organizing and analyzing qualitative data (Braun & Clarke, 2012). I used this 

technique to acquire a deeper, more comprehensive understanding of the racial socialization 

process in Multiracial Black-White families. Data were approached according to Braun and 

Clarkes (2006) in a 6-step guide that included 1) becoming familiar with the data, 2) generating 

initial codes, 3) searching for themes, 4) reviewing potential themes, 5) defining and naming our 

final thematic findings and 6) reporting the findings. Following this process, I shared the themes 

that emerged with two PhD-level researchers who have expertise in racial socialization and 

Multiracial families. Both scholars agreed that the themes she identified were aligned with their 

understanding of the phenomenon. In the final stages of the thematic process, the second coder 

and I engaged in consensus coding (Hill et al., 2005), wherein the second coder individually 

Source Research 
Question 

Sample Methods 
 

Quotes 2nd order 
Interpretations 

3rd order 
Interpretations 

Quality 
Indicator 

Score 

Study 1        
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reviewed the quotes in the meta-matrix in accordance with potential themes. We then deliberated 

until we identified a final set of thematic findings and complementary definitions.   

Translation. I then moved into the "translation" phase of the meta-ethnography, which 

included re-reading the studies to determine whether and how they supported the overarching 

themes and sub-themes. This piece of the analysis was particularly important because it revealed 

what was "hidden in the individual studies" and thus illuminated the less visible forms of racial 

socialization within Multiracial Black-White families (Noblit & Hare, 1998). The second coder 

and I then worked collaboratively to synthesize the findings. The translation phase also served as 

a form of a sensitivity analysis where we assessed whether the themes in the peer-reviewed 

literature differed from the themes that emerged in the dissertations. We found that each theme 

was supported by examples from both bodies of work.   

Table 2. Descriptive Characteristics and Rigor of the Studies (N=17, ~281 respondents) 
 

Citation Researcher 
Positionality 

Participants Age  Methodology Geographic 
Region(s) 

Quality 
Analysis 

Score 
Boyd, A. 

S. (2012)* 
 

unclear/unreacha
ble 

Married interracial 
couples (N=8; 3 
Black mothers, 3 
white fathers, 5 
Black fathers, 5 
white mothers) 

35-60 
years (M 
=44.6) 

Semi-
structured 
interviews  

Northeast 7 

Byrd, M. 
M., & 

Garwick, 
A. W. 
(2006) 

unclear/unreacha
ble 

"Committed" 
interracial couples 
(N=16; 8 white 
mothers, 8 Black 
fathers) 

not 
reported  

Semi-
structured 
interviews  

not reported 6 

Harris et 
al., (2013)  

unclear/unreacha
ble 

Single white 
mothers (N=2) 

"Under 25 
years old 
to late 40s" 

Multiple case 
study with 
semi-
structured 
interviews 

South 
Central 

4 

Harris, A. 
(2012)* 

Monoracial Black 
woman 

Mother-Child 
dyads (N=4; 2 
white mothers, 2 
Biracial Black-
White girls) 

Mothers: 
35-57 
years 
Biracial 
youth: 14-
17 years 

Case study 
with 
interviews 

West 5 
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Table 2 (continued). 
 

Hubbard, 
R. 

(2012)* 

Biracial ("Afro-
German") woman 

Black-White 
Multiracial family 
(N=4; 1 white 
mother, 1 Black 
father, 1 Biracial 
girl, 1 Biracial boy) 

Parents: 
not 
reported 
Youth: 11-
15 years 

Ethnography 
with 
individual 
interviews 

Southeast 11 

Sarinana, 
S. A. 

(2014)* 

Biracial 
(Asian/white) 

Biracial Black-
White adolescents 
(N=22) 

12-18 
years 
(M=15.2) 

Mixed 
methods with 
semi-
structured 
interviews  
 

West, 
Northeast, 
Midwest, 

South 

10 

Marbury, 
J. N. 

(2006) * 

Monoracial Black 
woman whose 
father had 2 
Biracial Black-
White “not an 
advocate of 
interracial 
relationships" 

white mothers 
(N=8; 5 married, 3 
single/divorced or 
cohabitating) 

27-50 
years 

Semi-
structured 
individual 
interviews and 
focus groups  
 

Midwest 9 

McClain, 
C. S. 

(2004) 

Monoracial white 
woman 

Biracial Black-
White adults 
(N=22; 12 women, 
10 men) 

not 
reported 

"Interviews" 
(no additional 
context 
provided)  
 

West 4 

McKinney
, N. S. 

(2016)* 

Biracial 
Black/White 
woman 

Mother-child dyads 
(N=16; 8 white 
mothers, 4 Biracial 
women, 4 Biracial 
men) 

Mothers:3
9-64 years 
(M=50) 
Biracial 
adults: 18-
40 years 

Transcendenta
l 
phenomenolo
gy guided 
semi-
structured 
interviews  
 

Northeast 11 

Nero, C. 
L. (2001)* 

unclear/unreacha
ble 

Married interracial 
couples (N =13) 

Parents: 
27-55 
years 
 

Mixed 
methods with 
semi-
structured 
interviews  

South 
Central 

7 

O' 
Donoghue

, M.  
(2005) 

"Irish-born, 
White woman 
married to an 
African 
American man 
and raising two 
Biracial children" 

white mothers 
married to or 
cohabitating with 
Black men (N=11) 

40-58 
years 

Semi-
structured 
interviews 
using open-
ended 
questions  
 

Southeast, 
Northeast 

11 

Porow, M. 
A. 

(2014)* 

Biracial 
Black/White 
woman 

Biracial Black-
White sibling dyads 
and triads (N=22; 
16 had white 
mothers/Black 
fathers; 6 had Black 
mothers/white 
fathers) 

19-42 
years  
(M=29.7) 

Semi-
structured 
interviews 

Northeast 6 



 

 

31 

Table 2 (continued). 
 

Rauktis et 
al. (2016) 

Monoracial 
“white feminist 
scholar, Black 
child welfare 
scholar AND 
grandparent of 
black/white 
children" 

white mothers 
(N=18; 16 were 
divorced or 
separated, 1 was 
married, 1 was in a 
relationship) 

21-50 
years 

Semi-
structured 
focus groups  
 

Northeast 9 

Snyder, C. 
R. (2012) 

"Multiracial 
Black woman 
raised by white 
grandparents" 

Biracial Black-
White adults 
(N=10)  

20-43 
years 

Semi-
structured 
interviews  
 

not reported 8 

Stone, D. 
J., & 

Dolbin-
MacNab, 
M. (2017) 

1st author – 
Biracial 
Black/White 
woman 2nd author 
– monoracial 
white woman  

Mother-adult dyads 
(N=21; 10 white 
mothers, 9 Biracial 
Black-white 
women, 2 Biracial 
Black-White men) 

Mothers: 
38-74 
years 
(M=51) 
Biracial 
adults: 18-
40 years 
(M=25) 

Semi-
structured 
interviews  
 

Northwester
n 

10 

Waring, 
C. D., & 
Bordoloi, 

S. D. 
(2019) 

1st author – 
Biracial 
Black/White 
woman 2nd 
author- not 
reported/reachabl
e 

Biracial Black-
White adults 
(N=60; 54 had 
white 
mothers/Black 
fathers, 6 had Black 
mothers/white 
fathers) 

18-32 
years 

Semi-
structured 
interviews 

Midwest 10 

Williams, 
R. M.F. 
(2011) 

"identifies as 
neither Biracial, 
Black, or white" - 
emailed for 
clarity. Asian (in 
short) [in long 
she was born in 
Tanzania & 
migrated to 
Zambia where 
she grew up -- 
then immigrated 
to U.S. and 
married a Black 
man whom she 
has Biracial 
(Black/Asian) 
children with  
 

Parent-child dyads 
and triads (N=24; 5 
white mothers, 5 
white fathers, 3 
Black mothers, 3 
white fathers) 

Parents: 
44-59 
years 
Biracial 
youth: 16-
22 years 

Unstructured 
interviews  

Northeast, 
Southeast, 

West 

6 

Note. *= dissertation. The O'Donoghue (2005) sample size includes transracial adoptees. Their reports were not 
incorporated in the analysis. The quality indicator score is based on 12 elements of qualitative research (Shek et 
al., 2005). Scores closer to 12 indicate a more robust methodology.  
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Results 

This meta-ethnographic review was based on data from 17 qualitative investigations of 

racial socialization in Multiracial Black-White families in the United States. The characteristics 

of each study are presented in Table 2. Nine of the studies were peer-reviewed articles that were 

published in journals devoted to Family and/or Racial-Ethnic Studies. The remaining cases were 

dissertations that were purposefully included because they were based on data that was collected 

more recently, but not yet published in peer-reviewed outlets. They also offered more diversity in 

terms of participant characteristics. More specifically, 7 of the 9 peer-reviewed papers were 

based on solely reports from white mothers and/or Biracial adults. Biracial youth, Black parents, 

and white fathers were more adequately represented in the dissertation studies. In addition, our 

quality appraisal demonstrated that the dissertations (average score 8.4) were comparable to the 

peer-reviewed studies (average score 7.2) in overall rigor, which further justified our decision to 

include them in them in the meta-ethnography (Shek et al., 2005). 

Prior to describing the findings, it is important to more clearly document the 

characteristics of the samples because these factors impacted the perspectives that were 

represented in the extant literature (Atkin & Yoo, 2019). First, there appeared to be a fair amount 

of geographical diversity across the studies with respondents residing in the Western, 

Southeastern, Northeastern, Northwestern, Midwestern, and Eastern regions of the United States. 

Most of the studies were based on reports from white mothers (N=4), Biracial Black-White   

adults (N=4), and dyads of white mothers and their Black-White Biracial adult children (N=3). 

The remaining cases included Biracial Black-White youth (N=1), parent-child dyads (N=1), a 

Multiracial family (N=1). Three studies were based on the reports of interracial couples who 

were married or committed. Only one of those studies, however, included couples comprised of 
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Black women and white men. Thus, there was an overrepresentation of white mothers' 

perspectives in the data, followed by married Black fathers. Biracial Black-White people with 

Black mothers and white fathers also appeared to be underrepresented in the literature, but we 

could not fully substantiate this claim as most authors did not describe the race and gender of the 

Biracial participants' parents. 

The reports of racial socialization in Multiracial Black-White families revolved around 

three content domains: (1) monoracial Black experiences, (2) color-evasiveness, and (3) 

Multiracial experiences. These findings generally support Orbe's (1999) conceptualization, but 

most parents, to some degree, adopted a context-specific orientation to racial socialization as 

their behavior was influenced by parental beliefs about race and the salience of it in their lives 

and their children's lives. Thus, the frequency and the types of messages that parents conveyed 

about monoracial Black people, color-evasiveness, and Multiracial experiences appeared to 

change based on the significance and meaning of race in different contexts. Grounded in the 

PMERS, the analysis further illuminated that racial socialization was transmitted implicitly and 

explicitly through (1) parent-child interactions and (2) family/household characteristics (Yasui, 

2015). In the remainder of this section, I present the three thematic patterns of racial socialization 

and how they manifest in Multiracial Black-White families.  

Monoracial Black Socialization  

"I told them about the one-drop-rule. I explained to them that in this country, if you had 
one drop of Black blood in you, then you were Black. In society, they're considered 

Black." (Black mother, Boyd, 2012, p. 48) 
 

Monoracial Black socialization included parents' efforts to prepare their children to 

navigate the world as a "Black" person because they either perceived them as Black and/or 

believed that other people would (Orbe, 1999). A white mother from O’Donoghue’s (2005) 
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study explained, “When they are dealing with the world, they are not dealing with biracial. 

Nobody thinks of them as biracial. I feel very, very strongly that the reality is that when they step 

out of these doors. When they go for a job interview, when they go to apply for college, when 

they are dealing with the world, they are not dealing with biracial; they are dealing with Black.” 

(p. 143). Accordingly, parents who endorsed this approach typically encouraged their children to 

adopt a Black racial identity because they believed it was most beneficial psychologically 

(O'Donoghue, 2005; Porow, 2014). They also reported similar goals as parents of monoracial 

Black youth, including preparing children to cope with experiences of anti-Black racial bias and 

empowering them through affirmations and cultural education (Boyd, 2012; Hughes et al., 2006; 

Stone & Dolbin-MacNab, 2017).  

The preparation for racial bias occurred primarily at the parent-child level and consisted 

of explicit messages in which parents told their children about the racial challenges they would 

experience as a "Black" person despite their mixed racial heritage. For example, a Biracial 

Black-White participant from McClain's (2004) study said his mother told him, "Because your 

father is white, you may try to think that you're not Black, or you'll get treated differently from 

other Black people, but everyone who looks at you will see a Black man, and you have to be 

prepared for that" (p. 43). Parents also reported having conversations about anti-Black police 

violence in front of their children, participating in anti-racist organizations, and advocating for 

racial equality in schools, which indicated that Biracial Black-White youth also learn about racial 

bias through implicit verbal and behavioral mechanisms (Boyd, 2012; O'Donoghue, 2005; 

Rautkis et al., 2016; Stone & Dolbin-MacNab, 2017).  

Across the literature, many participants also reported delivering or receiving messages 

that fostered Black cultural awareness and pride. This communication was done at the parent-
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child level through explicit verbal discussions about prominent Black people and the beauty of 

Black phenotypical features, especially hair (Boyd, 2012; McKinney, 2016; Waring & Bordoloi, 

2019). One mother explained that her daughter questioned why she didn’t have straight hair, to 

which she responded, “I would love to have your thick healthy, shiny, curly hair” and continued 

to “emphasize how beautiful she was” (Boyd, 2012, p. 46). In addition, parents cultivated Black 

cultural pride through household characteristics, which included the provision of toys with Black 

features, celebrating Black holidays, keeping cultural artifacts in the home, and exposing 

children to Black cultural spaces (Marbury, 2006; O'Donoghue, 2005). A white mother from 

O'Donoghue's (2005) study, for instance, explained, "We listen to the Black radio station, 

especially the Sunday morning gospel show. We have African drums, statutes, and kente cloth 

decorating the house" (p. 139). Ultimately, there was substantial evidence that parents engaged 

in monoracial socialization via preparation for racial bias and promotion of cultural pride 

messages.   

Color-evasive Socialization 

“Cause it’s like the black kids are like, ‘‘Well, your mom’s white,’’ and then there’s the white 
kids like ‘‘Well, you’re black.” So, then it sort of confuses the kids, like, ‘‘Who, what are we? 

Are we with the black crowd, or are we with the white crowd?’’ So, I told my kids, ‘‘Be your own 
person and just go with yourself. That’s always the best leader.” 

(White mother, Rautkis et al., 2016, p. 9)  
 

Color-evasive socialization, or parents' efforts to deemphasize the importance of race and 

racial differences, was the second pattern that was present in the literature and aligned with 

Orbe's theoretical conceptualization (1999). This approach, for some parents, was based on an 

underlying ideology that race is "not important" (O'Donoghue, 2005; Marbury, 2006; Rautkis et 

al., 2016). Color-evasive messages were conveyed through explicit behaviors that "discounted" 

race like refusing to buy toys where "race was evident" (McKinney, 2016). In addition, parents 
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who adopted this ideology often rejected the concept of racial labels and explicitly encouraged 

their children to do so as well (Porow, 2014). A Biracial Black-White participant from Boyd's 

(2012) investigation, for example, was explicitly told, "You're a whole person. You're not half 

anything. And if someone asks you, tell them you're a human being...period...end of story" (p. 

52).  

Other parents who practiced color-evasive socialization were open to discussions about 

race but ultimately sought to celebrate the shared aspects of their family and the human 

experience, which is consistent with egalitarianism (Hughes et al., 2006). Hughes et al. (2006) 

define an egalitarian approach to racial socialization as one that supports "individual qualities 

over racial group membership" (p. 757). Accordingly, these parents often transmitted explicit 

messages about the importance of hard work, strong virtues, and equality (Boyd, 2012; Harris, 

2012; Hubbard, 2012; Marbury, 2006). A Biracial participant, for instance, said, "They [parents] 

deemphasized race. Their attitude was: Don't feel that you have to be Black. Don't feel that you 

have to be White. You are who you are. You are Hannah. You are special" (Porow, 2014, p. 22). 

A mom from McKinney's (2016) investigation shared, "I don't think that Biracial children, at 

least in my experience, should be raised any differently than if it was two white people, one 

Italian person, one Irish person. Let them expose them to their cultures from both sides of the 

family" (p. 95). Thus, parents who took an egalitarian approach to color-evasive socialization 

were more likely to acknowledge race, but they still deemphasized the importance of it.   

An important caveat to note about color-evasive socialization is that a handful of parents 

not only deemphasized race but also upheld beliefs that were rooted in anti-Blackness. One 

mother, for instance, "thanked God" that her child was fair-skinned and never thought of her as 

multicultural (Harris et al., 2013). Another mom from that same study said that she “discounted 
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the Black side” of her child and encouraged her child to stay away from Black people because 

her child's father, who was Black, proved that "there really wasn't any good ones in the world" 

(p. 399). Thus, this mother was attempting to socialize her child as white in an effort to diminish 

her child’s Black racial heritage because she associated being Black with being “bad.” Biracial 

respondents reported hearing similar racist messages about Black people from their extended 

family members as well (Snyder, 2012). 

Multiracial Socialization  

"I feel like my parents have really raised us in a way that we know both ways. I know my mom's 
side, the White side. I know my dad's side, the Black side. And I feel like they've raised us to you 

don't—there's no—you don't have to be in a box." (Biracial adult, Porow, 2014, p. 21)" 
 

Multiracial socialization was the last, and perhaps most nuanced, pattern that emerged. 

This included parents' efforts to help their children understand their Multiracial heritage and 

navigate society as mixed-race individuals. Parents who adopted this approach spoke about the 

importance of open communication, instilling pride in their children regarding their dual racial 

status and preparing them for the privileges and bias they would experience because of it (Boyd; 

2012, Byrd & Garwick, 2006). One mom, for example, shared, "Oh, they were proud of it [being 

mixed], and I encouraged that because I thought it was neat, you know both races" (Stone & 

Dolbin-MacNab, 2017, p. 104). Whereas another mother in that same study noted, "We've talked 

about them being Biracial [and] that there are people of other races that are going to have 

problems with them, including white people and Black people" (p. 105).  

Parents of Biracial Black-White children similarly reported explicit non-verbal forms of 

Multiracial socialization at the household level. This included exposure to racially diverse 

schools and churches, the celebration of both monoracial cultures, and the provision of toys and 

literature that emphasized Multiracial experiences (Boyd, 2012; Byrd & Garwick, 2006; 
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O'Donoghue, 200; Porow, 2014). Therefore, the goals of Multiracial socialization were similar to 

those of monoracial Black socialization, but the messages were concentrated on the child's 

identity as a Multiracial and multicultural person rather than a monoracial Black person.  

In addition, parents practiced an implicit form of Multiracial socialization in which they 

either denied or granted their children the ability to explore racial labels and meaning 

independently (Boyd, 2012; Marbury, 2006; Stone & Dolbin-MacNab, 2017). Franco and Stacey 

(2019) define the latter as "caregiver cultural humility" or an approach to racial socialization 

where parents provide Multiracial children with "the autonomy and space to choose an identity 

that best fits them" (p. 271). One mom in McKinney's (2016) study recommended this 

orientation and suggested, "If they [children] have questions regarding the races, explain it to 

them but don't try to make them into one race or the other. Let them go their own way" (p. 151). 

The Biracial respondents who were recipients of this form of racial socialization noted that it was 

helpful because they never felt pressure to choose one racial group over the other (McKinney, 

2016).  

The majority of parents, however, took the alternative approach of racially categorizing 

their children as either Black or Bi/Multiracial without consulting them first. In most instances, 

this occurred through direct statements that instructed a child to identify as one racial label or 

another "e.g., You are Black; You are Bi/Multiracial" (Boyd, 2012; Hubbard, 2012; McClain, 

2004; Porow, 2014; Sarinana, 2014; Stone & Dolbin-MacNab, 2017). Still, parents were not 

always in agreement when it came to the racial identification of their children (Porow, 2014). 

White parents were less inclined to define their children as Black than their partners because they 

felt like it meant they weren't as "involved' (Marbury, 2006). Consequently, some Biracial 

children received conflicting socialization messages regarding their racial identity.   
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Racial socialization also occurred through White mother's adverse reactions to their 

children's questions about the "N" word. Several mothers shared that they verbally disciplined 

their children if they even heard them say it and instructed them to never do it again (Hubbard, 

2012; McKinney, 2016; Rautkis et al., 2016). One mother even reported that she "whacked" her 

daughter for using the word (McKinney, 2016). Refusing to allow a Biracial Black-White child 

to use a word that, for some, expresses in-group camaraderie without a more thorough 

explanation as to why they should not use it could imply that they simply are not Black enough 

(Allan, 2016). In relation to cultural humility, it also begs the question of whether white parents, 

in particular, should make this decision for their child and police their usage of race-specific 

language.   

Racial Socialization – A Multidimensional and Context-Specific Process  

Racial socialization in Multiracial Black-White families was also described as 

multidimensional practice characterized by the concurrent transmission of messages from 

various content domains. For instance, parents delivered egalitarian racial socialization messages 

while preparing their children to cope with monoracial forms of racial discrimination (Boyd, 

2012). Through a deeper examination of these trends, we determined that racial socialization was 

ultimately a context-specific process for most parents of Biracial Black-White children. 

Accordingly, parents often altered their racial socialization practices based on the salience of 

race in specific settings (Orbe, 1999). The context-specific process of racial socialization in 

Multiracial Black-White families was further shaped by parent and child characteristics in 

addition to their socioecological environments. To be clear, context-specific racial socialization 

takes the form of monoracial, color-evasive, or Multiracial socialization.  
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Prominent context-specific predictors of socialization included co-parenting dynamics, 

familial relationships, and exposure to racial discrimination. In terms of co-parenting, couples 

who were married often distributed socialization responsibilities based on the race of the parent. 

Black parents were more likely to speak to the children about Black culture and prepare them to 

cope with experiences of monoracial discrimination, whereas white parents commonly 

transmitted egalitarian messages (McKinney, 2016). One Black father explained, "I am going to 

tell them of the down and dirty, and this is the truth. She [his wife] is up there at the 

inspirational, the good mankind, and everything else like that." (Byrd & Garwick, 2006, p. 33). 

In contrast, Biracial Black-White participants that were raised in single-mother households 

typically reported fewer amounts of racial communication at the parent-child level (Porow, 

2014).  

Relationship quality also appeared to influence a Biracial person's reception of parental 

racial socialization as one participant explained, "Since I'm really good friends with my mom, 

she has a huge influence on me. My dad doesn't have such a deep influence on me, and I think 

that contributes to the fact that I have more of an association with white people." (Waring & 

Boroloi, 2019, p. 159). A similar trend was reported among several participants in Porow's 

(2014) investigation, but they felt closer to their Black mothers and Black people due to their 

fathers' being absent from their lives. The association between relationship quality and racial 

identity may be due to the fact that Biracial participants who reported feeling closer to their 

parents also reported feeling more comfortable initiating conversations with them about race 

(Stone & Dolbin-MacNab, 2017). However, there was also a reciprocal connection in which the 

absence of racial communication between parents and children contributed to relational 

hardships (Porow, 2014; Marbury, 2006; McKinney, 2016).  
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The last major antecedent to racial socialization was youth exposure to Multiracial and 

monoracial forms of racial discrimination. In fact, the first socialization experience that many 

participants reported occurred in response to children being called names like "Oreo" or the "N" 

word (Hubbard 2012; Marbury, 2006; McKinney, 2016; Rautkis et al., 2016; Waring & Boroloi, 

2019). As a result, children relied on their parents to better comprehend why these events 

happened and what they meant, so they were often the ones to initiate the conversation about 

race. Parents adopted various approaches to dealing with these situations, which ranged from 

surface-level egalitarian explanations (e.g., "Your daddy's dark, I'm [mom] white, and you're in 

between, which makes you special”; McKinney, 2016) to more in-depth messages about racial 

hierarchies and discrimination within the United States and how to cope with it (Marbury, 2006; 

McKinney, 2016; Waring & Boroli, 2019). In the latter, parents usually tailored the socialization 

messages to the context of discrimination that occurred. Thus, if a child experienced a 

Multiracial microaggression, the parent engaged in Multiracial socialization.  

Discussion 

I employed meta-ethnographic methods to analyze the small but growing body of 

literature on parental racial socialization in Multiracial Black-White families. More specifically, 

I used the PMERS (Yasui, 2015) in conjunction with Orbe's (1999) conceptualization of racial 

socialization as a lens to reimagine previous findings and uncover the various ways that parents 

of Biracial youth teach their children about the meaning and importance of being Black and 

white. This analytic approach illuminated the unique and inadvertent aspects of the racial 

socialization process known to Multiracial Black-White families, which have been previously 

underexplored in the literature (Rollins & Hunter, 2013).  
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The results suggested that Biracial Black-White youth receive racial socialization around 

three domains: monoracial Black experiences, color-evasiveness, and Multiracial experiences. 

These findings are in close alignment with Orbe's (1999) theoretical conceptualization of the 

practice. However, racial communication in Multiracial Black-White families is also grounded in 

and informed the broader racial ecology or "racial context" in which children and parents exist 

(Rollins & Hunter, 2013). Thus, the kinds of racial socialization that parents engaged in appeared 

to be influenced by the salience of race in their personal and familial experiences, in addition to 

their family composition (e.g., single-parent vs. two-parent household). I also found evidence to 

support the PMERS as racial socialization, within each domain, was transmitted through verbal 

and behavioral mechanisms at the parent-child level and through family and household 

characteristics (e.g., food, holiday traditions). Below, I describe each of these findings in more 

detail and highlight their implications for advancing theory and future research on racial 

socialization in Multiracial Black-White families.  

Messages about Race in Multiracial Black-White Families 

The first theme, Monoracial Black Socialization, included implicit and explicit messages 

that parents transmitted to their children about being Black in America. This dialogue often 

revolved around two aspects of the Black experience, including preparation for bias and 

affirmative cultural socialization. Some parents specifically alerted their children to their 

susceptibility to monoracial forms of racial discrimination (e.g., unfavorable treatment by 

teachers, police surveillance, and brutality) because they would be perceived as "Black" people 

irrespective of their Multiracial identity. As one parent noted, "when they [my Biracial children] 

are dealing with the world, they are not dealing with Biracial; they are dealing with Black." 

(O'Donoghue, 2005, p. 143). This finding aligns with prior literature on racial socialization in 
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monoracial Black families where parents often prepare their children to face racial bias with the 

hopes that it will protect them, psychologically and physically (Umaña‐Taylor & Hill, 2020).  

Many parents also conveyed messages that celebrated monoracial Black culture through 

verbal (e.g., affirmations) and behavioral (e.g., holiday traditions) channels. This form of cultural 

socialization usually affirmed the beauty of Black phenotypical features (e.g., skin tone, hair 

texture) and the richness of Black art, music, and literature. These parents also took intentional 

efforts to educate their children about the history and resilience of enslaved Black people. In 

their recent review of the literature, Umaña‐Taylor and Hill (2020) indicated that cultural 

socialization is overwhelmingly supported as a promotive factor for racially marginalized youth 

as it increases the likelihood that they feel positively about themselves and their racial group. 

Similarly, the adult Biracial Black-White participants in the studies that we reviewed reported 

that hearing messages like these from their parents made them feel more positively about being 

Black (Nero, 2002; Stone & Dolbin-MacNab, 2017). This dynamic, however, may be more 

complicated than in monoracial families as the race of the parent who is delivering the message 

might impact how Biracial Black-White youth receive it. White mothers in the extant literature, 

for example, reported that their Biracial daughters would say things like "you don't get it" when 

they tried to celebrate their phenotypical features, especially their hair (Marbury, 2006). Thus, 

the efficacy of monoracial socialization for Biracial youth could be contingent upon whether the 

messages come from a Black parent, but this has not been explored empirically.  

These findings demonstrate that most parents of Biracial youth socialize their children to 

understand Black experiences and culture, but the nuances regarding how and why this 

socialization occurs and the effectiveness of this socialization are still unclear. As noted above, 

some parents may adopt a monoracial Black approach to racial socialization because of their 
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ideological beliefs about race (e.g., support the hypodescent rule). As such, instead of 

communicating messages that would be promotive and protective of their dual heritage of being 

both Black and white, parents who conveyed monoracial messages often socialized their children 

according to the monoracial marginalized social position they hold in present-day America 

(O'Donoghue, 2006). However, other parents who practiced monoracial Black forms of racial 

socialization did so because they wanted their children to appreciate Black culture and be 

prepared for the myriad of experiences they would face based on other people's perceptions of 

their race, but not because they perceived them as just Black. This nuance is important as it 

illuminates how parental beliefs about race shape socialization processes in Multiracial Black-

white families. In addition, it has implications for how Biracial youth make meaning of their 

racial heritage (e.g., "I am a Black person" vs. "Being Black is one part of who I am, racially") 

which could differentially impact their wellbeing (Reid Marks et al., 2020).  

The second major finding in this review was that some Biracial children experience racial 

socialization as a process that deemphasizes or invalidates the importance of race and, 

ultimately, the role of racial inequities in shaping the human experience. This Color-evasive 

Socialization approach manifested through explicit messages that either rejected the importance 

of racial labels and membership or by overemphasizing the need for equality and culture without 

race. Some parents and extended family members also made children feel poorly about the Black 

aspects of their identity through overtly racist messages. This approach to racial socialization 

could be determinantal to the wellbeing of Biracial Black-white youth as they may internalize 

these messages and thus hold negative feelings about their Black heritage and Black people 

(Harris, 2017). Other participants in our review made mention of explicit and implicit color-

evasive messages that oriented their children to see themselves as a range of basic human 



 

 

45 

qualities, characteristics, and values versus a member of a racial group. This was consistent with 

an egalitarian approach to racial socialization that has been cited among other ethnic-minority 

families (Hughes et al., 2006). The implications of egalitarian socialization are less understood as 

only 15 studies over the past decade have examined this approach (Umaña‐Taylor & Hill, 2020). 

However, there is evidence to suggest that color-evasive messages, including those that are 

egalitarian in nature, could be detrimental to Multiracial family cohesion (Atkin & Jackson, 

2020; Soliz et al., 2009).  

The failure to discuss race and racial differences has been associated with relational 

discord and isolation between parents and children in Multiracial families (Franco et al., 2018; 

Nadal et al., 2013). We found support for these findings in our review of the literature. Several of 

the adult Biracial participants held resentment towards their parents for failing to discuss race, 

particularly their Black heritage, with them during their childhood. These participants were 

typically, but not always, raised by single white mothers who usually admitted to discounting 

their Black racial heritage (Harris et al., 2013). From a family science perspective, this is 

concerning as Biracial people have stronger relationships with their parents if they openly 

discuss race with them (Soliz et al., 2009). Beyond a color-evasive ideology, the reasons some 

parents elected not to discuss race were less clear, but racial socialization self-efficacy or how 

skilled and confidently prepared families are to engage in racial communication" appeared to 

play a role (Anderson & Stevenson, p. 68). Several white parents, for example, expressed a 

desire to talk about race with their children, but did not necessarily know how to because they 

did not have first-hand experience with being a person of color (Rautkis et al., 2016). This 

finding elucidates the need for family programs that help parents, especially white parents, talk 

about race with their children.    
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Finally, and notably, respondents highlighted the ways that parents taught their Biracial 

children about what it means to be both Black and white through an intersectional form of 

Multiracial Socialization. Within Multiracial socialization, parents conveyed messages that 

honored the uniqueness, strengths, and challenges of their child's mixed racial identity. 

Interestingly, these messages mirrored aspects of monoracial cultural socialization as parents 

sought to foster a sense of pride about being Biracial in their children through verbal affirmations 

and behavioral practices. Multiracial socialization also consisted of messages about how to cope 

with the potential forms of Multiracial bias that children might face (e.g., social exclusion from 

Black and white people). However, only one mother reported explicitly teaching her Biracial 

Black-White child about the unique forms of discrimination they could face due to their mixed 

racial heritage (Stone & Dolbin-MacNab, 2017). This is likely due to the fact that Black parents 

are more likely to engage in bias preparation with their children, and they base these 

conversations on their own racial experiences as a monoracial minority person (Atkin & Yoo, 

2019). The general public, including parents of Biracial Black-White children, are also less 

aware of Multiracial forms of discrimination and thus less likely to discuss them (Johnston & 

Nadal, 2010). However, the lack of racial communication around Multiracial forms of bias is 

concerning as it leaves Biracial youth to navigate difficult racial terrain alone. 

Multiracial socialization also included aspects of racial humility in which some parents 

gave their Biracial children the freedom to choose how they engage with any aspect of their 

racial identity (Franco & McElroy-Heltzel, 2019). Racial humility is grounded in the construct of 

cultural humility, which is an other-oriented interpersonal stance that demonstrates respect for 

and a lack of supremacy over another person's background and experiences (Hook et al., 2013). 

A significant feature of racial humility in Multiracial Black-White families included self-
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identification or letting Biracial youth choose which racial "label" they'd like to use to define 

themselves. Franco and colleagues (2019) frame racial humility as a healthy form of Multiracial 

socialization because it encourages racial identity exploration among youth with multiple racial 

heritages within a supportive and judgment-free context. Racial humility may be beneficial to the 

parent-child relationship as one of the youth participants in Hubbard's (2012) mentioned feeling 

uncomfortable with her mother after she automatically checked the "Black box" on a form 

without consulting with her first.  

Racial Socialization: A Multidimensional and Contextual Process 

Racial socialization in Multiracial Black-White families emerged as a synergistic and 

multidimensional process meaning parents transmitted racial socialization messages from 

various orientations at the same time (Rollins & Hunter, 2013). Many parents, for instance, 

encouraged their children to feel proud about being Black and Biracial simultaneously. Among 

two-parent households, where there was one Black parent and one white parent, it was also 

common for parents to take different approaches to racial socialization. Black parents (often 

fathers) were more likely to communicate monoracial messages and ultimately emphasize the 

youths' sense of Blackness. In contrast, white parents (often mothers) conveyed more color-

evasive messages, including egalitarian socialization (Rollins & Hunter, 2013). Some Black and 

white married couples also disagreed about the racial "label" their children should identify with. 

These inconsistencies point to the potential challenges Biracial Black-White children experience 

in developing an integrated racial identity (Villegas-Gold & Tran, 2018). The findings also 

illuminate how decisions around parental racial socialization may contribute to more 

interparental conflicts among parents who differ in race and ethnicity (Roy et al., 2020).  
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The complexities of hearing contradictory messages about race from one's parents further 

elucidate how context-specific the practice is in Multiracial families. Specifically, racial 

socialization was almost always, to some degree, based on the salience of race in the lives of 

parents and children, which partially supports Orbe's (1999) framework. Contrary to Orbe, we 

did not find that context specificity was a unique dimension of racial socialization in Multiracial 

families, that functioned across types of racial socialization in conjunction with parent, child, and 

family characteristics. Additionally, racial socialization was often reactionary and occurred in 

response to a Biracial Black-White child's inquiries about race after they had experienced 

discriminatory racial encounters. Among our sample, reactionary messaging pertaining to the 

youth being called an "Oreo" or using the "N" word were particularly common. Parents' 

responses to these situations varied widely, so future research should investigate this in more 

detail and examine how to prompt more preemptive forms of racial socialization around racial 

bias in Multiracial Black-White families.     

Finally, the racial socialization patterns were associated with family cohesion among all 

members of the family unit. Children who felt closer to one parent, for instance, were more 

likely to communicate with them about race and adopted more favorable attitudes about the race 

of the parent they felt closer to (Waring & Bordoloi, 2019). Biracial Black-White participants 

who felt closer to both of their parents were also more inclined to identify as "Biracial" because 

they didn't want to hurt their white parents' feelings, which further illuminates how the parent-

child relationship informs racial processes in Multiracial families. Collectively, these findings 

imply how, like monoracial parent-child relationships, racial socialization in Multiracial families 

is a communication process that is embedded in the "nature of the relationship" between children 

and parents (Smith-Bynum et al., 2016).  
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Limitations, Strengths, and Future Directions 

Ultimately, this review enriched the theoretical and practical understanding of racial 

socialization in Multiracial Black-White families. We now know more about what Biracial 

Black-White youth learn about their race from their parents (e.g., monoracial Black, color-

evasive, Multiracial socialization), and the ways in which these messages are conveyed whether 

it be implicitly or explicitly (e.g., verbal and behavioral). Grounded in the PMERS, the review 

established that racial socialization in Multiracial Black-White families is a contextual and 

multidimensional process that is comparable to racial socialization in monoracial families of 

color (e.g., preparation for bias, cultural socialization, shaped by the parent-child relationship). 

This insight is promising as it suggests that existing theoretical paradigms about racial 

socialization, including the PMERS, are still applicable to Multiracial families. However, 

scholars will still need to expand these models to fully capture the complexities of racial 

socialization in Multiracial families where parents are tasked with the unique challenge of 

helping their children understand what it means to be both Black and white, despite being 

monoracial themselves.  

While this study undoubtedly moves the field forward, the results must be interpreted 

with respect to the limitations of the research. First, there was a relatively small sample of 

manuscripts in our review (n = 17 studies, ~281 respondents). The inclusion of dissertations may 

also be viewed as a limitation because this research has not yet been peer-reviewed. However, 

the average quality analysis score for the dissertations (8.4) was actually higher than the average 

score for peer-reviewed articles (7.2) so the inclusion of these cases may have strengthened the 

review. Nonetheless, there is a large proportion of research on Multiracial families that has gone 



 

 

50 

unpublished, so I do encourage scholars doing this work to ensure that they publish the findings 

as it has valuable implications for the field.  

The review was further limited by sampling constraints across all the studies as they 

precluded the ability to develop thematic findings on racial socialization in Multiracial families 

that were based on a wide range of demographic compositions. Consequently, the results are 

primarily based on the reports of white married women and retrospective accounts from Biracial 

Black-White adults who have white mothers and Black fathers. This limitation is likely due to 

the fact that interracial couples are more likely to consist of white women and Black men 

(Livingston & Brown, 2017). Future research should employ strategic recruitment methods to 

ensure that youth from single-parent homes and those with Black mothers and white fathers are 

adequately represented. In line with this recommendation, I urge scholars to provide a more 

detailed description of their Bi/Multiracial samples, including socioeconomic status and the race 

and gender of each parent (e.g., Black mom, Black dad, white mom, white dad). This research 

should also begin to more deeply consider how these factors shape racial socialization in 

Multiracial families. In addition, forthcoming qualitative work should strive to achieve 

triangulation in the voices that are presented in describing racial socialization processes among 

Multiracial families. Employing a diverse range of voices in this area of research, including that 

of parents, children, and other important individuals to the family will greatly improve our 

critical insights into this process in terms of how it manifests and influences relationships. 

The qualitative nature of this review was beneficial as it allowed me to identify patterns 

of racial socialization that were present but not yet synthesized in the literature, including 

messages about the realities of being Multiracial. A critical approach toward the study of Biracial 

Black-White youth will require more longitudinal and quantitative investigations. An essential 



 

 

51 

next step is the development of a scale that intentionally assesses the monoracial Black, color-

evasive, and Multiracial dimensions of racial socialization in Multiracial Black-White families. 

In addition to scale development, this synthesis can contribute to future quantitative research to 

determine the strength of the relationship between socioecological correlates and racial 

socialization patterns. Future research can also build on this meta-ethnography to examine 

whether the three forms of racial socialization are differentially related to psychosocial outcomes 

among Biracial Black-White youth.  

Conclusion 

This meta-ethnographic review synthesized the growing body of qualitative research on 

racial socialization in Multiracial Black-White families. As the first published review of its kind, 

I hope that the findings and concluding conceptualizations will be used to enhance theory and 

expand the understanding of an important sociocultural practice in Multiracial Black-White 

families moving forward. 
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CHAPTER 4: DEVELOPMENT AND VALIDATION OF THE RSQ-BA 

In line with the second aim of this dissertation, I used the meta-ethnography findings to 

develop and validate a measure of racial socialization for Biracial adolescents (RSQ-BA). To 

create the questionnaire, I first drafted an initial pool of items based on the themes that I 

identified in the first study (e.g., monoracial Black, color-evasive, Multiracial, racial humility, 

household). I refined the items through a three-phase process (see Figure 2). In the first phase, 

the RSQ-BA was pilot tested and evaluated by one graduate research assistant (GRA) and 2 

PhD-level scholars who have expertise in racial socialization and/or Multiracial families. The 

GRA and researchers reviewed the findings from the meta-ethnographic review before reading 

the RSQ-BA. Afterward, they were asked to report on the readability and face validity of each 

item. The scholars offered valuable feedback, which led me to (1) add additional questions and 

(2) revise the wording of certain items questions to enhance clarity. The revised questions were 

then presented to 15 Biracial Black-White adolescents through semi-structured interviews to 

further test the RSQ-BA. In the third and final step of the process, I revised and distributed the 

RSQ-BA to 330 Biracial Black-White adolescents to examine the psychometric properties of the 

scale.  

 

 

Interviews 

The RSQ-BA was being developed for Biracial adolescents, so it was important for 

members of this population to review and test the scale before wide-spread dissemination. Thus, 

Phase 1
• Pilot the first draft of the 

RSQ-BA with research 
assistants and experts 

Phase 2
• Consult with Biracial Black-

White adolescents through 
semi-structured interviews

Phase 3
• Administer the RSQ-BA to 

Biracial Black-White 
adolescents to examine the 
psychometric properties 
and validate the measure 

Figure 2. Development of the RSQ-BA 
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I conducted semi-structured interviews with 15 Biracial Black-White adolescents to evaluate the 

content validity of the RSQ-BA (Greenbaum, 1998; Vogt, King, & King, 2004). These 

interviews were designed to ensure that the items on RSQ-BA adequately measure racial 

socialization processes in modern-day Multiracial families. I also wanted to determine if there 

were additional socialization practices that the measure needed to account for that were not 

captured in the literature or by the expert reviewers.  

Participants 

A total of 15 Biracial Black-White adolescents between the ages of 12 and 17 (M = 

14.53, SD = 1.64) participated in a one-on-one semi-structured interview. Ten of the participants 

were cisgender female, three were cisgender male, and two were non-binary individuals. Less 

than half of the adolescents were heterosexual or straight (46.7%), with the remaining reporting 

that they were gay or lesbian (n=3), bisexual (n=3), or pansexual (n=2). When asked about their 

racial identity, thirteen participants identified as “Biracial/Multiracial,” one as “Black/African 

American,” and one wrote in their preferred label as “Black and white.” Six of the participants 

had Black mothers and white fathers, while nine had white mothers and Black fathers. Most of 

the Black parents were African American (n=66.7%), with the remaining being African (n=3), 

Afro-Caribbean (n=1), and Multiethnic (Afro-Caribbean and African American; n=1).  

Most of the white parents were Multiethnic (e.g., 3 or more European ethnicities; 73.3%), two 

were German, and 2 were Irish and German. Most participants (86.6%) reported that their 

mothers had a bachelors or graduate degree. Comparatively, only 40% of their fathers held a 

bachelors or graduate degree. Most of the participants (n=10) lived in a home with both of their 

biological parents. The remaining adolescents lived with both of their parents in separate homes 

(n=1), with their parents and stepparents (n=2), or in a single home with their mother and 
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stepfathers (n=2). When asked about how long they lived like this, over half (67%) participants 

said their entire lives. The respondents resided in the southern (n=5), northeastern (n=4), 

midwestern (n=3), and western (n=3) regions of the U.S. With regard to the racial composition 

of their communities, eleven adolescents (73.3%) described their neighborhoods as “mostly 

white.” Five participants (33.3%) also described their schools as “mostly white.” The remaining 

youth reported that students at their school were either mostly Black (13.3%), Bi/Multiracial 

(13.3%), or racially diverse (e.g., a lot of students from 2 or more racial groups; 13.3%).  

Procedure 

The participants for this study were recruited through a purposive sampling technique, 

which has been effective for other researchers investigating Multiracial populations 

(Charmaraman et al., 2014). This data was collected in the midst of the COVID-19 pandemic 

(Summer of 2020), so all of the recruitment happened via social media posts on Facebook, 

Twitter, Instagram, and LinkedIn. (See Appendices A and B for a detailed description of the 

recruitment email and study flyers). Parents of potential participants were targeted through the 

social media advertisements and asked to complete a brief eligibility screener via Qualtrics to 

determine if their child was eligible to participate (see Appendix C). Youth were eligible to 

participate in this study if they were (1) between the ages of 12-17, (2) had one biological 

monoracial Black and one biological monoracial white parent, and (3) lived with at least one of 

their biological parents in the U.S. The inclusion criterion was limited to the U.S. to ensure that 

the findings were not influenced by practices that occur within other countries that have a 

different sociopolitical history. Parents of eligible participants were asked to schedule a date and 

time for their child’s one-on-one interview with me via Calendly – an online appointment 

scheduling software. 
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Ultimately, 73 parents completed the eligibility screener, 23 had a child or children that 

were eligible to participate. Of the 23 parents, 13 parents actually scheduled and consented for 

their child or children complete an interview. Two of the parents had two of their children 

participate (e.g., 13 parents and 15 children total). I contacted those parents via email at least 72 

hours prior to their child’s interview to provide a detailed description of the study and obtain 

parental permission. I also asked that their child complete a demographic questionnaire via 

Qualtrics before the interview, which began by presenting the adolescents with a description of 

the study and asking for their electronic assent (see Appendix D-F).  

I conducted each of the interviews via Zoom (see Appendix G for protocol). The 

participants were aware that our conversation was being audio-recorded and transcribed via 

Zoom. I began each interview by introducing myself as a Biracial Black-White cisgender woman 

who was a graduate student in Psychology. I intentionally disclosed this information about 

myself in an effort to be transparent about my identity and relationship to the work. Prior 

research also suggests that participants are more open and trusting with researchers that are 

“insiders” in one or more of their communities (Dwyer & Buckle, 2009; Wilkinson & Kitzinger, 

2013), so I was hopeful that disclosure would help build rapport with the adolescents. I then 

reminded the youth participant about the purposes of the study and asked if they had any 

questions prior to officially beginning the interview and recording. After verbally assenting once 

more, I sent each participant a link to the items that were used to develop the RSQ-BA on 

Qualtrics (via the Zoom chat function) and asked them to complete the questions privately so 

that they could gain familiarity with the items (See Appendix H) as recommended by Carpenter 

(2018). The youth were given the option of turning off their cameras during this portion of the 

interview. After finishing the scale development items, I asked the participants to turn their 
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cameras back on and began asking them questions about their perceptions of the questionnaire 

instructions, items, and response categories (see Appendix I for interview guide). The 

participants received a $10 Amazon gift card for participating in the study. 

Results 

After each interview, I downloaded the written transcriptions of the audio recordings that 

were automatically produced by Zoom. I then cleaned, de-identified, and uploaded the transcript 

to Dedoose – an online application for managing and analyzing qualitative data (Version, 2017). 

All participants were given a pseudonym at this time. I conducted a directed content analysis of 

the entire dataset to identify (a) systematic errors/faults in the survey presentation, instructions, 

items, and response categories and (b) examples of racial socialization that should be added to 

the RSQ-BA (Hsieh & Shannon, 2005). Ultimately, the participants felt that the items were 

generally representative of their parental racial socialization experiences. None of the youth 

suggested that I needed to add items to capture other socialization messages or behaviors that 

their parents engaged in, but they did offer valuable insight about the RSQ-BA. For example, 

Rihanna, a 16-year-old cisgender female, indicated that she strongly agreed to the following 

question: “At home, I can find items that reflect my Multiracial/Mixed-Race ethnic/cultural 

background.” I asked her to describe those items during our interview. She stated that her 

parents created a custom mural representing the flags from each of their home countries (e.g., 

Haiti and America), which hung in their family’s living room. Prior to Rihanna’s response, I was 

unsure of (1) how the Biracial youth would interpret the question and (2) what types of items 

would represent a Multiracial/Mixed-Race background. Thus, the Biracial adolescent’s reports 

indicated that the scale had strong face and content validity (Brod et al., 2009) and provided 

more context about the meaning of the items. I used the findings to finalize the RSQ-BA, which I 
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resubmitted to the experts in research on racial processes in Multiracial populations for approval 

by consensus. 

The Racial Socialization Questionnaire for Biracial Adolescents (RSQ-BA)  

The RSQ-BA is comprised of four scales that assess explicit (e.g., direct and overt) and 

implicit (e.g., undeliberate and subtle) racial socialization at the parent-child level in Multiracial 

families. It also includes one scale with items that evaluate implicit household-level racial 

socialization (see Figure 3). The development of multiple scales was necessary as the domains 

(e.g., monoracial Black, color-evasive, etc.) represent distinct forms of racial socialization. 

Below, I summarize the structure of RSQ-BA and describe each scale in more detail. The initial 

set of items is also presented in Appendix J.  

Overview 

Based on the current literature, I expected the responses to the items about overt parent-

child communication about race (monoracial Black, color-evasive, Multiracial) to vary in 

frequency and differ based on parent demographics (Atkin & Yoo, 2019; Umaña‐Taylor & Hill, 

2020; Yasui, 2015). Thus, participants responded to each question twice (once for their 

mothers/mother figure and once for their fathers/father figure, when applicable) using a 

frequency-based Likert scale (1 = never 2 = rarely, 3 = sometimes, 4 = often). Racial humility, 

the only implicit form of parent-child racial socialization, was also assessed twice (once for their 

mothers/mother figure and once for their fathers/father figure). However, these items were 

assessed based on agreement (1 = strongly disagree, 2 = mildly disagree, 3 = neither agree nor 

disagree, 4 = mildly agree, 5 = strongly agree). The 5-point Likert scale for these items was 

implemented after the interviews in Phase 1 of the RSQ-BA development. The participants in 

that phase responded to these questions on a 4-point scale (1 = strongly disagree, 2 = mildly 
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disagree, 3 = mildly agree, 4 = strongly agree), but expressed ambivalence around this and 

recommended that a “neutral” option be added. Thus, the 5-point Likert scale emerged.  

The implicit household socialization items were assessed with the 5-point agreement 

scale as well. However, respondents were not asked to answer each household item for both of 

their parents because these questions consider more stable characteristics and dynamics that are 

not expected to vary as widely (e.g., “The community spaces that my parents take me to are 

racially diverse (e.g., church, businesses, social groups).” All of the items were presented 

randomly within the racial socialization block of the survey (described below). Mean scores will 

be created for each subscale that emerges on the RSQ-BA. 

Figure 3. Hypothesized Structure of the Racial Socialization Questionnaire 
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Monoracial Black Socialization  

The monoracial Black socialization scale measures the frequency of parental socialization 

that (a) foster a sense of pride and awareness in Monoracial Black culture (e.g., “my 

mother/father tells me that I should be proud of my Black features”) and (b) prepare children to 

experience anti-Black racism (e.g., “my mother/father tells me that the police might target me 

because I am Black). In total, I drafted ten monoracial Black socialization items. Three items 

were borrowed from the “cultural pride reinforcement” and “cultural alertness to discrimination” 

subscales of the Teenager Experience of Racial Socialization Scale (TERSS; Stevenson et al., 

2002). The TERSS was developed for monoracial Black youth and has demonstrated strong 

reliability and validity in the literature with monoracial Black samples (Yasui, 2015). 

Additionally, one published study used an earlier version of the TERS with Biracial youth (most 

of whom were Black-White) and reported Cronbach alphas of .74 to .76; Fatimilehin, 1999).  

Color-Evasive Racial Socialization  

The color-evasive scale measures the frequency of parental messages and behaviors that 

deemphasize the importance of race (e.g., “my mother/father tells me that they do not see MY 

color or MY Blackness”) and celebrate humanity and individual characteristics (e.g., “my 

mother/father encourages me to focus on my personality instead of my race”). The latter 

represents an egalitarian form of color-evasive socialization. However, I did not expect a 

multidimensional structure to arise as there is only a slight distinction between egalitarian and 

self-development socialization. I developed seven items for the scale. Two items were taken 

directly from Villegas-Gold and Tran’s (2018) Egalitarian Socialization Scale. The authors 

developed this scale specifically for Multiracial people by adapting existing items from the 

Racial Bias Preparation Scale (RBPS; Fisher et al., 2000), open-ended items crafted by Barr and 
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Neville (2008), and creating new items based on existing themes in the literature (Villegas-Gold, 

2018). The scale demonstrated good internal reliability in a sample of 383 Multiracial emerging 

adults (a = .93).  

Multiracial Socialization  

Explicit. The Multiracial scale measures the frequency of explicit parental messages and 

behaviors that (a) facilitate pride about being Bi/Multiracial (e.g., “my mother/father reads books 

or watches movies with me that celebrate Biracial or mixed-race people”) and (b) prepare 

children for Multiracial forms of discrimination (e.g., “my mother/father tells me that Black 

people might exclude or dislike me because I am Biracial”).  

Implicit. This scale also includes items that assess parental racial humility (e.g., the 

degree to which parents of Biracial children allow them to explore the meaning and significance 

of race independently without judgment), which is an implicit form of racial socialization cited in 

the literature (Franco & Stacey, 2019). One item, for example, asks youth to indicate how much 

they agree with the following statement “My mother/father allows me to identify with whatever 

racial label I choose (Black, white, Biracial).” I drafted 17 items for the Multiracial scale (10 

explicit items; 7 implicit items). I created all of the explicit items and three of the implicit items 

based on the findings from the meta-ethnography (Stokes et al., under review). Four of the 

implicit items were adapted from the Cultural Humility Scale (Hooks et al., 2013), which has 

been used in past research to assess parental racial humility among Multiracial adults (Franco & 

McElroy-Heltzel, 2019). This adaptation consisted of changing the word “culture” in each of the 

items to “race” or “racial groups” (Franco & McElroy-Heltzel, 2019). Franco and McElroy-

Heltzel (2019) conducted a CFA with the adapted version of the Cultural Humility Scale and 

indicated that it was a valid measure for Multiracial participants. 
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Household Socialization  

The household socialization scale measures subtle but racialized characteristics and 

interactions that occur in Multiracial families. The development of a household scale is rooted in 

Hughes et al. (2016) Transactional and Ecological Perspective of racial socialization. This model 

situates families as “racial spaces” where youth learn about the meaning and significance of race 

through various channels (e.g., traditions, cultural holidays, food, music; Hughes et al., 2016). I 

found evidence of this form of racial socialization in the meta-ethnography (Study 1) and thus 

included it in the RSQ-BA. I developed 17 items for the household scale. Five of these items 

were adapted from the Family Ethnic-Racial Socialization Measure (FESM; Umaña-Taylor & 

Fine, 2004). The FESM assesses the ways that parents teach children about their “ethnic/cultural 

background” and has become the most consistent measure of socialization used with Multiracial 

populations due to the general nature of the questions (Atkin & Yoo, 2019). For the RSQ-BA, I 

modified the items to state a specific racial background (e.g., “my parents take me to concerts, 

plays, festivals, or other events that represent my [Black, white, or Multiracial] ethnic/cultural 

background). Scholars have reported strong internal consistency when using the original FESM 

items with Multiracial emerging adults ranging from α = .89 to .94 (Brittian et al., 2013; Chong 

& Kuo, 2015). 

 It is important to note that I developed items to assess the “silent” forms of racial 

socialization that I identified in the meta-ethnography (e.g., “my mother/father allows other 

people to speak negatively about white people in front of me”), but they were not included in the 

RSQ-BA. These items represent implicit racial socialization but were reported on a frequency 

scale and thus difficult to interpret.  
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Validating the RSQ-BA 

In the last phase of this dissertation, I administered the RSQ-BA to Biracial Black-White 

adolescents through a national cross-sectional survey. The purpose of this phase was to examine 

the underlying dimensions and psychometric properties of the scales through exploratory factor 

analyses (EFAs) and validate them through confirmatory factor analyses (CFAs). 

Participants 

The participants were 330 self-identified Biracial Black-White adolescents between the 

ages of 12 and 17 (M = 14.82, SD = 1.51). Most of (67.1%) of the participants were cisgender 

male, with the remaining being cisgender female (35.1%). One participant was a transgender 

male. Most of the youth (92.3%) were heterosexual. The remaining youth were bisexual (3.9%), 

gay or lesbian (3.6%), and pansexual (0.3%). When asked about their racial identity, nearly all 

(97.4%) of the respondents identified with the label “Biracial/Multiracial.” The remaining 2.7% 

identified with the label “Black or African American.” To gain a deeper understanding of the 

participants’ racial identities, I also asked them to respond to Rockquemore and Brunma’s (2002) 

Biracial Identity Scale. This scale is a nuanced measure of racial identity that intentionally 

assesses the numerous ways that Biracial people might understand their race beyond “traditional” 

labels (Rockquemore & Brunma, 2002). Based on this scale, over half (59.1%) of the 

participants still indicated that they considered themselves “Exclusively Biracial (neither Black 

nor White).” A smaller proportion (17.2%) considered themselves “Biracial but experienced the 

world as a Black person.” Roughly 10% of the participants perceived their race as fluid (e.g., 

sometimes considered themselves Black, sometimes white, and sometimes Biracial depending on 

the circumstances). Interestingly, an additional 9% indicated that they considered themselves 
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exclusively Black or African American on this question despite only 2.6% indicating a 

monoracial Black identity when asked to select a label in the item before (see above).   

A majority of the youth (68.5%) had white mothers and Black fathers, which is reflective 

of the interracial marriage rate in the U.S. (Livingston & Brown, 2017). In regard to ethnicity, 

most participants reported that their Black parents were African American (74.5%) or African 

(15.2%). Most of the white parents were English (41.2%), Irish (11.5%), French (10.3%), and 

German (.09%). Nearly half of the respondents reported that their mothers (49%) and fathers 

(45%) had a bachelors or graduate degree. Most of the participants (80.7%) lived in a home with 

both of their biological parents. The remaining adolescents lived with (a) both of their parents in 

separate homes (12.8%), (b) with their mother only (4.8%), (c) with their father only (.60%), (d) 

with both of their parents in separate homes, where a stepparent was present (.60%), (e) with 

their mother and stepfather (.30%), or (f) with their father and stepmother (.30%). When asked 

about how long they had lived like this, 69% of the participants said their entire lives. The 

respondents resided in the southeastern (40%), northeastern (12%), midwestern (17%), and 

western (31%) regions of the U.S. When asked about their communities’ racial composition, 

40.3% described their neighborhoods as “mostly white.” The remaining participants reported 

living in neighborhoods that were comprised of people from at least two different racial 

backgrounds (29.4%), mostly Black (20.9%), mostly Bi/Multiracial (3.9%), mostly Latinx 

(3.9%), or mostly Asian (.02%).  A similar trend emerged with school composition, where 44.8% 

described their schools as “mostly white.” The remaining youth reported that students at their 

school were from two or more racial groups (32.3%), mostly Black (14.2%), mostly 

Bi/Multiracial (3.2%), mostly Latinx (.02%), or mostly Asian (.003%). 
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Procedure 

The same purposive sampling technique employed to recruit participants for the 

interview portion of this study was used to recruit Biracial Black-White survey participants. The 

flyers that were posted on social media, parental permission form, and assent form for this 

portion of the study are presented in Appendices K – M. Respondents were eligible to participate 

if they were between the ages of 12-17, had one biological monoracial Black and one biological 

monoracial white parent, lived with at least one of their biological parents in the U.S., and had 

not completed an interview with me over the summer. Parents of Biracial Black-White youth 

were targeted through social media advertisements and asked to follow a link to a 5-minute 

eligibility questionnaire on Qualtrics (see Appendix N), where they were presented with a PDF 

copy of the parental permission form. Parents were asked to review the form and provide 

permission for their child to participate by clicking “next” on the webpage. Then, the adolescent 

participant was presented with a PDF copy of the assent form and was asked to indicate assent 

by clicking next. Adolescents who provided assent proceeded with the eligibility questionnaire.  

Participants who met the eligibility criterion were asked to provide an email address, 

which I used to send them an anonymous link to the final cross-sectional survey via Qualtrics. 

On average, the survey took roughly 35 minutes to complete. To protect data quality, I 

implemented three attention checks throughout the survey. Participants who failed two or more 

of the attention checks were excluded from data analysis (Curran, 2016). Participants that 

completed the survey were asked if they would like to receive compensation. If they selected 

yes, they were automatically redirected to a new Qualtrics survey where they indicated what type 

of incentive they preferred (e.g., a $10 Amazon, Visa, or Grub Hub gift card) and provided their 
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email address so that I could send the gift card to them. This compensation survey was used to 

ensure that their survey data remained anonymous. 

Measures  

In addition to the items to determine the RSQ-BA, the cross-sectional survey consisted of 

demographic questions, and additional psychological measures for convergent, predictive, and 

discriminant validity. Participants also completed a brief questionnaire regarding their 

experiences with COVID-19. The complete survey can be found in Appendix O.  

Demographic Questionnaire. The participants responded to the same demographic 

questionnaire that was utilized for the interviews. Within that form, I also assessed other factors 

that should be considered when interpreting the data, including ethnicity of both parents, family 

structure, perceived relationship quality (e.g., mother, father, extended family), and racial 

composition of the adolescent’s microsystems. 

Racial Socialization. The Hughes and Johnson (2001) Racial Socialization Scale was 

administered to assess the convergent validity of the RSQ-BA. The measure is comprised of ten 

items that measure parental racial socialization around three domains: (1) Cultural 

Socialization/Pluralism (e.g., “Talked to me about important people or events in my ethnic 

group’s history”), (2) Preparation for Bias (e.g., “Told me that other people might limit me 

because of my race”), and (3) Promotion of Mistrust (e.g., “Done or said things to keep me from 

trusting kids of other races”). The scale was originally developed to be a parent-report measure, 

but the original authors have since adapted it for adolescents (Hughes et al., 2009). I used the 

adolescent version in the current study. Participants indicated how frequently their parents 

engaged in the behaviors based on a 5-point Likert scale (1= never to 5= more than seven times) 

(Hughes & Johnson, 2001; Hughes et al., 2009). I created mean scores for each subscale with 
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higher scores indicating more frequent socialization around one’s culture/pluralism (a = .87) and 

preparation for bias (a = .87). I selected this measure because it has demonstrated strong internal 

reliability in racially diverse samples (Hughes et al., 2009; Yasui, 2015). It was also a viable 

option as adapted versions of items from three other prominent racial socialization scales (e.g., 

the FESM, TERSS, and Egalitarian Socialization Scale) were already being used in the RSS-BA.  

Racial Identity. Predictive validity was examined with two measures of racial private 

regard (e.g., the positive or negative feelings that a person holds about their race). I used separate 

measures to capture the feelings that participants held about being Black and about being 

Biracial. Monoracial Black private regard was assessed with the 3-item subscale from the 

Multidimensional Inventory of Black Identity-teen (MIBI-t; Scottham et al., 2008). Participants 

responded to the items (e.g., “I am proud to be Black”) on a 5-point Likert scale (1= Strongly 

disagree to 5 = Really agree). The subscale had strong internal consistency (a = .90). Biracial 

private regard was assessed with the 5-item subscale from the Multiracial Challenges and 

Resilience Scale (MCRS; Salahuddin & O’Brien, 2011). Youth responded to the items (e.g., “I 

love being Biracial”) on a 6-point Likert scale (1= Strongly disagree to 6 = Strongly agree). I 

converted the scale to a 5-point range in the current study to make the responses more 

interpretable with the MIBI-t measure. The subscale had strong internal consistency (a = .89). 

Emotional Availability of Parents. To determine if the RSS-BA is theoretically distinct 

from other measures of parenting behaviors (e.g., discriminant validity), participants completed 

the Lum Emotional Availability of Parents Scale (LEAP; Lum & Phares, 2005). Lum and 

Phrases (2005) define parental emotional availability as “the level of parental responsiveness, 

sensitivity, and emotional involvement to their child” (p. 211). The measure was selected 

because it is a robust measure of parenting and has demonstrated strong internal consistency 
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across racially and culturally diverse samples (Gökçe & Yilmaz, 2018; Guo et al., 2014; White & 

Renk, 2012). The LEAP consists of a unidimensional mother and father form, which includes 15 

identical items that assess a respondent’s perception of their parents’ emotional availability (e.g., 

“my mother/father was willing to talk about my troubles”) based on a 6-point Likert scale (1= 

never to 6= always). I adopted the exact same questions and response scale in the current study 

and created mean scores for the maternal (a = .93) and paternal forms (a = .94). Higher scores 

indicated higher perceptions of parental emotional availability.   

Data Preparation  

I conducted preliminary descriptive analyses to examine the means, standard deviations, 

skewness, and kurtosis for the continuous variables (George & Mallery, 2010). I also assessed 

the frequency of all categorical variables. There were no missing data to account for due to the 

survey design. Next, I used random selection without replacement to produce two independent 

data sets in STATA (e.g., 1 for the EFA and 1 for the CFA). I subsequently examined whether 

the two samples were comparable based on gender, age, household structure, and the 

racial/gender composition of their parents (e.g., Black mother/white father or white mother/Black 

father). The independent-sample t-tests indicated that there were no mean group differences in 

any of these characteristics. Please see Table 3 for the test statistics and an overview of each 

sample. In regard to gender, 66.1% of Sample 1 and 67.9% of Sample 2 identified as cisgender 

males. A chi-square analysis indicated that the percentage of cisgender girls and boys in each 

sample was significantly different than it would be by chance χ2(2, n = 330) = 224.05, p < .001. 

Next, I determined which RSQ-BA data to retain for each participant in the EFA and CFA 

subsamples. Although most participants reported on the socialization behaviors of both parents 

(n=299), I only included one of their reports (e.g., just mother or just father) in the primary 
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analyses to prevent dependence of scores (DiStefano et al., 2009). To select which data to 

include in each of the analyses, I randomly split the EFA and CFA subsamples such that half the 

mother reports and half the father reports were used. If participants only reported on one parent, 

that data was automatically included. Post hoc analyses indicated that these smaller samples were 

comparable based on age, gender, parent/gender demographic (e.g., Black moms/white dads and 

white mom/Black dads), household structure, age, etc. After establishing and validating the 

factor structure, I conduct a series of t-tests to examine whether scores on the RSQ-BA differ by 

parent gender, parent race and gender (e.g., white mom/Black dad vs. Black mom/white dad) and 

youth gender. 

Table 3. Descriptive Characteristics of Sample 1 and Sample 2 

Note. The standard deviation for age is presented in the parentheses. Male = cisgender.  

Exploratory Factor Analyses 

The data from Sample 1 was used to conduct a series of EFAs based on the procedures 

outlined by Yong and Pearce (2013). All analyses were conducted in STATA version 14. The first 

step in EFA is to confirm that the items are conceptually related by reviewing the correlation 

matrix (r should be < ± .30 for most items) and conducting Bartlett’s Test of Sphericity (Young 

& Pearce, 2013). Bartlett’s test compares the correlation matrix to the identity matrix to 

determine that there is enough redundancy between the variables to justify the EFA (Williams et 

al., 2010). The null hypothesis of the Bartlett’s test is that the variables are not highly correlated, 

Sample Age Gender Household Structure Parent 
Race/Gender  

EFA Mage =14.89 (1.52) Male: 66.1% Both parents in the same 
home: 79.2% 

White mother/Black 
father: 69.0% 

CFA  Mage = 14.73 (1.49) Male: 67.9% Both parents in the same 
home: 82.1% 

White mother/Black 
father: 69.7% 

T-test t(327) = -2.24, p = .73 t(329) = .99, p = .32 t(328) = -.69, p = .49 t(329) = -.24, p = .81 
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so to proceed with EFA, the test should be statistically significant (Williams et al., 2010). 

Finally, a Kaiser-Meyer-Olkin Measure (KMO) of sampling adequacy was conducted to assess 

the probability that the variance in the items is caused by distinct and reliable factors (Yong & 

Pierce, 2013). The KMO value should be above .50 but as close to 1.0 as possible (Williams et 

al., 2010). 

Justification for Multiple EFAs 

I ran the data suitability analyses with the complete RSQ-BA (all 53 items) first. While 

the KMO value was .88 and the Bartlett’s test was significant (p < .001), there was a substantial 

lack of a patterned relationship among the variables within the correlation matrix (on average, 

each item had weak bivariate relationships with 33 other items). Theoretically, the absence of a 

relationship between most of the items (e.g., r < ± .30) made sense as they represent different 

aspects of racial socialization (e.g., multiracial bias preparation and multiracial pride 

reinforcement vs. monoracial bias preparation and monoracial pride reinforcement). Thus, while 

the complete RSS-BA measures the meta-construct of racial socialization, the items assess 

unique sub-constructs that are so theoretically distinct from one another that they should not be 

expected to load meaningfully onto a one-factor structure. This is evidenced by the fact that the 

data suitability tests were generally more robust for the separate EFAs (described below) than 

they were for the single EFA. A multiple EFA analytic approach was also used in the 

development of a recent racial socialization measure (Anderson et al., 2019), which further 

supported its use in the current study. 

Analytic Approach  

Given the strong evidence-base of the RSQ-BA, I conducted EFAs based on the 

presumed theoretical structure of the socialization domains (e.g., monoracial Black, color-
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evasive, Multiracial, racial humility, and household). The procedure for each EFA included 

running the data suitability tests described above. After demonstrating that the items were 

suitable for EFA, I examined the factor structure using principal axis factors with iterations and 

oblique rotation (promax). I selected this method over orthogonal rotation because I anticipated 

that the factors would be moderately correlated in the multidimensional scales (Yong & Pearce, 

2013). A minimum eigenvalue of .80 was used as a threshold to include items within a factor. I 

selected this approach based on Kaiser’s (1970) rule of thumb, which suggests that eigenvalues 

should be greater than 1. I lowered it to .80 in this study to ensure that factors that fell just below 

one were not excluded prematurely (Hayton et al., 2014). The eigenvalues were also only used as 

an “upper bound for the number of factors to be extracted” (Hayton et al., 2013).  

 To finalize the factor solution, I used parallel analysis with 100 replications as it has 

demonstrated higher levels of accuracy with extraction than eigenvalues and scree tests alone 

(Gaskin & Happel, 2014). I then reviewed the coefficients to ensure they met the recommended 

factor loadings of |.40| or greater on one factor and less than |.32| on all other factors (Costello & 

Osborne, 2005). I dropped items that did not meet this criterion one at a time and reran the EFAs 

to examine the revised loadings (Worthington & Whittaker, 2006; Yong & Pearce, 2013). This 

process was repeated until all of the items met the inclusion criteria. After finalizing the 

solutions, I named the factors based on the variables within each scale. Below, I describe the 

results for each EFA.  

Monoracial Black Socialization. The ten monoracial Black items were appropriately 

correlated and met the data suitability requirements (Bartlett’s test p <.001; KMO = .84). The 

eigenvalues and parallel analysis indicated a two-factor solution (see Table 4). Two items were 

dropped because they cross-loaded above |.32| on both factors. The first factor, Monoracial Black 
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Pride Reinforcement, consisted of five items that assessed racial socialization around monoracial 

Black pride (e.g., “My parent says I should be proud to be Black”) and the awareness around the 

monoracial Black experiences (e.g., “My parent talks with me about racism and/or police 

violence against Black people). The factor coefficients ranged from .46 to .82. The second factor, 

Preparation for Monoracial Black Racism, consisted of three items about racial socialization that 

specifically prepared Biracial youth to experience anti-Black racism (e.g., your mother/father 

says “police might target you because you are Black”). The factor two items are all about racism 

and rooted in the belief that the Biracial child will experience it. The Monoracial Black Pride 

Reinforcement items (Factor 1) demonstrated strong internal consistency (α = .83). The 

Preparation for Monoracial Black Racism items (Factor 2) demonstrated adequate internal 

consistency (α = .75). The factors were positively correlated (r = .40).  

 
Table 4. RSQ-BA – Monoracial Black Socialization Factor Loadings (EFA 
Subsample, n = 165) 
 
Items Factor 1 Factor 2 

1. My [mother/father] talks with me about racism and/or police violence against 
Black people 

0.46 0.26 

2. My [mother/father] encourages me to participate in social groups and movements 
that promote Black racial pride 

0.72 0.02 

3. [Mother/father] says you should be proud to be Black  0.76 -0.01 
4. [Mother/father] says you should be proud of your Black features (e.g., skin color, 
hair texture, nose) 

0.60 0.19 

5. [Mother/father] says it is important that you know about your Black history 0.82 -0.16 
6. [Mother/father] says people will treat you differently because you are Black 0.06 0.68 
7. [Mother/father] says police might target you because you are Black 0.54 0.64 
8. [Mother/father] says you will have to work twice as hard as Whites to get 
ahead in this world 0.67 0.71 

9. [Mother/father] explains to me that the world will treat me like a Black 
person 0.44 0.40 

10. [Mother/father] talks with me about the “one drop rule” (e.g., I am Black 
even though you have 1 White parent) 0.32 0.34 

Note. Factor 1 = Monoracial Black Pride Reinforcement and Factor 2 = Preparation for Monoracial Black 
Racism. The significant factor loadings are indicated in bold font.   
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Color-Evasive Socialization. The seven color-evasive items were appropriately 

correlated and met the data suitability requirements (Bartlett’s test p <.001; KMO = .84). All of 

the items measured racial socialization that deemphasized the importance of race and racial 

differences. The eigenvalues indicated a one-factor solution, and the parallel analysis indicated a 

two-factor solution (see Table 5). The one-factor solution with all of the items had coefficients 

that ranged from .55 to .74 and demonstrated strong internal consistency (α = .84). In regard to 

the two-factor solution, the first factor, General Color-Evasive socialization, consisted of three 

items that assessed broad forms of color-evasive socialization (e.g., “My parent tells me that we 

are all equal and that no race is greater than the other”). The second factor, Internalized Color-

Evasive socialization, consisted of four items that assessed color-evasive socialization that were 

more specific to the child and their racial identity (e.g., “My parent encourages me to identify as 

human instead of using a racial label”). The internal consistency for Factor 1 (α = .79) and Factor 

2 (α = .81). The multidimensional model was unexpected, but the item loadings were 

theoretically significant (e.g., general vs internalized) so I carried the one-factor and two-factor 

solutions into the CFA. The factors were positively correlated (r = .62).  

Table 5. RSQ-BA – Color-Evasive Socialization Factor Loadings (EFA Subsample, n = 165) 
 
Items Factor 1 Factor 2 

1. My [mother/father] tells me that we are all equal and that no race is greater than 
the other 

0.79 -0.08 

2. My [mother/father] does or says things to show me that all people are equal 
regardless of race 

0.74 0.04 

3. My [mother/father] tells me that they do not “see color” 0.57 0.17 
4. My [mother/father] tells me that they do not MY color or MY Blackness  0.21 0.61 
5.  My [mother/father] encourages me to identify as “human” instead of using a 
racial label (e.g., Black, White, Biracial) 

0.22 0.59 

6. My [mother/father] encourages me to focus on my personality instead of my race  0.27 0.54 
7. My [mother/father] tells me or shows me that it hurts their feelings when I 
identify as Black  

-0.16 0.78 

Note. Factor 1 = General and Factor 2 = Internalized. The significant factor loadings are indicated in bold font.   
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Multiracial Socialization. The ten multiracial socialization items were appropriately 

correlated and met the data suitability requirements (Bartlett’s test p <.001; KMO = .83). The 

eigenvalues and parallel analysis indicated a two-factor solution (see Table 5). One item was 

dropped because it cross-loaded above |.32| on both factors. Another item was dropped because 

the factor loading was below |.40|. Factor 1, Multiracial Pride Reinforcement, consisted of five 

items that assessed racial socialization around Biracial pride (e.g., “My parent tells me that I 

should be proud to be Biracial”). The factor coefficients ranged from .41 to .74 The second 

factor, Preparation for Multiracial Bias, consisted of three items about racial socialization that 

prepared youth to experience racial bias due to their Biracial heritage (e.g., “My parent tells me 

that Black people might exclude me because I am Biracial”). The factor coefficients ranged from 

.63 to .72. The Biracial Awareness and Pride Reinforcement items (Factor 1) demonstrated 

acceptable internal consistency (α = .75). The Preparation for Multiracial Bias items (Factor 2) 

demonstrated adequate consistency (α = .76). The factors were positively correlated (r = .44).  

Table 6. RSQ-BA – Multiracial Socialization Factor Loadings (EFA Subsample, n = 165) 
 
Items Factor 1 Factor 2 

1. My [mother/father] tells me that I should be proud to be Biracial 0.71 0.01 
2. My [mother/father] tells me that as a Biracial person, I have the “best of 
both worlds” 

0.50 0.06 

3. My [mother/father] shares information and stories about other Biracial or 
mixed-race people to inspire me 

0.74 -0.14 

4. My [mother/father] talks with me about the privileges I have because I am 
Biracial 

0.56 0.15 

5. My [mother/father] tells me that I can bridge the gap between White and 
Black people 

0.41 0.22 

6.  My [mother/father] tells me that White people might exclude or dislike 
me because I am Biracial 

-0.07 0.72 

7.  My [mother/father] tells me that Black people might exclude or dislike me 
because I am Biracial 

0.01 0.68 

8.  My [mother/father] tells me that I will have to work harder than 
White people because I am a person of color 0.14 0.64 
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Table 6 (continued). 
 
9. My [mother/father] reads books or watches movies with me that 
celebrate Biracial or mixed-race people 0.36 0.38 

10. My [mother/father] helps me understand why Black and White 
people treat me differently because I’m Biracial 0.38  

Note. Factor 1 = Multiracial Pride Reinforcement and Factor 2 = Preparation for Multiracial Bias. The 
significant factor loadings are indicated in bold font.   
 

Multiracial Humility. The seven Racial Humility items were correlated and met the data 

suitability requirements, but the statistics were weaker in comparison to the other models 

(Bartlett’s test p <.001; KMO = .77). I proceeded with the EFA because the statistics were still in 

line with the minimum requirements (Young & Pearce, 2013). All of the items assessed parental 

racial humility – or the degree to which parents allowed Biracial children to explore the meaning 

and significance of race without judgment (Franco & Stacey, 2019; Hooks et al., 2013). The 

eigenvalues indicated a one-factor solution, and the parallel analysis revealed a two-factor 

solution. The two-factor solution (see Table 6) made sense theoretically because the items that 

represented positive racial humility loaded on one factor (n=5) and the items that demonstrated 

negative racial humility loaded on the second factor (n=2). This structure also (1) illuminates 

why the KMO was lower in this EFA and (2) aligns with the Hook et al. (2013) Cultural 

Humility Scale where the items were adapted from. Thus, while the general rule of thumb is for 

each factor to have at least three variables, I opted to explore the two-factor solution in the CFA. 

I also explored the one-factor solution given the complexities of the data.  

The factor coefficients on the one-factor solution ranged from .42 to .68 and 

demonstrated adequate internal consistency (α = .76). In regard to the two-factor solution, the 

coefficients on the positive subscale ranged from .51 to .61 and demonstrated adequate internal 

consistency (α = .76). The factor coefficients on the negative racial humility subscale (Factor 2) 

were .57 and .64. The two items Cronbach’s alpha statistic for these items was poor (α = .62), but 



 

 

75 

this reliability test is often a poor fit for two-item measures (Eisinga et al., 2012). The factors 

were positively correlated (r = .60).  

Table 7. RSQ-BA – Parental Racial Humility Factor Loadings (EFA Subsample, n = 165) 
 
Items Factor 1 Factor 2 

1. My [mother/father] talks openly about race with me 0.61 0.06 
2. My [mother/father] recognizes that their racial experiences are different 
than mine 

0.51 0.12 

3. My [mother/father] allows me to identify with whatever racial label I 
choose (e.g., Black, White, Biracial) 

0.55 -0.14 

4. My [mother/father] is respectful  0.59 0.10 
5. My [mother/father] is open to seeing things from my perspective 0.66 0.70 
6. My [mother/father] thinks they understand more than they actually do  -0.03 0.57 
7. My [mother/father] acts superior  0.00 0.64 
Note. Factor 1 = Positive Racial Humility and Factor 2 = Negative Racial Humility. The significant factor 
loadings are indicated in bold font.   
 

Household Socialization. The 17 household items were adequately correlated and met 

the data suitability requirements (Bartlett’s test p <.001; KMO = .87). The items assessed 

racialized traditions, norms, and characteristics of Multiracial households. The eigenvalues 

indicated a three-factor solution, and the parallel analysis indicated a four-factor solution. After 

reviewing the factor loadings and removing items that did not meet the criteria (e.g., above |.40| 

and less than |.32| on all other factors), both solutions resulted in comparable but slightly distinct 

two-factor structures. Ultimately, I proceeded with the two-factor solution indicated by the 

parallel analysis (see Table 7) because it had a stronger theoretical basis and the factors had 

stronger internal consistency scores (Yong & Pearce, 2013). Factor one, Multiracial Household 

Socialization, consisted of five items that assessed implicit behaviors or practices that celebrated 

racial diversity (e.g., “My parents participate in social groups that promote awareness about 

multiracial people and experiences”). This scale also included items about the degree to which 

family members speak openly about race, which has been cited as an important form of 

multiracial socialization in the literature (Stone & Dolbin-MacNab, 2017). The factor 
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coefficients ranged from .48 to .75. The second factor, Monoracial Black Household 

Socialization, consisted of five items about household characteristics that amplified monoracial 

Black culture (e.g., “My family celebrates holidays that are specific to my Black ethnic/cultural 

background) and exposed youth to Black spaces (e.g., “The community spaces that my parents 

take me to are predominantly Black”). The factor coefficients ranged from .63 to .73. The 

Multiracial Household Socialization subscale (α = .78) and the Monoracial Black Household 

Socialization (α = .75) demonstrated sufficient internal consistency. The factors were positively 

correlated (r = .50).  

Table 8. RSQ-BA – Household Socialization Factor Loadings (EFA Subsample, n = 165) 
 
Household Socialization   Factor 1 Factor 2 

1. My parents participate in social groups that promote awareness about 
multiracial people and experiences (e.g., multiracial family support groups 
[online or in-person])  

0.52 0.16 

2. My parents take me to concerts, plays, festivals, or other events that 
represent my White/European ethnic/cultural background 

0.48 -0.04 

3.My family celebrates holidays that are specific to my White/European 
ethnic/cultural background 

0.56 0.22 

4.The community spaces that my parents take me to are racially diverse (e.g., 
Church, businesses, social groups) 

0.58 0.05 

5.At home, I can find items that reflect my Black ethnic/cultural background 
(e.g., food, artwork, books, movies, music, etc.)  

0.50 -0.01 

6. At home, I can find items that reflect my White/European ethnic/cultural 
background (e.g., food, artwork, books, movies, music, etc.)  

0.67 -0.30 

7.  At home, I can find items that reflect my Multiracial/Mixed-Race 
ethnic/cultural background (e.g., artwork, books, movies, etc.)  

0.59 0.11 

8. My parents take me to concerts, plays, festivals, or other events that 
represent my Black ethnic/cultural background 

-0.04 0.63 

9. My family celebrates holidays that are specific to my Black ethnic/cultural 
background 

0.12 0.66 

10. The community spaces that my parents take me to are predominantly Black 
(e.g., Church, businesses, social groups) 

-0.11 0.73 

11. My parents work hard to make sure I spend quality time with my Black 
extended family members 

0.04 0.57 

12. My parents chose to live in a racially diverse neighborhood so that I 
wouldn’t be the only child of color in the area 

-- -- 

13. My parents work really hard to make sure I spend quality time with my 
white/European extended family members 

-- -- 
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Table 8 (continued). 
 
14. The community spaces that my parents take me to are predominantly 
White/European community spaces (e.g., Church, businesses, social groups) 

-- -- 

15. I hear my parents disagree or argue about racial matters -- -- 
16. In my family or household, we talk openly about race    -- -- 
17. My parents disagree or argue about what racial label (Black, White, 
Biracial) I should use 

-- -- 

Note. Factor 1 = Multiracial Household and Factor 2 = Monoracial Black Household. The significant factor 
loadings are indicated in bold font. Items 12 – 16 were dropped prior to the 2-factor model due to weak or 
cross loading on the original 4-factor solution. 
 
 

Confirmatory Factor Analyses 

To validate the five models, I ran a series of CFAs with a separate sample of Biracial 

Black-White adolescents (n=165) using structural equation modeling with maximum likelihood 

estimation based on Brown’s (2015) guidelines. This procedure consisted of comparing the 

identified multi-factor models against a single-factor model. In the multi-factor models, all of the 

items were loaded onto the corresponding factors established during the EFAs, but the first item 

from each factor was constrained to equal one. The factors were allowed to correlate based on 

the use of the oblique rotation method in the EFA. In the single-factor models, all of the items 

were allowed to load freely, with the exception of the first item that was constrained to equal 

one. I assessed whether the multi-factor models were a better fit to the data than the single-factor 

models based on the following goodness of fit indices: root mean square error of approximation 

(RMSEA), comparative fit index (CFI), Tucker-Lewis index (TLI), and the standardized root 

mean square residual (SRMR). A good fitting model should result in a RMSEA less than .07 

when using a 90% confidence interval (CI), CFI greater than .95, TLI greater than .95, and 

SRMR less than .05 (Hooper et al., 2008). I then examined the modification indices for each 

model to determine whether any post hoc modifications were necessary. After finalizing the 

models, I examined the corresponding fit indices once more and used the Akaike Information 
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Criterion (AIC) to determine which one was the best fit to the data based on the AIC value 

(lower values indicated a better fitting model). The models and corresponding fit indices for each 

CFA are presented in Table 8. Below, I describe the models with the best fit. The final RSQ-BA 

is presented in Appendix P.  

Monoracial Black Socialization. A modified two-factor solution provided the best fit 

χ2(18) = 27.46, RMSEA = .08, 90% CI [.04, .13]; CFI = .96; TLI = .94; SRMR = .05, AIC = 

2776.673. This two-factor model was retained for the RSQ-BA as it demonstrated acceptable fit 

and was consistent with the theoretical basis of the scale. The modification consisted of dropping 

the item “My [parent] talks with me about racism and/or police violence against Black people”) 

from the Monoracial Black Pride Reinforcement subscale. This revision resulted in a better 

fitting model. It also enhanced the conceptual basis of the subscales as all of the items regarding 

racism loaded now load on one factor as opposed to two factors. In this model, all pattern factor 

loadings were statistically significant (p < .001). The Cronbach’s alpha levels indicated sufficient 

internal consistency for the Monoracial Black Pride Reinforcement (α = .80) and Preparation for 

Monoracial Black Racism (α = .76) subscales. The factors were positively correlated (r = .42, p < 

.001).  

Color-evasive Socialization. A modified two-factor solution provided the best fit χ2(12) 

= 22.48, RMSEA = .07, 90% CI [.02, .12]; CFI = .98; TLI = .96; SRMR = .04, AIC = 2532.471. 

As depicted in Table 5, the fit indices between the one-factor and two-factor solutions were 

extremely similar so the final decision was based on the theoretical significance of the model. I 

retained the two-factor model because it offered a more precise examination of color-evasive 

socialization messages that might differently impact Biracial youth (e.g., general vs. 

internalized). The modification indices indicated that allowing the items “My [parent] tells me 



 

 

79 

that they do not see my color or Blackness” and “My [parent] tells me or shows me that it hurts 

their feelings when I identify as Black” to covary could improve model fit. I incorporated this 

post hoc modification because the items had the same stem. The model was slightly stronger 

after making this change with the most notable change being that the RMSEA was closer to the 

acceptable range at .07 than the original two-factor model (RMSEA = .10). All pattern factor 

loadings were statistically significant (p < .001). The Cronbach’s alpha levels indicated strong 

internal consistency for the General Color-Evasive Socialization (α = .79) and Internalized 

Color-Evasive Socialization (α = .82). The factors were positively correlated (r = .59, p < .001).   

Multiracial Socialization. The original two-factor solution provided an excellent fit to 

the data χ2(19) = 13.85, RMSEA = .00, 90% CI [.00, .05]; CFI = 1.00; TLI = 1.02; SRMR = .03, 

AIC = 3072.178. This model also aligned with the hypothesized structure of the items, so I 

retained the solution for the final RSQ-BA. All pattern factor loadings were statistically 

significant (p < .001). The Cronbach’s alpha levels indicated adequate internal consistency for 

the Multiracial Pride Reinforcement (α = .79) and Preparation for Multiracial bias (α = .81). The 

factors were positively correlated (r = .41, p < .001). 

Racial Humility. A modified one-factor solution provided the best fit to the data, χ2(9) = 

26.25; RMSEA = .11, 90% CI [.06, .16]; CFI = .94; TLI = .90; SRMR = .05, AIC = 2610.919. 

The two-factor model demonstrated a weaker but comparable fit. I retained the one-factor model 

because the multidimensional model had one factor with only two items, which can be justified 

but is discouraged in psychometric development (Yong & Peace, 2013). Moreover, the two items 

can simply be reverse coded on the unidimensional scale (Hooks et al., 2013) with higher values 

reflecting more racial humility. Thus, the unidimensional model was still theoretically sound. 

The post hoc modification consisted of dropping the item “My [parent] allows me to identify 
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with whatever racial label I choose”) from the scale. This item shared a significant amount of 

variance with four other items. The modification also including allowing the two “negative” 

racial humility items to correlate, which was acceptable. Incorporating these modifications 

resulted in a better fitting model. All pattern loadings on the factor structure were statistically 

significant (p < .001) and the Cronbach’s alpha levels indicated strong internal consistency (α = 

.80). 

Household Racial Socialization. A modified two-factor solution provided the best fit to 

the data, χ2(41) = 26.25; RMSEA = .09, 90% CI [.07, .11]; CFI = .92; TLI = .89; SRMR = .06, 

AIC= 4694.205. This two-factor model was retained for the RSQ-BA as it demonstrated good fit 

and was consistent with the theoretical basis of the scale. The post hoc modifications consisted of 

allowing items with the same stems (e.g., “My family celebrates holidays that are specific to my 

[White or Black] racial/ethnic background”) to covary. This revision was applied to four items 

and resulted in a better fitting model. All pattern factor loadings were statistically significant (p < 

.001). The Cronbach’s alpha levels indicated sufficient internal consistency for the Multiracial 

Household Socialization (α = .79) and Monoracial Black Household Socialization (α = .80) 

subscales. The factors were positively correlated (r = .55, p < .001). 

Table 10. RSQ-BA Model Fit Indices (CFA subsample, n=165) 

 Models χ2 df RMSEA 
[90% CI] 

      CFI TLI SR
MR 

AIC 

Monoraci
al Black 

1 factor 129.93 21 .18 [.15, .21] .75 .66 .11 3242.
200 

2 factor 49.56 19 .10 [.06, .13] .93 .90 .07 3165.
827 

2 factor (M)* 27.46 18  .08 [.04, .13] .96 .94 .05 2776.
673 

Color-Evasive 1 factor 71.98 14 .16 [.12, .20] .86 .81 .08 2577.
969 

 Two-factor 33.68 13 .10 [.06, .14] .96 .93 .05 2541.
662 
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Table 10 (continued). 
 

 Two-factor 
(M)* 

22.48 12  .07 [.02, .12] .98 .96 .04 2532.
471 

Multiracial One-factor 115.00 20 .17 [.14, .20] .76 .66 .10 3171.
334 

 Two-factor* 13.85 19 .00 [.00, .05] 1.00 1.02 .03 3072.
178 

Racial 
Humility  

One-factor 83.37 15 .17 [.12, .20] .80 .72 .09 3066.
552 

 One-factor 
(M) *    

    26.25 9 .11 [.06, .16] .94 .90 .05 2610.
919   

 Two-factor     52.75 13 .14 [.10, .18] .88 .81 .07 3039.
923 

Household One-factor     194.85 44 .15 [.12, .17] .76 .71 .09 4789.
430 

 Two-factor     137.01 43 .12 [.10, .14] .85 .81 .08 4733.
667 

 Two-factor 
(M)* 

    93.63 41  .09 [.07, .11] .92 .89 .06 4694.
205   

Note. *= final model retained in the RSQ-BA. (M) indicates a solution with post hoc modifications.   

RSQ-BA – Descriptives 

After validating the factor structures, I examined the bivariate relationships between the 

RSQ-BA scales and existing measures to establish convergent, discriminant, and predictive 

validity (see Table 9). I also examined whether the scores on the RSQ-BA differed based on 

parent and youth demographics.   

RSQ-BA Bivariate Relationships 

The RSQ-BA relationships ranged from r = .07 to r = .64. The subscales on each of the 

multidimensional scales (e.g., monoracial Black, color-evasive, Multiracial, household) generally 

had a stronger relationship with one another than the other sub-scales on the RSQ-BA. However, 

several of the subscales across the different domains were moderately correlated (e.g., the 

relationship between monoracial Black pride socialization and Biracial pride socialization was r 

= .48), which was expected. Ultimately, the findings support the value of conducting separate 

EFAs and CFAs as the magnitude of the relationships between the sub-scales varied. For 
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instance, the weakest bivariate relationship (r = .00) was between the monoracial Black racism 

subscale and the racial humility subscale. Both subscales represent important aspects of racial 

socialization but lack a patterned relationship with one another, which would have violated the 

assumptions of an EFA and CFA. By conducting separate analyses, I was able to construct the 

RSQ-BA in a way that (1) adequately represents the forms of various racial in Multiracial Black-

White families and (2) maximizes the specificity of the measure. 

Table 9. Bivariate Correlations & Descriptive Statistics (CFA subsample, n=165) 

 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
1. RSQ-BA – 
MB. Pride  

-- 
              

 

2. RSQ-BA – 
MB. Bias  

.42** -- 
             

 

3. RSQ-BA – CE 
Gen. 

.52** .07 -- 
            

 

4. RSQ-BA – CE 
Int. 

.52** .22** .59** -- 
           

 

5. RSQ-BA – 
MR. Pride 

.48** .19* .56** .64** -- 
          

 

6. RSQ-BA – 
MR. Bias 

.54** .45** .33** .58** .41** -- 
         

 

7. RSQ-BA – 
Humility 

.24** .00 .39** .26** .36** .11 --          

8. RSQ-BA – MR 
House 

.47** .29** .37** .57** .37** .41** .22** -- 
       

 

9. RSQ-BA – MB 
House 

.42** .29** .33** .44** .25** .52** .28** .55** -- 
      

 

10. RS - Pluralism .46** .14 .40** .57** .48** .42** .22** .46** .41** --       
11. RS - Bias .48** .31** .27** .54** .36** .50** .11 .50** .38** .74** --      
12. RS - Mistrust .38** .24** .21** .54** .33** .44** .05 .43** .32** .62** .84** --     
13. EAP - 
Maternal 

.11 .09 .27** .27** .26** .12 .41** .36** .32** .20* .12 .17* --    

14. EAP - 
Paternal 

.07 .15* .14 .27** .20* .10 .25** .36** .20* .08 .17* .16* .54** --   

15. RI - MB Pride .53** .21** .31** .16* .13 .24** .08 .32** .50** .25** .25** .13 .33** .36** --  
16. RI - Biracial 
Pride 

.50** .13 .45** .44** .42** .34** .41** .46** .44** .44** .35** .34** .00 -.04 .42** -- 

Mean 2.89 2.63 3.16 3.16 3.08 2.90 3.29 3.72 3.60 3.13 2.82 2.75 4.78 4.24 3.48 3.74 
SD .70 .76 .70 .73 .63 .81 .45 .67 .84 1.00 .97 1.10 .74 .98 .81 .93 
α .81 .76 .79 .82 .75 .76 .79 .79 .80 .87 .87 .80 .92 .95 .90 .89 
Note. * p < .05. ** p < .01. MB = monoracial Black, CE = color-evasive, MR = Multiracial, RS = racial 
socialization, EAP = emotional availability of parents, RI = racial identity 
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Validity 

 I assessed the validity of the RSQ-BA by examining how it relates to existing measures 

of racial socialization, parenting, racial identity, and wellbeing. I expected for the RSQ-BA 

dimensions to correlate well with the general racial socialization (e.g., convergent) and racial 

identity and wellbeing measures (e.g., predictive validity). I anticipated a weaker relationship to 

emerge between the RSQ-BA and the measure of parenting (e.g., discriminant validity). Based 

on Swank and Mullen’s (2017) recommendations, correlations that are at |.30| or above were 

indicative of convergent and predictive validity. Correlations below |.30| provided evidence for 

discriminant validity. 

Convergent Validity. The RSQ-BA scales were compared with Hughes and Johnson’s 

(2001) general measure of racial socialization. I examined relationships between the RSQ-BA 

and three sub-scales: (1) Pluralism (e.g., “Talked to me about important people or events in my 

ethnic group’s history”) (2) Preparation for Bias (e.g., “Told me that other people might limit me 

because of my race”), and (3) Promotion of Mistrust (e.g., “Done or said things to keep me from 

trusting kids of other races”). Of the nine RSQ-BA sub-scales, seven were positively correlated 

with the pluralism subscale with coefficients ranging from r = .40 to r = .57. The preparation for 

monoracial Black racism and racial humility subscales did not meet the recommended |.30| 

threshold. Seven of the nine RSQ-BA scales were positively correlated with the preparation for 

bias subscale (r = .31 to r = .54). The general color-evasive and racial humility scales did not 

meet the recommended |.30| threshold. Finally, six of the subscales were positively correlated 

with the mistrust subscale, with coefficients ranging from r = .32 to r = .54. The monoracial 

Black bias, general color-evasive, and racial humility subscales did not meet the recommended 
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|.30| threshold. Ultimately, the findings provide evidence of convergent validity for all of the 

scales, with the exception of Racial humility.  

Predictive Validity. The RSQ-BA scales were compared with two measures of racial 

identity (e.g., monoracial Black private regard and Biracial private regard). I expected most of 

the RSQ-BA scales to relate significantly with the racial identity measures based on the extant 

literature (Umaña‐Taylor & Hill, 2020). Of the nine RSQ-BA scales, four (e.g., monoracial 

Black pride, general color-evasive, and both household scales) were positively correlated with 

the monoracial Black private regard (r = .31 to r = .53). Eight of the scales were positively 

correlated with the Biracial private regard (r = .41 to r = .50). The preparation for monoracial 

Black racism scale did not meet the recommended |.30| threshold. These findings provide 

promising evidence for the predictive validity of the RSQ-BA.  

Discriminant Validity. The RSQ-BA scales were compared with the Lum Emotional 

Availability of Parents Scale (LEAP; Lum & Phares, 2005). This is a general measure of 

relational parenting, so I did not expect the RSQ-BA to be strongly related to the maternal or 

paternal measure. Most of the scales were negatively correlated with the LEAP forms. However, 

there was a positive relationship |r > .30| between household racial socialization (monoracial 

Black and Multiracial) and maternal/paternal emotional availability. There was also a positive 

relationship between maternal emotional availability and racial humility (r = .41). Ultimately, the 

findings indicate that the explicit RSQ-BA measures are theoretically distinct from the more 

general concept of the emotional availability of parents.  

Group Differences 

 I conducted a series of Welch’s t-tests to examine whether there were differences in the 

RSQ-BA scores based on (1) the parent that youth reported on (e.g., mother vs. father), parent 
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race and gender (e.g., White mom/Black dad vs. Black mom/White dad), and youth gender. I 

used Welch’s t-tests instead of independent sample t-tests because it is more appropriate when 

working with unequal sample sizes, and it is a more stringent test that reduces the risk of a Type 

1 error (Delacre et al., 2017). To be concise, I only describe the significant differences that 

emerged across the twenty-five tests.  

Parent Gender. Two significant differences emerged based on parent gender (e.g., 

reports on mothers vs. reports on fathers). First, youth reported hearing more messages regarding 

Multiracial Pride Reinforcement from their mothers (M = 3.21, SD = .67) than their fathers (M = 

2.86, SD = .71), t(146) = 3.51, p = .001. The participants also perceived their mothers as more 

racially humble (M = 3.72, SD = .40) than their fathers (M = 3.63, SD = .49), t(146) = .81, p = 

.04. 

Parent Race & Gender. A number of significant differences emerged based on the race 

and gender composition of a participant’s parents. Youth with Black fathers and white mothers 

(M = 2.99, SD = .67) reported hearing more messages from the Monoracial Black Pride 

Reinforcement subscale than youth with Black mothers and white fathers (M = 2.53 SD = .71), 

t(84) = 3.71, p < .001. Similarly, participants with Black fathers and white mothers (M = 3.23, 

SD = .64) reported hearing more general color-evasive messages than youth with Black moms 

and white dads (M = 2.94, SD = .80), t(72) = 2.11, p = .04. The same relationship emerged with 

the internalizing color-evasive, where youth with Black fathers and white mothers (M = 3.22, SD 

= .72) reported hearing more of these messages than participants with Black moms and white 

dads (M = 2.93, SD = .75), t(85) = 2.14, p = .04. Finally, the participants with Black fathers and 

white mothers (M = 2.96, SD = .08) received more socialization around Multiracial bias than 

their peers with Black moms and white dads (M = 2.63, SD = .80), t(86) = 2.26, p = .02. 
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Youth Gender. Boys reported hearing more messages regarding Monoracial Black Pride 

Reinforcement (M = 2.92, SD = .71) than girls (M = 2.60, SD = .766), t(101) = -3.07, p = .003. 

Boys reported hearing more internalizing color-evasive messages (M = 3.23, SD = .75) than girls 

(M = 2.92, SD = .71), t(90) = -2.42, p = .02. Boys also perceived more Black household forms 

(M = 2.10, SD = .46) of racial socialization than girls (M = 1.89, SD = .51), t(85) = -2.51, p = 

.01. An alternative relationship emerged with Multiracial household socialization, where girls (M 

= 3.39, SD = .76) reported more of it than boys (M = 3.81, SD = .58), t(75) = -3.42, p = .00. 

Discussion 

Through the current study, I sought to develop and validate the racial socialization 

questionnaire for Biracial Black-White adolescents (RSQ-BA). The original questionnaire 

consisted of 53 items across five scales representing multiple dimensions of racial socialization 

in Multiracial Black-White families. The EFAs generally supported the hypothesized structure 

with 41 of the items loading across five scales (1) Monoracial Black Socialization (2) Color-

Evasive Socialization (3) Multiracial Socialization, (4) Racial Humility, and (5) Household 

Socialization. The first three scales represent explicit forms of racial socialization (e.g., direct 

and overt statements about race). The latter two exemplify implicit forms (e.g., subtle and 

inadvertent messages about race conveyed through parent behaviors and household 

characteristics). The analyses further suggest that the RSQ-BA scales are distinct but related 

measures that can be used independently or concurrently to assess a variety of racial socialization 

practices in Multiracial Black-White families. The scales mostly demonstrated strong 

convergent, predictive, and discriminant validity. Collectively, these findings provide strong 

preliminary evidence to support the use of the RSQ-BA in examining the racial socialization 

experiences of Biracial Black-White adolescents.  
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RSQBA Scale 1: Monoracial Black Socialization  

The Monoracial Black scale includes seven items across two subscales (e.g., Monoracial 

Black Awareness & Pride Reinforcement and Preparation for Monoracial Black racism) that 

examine what Biracial youth hear about monoracial Black people and experiences from their 

parents. The promotive and protective importance of these forms of racial socialization for 

positive youth development has been well established in the literature (Umaña‐Taylor & Hill, 

2020). The Monoracial Black scale on the RSQ-BA includes questions from existing measures 

and new items. The new items differentiate between racial socialization that simply introduces 

Biracial youth to the realities of the Black experience in the U.S. and racial socialization that 

actively prepares them for the experiences they will have due to their Black racial heritage. For 

example, the TERS (Stevenson et al., 2002) asks youth how frequently they hear things like "A 

Black child or teenager will be harassed just because they're Black." Biracial Black-White youth 

may certainly hear these messages from their parents, but it is difficult to interpret whether or not 

the messages prepare them for experiences of racial discrimination. The items on the monoracial 

Black scale of the RSQ-BA better account for this nuance (e.g., report how frequently "your 

mother/father says police might target you because you are Black"). 

 The pride subscale was positively associated with all three dimensions of the Hughes and 

Johnson (2001) scale and both racial identity variables (e.g., monoracial and Biracial Black 

private regard). These respective relationships provide strong evidence for the convergent and 

predictive validity of the pride subscale. The bias preparation subscale also demonstrated strong 

convergent and predictive validity through strong bivariate relationships with the Hughes and 

Johnson (2001) bias subscale and both racial identity variables. Finally, weak relationships 
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emerged between both subscales and the parental emotional availability scales (LEAP; Lum & 

Phares, 2005), which provided evidence of discriminant validity.  

RSQBA Scale 2: Color-Evasive Socialization  

The color-evasive socialization scale consists of seven items across two subscales. The 

first subscale, General Color-Evasive Socialization, includes three items that assess how 

frequently youth hear messages that deemphasize the importance of race generally (e.g., "My 

mother/father tells me that we are all equal and that no race is greater than the other"). The 

second subscale, Internalized Color-Evasive Socialization, captures color-evasive socialization 

that is specific to the Biracial child (e.g., "My mother/father tells me that they do not see MY 

color or MY Blackness"). The internalized color-evasive scale was an unexpected finding that 

speaks to the complexities of racial socialization in Multiracial families. The emergence of this 

subscale again highlights the value of specificity in the RSQ-BA items as general color-evasive 

messages may differ from internalized color-evasive messages in meaningful ways. For instance, 

Villegas-Gold and Tran (2018) found that general color-evasive socialization was associated 

with adaptive racial identity attitudes among Multiracial young adults, which was in turn related 

to positive self-esteem and subjective wellbeing. However, other scholars have found that color-

evasive messages can invalidate the identity experiences of Biracial and Multiracial people 

(Crawford & Alaggia, 2008; Wilt, 2011) and disrupt parent-child relationships (Soliz et al., 

2009). Perhaps more general forms of color-evasive socialization are promotive and internalized 

forms, which undermine race at a personal level, pose more risks. The RSQ-BA color-evasive 

scale can be used to explore this hypothesis and uncover the ways in which this type of racial 

socialization impacts Biracial Black-White adolescents.  
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General color-evasive socialization was positively associated with the pluralism 

dimension of the Hughes and Johnson (2001) scale, while the internalized color-evasive subscale 

was associated with the pluralism, mistrust, and preparation for bias subscales. The 

interrelationship between the internalized subscale and the entire Hughes and Johnson (2001) 

scale may be due to the fact that parents convey more internalized color-evasive messages when 

their children experience racial stress (Stokes et al., under review). One mother in the Rautkis et 

al. (2016) study, for example, reported telling her children to just focus on themselves after they 

experienced racial exclusion at school. Thus, some parents may view color-evasive socialization 

as a means for helping their children cope with stressful racial experiences. Nonetheless, there 

was evidence of convergent validity for the color-evasive subscales. Both subscales were also 

positively associated with Biracial private regard, which provided evidence of predictive 

validity. There was an insignificant relationship between internalized color-evasive socialization 

and monoracial Black regard. A potential explanation for this null finding is that Biracial youth 

are truly internalizing these color-evasive messages, which leads to inconsequential feelings 

about being Black (e.g., neither positive nor negative). If this correct, the insignificant 

relationship between internalized messages and Black identity may be more predictive than it 

appears. Both of the color-evasive subscales were weakly related to the emotional availability of 

parents (r < .30), which established the discriminant validity of the measure.  

RSQBA Scale 3: Multiracial Socialization  

The Multiracial scale on the RSQ-BA includes eight items across two subscales 

(Multiracial Pride Reinforcement and Preparation for Multiracial Bias). These dimensions and 

their prospective impacts on Biracial youth mirror those of the Monoracial Black scale. 

However, the items on the Multiracial scale differ as they assess racial socialization efforts that 
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address the realities of having more than one racial heritage. The first dimension examines how 

frequently youth hear positive messages about being Biracial or about other Biracial people from 

their parents. The second dimension assesses whether and how parents prepare their Biracial 

children to experience discrimination due to their multiracial heritage. Within this context, the 

RSQ-BA captures preparation for interpersonal racial discrimination (e.g., "my mother/father 

tells me that people might exclude or dislike me because I am Biracial"), whereas the monoracial 

Black subscale assesses interpersonal and institutional forms of anti-Black racism like police 

violence. The interpersonal approach was more appropriate for the Multiracial subscale as most 

research, to date, indicates that multiracial forms of discrimination occur at the interpersonal 

level (e.g., being treated poorly by monoracial white and Black people; Franco & Franco, 2016). 

Ultimately, the Multiracial Scale on the RSQ-BA can be used to better comprehend what 

Biracial youth are learning about being Biracial from their monoracial parents, which has been 

relatively underexplored in the literature.  

Both Multiracial subscales were associated with all three dimensions of the Hughes and 

Johnson (2001) scale and the feelings that youth held about being Biracial (e.g., private regard). 

Thus, the Multiracial measure on the RSQ-BA demonstrates strong convergent and predictive 

validity. The absence of a relationship between Multiracial socialization and monoracial Black 

racial identity is noteworthy because monoracial Black socialization was associated with Biracial 

identity. More specifically, adolescents who heard more positive messages about monoracial 

Black people and culture also reported more positive feelings about being Biracial. Conversely, 

Multiracial socialization did not relate to monoracial Black identity. This discrepancy speaks to 

the significance of including monoracial and Multiracial dimensions of racial socialization and 

racial identity in future research. There were no significant relationships between Multiracial 
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socialization and psychological wellbeing. Both of the subscales were negatively related to the 

emotional availability of parents, which established the discriminant validity of the measure.  

RSQBA Scale 4: Racial humility  

The unidimensional racial humility scale includes seven items that assess adolescents' 

perceptions of their parent's racial humility (e.g., ability to demonstrates respect for and a lack of 

supremacy over their child’s racial experiences; Franco & McElroy-Hetzel, 2019; Hook et al., 

2013). Franco and McElroy- Hetzel (2019) were the first to suggest that racial humility could 

function as "a part of [parents] overall approach to racial socialization" (p. 271). The authors 

argue that this humility is a form of racial socialization because it manifests through behavioral 

characteristics like openly discussing race. However, I was unable to establish convergent 

validity between the racial humility scale and the existing racial socialization measure (Hughes 

& Johnson, 2001). I originally suspected that the lack of a relationship between the two scales 

might be due to the fact that racial humility is more of an implicit form of racial socialization and 

the Hughes and Johnson (2001) scale assesses explicit socialization. However, the household 

scale on the RSQ-BA is also a measure of implicit racial socialization and it was significantly 

correlated with the Hughes and Johnson (2001) measure.  

The findings were further complicated by the fact the Racial Humility Scale did not meet 

the discriminant validity threshold for the Lum Emotional Availability of Parents – maternal 

form (r = .41). This evidence suggests that parental racial humility may be a type of responsive 

parenting in Multiracial Black-White families, rather than a form of racial socialization. 

Nonetheless, I believe there is enough evidence to justify including the racial humility in the 

final RSQ-BA. Most notably, the scale was significantly and positively associated with other 

scales in the RSQ-BA (e.g., general color-evasive; Multiracial pride reinforcement) and racial 
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identity (e.g., Biracial private regard). Thus, a clear association exists between racial humility, 

parenting, and adolescent racial identity. Additional research is needed to better understand 

whether parental racial humility is a dimension of racial socialization, a distinct parenting 

practice, or perhaps both.  

RSQ-BA Scale 5: Household Socialization 

The Household scale on the RSQ-BA consists of eleven items across two subscales. The 

first subscale, Multiracial Household Socialization, includes seven items that assess youth 

exposure to household characteristics and traditions that celebrate Black, White and Biracial 

cultures (e.g., "My parents participate in social groups that promote awareness about multiracial 

people and experiences"). The second factor, Monoracial Black Household Socialization, 

contains four items that evaluate exposure to characteristics and traditions that amplify 

monoracial Black culture and experiences (e.g., "My family celebrates holidays that are specific 

to my Black ethnic/cultural background"). The emergence of a separate subscale for monoracial 

Black, but not Multiracial and white household characteristics is interesting and underlines the 

significance of Black household socialization practices in Multiracial Black-White families. 

Taken together, the household scale on the RSQ-BA captures meaningful implicit forms of racial 

socialization that are often overlooked due to a reliance on measures of explicit racial 

socialization.  

Both of the household subscales were associated with all three dimensions of the Hughes 

and Johnson (2001) scale and the feelings that youth held about being Black and Biracial. These 

relationships provide evidence of strong convergent and predictive validity for the household 

scale. However, both subscales were significantly and positively associated with maternal 

emotional availability. The Multiracial household scale was also significantly correlated with 
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paternal emotional availability. Thus, discriminant validity was not established for the RSQ-BA. 

These findings further indicate that implicit racial socialization (e.g., parental racial humility and 

household forms) might lie at the nexus of racial socialization and responsive parenting (Darling 

& Steinberg, 1993; Owen, 1984). This perspective amplifies the significance of the RSQ-BA's 

implicit measures, which can now be used to gain a deeper understanding of the intersections 

between race-based and more general parenting processes. The three forms of implicit racial 

socialization were also associated with important developmental outcomes among Biracial youth 

(e.g., racial identity and wellbeing) in this sample. Accordingly, the implicit measures have 

important theoretical and practice implications. 

Limitations, Strengths, and Future Directions 

The development and validation of the RSQ-BA has strong implications for advancing 

the psychological study of racial socialization in Multiracial Black-White families. Still, this 

study was limited in a number of ways. The total sample was relatively small and unbalanced, 

with an overrepresentation of cisgender boys and adolescents with white mothers and Black 

fathers. The data were also cross-sectional. Consequently, I could not test for measurement 

invariance across groups or across time to determine whether the factor structure holds (Putnick 

& Bornstein, 2016). Future research that uses the RSQ-BA should determine the invariance of 

the measure. The data is also solely based on self-reports from a web-based survey, which may 

exacerbate the risk of social desirability bias.  

Despite these limitations, the current study contributes a great deal to the literature on 

racial socialization and parenting more broadly in Multiracial families. To my knowledge, the 

RSQ-BA is the first instrument that is specifically designed to measure racial socialization 

among Biracial Black-White adolescents. The questionnaire builds upon the strengths of existing 
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scales (Hooks et al., 2013; Stevenson et al., 2002; Villegas-Gold, 2018; Umaña-Taylor & Fine, 

2004) and incorporates novel features (e.g., implicit measures) to produce a rich assessment of 

racial socialization for Biracial Black-White adolescents. The RSQ-BA is particularly innovative 

because it is comprised of five validated scales. The simultaneous development of multiple 

scales to assess one construct is not commonly reported in psychometric research, but the 

findings from this study indicate that it can be beneficial. For example, the individual scales on 

the RSQ-BA can be used separately to examine precise questions like: Can racial socialization 

that reinforces Multiracial pride protect adolescents from the harmful effects of Multiracial 

microaggressions? The RSQ-BA can also be used in its entirety to examine broader questions, 

including how development shapes racial socialization practices (e.g., mapping differences 

during early, middle, and late adolescence) and how receiving socialization messages across 

different dimensions (e.g., color-evasive and monoracial Black) uniquely impacts the racial 

identity of Biracial adolescents. Thus, the multi-scale design allows for a more diverse yet 

precise examination of racial socialization.  

Another strength of the study is that it is based on reports from Biracial adolescents, who 

are vastly underrepresented in racial socialization research (Charmaraman et al., 2014; Nishina & 

Witkow, 2019). As indicated in the meta-ethnography, the majority of the literature on racial 

socialization in Multiracial families is rooted in the perspectives of white mothers and 

Multiracial adults. This work has been immensely valuable in shaping the scholarship thus far, 

but the developmental significance of racial socialization necessitates that Multiracial 

adolescents be included in this work (Evans et al., 2012; Saleem et al., 2020; Stein et al., 2018). 

A quantitative measure like the RSQ-BA makes involving Biracial youth in research more 

feasible because it can be administered through surveys. Survey research is advantageous as it 
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allows scholars to efficiently obtain information from a large number of participants at one time 

(Behrend et al., 2011). It also produces data that can be used to identify common patterns, 

correlates, and outcomes associated with racial socialization in Multiracial Black-White families. 

Establishing these connections has important implications for practice and policy (Cairney et al., 

2016). For example, scholars could use these findings to inform the development of Multiracial-

specific health interventions that mitigate risks associated with monoracism (Sanchez et al., 

2020).  The literature can also be used to support changes to public policies that marginalize 

Multiracial youth (e.g., implement select all that apply reportion procedures in national surveys 

and include them in sub-group analyses; Sanchez et al., 2020).  

The RSQ-BA also produces rich forms of data about mothers and fathers. Collecting data 

on both parents is significant for a number of reasons. First, it promotes the visibility of fathers 

in family science and parenting research (Cabrera et al., 2017; Davison et al., 2017; Doyle et al., 

2015). Second, it allows researchers to explore more nuanced questions about the gendered 

nature of racial socialization. In the current study, for example, participants reported that their 

mothers communicated with them more frequently about the positive aspects of being 

Multiracial. They also perceived their mothers to be more racially humble than their fathers. 

These are preliminary findings, but they certainly warrant a deeper investigation as to (1) why 

these differences might exist and (2) how they impact parent-child relationships and youth 

outcomes. This work must also consider how the intersectional identities of parents and children 

impact the delivery and internalization of racial socialization. In this study, cisgender boys and 

participants with white mothers and Black fathers reported received the most amounts of racial 

socialization. This finding alone produces many directions for future research. Within this work, 

scholars should be careful to consider additional micro and macro-level factors including but not 
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limited to youth phenotype, parent-child closeness, extended family cohesion, school racial 

climate. These proposed lines of research should also strive to diversify the sub-groups 

represented, with a particular focus on including transgender and non-binary youth and youth 

with Black mothers and White fathers (with consideration of parent gender identity).  

Constraints on Generality  

The objective of the current study was to create and validate the RSQ-BA. The analyses 

were primarily grounded in theory but were still exploratory given the absence of existing 

psychometric tools for Biracial adolescents. Based on the sample demographics, the initial 

generalizability of the RSQ-BA is mainly applicable to Biracial Black-White adolescents that are 

predominately cisgender male (67%), have white mothers and Black fathers (68.5%), and are 

residing in the same home with both of their biological parents (80.7%). I collected this data 

amid a racial uprising in response to the unjust murders of Black people in the U.S., including 

but not limited to Ahmaud Arbery, Breonna Taylor, George Floyd, Elijah McClain, Rayshard 

Brooks, Daniel Prude, and Tony McDade. Previous literature suggests that highly publicized 

incidents of anti-Black violence like these can influence racial socialization practices (Thomas & 

Blackmon, 2015). Thus, I asked participants to respond “Yes or No” to the following question: 

Have your parents talked with you about racism or police violence due to recent events (e.g., 

George Floyd, Breonna Taylor, etc.)? Most of the participants (62%) responded no. I asked the 

participants who answered “yes” (37%) to indicate whether this conversation was the first time 

they discussed racism or police violence with their parents (on a “Yes” or “No” scale). Roughly 

forty percent of these participants said yes. Thus, the heightened awareness around anti-Black 

racism during data collection may have slightly influenced the results. This data was also 

collected during the 2020 presidential election where Kamala Harris, a Biracial woman with 
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Black and Indian ancestry, was running for Vice President. Rollins and Hunter (2013) found that 

parents increased their socialization about Multiracial experiences after Barack Obama, a 

Biracial man with Black and white ancestry, become president in 2008. So, I asked participants 

whether their parents had spoken with them about the election (“yes” or “no”). If they responded 

yes, they were asked to describe those conversations in a textbox. Only a few participants (23%) 

reported discussing the election with their parents. Their responses varied, but none explicitly 

mentioned discussing race in regard to the elections. Several participants did note that they 

supported a different candidate than their parents, which may have impacted reports of parent-

child relationships.  

Conclusion 

The purpose of this study was to develop and validate a measure of racial socialization 

for Biracial Black-White adolescents (RSQ-BA). The preliminary findings indicate that the 

RSQ-BA is a valid measure that assesses explicit racial socialization around monoracial Black 

experiences, color-evasion, and Multiracial experiences. The RSQ-BA also measures implicit 

forms of racial socialization including parental racial humility and racialized household 

characteristics. Collectively, the RSQ-BA can be used to produce a more robust understanding of 

racial socialization in Multiracial Black-White families and how it contributes to adolescent 

perceptions about the meaning and significance of being Black, white, and Biracial in the U.S.  
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CHAPTER 5: INTEGRATIVE CONCLUSION  

This dissertation strengthens the psychological understanding of parental racial 

socialization in one of the fastest-growing groups in the United States – Multiracial Black-White 

families. The collective findings indicate that racial socialization in these families is a profoundly 

complex process where monoracial Black and white parents are tasked with the unique challenge 

of raising a child who is Black, white, and Biracial. This task is particularly complicated given 

the history of white supremacy, segregation, anti-Black racism, and monoracism in the U.S.  

(Atkin & Jackson, 2020; Curington, 2016; Harris, 2016; Rockquemore & Laszloffy, 2005; Wilt, 

2011). However, the intricacies of parental racial socialization in Multiracial Black-White 

families have been nearly invisible in the literature. These gaps are largely attributable to the 

reliance on monoracial theories and assessment tools that situate race as a mutually exclusive 

construct (Atkin & Yoo, 2020; Charmaraman et al., 2014). This dissertation pushes the field 

forward through a meta-ethnographic review (Study 1) that magnifies how various forms of 

racial socialization manifest in Multiracial Black-White families and the development of the 

Racial Socialization Questionnaire for Biracial Black-White Adolescents (Study 2).  

In the meta-ethnography, I demonstrate that racial socialization in Multiracial Black-

White families revolves around three domains (e.g., monoracial Black experiences, color-

evasiveness, and Multiracial experiences) that are conveyed through verbal and nonverbal 

channels. Thus, racial socialization in Multiracial Black-White families is comparable to 

socialization in Monoracial Black families (e.g., both equip children with Black racial pride, 

prepare them to cope with anti-Black racism, and promote racial equality). However, the results 

also indicated that unique socialization practices occur in Multiracial families. For instance, 

parents of Biracial youth often used color-evasive socialization (e.g., “You’re not white or 
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Black… you’re just you”) to help their children cope with experiences of Multiracial 

discrimination (Stokes et al., under review). Thus, the color-evasive messages that parents of 

Biracial adolescents convey are considerably different than the color-evasive messages reported 

in the literature with monoracial youth (e.g., “all people are equal regardless of race”; Hughes et 

al., 2006; Villegas-Gold & Tran, 2018). In addition, parents in Multiracial Black-White families 

practiced Multiracial socialization (Orbe, 1999). Multiracial socialization included the 

transmission of positive messages about being Biracial and/or preparing children for experiences 

of Multiracial discrimination; Stokes et al., under review). It also manifested more implicitly 

through parental racial humility (e.g., whether parents allowed their children to explore race 

freely and without judgment; Franco & McElroy-Hetzel, 2019).  

The complexities and unique forms of racial socialization in Multiracial Black-White 

families that I identified in the meta-ethnography were not captured in existing measures of the 

practice (Atkin & Yoo, 2020). Thus, the purpose of the second study was to develop a 

questionnaire that could produce a more precise assessment of racial socialization among 

Biracial Black-White adolescents (RSQ-BA). The preliminary findings indicate that the RSQ-

BA is a valid tool comprised of five scales: (1) Monoracial Black Socialization, (2) Color-

Evasive Socialization, (3) Multiracial Socialization, (4) Parental Racial Humility, and (5) 

Household Socialization. The Monoracial Black Socialization scale measures explicit 

socialization with two subscales: Monoracial Black Pride Reinforcement and Preparation for 

Monoracial Black Racism. The Color-Evasive Socialization scale examines explicit color-

evasive socialization with one general subscale and one internalized subscale. The Multiracial 

Socialization scale assesses explicit socialization with two subscales: Multiracial Pride 

Reinforcement and Preparation for Multiracial Bias. The Parental Racial Humility scale is 
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unidimensional and captures adolescents’ perceptions of their parent’s ability to respect their 

racial experiences as a Biracial person; Franco & McElroy-Hetzel, 2019). Parental racial 

humility is an implicit form of Multiracial socialization in the RSQ-BA. The Household 

Socialization scale examines implicit but racialized household characteristics and traditions with 

one Multiracial subscale and one monoracial Black subscale. Researchers can now use the RSQ-

BA to cultivate a richer conceptualization of how racial socialization and other race-based 

psychological processes impact the wellbeing of adolescents and families who do not fit into one 

monoracial category. 

Implications for Racial Socialization Research   

The collective findings have implications for expanding the scholarship on racial 

socialization. First, the results emphasize the importance of grounding racial socialization 

research in theoretical models of behavior, communication, and an ecological perspective of 

human development (Altman & Rogoff, 1987; Bronfenbrenner, 1979; Hughes et al., 2016; 

Yasui, 2015). The integration of multiple theories in this dissertation allowed me to identify 

aspects of racial socialization that may have gone undetected had I only used one framework. For 

instance, the PMERS (Yasui, 2015) led me to recognize implicit and nonverbal aspects of 

parental racial socialization throughout the meta-ethnography. In contrast, the Hughes et al. 

(2016) ecological-transactional perspective illuminated the importance of examining the 

household as a “racial space” in the RSQ-BA. The continued use of these theories will be 

necessary to advance the field. These models, however, do not fully capture the complexities of 

racial socialization in Multiracial families where monoracial parents have the unique challenge 

of helping their children understand what it means to be both Black, white, and Biracial. The 

findings from both studies, for instance, would have been severely limited had I not used Orbe’s 
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(1999) framework as a lens to identify Multiracial forms of racial socialization. More 

specifically, Orbe’s framework illuminated the content basis of racial socialization in Multiracial 

Black-White families, while the PMERS and the ecological and transactional perspective 

depicted how the practice manifests between parents and children within their broader 

environments (Yasui, 2015; Hughes et al., 2016). Each of these features (e.g., content, parent-

child transmission, family/social contexts) are important aspects of racial socialization in 

Multiracial Black-White families, so future research should be theoretically grounded in 

paradigms that account for them. 

I also recommend that future research be grounded in Intersectional Theory and related 

frameworks that situate racial socialization as a process shaped by a myriad of overlapping 

factors (Crenshaw, 1989; Roy et al., 2020). Based on the rich history of Black feminist thought 

and activism, Crenshaw (1989) named and cultivated the theory of intersectionality to illuminate 

how the oppression of Black women occurs at the intersections of their social identities (e.g., 

race, gender, class, etc.). Scholars have more recently applied intersectionality theory to the 

study of racial socialization (Brown et al., 2017; Davis-Tribble et al., 2019; Stokes et al., 2020; 

Thomas & King, 2007), demonstrating that the practice is uniquely shaped by parent and youth 

gender. The extant literature on racial socialization in Multiracial families, however, has not 

thoroughly examined the role of parent or youth gender (Stokes et al., under review). This is an 

important direction for future research as the cisgender male participants in the second study of 

this dissertation reported more racial socialization than cisgender female participants. Moreover, 

research has not paid much attention to how the gendered racial identity of parents (e.g., Black 

moms vs. white moms) may shape the delivery and reception of racial socialization in 

Multiracial families (e.g., do Biracial boys with monoracial Black fathers have similar 
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socialization experiences as Biracial boys with white fathers)? It will also be essential to explore 

socialization that occurs at the intersection of race and gender (e.g., gendered racial socialization) 

in future research as this form of socialization might differentially impact Biracial boys and girls 

(Brown et al., 2017; Stokes et al., 2020). Employing intersectionality theory in future research 

will allow scholars to develop a more cohesive conceptualization of racial socialization in 

Multiracial families.  

Future research should also consider how the intersections of other systems of privilege 

(e.g., proximity to whiteness) and oppression (e.g., racism, classism) impact racial socialization 

in Multiracial families. This recommendation is rooted in Hughes et al.’s (2016) ecological and 

transactional perspective, which suggests that racial knowledge is acquired and influenced by 

ecological contexts beyond the microsystem. Csizmadia and colleagues (2014), for example, 

found that racial socialization is more frequently practiced in upper-class Multiracial Black-

White families that live in urban and racially diverse regions of the U.S. Moreover, macro-level 

factors (e.g., racism) may differentially impact Biracial Black-White adolescents, which could 

influence the way they internalize racial socialization messages. Biracial Black-White youth who 

present phenotypically as Black, for example, may be more susceptible to anti-Black 

discrimination, which could make them more receptive of Monoracial Black forms of 

socialization than youth who are racially ambiguous or white presenting. Thus, it will be critical 

to examine moderating and mediating variables at the individual (e.g., phenotype, racial 

homelessness), micro (e.g., extended family relationships, school racial climate), and macro 

(e.g., social stratification, racism, monoracism) levels in order to fully comprehend racial 

socialization in Multiracial Black-White families (Williams & Deutsch, 2015). 
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Understanding how parental racial socialization impacts the development and wellbeing 

of Biracial adolescents is another line of research that warrants further investigation. In the 

current study, important relationships emerged between the RSQ-BA and the attitudes that youth 

held about their race. For example, monoracial Black and Multiracial forms of racial 

socialization were positively associated with Biracial private regard (e.g., positive feelings about 

being Biracial). This is a promising finding as youth who hold more positively attitudes about 

their racial group generally report better mental health outcomes (Neblett et al., 2013; Rivas-

Drake 2011, Stokes et al., 2020). Scholars should employ longitudinal designs in future research 

to better understand the strength and directionality of the relationships between racial 

socialization, racial identity, and wellbeing. In addition, person-centered approaches should be 

used to analyze data collected with the RSQ-BA. These methods will better account for the 

dimensionality of the scales and the diversity of racial socialization practices that exist in 

Multiracial Black-White families. This recommendation is further grounded Umaña-Taylor and 

Hill’s (2020) claim that the most meaningful findings in the field will only come from 

understanding how the combination of racial socialization from various domains interact to 

impact child development. For example, Biracial adolescents who receive color-evasive 

socialization alongside messages that reinforce monoracial Black pride might adopt different 

attitudes about their race than youth who receive color-evasive messages in the absence of 

monoracial Black socialization. 

Implications for Racial Socialization Practice   

In addition to the theoretical and research implications, this dissertation yields 

meaningful insights for clinical practice with Multiracial families. The potential relationship 

between racial socialization and racial identity that was described above is particularly 
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noteworthy. This preliminary evidence suggests that the mental health of Biracial youth could be 

promoted or protected through racial socialization, which makes the practice a promising target 

for intervention. Scholars have already developed several racial socialization interventions that 

could be adapted to meet the needs of Multiracial families (Coard et al., 2004; Jones & Neblett, 

2016). The Engaging Managing and Bonding through Race (EMBRace) program may be a 

particularly good fit for Multiracial Black-White families because it provides psychoeducation 

around racial socialization and works to strengthen parent-child communication (Anderson et al., 

2020). The psychoeducation component of EMBRace may be a valuable resource for white 

parents who have reported feeling less competent in their roles as agents of racial socialization 

for their children (Rautkis et al., 2016). It could also equip monoracial parents with a better 

understanding of the experiences and obstacles their children may endure due to their mixed 

racial heritage. The second component, strengthening parent-child communication, would be an 

additional asset as Biracial youth report being less satisfied in their relationships with their 

parents and feel less supported by them than monoracial children (Lorenzo-Blanco et al., 2013; 

Schlabach, 2013). Scholars have directly linked relationship satisfaction in Multiracial families 

with parent-child communication about race (Soliz et al., 2009). Thus, a program like EMBRace 

that seeks to enrich parent-child relationships through parental racial socialization could be 

extremely beneficial for Biracial Black-White youth. 

The findings also have implications for improving the training experiences and practice 

expectations of clinicians. I echo Killian’s (2013) proclamation that “psychologists, therapists, 

social workers, and counselors have an ethical responsibility to learn all they can about 

interracial relationships and strengths-based approaches to helping them.” Thus, training 

programs for family practitioners should ensure that their curriculum is inclusive of interracial 
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couples and Multiracial families. This will require that programs acknowledge the monocentric 

roots of the existing family science literature and introduce trainees to novel theories like the 

Interracial Couples’ Life Transition Model (ICLT; Roy et al., 2020). That ICLT presents a 

compelling framework for understanding how micro-level (e.g., race, family support) and macro-

level factors (e.g., discrimination) impact relationship satisfaction among interracial couples 

during their transition to parenthood. Incorporating this theory and related content into the 

training experiences of future practitioners will ensure that they have a better understanding of 

Multiracial families.  

However, simply learning about Multiracial families is not enough to improve clinical 

practices. Clinicians must also embrace intersectional cultural humility in their work (Buchanan 

et al., 2020). Buchanan and colleagues (2020) explain that intersectional cultural humility 

requires clinicians to (1) reflect on their own biases and privileges and (2) analyze the systems 

that impact a person and a family’s lived experiences. That analysis must account for the 

intersecting identities of a person (Buchanan et al., 2020). Ortega and Faller (2011) argue that an 

intersectional approach to cultural humility improves clinical practices as it “draws attention to 

the diversity of the whole person,” or in this case, the whole family. Thus, intersectional cultural 

humility can equip clinicians with increased awareness and appreciation for the layered 

experiences of Multiracial families, which has promising implications for increasing the efficacy 

of therapeutic services with this population (Finney et al., 2020).  

Broader Implications 

The final conclusion from this dissertation is that psychological researchers and 

practitioners must consider the ways in which our questions, methods, theories, and practices 

contribute to the inclusion and exclusion of youth who are positioned at the intersection of two or 
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more racial groups. Grounded in principles of community psychology, I contend that the 

underrepresentation of Multiracial youth in research is a social justice issue as it minimizes their 

recognition, representation, and participation in our society (Fraser 2009; Yanicki et al., 2015). 

This societal exclusion likely contributes to the disparate rates of suicidality, depression, anxiety, 

and substance use that occur within young Multiracial populations (Anderson et al.2015; Bratter 

& Mason; 2015; Gutman et al., 2015; Substance Abuse and Mental Health Services 

Administration, 2019; Wong et al., 2012). Thus, scholars and practitioners who are devoted to 

anti-racism and equity should fight again these injustices by (1) including Multiracial youth in 

research and (2) using intersectional approaches that consider their Multiracial identity and 

experiences.  

Nishina and Witkow (2019) provide excellent recommendations for how to readily 

include Multiracial youth in developmental science. These include best practices for reporting 

demographics (e.g., avoid collapsing Multiracial youth into an “other” category; specify which 

sub-groups were represented). I also encourage researchers to have participants report on the 

race, ethnicity, and gender of each of their parents. This data could yield interesting results from 

monoracial youth with parents from different ethnic groups. Nishina and Witkow (2019) further 

recommend that scholars use more inclusive measures of racial identity (e.g., Rockquemore and 

Brunma’s (2002) Biracial Identity Scale; allowing participants to select more than one race). 

These practices align with calls for more precise measurements of race and ethnicity generally 

(Viano & Baker, 2020). This point is related to the utility of intersectional research methods that 

“capture the multidimensionality of subjects’ lived experiences” (Misra et al., 2021, p. 23). 

Researchers who study racial socialization among Black youth, for instance, could ask the 

Biracial participants to complete the TERS (Stevenson et al., 2002) and the RSQ-BA. 
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Collectively, these recommendations can increase the representation of Biracial and Multiracial 

youth in research and strengthen the psychology study of race more broadly.  

In closing, this dissertation makes important and overdue contributions to the literature 

on parental racial socialization by (1) elucidating how it manifests within Multiracial Black-

White families and (2) producing a validated psychometric tool that can be used to examine the 

practice with Biracial Black-White adolescents. The collective findings offer scholars a helpful 

frame for expanding theory, research, and clinical practice on racial socialization in Multiracial 

families moving forward.  
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Appendix A 

Recruitment Email – Study 1 

Hello,  
 
Are you raising a Biracial child? If so – we want to learn more about their experiences in your 
family!  
 
We are currently conducting a research study on if and how multiracial families communicate 
about race and culture. We are emailing to ask if your child could participate in our study which 
will include completing 2 brief surveys and partaking in a 1-hour interview with a researcher on 
Zoom.  
 
Participation is completely voluntary, and their answers will be confidential. They will receive a 
$10 Amazon gift card for participating. Information from this project will help researchers and 
family psychologists understand how to best serve Biracial youth and multiracial families like 
yours.  
 
In order to participate, your child must be:  

¨ Between the ages of 12 and 17 
¨ Biracial Black-White (e.g. the biological child of 1 White parent and 1 Black parent)  
¨ Live with 1 at least of their biological parents in the United States 

 
If you are interested, please click on this link for our brief eligibility questionnaire 
https://tinyurl.com/ProjectBASES. Once we confirm eligibility, we will send you an email with 
more information about the study and the activities your child will participate in. If your child is 
not eligible to participate, the data will be destroyed.  
 
If you have any questions, please do not hesitate to contact me by phone (919) 438-3176 or 
email: mnstokes@ncsu.edu.  
 
Thank you!  
 
McKenzie N. Stokes, B.S. 
Doctoral Candidate 
Applied Social and Community Psychology 
North Carolina State University 
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Appendix B 

Recruitment Flyers – Study 2 
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Appendix C 

Eligibility Screener – Study 1 
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Appendix D 

Demographic Survey – Study 1  

1/25/21, 2:40 PMQualtrics Survey Software

Page 1 of 14https://ncsu.ca1.qualtrics.com/Q/EditSection/Blocks/Ajax/GetSurveyP…textSurveyID=SV_a3ookfkkLvfM0n3&ContextLibraryID=UR_7TH5tzrJInIiHS5

Consent, Assent, & Intro

Hello. Thank you for your interest in having your child participate in the Biracial
Adolescent Socialization Experiences Study. Please left-click on the form below
to download it and read more about the study. If you would still like your child to
participate in the study after reviewing the consent form, please enter the
randomized ID number provided to you in the email invitation for this study. 

Project Bases Interview Permission Form.pdf
 

If you grant permission for your child's information to be used in future research
please re-type their ID number below. Please remember that this will not impact
their participation in the study. If you do not want your child's information to be
used in future research, please leave the box blank. Then, have them come to
the computer and click the red arrow. Please allow the child to complete the
following questions independently and privately. 

 Hello! You are probably reading this because your parent gave you permission
to participate in a research study, but first we want to make sure you want to
participate. Please left-click on the form below to download and read more
about the study.
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1/25/21, 2:40 PMQualtrics Survey Software

Page 2 of 14https://ncsu.ca1.qualtrics.com/Q/EditSection/Blocks/Ajax/GetSurveyP…extSurveyID=SV_a3ookfkkLvfM0n3&ContextLibraryID=UR_7TH5tzrJInIiHS5

Project BASES Assent.pdf

We would like to store your data and use it in future research studies. Please
select "yes" if we have your permission to do so. Please select "no" if we do not
have your permission to store your data and use it in future studies. Your
answer will not impact your participation in the study. 

Thank you for agreeing to participate in the Biracial Adolescent Socialization
Experiences Study (BASES). Please respond the following questions about
yourself and your family as honestly as possible. There are no right or wrong
answers. 

Covid 19

Have you heard of CoronaVirus or Covid-19, a new viral infection affecting the
community?

Yes
No

Yes
No

Yes
No
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Page 3 of 14https://ncsu.ca1.qualtrics.com/Q/EditSection/Blocks/Ajax/GetSurveyP…extSurveyID=SV_a3ookfkkLvfM0n3&ContextLibraryID=UR_7TH5tzrJInIiHS5

How much have you heard about CoronaVirus / Covid-19?

Have you received a test for CoronaVirus / Covid-19?

Have you been diagnosed or had the CoronaVirus / Covid-19?

How concerned are you about catching the new CoronaVirus / Covid-19?

How concerned are you about someone you know catching the new
CoronaVirus / Covid-19?

Not much
Some
A great deal

Yes
No

Yes
No

Extremely concerned
Very concerned
Moderately concerned
Slightly concerned
Not concerned at all

Extremely concerned
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Page 4 of 14https://ncsu.ca1.qualtrics.com/Q/EditSection/Blocks/Ajax/GetSurveyP…extSurveyID=SV_a3ookfkkLvfM0n3&ContextLibraryID=UR_7TH5tzrJInIiHS5

Demographics

What year were you born?

Which term most closely describes your gender?

Which term most closely describes your sexual orientation?

Very concerned
Moderately concerned
Slightly concerned
Not concerned at all

Cisgender man Transgender woman

Cisgender woman Transgender

Transgender man Non-binary

Straight
Gay or Lesbian
Bisexual
Asexual
Pansexual

Another term not listed (please specify)
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Page 5 of 14https://ncsu.ca1.qualtrics.com/Q/EditSection/Blocks/Ajax/GetSurveyP…extSurveyID=SV_a3ookfkkLvfM0n3&ContextLibraryID=UR_7TH5tzrJInIiHS5

What racial label do you use to define yourself?

Which of the following seven statements best describes your racial identity?

Which of the following best describes your physical appearance? 

American Indian/Native American
Black/African American
White/Caucasian
Pacific Islander
Biracial or Multiracial

I consider myself exclusively Black (or African American)
I sometimes consider myself Black, sometimes my other race, and sometimes
biracial depending on the circumstances
I consider myself biracial, but I experience the world as a Black person
I consider myself exclusively as biracial (neither Black or White)
I consider myself exclusively White
Race is meaningless, I do not believe in racial identities

Another experience not listed (please specify)

I look Black and most people assume I am Black
My physical features are ambiguous, people assume I am a person of color
mixed with another race
My physical features are ambiguous, people question what I am and their
assumption of what I am frequently changes
I physically look White; I could "pass" (as White)
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Please look at the picture above. What number best describes your skin color
most of the year?

Were you born outside of the United States?

The next few questions are about your parents, family, and community. Please
read the instructions carefully and answer the questions as best as you can.  

How close do you feel to your biological mother? 

How close do you feel to your biological mother's side of the family (e.g.

No

Yes (please specify which country)

Not close at all
Not very close
Somewhat close
Pretty close
Extremely close
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grandparents, aunts, uncles, cousins)? 

How close do you feel to your biological father?

How close do you feel to your biological father's side of the family (e.g.
grandparents, aunts, uncles, cousins)? 

 What is your mother's ethnicity? Please select all that apply.

Not close at all
Not very close
Somewhat close
Pretty close
Extremely close

Not close at all
Not very close
Somewhat close
Pretty close
Extremely close

Not close at all
Not very close
Somewhat close
Pretty close
Extremely close

African Irish French

Afro-Caribbean/West English Scottish
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Was your mother born outside of the U.S.?

What is the highest level of education your biological mother has obtained?

What is your father's ethnicity? Please select all that apply.

Indian

Afro-Latino German Dutch

African American Italian Another not listed
(please specify) 

American (several
European ethnicities)

Polish Unsure

No
Yes (please specify where, if you do not know please say that)

Less than a high school diploma or GED
High School Diploma/GED
Some college
Associates (2-year) Degree
Bachelors (4-year) Degree
Graduate or Professional Degree
Unsure

African Italian

Afro-Caribbean/West Indian Polish

Afro-Latino French
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Was your father born outside of the U.S.?

What is the highest level of education your biological father has obtained?

Who do you live with in your home(s)? Please select all that apply

African American Scottish

American (several European ethnicities) Dutch

Irish Another not listed (please specify) 

English Unsure

German   

No
Yes (please specify where, if you do not know please say that)

Less than a high school diploma or GED
High School Diploma/GED
Some college
Associates (2-year) Degree
Bachelors (4-year) Degree
Graduate or Professional Degree
Unsure

Biological mother and
father

Step Mother Step Siblings

Biological mother Step Father Grandmother

Biological father Siblings Grandfather
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In the text box below, please explain how long you have lived like this? (e.g. 1
year or your entire life)

Have you ever lived in the same home with your biological mother and father at
the same time?

Have you ever lived in the same home as your biological mother?

Have you ever lived in the same home as your biological father?

What is your step-mother's race? 

Biological mother and
father but in separate
homes

Half-siblings Other relative

No

Yes (please describe when and for how long?)

No

Yes (please describe when and for how long?)

No

Yes (please describe when and for how long?)

American Indian/Native American
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What is your step-father's race? 

You shared that you live with you grandmother. What is her race?

You shared that you live with you grandmother. What is his race?

Asian/Asian American
Black/African American
White/Caucasian
Hawaiian/Pacific Islander

Biracial or Multiracial (please specify which races)

American Indian/Native American
Asian/Asian American
Black/African American
White/Caucasian
Hawaiian/Pacific Islander

Biracial or Multiracial (please specify which races)

American Indian/Native American
Asian/Asian American
Black/African American
White/Caucasian
Hawaiian/Pacific Islander

Biracial or Multiracial (please specify which races)

American Indian/Native American
Asian/Asian American
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You shared that you live with another relative. What is their race?

How many siblings do you live with?

How many half-siblings do you live with?

Please provide the race of each of your half-siblings (e.g. All of them are Black
or 1 is Black and 2 are Biracial)

Black/African American
White/Caucasian
Hawaiian/Pacific Islander

Biracial or Multiracial (please specify which races)

American Indian/Native American
Asian/Asian American
Black/African American
White/Caucasian
Hawaiian/Pacific Islander

Biracial or Multiracial (please specify which races)
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How many step-siblings do you live with?

Please provide the race of each of your step-siblings (e.g. All of them are Black
or 1 is Black and 2 are Biracial)

Now we'd like for you to think about the students at your school, what race are
they? Please select all that apply

Now think about the people in your neighborhood, what race are they? Please
select all that apply

Mostly Black or African American
Mostly White
Mostly Asian or Asian American
Mostly Latino or Hispanic
Biracial or Multiracial

Mostly Black or African American
Mostly White
Mostly Asian or Asian American
Mostly Latino or Hispanic
Mostly Biracial or Multiracial
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Powered by Qualtrics

What is your zip code? If you live in two homes please select the one that is
closest to your school. 
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Appendix E 
 

Parent/Guardian Permission Form – Study 1 
 

Title of Study: Project B.A.S.E.S. – Biracial Adolescent Socialization Experiences 
Study 
 eIRB #20960 
Principal Investigator(s): Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722; 
McKenzie Stokes, mnstokes@ncsu.edu, 919-438-3167 
Funding Source: NC State University Psychology Department - Graduate Student 
Research Endowment Award, Society for Research in Child Development, and Society 
for Community Research and Action  
Faculty Point of Contact: Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722 
 
 
What are some general things you should know about research studies? 
Your child is invited to take part in a research study.  Your child’s participation in this 
study is voluntary. Your child has the right to be a part of this study, to choose not to 
participate, and to stop participating at any time without penalty. The purpose of this 
research study is to gain a better understanding of communication patterns within 
multiracial families. We will do this through asking your child to complete a brief 
questionnaire about how they are learning about their cultural and racial heritage at 
home. Afterwards, they will participate in an interview with the graduate researcher 
about the questions they answered.  
 
Your child is not guaranteed any personal benefits from being in this study. Research 
studies also may pose risks to those who participate. You may want your child to 
participate in this research because it will contribute to research that can help other 
biracial youth and multiracial families practice healthy communication patterns that 
contribute to positive wellbeing among biracial children. You may not want your child to 
participate in this research because they may experience discomfort after sharing their 
thoughts and experiences about race and/or personal matters.  
 
Specific details about the research in which your child is invited to participate are 
contained below. If you do not understand something in this form, please ask the 
researcher for clarification or more information. A copy of this consent form will be 
provided to you. If, at any time, you have questions about your child’s participation in 
this research, do not hesitate to contact the researcher(s) named above or the NC State 
IRB office. The IRB office’s contact information is listed in the What if you have 
questions about your rights as a research participant? section of this form.  
 
What is the purpose of this study? 
In this project, we will examine how parents of biracial Black-White youth communicate 
about race with their children. The purpose of the study is to evaluate the quality of a 
questionnaire that assesses communication patterns about race and culture in 
multiracial families. The research findings will depict whether the questions that were 
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recently created are understandable and appropriate for biracial youth between the 
ages of 12 to 17.  
 
Is my child I eligible to be a participant in this study? 
There will be approximately 20-30 participants in this study. 
 
In order to be a participant in this study, your child must [1] agree to participate [2] be 
Biracial Black-White meaning they have one biological Black and one biological White 
parent [3] between the ages of 12 to 17 [4] live with at least one of their biological 
parents in the United States at the time of the study. 
 
Your child cannot participate in this study if they [1] do not agree to participate [2] are 
not Biracial Black-White meaning they do not have one biological Black and one 
biological White parent [3] are not between the ages of 12 to 17 [4] do not live with at 
least one of their biological parents in the United States at the time of the study. 
 
What will happen if your child takes part in the study? 
If you agree to allow your child to participate in this study, they will be asked to do all of 
the following: 

1. Complete a 10-minute online survey before the interview about themselves. This 
survey will be sent via an email to you but that your child will complete.  

2. Participate in a 70-minute Zoom interview where the child will complete a survey 
and have a discussion with 1 graduate researcher about the questions they 
answered.  

 
The total amount of time that your child will be participating in this study is roughly 80 
minutes.   
 
Recording  
If you want your child to participate in this research, you must agree to allow your child 
to be audio recorded via Zoom, an online meeting platform. If you do not agree to allow 
your child to be audio recorded, they cannot participate in this research. 
 
Risks and benefits 
There are minimal risks associated with participation in this research. The adolescent 
participants may experience some psychological discomfort or distress when discussing 
and answering questions about their family and racial experiences. The likelihood of this 
risk, however, is no greater than those typically encountered in the lives of the 
participants. We have also included questions that emphasize positive personal and 
familial experiences to minimize the risk of psychological distress. At the end of the 
study, the adolescent participants will also receive the number to a national helpline 
provided by the U.S. Department of Health and Human Services (1-800-273-8255) to 
ensure they have access to assistance if they need it.  
 
There is also a minor risk of social or relational hardship if the data generated from this 
research were to be accessed and linked with your child’s identity. The probability and 
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magnitude of risk is extremely low as the data will be stored in a secure and password 
protected location that only two researchers have access to. In addition, we will be 
cautious when distributing the data (e.g. stripping all identifying information from the 
transcripts, only reporting descriptive data in aggregate form, and purposeful selection 
of quotes that will be shared in reports) to decrease the risk of re-identification. 
 
There are no direct benefits to your child’s participation in the research. The indirect 
benefits include the opportunity for your child to participate in a study that can be used 
to help other biracial youth and multiracial families. More specifically, this research has 
the potential to expand our understanding of how Biracial adolescents are being 
socialized to understand race and culture at home. The findings from this study will be 
used to develop and validate a quantitative measure of racial socialization for Biracial 
adolescents that the broader scientific community can use when conducting research 
with Biracial youth and multiracial families. In addition, we will begin to shed light on 
important factors that might exacerbate or mitigate risk of psychological distress among 
biracial adolescents - the fastest growing population in the United States. This is 
especially important given the mental health disparities experienced by Biracial youth. 
 
Right to withdraw your participation  
Your child can stop participating in this study at any time for any reason. In order to stop 
your  child’s participation, please contact McKenzie Stokes, 2310 Stinson Drive Raleigh, 
NC 27695-7650, mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 2310 Stinson 
Drive Raleigh, NC 27695-7650, ehope@ncsu.edu, 919-515-1722. If you or your child 
choose to withdraw consent and to stop participating in this research, you can expect 
that the researcher(s) will redact your child’s re-identifiable from their data set, securely 
destroy your child’s data, and prevent future uses of your child’s re-identifiable 
information for research purposes wherever possible. This is possible in some, but not 
all, cases. 
 
Confidentiality, personal privacy, and data management 
Trust is the foundation of the participant/researcher relationship. Much of that principle 
of trust is tied to keeping your child’s information private and in the manner that we have 
described to you in this form. The information that your child shares with us will be held 
in confidence to the fullest extent allowed by law.  
 
Protecting your child’s privacy as related to this research is of utmost importance to us. 
However, there are very rare circumstances related to confidentiality where we may 
have to share information about you or your child. You and your child’s information 
collected in this research study could be reviewed by representatives of the University, 
research sponsors, or government agencies (for example, the FDA) for purposes such 
as quality control or safety. In other cases, we must report instances in which imminent 
harm could come to you, your child, or others.  
 
How we manage, protect, and share your child’s data are the principal ways that we 
protect your child’s personal privacy. Data that will be shared with others about your 
child will be re-identifiable. 
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Re-identifiable. Re-identifiable data is information and that we can identify your 
child indirectly because of our access to information, role, skills, and/or use of 
technology. This may also mean that in published reports others could identify 
your child from what is reported, for example, if a story your child tells us is very 
specific. If your child’s data is re-identifiable, we will report it in such a way that 
your child is not directly identified in reports. Based on how we need to share the 
data, we cannot remove details from the report that would protect your child’s 
identity from ever being figured out. This means that others may be able to re-
identify your child from the information reported from this research.   

 
Compensation  
For your child’s participation in this study, they will receive a $10 Amazon gift card.  
 
If your child withdraws from the study prior to its completion, they will not be 
compensated.   
 
What if you child is a student? 
Your child’s participation in this study is not a class requirement and their participation, 
or lack thereof, will not affect their class standing or grades.   
 
Sponsorship and Funding 
This research is funded by the NC State University Psychology Department - Graduate 
Student Research Endowment Award, Society for Research in Child Development, and 
Society for Community Research and Action. This means that the sponsors are paying 
the research team for completing the research.  The researchers do not, however, have 
a direct financial interest with the sponsor or in the final results of the study. If you would 
like more information, please ask the researcher(s) listed in the first page of this form 
about the funding and sponsorship.  
 
What if you have questions about this study? 
If you have questions at any time about the study itself or the procedures implemented 
in this study, you may contact the researcher, McKenzie Stokes, 2310 Stinson Drive 
Raleigh, NC 27695-7650, mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 
2310 Stinson Drive Raleigh, NC 27695-7650, ehope@ncsu.edu, 919-515-1722. 
 
What if you have questions about your rights as a research participant? 
If you feel your child has not been treated according to the descriptions in this form, or 
their rights as a participant in research have been violated during the course of this 
project, you may contact the NC State IRB (Institutional Review Board) Office. An IRB 
office helps participants if they have any issues regarding research activities. You can 
contact the NC State IRB Office via email at irb-director@ncsu.edu or via phone at 
(919) 515-8754.  
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Consent To Participate 
I am affirming that I have read and understand the above information. All of the 
questions that I had about this research involving my child have been answered. I have 
chosen to allow my child to participate in this study with the understanding that my child 
may stop participating at any time without penalty or loss of benefits to which my child is 
otherwise entitled. I am aware that I may revoke my consent for my child to participate 
in this research at any time. If you would like for your child to participate in research, 
please click the link provided in the email and type in their participant ID. If you would 
not like them to participate in this research, please disregard the email.  
 

Broad Consent Addendum 
 
Title of Study where Broad Consent is Initially Sought Project B.A.S.E.S. – Biracial 
Adolescent Socialization Experiences Study (eIRB #20960) 
Principal Investigator(s): Dr. Elan Hope, ehope@ncsu.edu,  and 919-515-1722; 
McKenzie Stokes, mnstokes@ncsu.edu,  919-438-3167 
Funding Source: NC State University Psychology Department - Graduate Student 
Research Endowment Award, Society for Research in Child Development, and Society 
for Community Research and Action   
Faculty Point of Contact: Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722 
 
This form asks you to make an important choice about the use of your child’s re-
identifiable information. It asks you to decide if you are willing to give your consent to 
the use of your child’s re-identifiable information for future research. 
 
If you agree, researchers in the future may use your child’s re-identifiable information in 
many different research studies over an indefinite period of time without asking your or 
your child permission again for any specific research study.  This could possibly help 
other people or contribute to science. If you do not agree to allow your child’s re-
identifiable to be used for future research, their re-identifiable information will not be 
kept for future use by anyone.  
 
This form explains in more detail what saying “yes” or “no” to this use of your child’s 
information will mean for them.   
  
If you say “Yes”  
The researcher(s) will store, use and share your child’s re-identifiable information and 
may do so for the purpose of medical, scientific, and other research, now and into the 
future, for as long as they are needed. This may include sharing your child’s re-
identifiable information with other research, academic, and medical institutions, as well 
as other researchers, drug and device companies, biotechnology companies, and 
others.  
 
If you say “yes”, there are no plans to tell you or your child about any of the specific 
research that will be done with their re-identifiable information. 
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By saying “yes,” your child’s re-identifiable information may be used to create products 
or to deliver services, including some that may be sold and/or make money for others. If 
this happens, there are no plans to tell you or your child, pay you or your child, or give 
any compensation to you, your child, or your family. 
 
The main risk in saying “yes” is that your child’s confidentiality could be breached. 
Through managing who has access to your re-identifiable information and through 
regularly updated data security plans, we will do our best to protect your child’s re-
identifiable information from going to people who should not have it.  
 
Another risk is that if you say “yes,” your child’s re-identifiable information could be used 
in a research project to which you or your child might not agree to if you were asked 
specifically about it. 
 
You and your child will not personally benefit from saying “yes” in this form. Saying “yes” 
in this form is not a condition of participating in the Project B.A.S.E.S. – Biracial 
Adolescent Socialization Experiences Study.  
 
If you say “no” or leave your response blank 
The researcher(s) and institution(s) identified above will not store, use, or share your 
child’s re-identifiable information beyond the purposes stated in the previous consent 
form that you agreed to for participating in the study. 
 
If you want to withdraw your consent   
Your child can stop participating at any time for any reason. Please contact McKenzie 
Stokes, 2310 Stinson Drive Raleigh, NC 27695-7650, mnstokes@ncsu.edu, 919-438-
3167 or Dr. Elan Hope at 2310 Stinson Drive Raleigh, NC 27695-7650, 
ehope@ncsu.edu, 919-515-1722. You can expect that the researcher(s) will redact your 
child’s re-identifiable information from their data set, securely destroy your data, and 
prevent future uses of your re-identifiable information for research purposes wherever 
possible. This is possible in some, but not all, cases. 
 
If you have questions 
Please ask the research team to explain anything in this form that you do not clearly 
understand. Please think about this broad consent and/or discuss it with family or 
friends before making the decision to say “Yes” or “No.”  
 
If you have any questions about this broad consent, please contact McKenzie Stokes, 
2310 Stinson Drive Raleigh, NC 27695-7650, mnstokes@ncsu.edu, 919-438-3167 or 
Dr. Elan Hope at 2310 Stinson Drive Raleigh, NC 27695-7650, ehope@ncsu.edu, 919-
515-1722 
 
If you want to discuss your rights as a person who has agreed to, refused, or declined to 
respond to an offer of broad consent or believe that your rights were violated as a result 
of your agreeing to this broad consent, please contact the NC State IRB Director, at irb-
director@ncsu.edu or via phone at (919) 515-8754. 
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Appendix F 

Assent Forms – Study 1 
 

Form for 11 to 13 years old  
 
Title of Study: Project B.A.S.E.S. – Biracial Adolescent Socialization Experiences Study 
 eIRB #20960 
Principal Investigator(s): Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722; McKenzie 
Stokes, mnstokes@ncsu.edu, 919-438-3167 
Funding Source: NC State University Psychology Department - Graduate Student Research 
Endowment Award, Society for Research in Child Development, and Society for Community 
Research and Action  
Faculty Point of Contact: Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722 
 
We are inviting you to participate in a research study about being Biracial and the ways that you 
and your parents discuss your racial heritage.   
 
Your parent(s)/guardian(s) know we are talking with you about the study. This form will tell you 
about the study to help you decide whether or not you want to take part in the study.  
 
What will I do? 
If you decide to be in the study, we will ask you to: answer some questions about yourself, 
growing up in a multiracial family, and how you learn about your race at home. The first survey 
will be sent your parent’s email. We would like you to complete it before the interview. This 
survey will take about 10 minutes to complete. You will also be asked to participate in a audio-
recorded interview on Zoom where you will take a second survey and discuss it with 1 
researcher. The interview and survey will take about 70 minutes.  
 
We expect that you will be in this research study for a total of an 1 hour and 20 minutes.  
 
What benefits do I get for participating in this study? 
Taking part in this study does not have direct benefits to you, but it will help us learn more about 
communication in multiracial families which can be used to help biracial youth like yourself. 
 
Can anything bad happen if I am in this study? 
We do not expect anything bad to happen to you, but some youth get tired answering questions, 
 so if you get tired, just let us know and we can take a break. Also, some kids are uncomfortable 
discussing their family situations and/or racial topics, so you only have to respond to the  
questions that you feel comfortable with.  
 
Will anyone know what I said or did in this study?  
If you decide to be in the study, the researchers will not tell anyone else how you respond or act 
as part of the study. No one besides the research team will know it’s you. Even if your parents or 
teachers ask what you said or did, we will not tell them.  
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The researchers will keep everything you say private unless we think you are being hurt by 
someone else or in danger. In those rare and unusual circumstances, we are required to tell someone 
only enough information in order to help you be safe.  
 
Will you share what you learn about/from me with other people? 
We plan to share information that we learn from you with others through research articles and 
presentations. In those articles and presentations, we will include your thoughts about what we 
discussed but your name and voice will never be shared with anyone.   
 
Do I have to be in the study? 
No, you do not. The choice is yours. No one will get angry or upset if you do not want to do this.  
You will not lose or miss out on anything. You can also change your mind anytime if you decide 
you do not want to be in the study anymore. 
 
What if I have questions? 
If you have questions about the study, you can ask us now or anytime during the study. You can 
contact us, contact McKenzie Stokes, 2310 Stinson Drive Raleigh, NC 27695-7650, 
mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 2310 Stinson Drive Raleigh, NC 
27695-7650, ehope@ncsu.edu, 919-515-1722. 
 
If you have any questions about your rights as a participant in this research or if you feel you 
have been hurt as a result of this research, contact Jennie Ofstein at the IRB Office at irb-
director@ncsu.edu or (919) 515-8754. She will be able to help you. 
 
By clicking “Yes” on the Qualtrics webpage, it means that you have read this form or have had it 
read to you and that you want to be in this study. Remember, you can stop being in this study, even 
after you say “yes.”  
 

Form for 14 to 17 years old  
 
Project B.A.S.E.S. – Biracial Adolescent Socialization Experiences Study 
 eIRB #20960 
Principal Investigator(s): Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722; McKenzie 
Stokes, mnstokes@ncsu.edu, 919-438-3167 
Funding Source: NC State University Psychology Department - Graduate Student Research 
Endowment Award, Society for Research in Child Development, and Society for Community 
Research and Action 
Faculty Point of Contact: Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722 
 
 
We are inviting you to participate in a research study about being Biracial and the ways that you 
and your parents discuss your racial heritage.   
 
Your parent(s)/guardian(s) know we are talking with you about the study. This form will tell you 
about the study to help you decide whether or not you want to take part in the study.  
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What is the purpose of this research study? 
The purpose of this study is to learn about if and how Biracial Black-White teens like yourself 
learn about race and culture from your parents.   
 
What will I do in this study? 
If you decide to be in the study, we will ask you to: answer some questions about yourself, 
growing up in a multiracial family, and how you learn about your race at home. The first survey 
will be sent your parent’s email. We would like you to complete it before the interview. The 
survey will take about 10 minutes to complete. You will also be asked to participate in a audio-
recorded interview where you will  take a second survey and to discuss it with 1 researcher. The 
interview and survey will take about 70 minutes.  
 
We expect that you will be in this research study for a total of 1 hour and 20 minutes.  
 
Can I participate in this study? 
You are invited to participate in this study if you [1] agree to participate [2] are Biracial Black-
White meaning you have one biological Black and one biological White parent [3] between the 
ages of 12 to 17 [4] live with at least one of your biological parents in the United States at the 
time of the study. 
 
You cannot participate in this study if you [1] do not agree to participate [2] are not Biracial 
Black-White meaning you do not have one biological Black and one biological White parent [3] 
are not between the ages of 12 to 17 [4] do not live with at least your of their biological parents 
in the United States at the time of the study. 
 
What benefits do I get for participating in this study? 
Taking part in this study does not have any direct benefits for you, but it will help us learn about 
how biracial Black-White youth learn about their race and culture in multiracial families. That 
knowledge may help other biracial youth like yourself one day.   
 
Can anything bad happen if I am in this study? 
There are minimal foreseeable risks; some teens, however, get tired of answering questions so if  
that happens to you, just let us know and we can take a break. Also, some teens are uncomfortable 
discussing their family situations and/or racial topics, so you only have to respond to the 
 questions that you feel comfortable with.  
 
Will anyone know what I said or did in this study?  
If you decide to be in the study, the researchers will not tell anyone else how you respond or act 
as part of the study. No one besides the research team will know it’s you. Even if your parents or 
teachers ask what you said or did, we will not tell them.  
 
The researchers will keep everything you say private unless we think you are being hurt by 
someone else or in danger. In those rare and unusual circumstances, we are required to tell someone 
only enough information in order to help you be safe.  
 
Will you share what you learn about/from me with other people? 
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We plan to share information that we learn from you with others through research articles and 
presentations. In those articles and presentations, we will include your thoughts about what we 
discussed but your name and voice will never be shared with anyone.   
 
Do I have to be in the study? 
No, you do not. The choice is yours. No one will get angry or upset if you do not want to do this. 
You will not lose out on anything if you do not want to do this. You can also change your mind 
anytime if you decide you do not want to be in the study anymore. If you stop participating, the 
information you shared will be deleted from our files. 
 
What if I have questions? 
If you have questions about the study, you can ask us now or anytime during the study. You can 
contact us, contact McKenzie Stokes, 2310 Stinson Drive Raleigh, NC 27695-7650, 
mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 2310 Stinson Drive Raleigh, NC 
27695-7650, ehope@ncsu.edu, 919-515-1722. 
 
If you have any questions about your rights as a participant in this research or if you feel you 
have been hurt as a result of this research, contact Jennie Ofstein at the IRB Office at irb-
director@ncsu.edu or (919) 515-8754. She will be able to help you. 
 
By clicking “Yes” on the Qualtrics webpage, it means that you have read this form or have had it 
read to you and that you want to be in this study. Remember, you can stop being in this study, even 
after you say “yes.”  
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Appendix G 

Zoom Protocol – Study 1 
 

Zoom Account Settings (Desktop App):  
In settings: 

General 
Checked:  

Ask me to confirm when I leave a meeting 
Unchecked:  

 Stop my video and audio when my display is off, or screen saver begins 
Video 
Checked: 

Enable HD 
Mirror my video 
Always show video preview dialog when joining a video meeting 
Spotlight my video when I speak 
Always display participants names on their video 

Unchecked: 
Turn off my video when joining meeting 
Hide non-video participants 
  

Audio 
Checked: 

Automatically join audio by computer when joining a meeting 
Press and hold SPACE key to temporarily unmute yourself 
Sync buttons on headset 

Share Screen 
         Checked 

Enter full screen when a participant shares screen 
Scale to fit shared content to Zoom window 
Silence system notifications when sharing desktop  
Side-by-side mode 

Unchecked 
Maximize Zoom window when a participant share screen 
Enable the remote control of all applications 
 

Chat 
Checked 

Show unread message badge (1) for channels 
When viewing unread messages in a channel: Start at the first unread 
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Push Notifications” All messages 
Play sound when I receive a new message 
Mute notifications while I am in a meeting or on a call 
Show notification banner on screen until dismissed 

Virtual Background 
NA - DO NOT USE 

Recording 
Local recording 

Location (Zoom Cloud – to be downloaded on the Graduate Researcher’s 
personal computer with the Mac FileVault on):  

Checked 
Record an audio only file 
Add a timestamp to the recording 
Display participant’s names in the recording 
Audio transcript 
Only authenticated users can view cloud recordings 
Require password to access cloud recordings 
Recording disclaimer (Ask participants for consent when a recording 
starts) 

 
Creating a Meeting  

Topic  
Project B.A.S.E.S. Focus Group  

When 
*Based on Calendly*  

Duration  
1.3 hours  

 Time Zone  
  (GMT-4:00) Eastern Time (US and Canada) 

Registration 
 Uncheck Required 
Meeting ID  

Generate Automatically  
Password  

Yes 
Video  

Host : ON  
Participants: ON 

Audio  
Telephone and Computer Audio  

  
Meeting Options 
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  Uncheck Enable join before host 
  Check Mute participants upon entry 
  Check Enable waiting room 
  Check Only authenticated users can join 
  Uncheck Breakout Room pre-assign 
  Uncheck Record the meeting automatically 

Calendar  
Google Calendar  

Advanced options  
Enable waiting room  
 Customize it with Project Bases logo and ‘Focus Group’ for meeting title 
Mute Participants on entry  
Alternative hosts:  
 N/A  
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Appendix H 

Sem-Structured Interview Guide 
 

Overview: Hi. Thank you for agreeing to talk with me today. The purpose of this interview is to 
learn more about how you and your parents talk about race. Our conversation will revolve 
around a list of questions called the Racial Socialization Scale for Biracial Adolescents. This is a 
questionnaire that is being developed so researchers can better understand how biracial teens, 
like you, are learning about their racial heritage. You will complete the questions on your own 
first – and then we will discuss your thoughts about the items. Does that sound okay? 
 
Assent (after participant completes survey off-camera):  
Awesome, now before I start asking questions about the scale you completed, I want to remind 
you that there are no right or wrong answers. Please remember that I am recording our 
conversation today with Zoom because I don’t want to forget anything that is said, but 
everything you share will be kept confidential. None of your direct statements will be linked to 
your name or personal information. Would you still like to participate?  
 
Questions/Probes: 
 

Question Probes 
What did you think about 
the questions on the RSQ-
BA 

- Did you understand what they were asking you? 
- Were any of the questions challenging or confusing? 
- Were there enough response options/answers? How 

did you decide between them? 
How could the RSQ-BA be 
improved? 

- Did you like the way the scales look and how the 
questions are presented? 

- Did it feel too long or too short? 
- Did you feel like it was important to answer the 

questions about your mother and father separately? 
Now – think about how 
your parents talk about 
race with you 
specifically… did the 
RSQ-BA miss anything 
important? 

- What other ways do your parents talk to you about 
race? 

- Do you think the items were reflective of how you 
and your parents discuss race?  

- Is there anything else you want to tell me about the 
questionnaire or the topics discussed? 
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Appendix I 

Socialization Survey  
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NOTE: The participants answered the questions about their mothers first and then their fathers.  
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Appendix J 

RSQ-BA Initial Items 
 

The Racial Socialization Questionnaire for Biracial Adolescents 
(RSQ-BA) 

Overview: The RSQ-BA assess parental racial socialization that occurs at the family/household 
level and at the parent-child level. The questions about socialization at the family/household 
level are generalized (e.g., youth reports about both parents collectively) given the likelihood that 
these forms of socialization are more stable. Youth are asked to report how much they agree with 
the items (see below). This response scale is also used for items that assess more implicit forms 
of racial socialization. In addition, there are parent-specific RSQ-BA items, which participants 
complete twice (e.g., once for each parent they had a relationship with). If participants did not 
have a relationship with one of their biological parents, they were asked to answer the questions 
based on an alternative mother or father figure – when applicable.   
 
 
Family/Household Socialization- 
Instructions: Please rate how much you agree with each of the following items.  
Response Scale: 1 = completely disagree, 2 = somewhat disagree, 3 = neither agree nor 
disagree 4 = somewhat agree, 5 = completely agree     
 

1. My parents chose to live in a racially diverse neighborhood so that I wouldn’t be the only 
child of color in the area  

2. My parents participate in social groups that promote awareness about multiracial people 
and experiences (e.g., multiracial family support groups [online or in-person])  

3. My parents take me to concerts, plays, festivals, or other events that represent my Black 
ethnic/cultural background. -- Adapted from FESM; Umaña-Taylor & Fine, 2004) 

4. My parents take me to concerts, plays, festivals, or other events that represent my 
White/European ethnic/cultural background. -- Adapted from FESM; Umaña-Taylor & 
Fine, 2004) 

5. My parents take me to concerts, plays, festivals, or other events that represent my 
Multiracial/Mixed ethnic/cultural background. -- Adapted from FESM; Umaña-Taylor 
& Fine, 2004) 

6. My family celebrates holidays that are specific to my Black ethnic/cultural background -- 
Adapted from FESM; Umaña-Taylor & Fine, 2004) 

7. My family celebrates holidays that are specific to my White/European ethnic/cultural 
background -- Adapted from FESM; Umaña-Taylor & Fine, 2004) 

8. The community spaces that my parents take me to are predominantly Black (e.g., 
Church, businesses, social groups) 

9. The community spaces that my parents take me to are predominantly White/European 
community spaces (e.g., Church, businesses, social groups) 

10. The community spaces that my parents take me to are racially diverse (e.g., Church, 
businesses, social groups) 
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11. My parents work really hard to make sure I spend quality time with my Black extended 
family members 

12. My parents work really hard to make sure I spend quality time with my White/European 
extended family members 

13.  In my family or household, we talk openly about race    
14. My parents disagree or argue about what racial label (Black, White, Biracial) I should  

use 
15. At home, I can find items that reflect my Black ethnic/cultural background (e.g. food, 

artwork, books, movies, music, etc.)  
16. At home, I can find items that reflect my White/European ethnic/cultural background 

(e.g. food, artwork, books, movies, music, etc.)  
17. At home, I can find items that reflect my Multiracial/Mixed-Race ethnic/cultural 

background (e.g. artwork, books, movies, etc.)  
 
 
Parent-Specific Socialization  
Note: Participants will complete the questions below twice, once for each guardian. [**except 
for those who do not have a relationship with 1 of their biological parents as this may cause 
undue emotional distress] 
Instructions: Using the scale below, please indicate the extent to which each parent / caregiver 
has ever engaged in each of the following activities 
Response scale: 1 = never, 2 = rarely, 3 = sometimes, 4 = often, 5 = very often  
 
Colorblind/Egalitarian (* = taken from Villegas-Gold & Tran, 2018 scale)  
 

1. Tells me that we are all equal and that no race is greater than the other* 
2. Does or says things to show me that all people are equal regardless of race* 
3. Tells me that they do not “see color” 
4. Tells me that they do not see MY color or MY Blackness  
5. Outwardly encourages me to identify as “human” instead of using a racial label (e.g. 

Black, White, Biracial)  
6. Encourages me to focus on my personality instead of my race   
7. Tells me or shows me that it hurts their feelings when I identify as Black 

 
Monoracial Black Socialization 

Instructions: Using the scale below, please indicate how often each of your parents say or do 
the following things 
Response scale: 1 = never, 2 = rarely, 3 = sometimes, 4 = often,  

1. Explains to me that the world will treat me like a Black person  
2. Talks with me about racism and/or police violence against Black people 
3. Talks with me about the “one drop rule” (e.g., I am Black even though you have 1 White 

parent) 
4. Encourages me to participate in social groups) and movements that promote Black racial 

pride 
5. People will treat you differently because you are Black  
6. Police might target you because you are Black 
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7. You will have to work twice as hard as Whites in order to get ahead in this world (Taken 
from TERSS; Stevenson et al., 2002) 

8. You should be proud to be Black (taken from TERSS; Stevenson et al., 2002) 
9. You should be proud of your Black features (e.g., skin color, hair texture, nose, etc.)  
10. It is important that you know about Black history  

 
Color-Evasive/Egalitarian Socialization 

 
1. Tells me that we are all equal and that no race is greater than the other (Adapted from 

Villegas-Gold & Tran, 2018)  
2. Does or says things to show me that all people are equal regardless of race (Adapted from 

Villegas-Gold & Tran, 2018)  
3. Tells me that they do not “see color” 
4. Tells me that they do not see MY color or MY Blackness  
5. Outwardly encourages me to identify as “human” instead of using a racial label (e.g., 

Black, White, Biracial)  
6. Encourages me to focus on my personality instead of my race   
7. Tells me or shows me that it hurts their feelings when I identify as Black 

 
Multiracial  

Parent-Specific 
 

1. Tells me that I should be proud to biracial  
2. Tells me that as a biracial person, I have the "best of both worlds" 
3. Shares information and stories about other Biracial or mixed-race people to inspire me  
4. Reads books or watches movies with me that celebrate Biracial or mixed-race people 
5. Talks with me about the privileges I have because I am biracial  
6. Tells me that I can "bridge" the gaps between White and Black people 
7. Tells me that White people might exclude or dislike me because I am biracial 
8. Tells me that Black people might exclude or dislike me because I am biracial   
9. Helps me understand why Black and White people treat me differently because I am 

biracial 
 
 Humility (Adapted from Hook, 2013) 
 
When it comes to my race/ethnicity my parent:  

1. Talks openly about race with me 
2. Recognizes that their racial experiences our different than mine   
3. Allows me to identify with whatever racial label I choose (Black, White, Biracial, Mixed-

Race, etc) 
4. Is respectful  
5. Is open to seeing things from my perspective  
6. Thinks they understand more than they actually do  
7. Acts superior  
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Silent/Absent 
Parent-Specific 
Instructions: Using the scale below, please indicate how often each of your parents say or do 
the following things 
Response scale: 1 = never, 2 = rarely, 3 = sometimes, 4 = often,  
 

1. Avoids conversations about race generally 
2. Ignores my attempts to discuss my feelings about race with them 
3. Allows other people (family, friends, etc.) to talk poorly about White/European people 

in front of me  
4. Allows other people (family, friends, etc.) to talk poorly about Black people in front of 

me  
5. Allows other people (family, friends, etc.) to talk poorly about Multiracial/Mixed-Race 

people in front of me  
6. Allows other people (family, friends, etc.) to define me as just "White" or just "Black" 
7. Allows other people (family, friends, etc.) to define me as a race/ethnicity that I am not 

(e.g., Hispanic) without correcting them?  
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Appendix K 

Recruitment Flyers – Study 2  
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Appendix L 

Parent/Guardian Permission Form – Study 2 
 

Title of Study: Project B.A.S.E.S. – Biracial Adolescent Socialization Experiences Study 
 eIRB #20960 
Principal Investigator(s): Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722; McKenzie 
Stokes, mnstokes@ncsu.edu, 919-438-3167 
Funding Source: NC State University Psychology Department - Graduate Student Research 
Endowment Award, Society for Research in Child Development, and Society for Community 
Research and Action  
Faculty Point of Contact: Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722 
 
 
What are some general things you should know about research studies? 
Your child is invited to take part in a research study.  Your child’s participation in this study is 
voluntary. Your child has the right to be a part of this study, to choose not to participate, and to 
stop participating at any time without penalty. The purpose of this research study is to gain a 
better understanding of communication patterns within multiracial families. We will do this 
through asking your child to complete a brief questionnaire about their experiences growing up 
in a multiracial family and the ways in which they learn about their cultural and racial heritage at 
home.  
 
Your child is not guaranteed any personal benefits from being in this study. Research studies also 
may pose risks to those who participate. You may want your child to participate in this research 
because it will contribute to research that can help other biracial youth and multiracial families 
practice healthy communication patterns that contribute to positive wellbeing among biracial 
children. You may not want your child to participate in this research because they may 
experience discomfort after sharing their thoughts and experiences on race and racial identity. 
 
Specific details about the research in which your child is invited to participate are contained 
below. If you do not understand something in this form, please ask the researcher for 
clarification or more information. A copy of this consent form will be provided to you. If, at any 
time, you have questions about your child’s participation in this research, do not hesitate to 
contact the researcher(s) named above or the NC State IRB office. The IRB office’s contact 
information is listed in the What if you have questions about your rights as a research 
participant? section of this form.  
 
What is the purpose of this study? 
In this project, we will examine how parents of biracial Black-White youth communicate about 
race with their children. The purpose of the study is to evaluate the quality of a questionnaire that 
assesses communication patterns about race and culture in multiracial families. The research 
findings will depict whether the questions that were recently created are understandable and 
appropriate for biracial youth between the ages of 12 to 17.  
 
Is my child I eligible to be a participant in this study? 
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There will be approximately 500 - 600 participants in this study. 
 
In order to be a participant in this study, your child must [1] agree to participate [2] be Biracial 
Black-White meaning they have one biological Black and one biological White parent [3] 
between the ages of 12 to 17 [4] live with at least one of their biological parents in the United 
States at the time of the study. 
 
Your child cannot participate in this study if they [1] do not agree to participate [2] are not 
Biracial Black-White meaning they do not have one biological Black and one biological White 
parent [3] are not between the ages of 12 to 17 [4] do not live with at least one of their biological 
parents in the United States at the time of the study. 
 
 
What will happen if your child takes part in the study? 
If you agree to allow your child to participate in this study, they will be asked to complete a 30-
minute online survey with questions about growing up in a multiracial family and what they are 
learning about their cultural and racial heritage at home.  

 
The total amount of time that your child will be participating in this study is roughly 35 minutes.   
 
Risks and benefits 
There are minimal risks associated with participation in this research. The adolescent participants 
may experience some psychological discomfort or distress when discussing and answering 
questions about their family and racial experiences. The likelihood of this risk, however, is no 
greater than those typically encountered in the lives of the participants. We have also included 
questions that emphasize positive personal and familial experiences to minimize the risk of 
psychological distress. At the end of the study, the adolescent participants will also receive the 
number to a national helpline provided by the U.S. Department of Health and Human Services 
(1-800-273-8255) to ensure they have access to assistance if they need it.  
 
There are no direct benefits to your child’s participation in the research. The indirect benefits 
include the opportunity for your child to participate in a study that can be used to help other 
biracial youth and multiracial families. More specifically, this research has the potential to 
expand our understanding of how Biracial adolescents are being socialized to understand race 
and culture at home. The findings from this study will be used to develop and validate a 
quantitative measure of racial socialization for Biracial adolescents that the broader scientific 
community can use when conducting research with Biracial youth and multiracial families. In 
addition, we will begin to shed light on important factors that might exacerbate or mitigate risk 
of psychological distress among biracial adolescents - the fastest growing population in the 
United States. This is especially important given the mental health disparities experienced by 
Biracial youth. 
 
Right to withdraw your participation  
Your child can stop participating in this study at any time for any reason. In order to stop your  
child’s participation, please contact McKenzie Stokes, 2310 Stinson Drive Raleigh, NC 27695-
7650, mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 2310 Stinson Drive Raleigh, NC 
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27695-7650, ehope@ncsu.edu, 919-515-1722. If you or your child choose to withdraw consent 
and to stop participating in this research, you can expect that the researcher(s) will redact your 
child’s anonymous information from their data set, securely destroy your child’s data, and 
prevent future uses of your child’s anonymous information for research purposes wherever 
possible. This is possible in some, but not all, cases. 
 
Confidentiality, personal privacy, and data management 
Trust is the foundation of the participant/researcher relationship. Much of that principle of trust 
is tied to keeping your child’s information private and in the manner that we have described to 
you in this form. The information that your child shares with us will be held in confidence to the 
fullest extent allowed by law.  
 
Protecting your child’s privacy as related to this research is of utmost importance to us. 
However, there are very rare circumstances related to confidentiality where we may have to 
share information about you or your child. You and your child’s information collected in this 
research study could be reviewed by representatives of the University, research sponsors, or 
government agencies (for example, the FDA) for purposes such as quality control or safety.  
 
How we manage, protect, and share your child’s data are the principal ways that we protect your 
child’s personal privacy. Data that will be shared with others about your child will be de-
identified.  

 
De-identified. De-identified data is information that at one time could directly identify 
you, but we have recorded this data so that your identity is separated from the data. We 
will have a master list with your code and real name that we can use to link to your data, 
but only for the purposes of compensation. When the research concludes, there will be no 
way your real identity will be linked to the data we publish. 

 
To help maximize the benefits of your participation in this project, by further contributing to 
science and our community, your child’s anonymous information will be stored for future 
research and may be shared with other people without additional consent from you or assent 
from your child. 
 
Compensation  
For your child’s participation in this study, they will receive a $10 Amazon gift card.  
 
If your child withdraws from the study prior to its completion, they will not be compensated.  
 
What if you child is a student? 
Your child’s participation in this study is not a class requirement and their participation, or lack 
thereof, will not affect their class standing or grades.   
 
Sponsorship and Funding 
This research is funded by NC State University Psychology Department - Graduate Student 
Research Endowment Award, Society for Research in Child Development, and Society for 
Community Research and Action. This means that the sponsors are paying the research team for 
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completing the research.  The researchers do not, however, have a direct financial interest with 
the sponsor or in the final results of the study. If you would like more information, please ask the 
researcher(s) listed in the first page of this form about the funding and sponsorship.  
 
What if you have questions about this study? 
If you have questions at any time about the study itself or the procedures implemented in this 
study, you may contact the researcher, McKenzie Stokes, 2310 Stinson Drive Raleigh, NC 
27695-7650, mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 2310 Stinson Drive 
Raleigh, NC 27695-7650, ehope@ncsu.edu, 919-515-1722. 
 
What if you have questions about your rights as a research participant? 
If you feel your child has not been treated according to the descriptions in this form, or their 
rights as a participant in research have been violated during the course of this project, you may 
contact the NC State IRB (Institutional Review Board) Office. An IRB office helps participants 
if they have any issues regarding research activities. You can contact the NC State IRB Office 
via email at irb-director@ncsu.edu or via phone at (919) 515-8754.  
 
Consent To Participate 
By allowing my child to participate in this Qualtrics survey, I am affirming that I have read and 
understand the above information. All of the questions that I had about this research involving 
my child have been answered. I have chosen to allow my child to participate in this study with 
the understanding that my child may stop participating at any time without penalty or loss of 
benefits to which my child is otherwise entitled. I am aware that I may revoke my consent for my 
child to participate in this research at any time. 
 
“I consent for my child to participate in research” <Click next Qualtrics button> 
“I do not consent for my child to participate in research” <exit webpage> 
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Appendix M 

Youth Assent Forms - Study 2 
 

Form for 11 to 13 years old  
 
Title of Study: Project B.A.S.E.S. – Biracial Adolescent Socialization Experiences Study 
 eIRB #20960 
Principal Investigator(s): Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722; McKenzie 
Stokes, mnstokes@ncsu.edu, 919-438-3167 
Funding Source: NC State University Psychology Department - Graduate Student Research 
Endowment Award, Society for Research in Child Development, and Society for Community 
Research and Action 
Faculty Point of Contact: Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722 
 
We are inviting you to participate in a research study about being Biracial and the ways that you 
and your parents discuss your racial heritage.   
 
Your parent(s)/guardian(s) know we are talking with you about the study. This form will tell you 
about the study to help you decide whether or not you want to take part in the study.  
 
What will I do? 
If you decide to be in the study, we will ask you to: answer some questions about yourself, 
growing up in a multiracial family, and how you learn about your race at home. The questions 
will take about 30 minutes to complete.  
 
What benefits do I get for participating in this study? 
Taking part in this study does not have direct benefits to you, but it will help us learn more about 
communication in multiracial families which can be used to help biracial youth like yourself. 
 
Can anything bad happen if I am in this study? 
We do not expect anything bad to happen to you, but some youth get tired answering questions, 
so if you get tired, just take a break and come back to the survey when you’re ready. Also, some 
kids are uncomfortable discussing their family situations and/or racial topics, so you only have to 
respond to the survey questions that you feel comfortable with 
 
Will anyone know what I said or did in this study?  
If you decide to be in the study, the researchers will not tell anyone else how you respond or act 
as part of the study. No one besides the research team will know it’s you. Even if your parents or 
teachers ask what you said or did, we will not tell them.  
 
Everything will remain private unless we think you are being hurt by someone else or in danger. 
In those rare and unusual circumstances, we are required to tell someone only enough information 
in order to help you be safe. 
 
Will you share what you learn about/from me with other people? 
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We plan to share information that we learn from you with others through research articles and 
presentations but your name will never be shared with anyone.   
 
Do I have to be in the study? 
No, you do not. The choice is yours. No one will get angry or upset if you do not want to do this.  
You will not lose or miss out on anything. You can also change your mind anytime if you decide 
you do not want to be in the study anymore. 
 
Compensation  
For participating in this study, you will receive a $10 Amazon gift card.  
 
If you do not complete the survey, you will not receive the gift card. 
 
What if I have questions? 
If you have questions about the study, you can ask us now or anytime during the study. You can 
contact us, contact McKenzie Stokes, 2310 Stinson Drive Raleigh, NC 27695-7650, 
mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 2310 Stinson Drive Raleigh, NC 
27695-7650, ehope@ncsu.edu, 919-515-1722. 
 
If you have any questions about your rights as a participant in this research or if you feel you 
have been hurt as a result of this research, contact Jennie Ofstein at the IRB Office at irb-
director@ncsu.edu or (919) 515-8754. She will be able to help you. 
 
By clicking “Next” on the Qualtrics webpage, it means that you have read this form or have had it 
read to you and that you want to be in this study. Remember, you can stop being in this study, even 
after you say “yes” by closing the survey.   
 
 

Form for 14 to 17 years old  
 
Title of Study: Project B.A.S.E.S. – Biracial Adolescent Socialization Experiences Study 
 eIRB #20960 
Principal Investigator(s): Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722; McKenzie 
Stokes, mnstokes@ncsu.edu, 919-438-3167 
Funding Source: NC State University Psychology Department - Graduate Student Research 
Endowment Award, Society for Research in Child Development, and Society for Community 
Research and Action  
Faculty Point of Contact: Dr. Elan Hope, ehope@ncsu.edu, and 919-515-1722 
 
We are inviting you to participate in a research study about being Biracial and the ways that you 
and your parents discuss your racial heritage.   
 
Your parent(s)/guardian(s) know we are talking with you about the study. This form will tell you 
about the study to help you decide whether or not you want to take part in the study.  
 
What is the purpose of this research study? 
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The purpose of this study is to learn about if and how Biracial Black-White teens like yourself 
learn about race and culture from your parents.     
 
What will I do in this study? 
If you decide to be in the study, we will ask you to: answer some questions about yourself, 
growing up in a multiracial family, and how you learn about your race at home. The questions 
will take about 30 minutes to complete.  
 
We expect that you will be in this research study for about 30 minutes.   
 
Can I participate in this study? 
You are invited to participate in this study if you [1] agree to participate [2] are Biracial Black-
White meaning you have one biological Black and one biological White parent [3] between the 
ages of 12 to 17 [4] live with at least one of your biological parents in the United States at the 
time of the study. 
 
You cannot participate in this study if you [1] do not agree to participate [2] are not Biracial 
Black-White meaning you do not have one biological Black and one biological White parent [3] 
are not between the ages of 12 to 17 [4] do not live with at least your of their biological parents 
in the United States at the time of the study. 
 
What benefits do I get for participating in this study? 
Taking part in this study does not have any direct benefits for you, but it will help us learn about 
how Biracial Black-White youth learn about their race and culture in multiracial families. That 
knowledge may help other biracial youth like yourself one day.   
 
Can anything bad happen if I am in this study? 
There are minimal foreseeable risks; some teens, however, get tired of answering questions so if 
 that happens to you, just take a break and come back to the survey when you’re ready to resume. 
 Also, some teens are uncomfortable discussing their family situations and/or racial topics, so  
you only have to respond to the questions that you feel comfortable with.  
 
Will anyone know what I said or did in this study?  
If you decide to be in the study, we will not tell anyone else how you respond or act as part of the 
study. This means that no one outside of the researchers will know that it is you. Even if your 
parents or teachers ask, we will not tell them about what you say or do in the study. Everything 
will remain private. In the rare and unusual circumstance that we think you are being hurt by 
someone else or in danger, we are required by law to tell someone only enough information in 
order to help you be safe. 
 
Will you share what you learn about/from me with other people? 
We plan to share information that we learn from you with others through research articles and 
presentations but your name will never be shared with anyone.   
 
Do I have to be in the study? 
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No, you do not. The choice is yours. No one will get angry or upset if you do not want to do this. 
You will not lose out on anything if you do not want to do this. You can also change your mind 
anytime if you decide you do not want to be in the study anymore. 
 
Compensation  
For participating in this study, you will receive a $10 Amazon gift card.  
 
If you do not complete the survey, you will not receive the gift card. 
 
What if I have questions? 
If you have questions about the study, you can ask us now or anytime during the study. You can 
contact us, contact McKenzie Stokes, 2310 Stinson Drive Raleigh, NC 27695-7650, 
mnstokes@ncsu.edu, 919-438-3167 or  Dr. Elan Hope at 2310 Stinson Drive Raleigh, NC 
27695-7650, ehope@ncsu.edu, 919-515-1722. 
 
If you have any questions about your rights as a participant in this research or if you feel you 
have been hurt as a result of this research, contact Jennie Ofstein at the IRB Office at irb-
director@ncsu.edu or (919) 515-8754. She will be able to help you. 
 
By clicking “Next” on the Qualtrics webpage, it means that you have read this form or have had it 
read to you and that you want to be in this study. Remember, you can stop being in this study, even 
after you say “yes,” by closing the survey.    
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Appendix N 
 

Eligibility Screener – Study 2 
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Appendix O 

Final Survey – Study 2 
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Introduction

Hi. Thank you for your interest in the Biracial Adolescent Socialization
Experiences Study. Please complete the following questions to help us learn

about your experiences growing up in a Multiracial Family. If you have any
questions, please feel free to contact Mckenzie Stokes (mnstokes@ncsu.edu).

Race/ParentsRace

You've already answered some of these questions in our eligibility survey, but
we have to ask them again just to make sure we got it right. 

How old are you? (Please enter the number - ex: 5, 12, 21, 30)

Were you born outside of the United States?

What is your race?

No

Yes (please specify which country)

American Indian/Native American
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Who do you live with?

Is one of your parents Black?

Which one of your parents is Black?

What is their ethnicity? Please select all that apply.

Asian/Asian American
Black/African American
White/Caucasian
Hawaiian/Pacific Islander
Biracial or Multiracial (2 or more races)

My parent(s)

Grandparents

Other relatives

Yes
No

My mother
My father
Neither of them

African
Afro-Caribbean/West Indian
Afro-Latino
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Is one of your parents White?

Which one of your parents is White?

What is their ethnicity? Please select all that apply.

African American
Something else
Unsure

Yes
No

My mother
My father
Neither of them

Irish
English
German
Italian
Polish
French
Scottish
Dutch

Another not listed (please specify)

Unsure
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Was your mother born outside of the U.S.?

What is the highest level of education your biological mother has obtained?

Was your father born outside of the U.S.?

What is the highest level of education your biological father has obtained?

No
Yes (please specify where, if you do not know please say that)

Less than a high school diploma or GED
High School Diploma/GED
Some college
Associates (2-year) Degree
Bachelors (4-year) Degree
Graduate or Professional Degree
Unsure

No
Yes (please specify where, if you do not know please say that)

Less than a high school diploma or GED
High School Diploma/GED
Some college
Associates (2-year) Degree
Bachelors (4-year) Degree
Graduate or Professional Degree
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Household

The next few questions are about your parents, family, and community. Please
read the instructions carefully and answer the questions as best as you can.  

Who do you live with in your home(s)? Please select all that apply

In the text box below, please explain how long you have lived like this? (e.g. 1
year, a few months, or your entire life.. please do not just enter a number)

Are your parents married? 

Unsure

Biological mother and
father

Step Mother Step Siblings

Biological mother Step Father Grandmother

Biological father Siblings Grandfather

Biological mother and
father but in separate
homes

Half-siblings Other relative

No
Yes
They were at one point, but are now divorced or separated
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Have you ever lived in the same home with your biological mother and father at
the same time?

Have you ever lived in the same home as your biological mother?

Have you ever lived in the same home as your biological father?

You mentioned that you live with other relatives besides your biological parents
or siblings. Can you please describe who they are (e.g. step-parent, step-
siblings, etc) and what their race is (e.g. White, Black, etc.)

COVID19

No

Yes (please describe when and for how long?)

No

Yes (please describe when and for how long?)

No

Yes (please describe when and for how long?)
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How much have you heard about Covid-19?

Have you received a test for Covid-19?

Have you been diagnosed or had the Covid-19?

How concerned are you about catching Covid-19?

How concerned are you about someone you know catching Covid-19?

Not much
Some
A great deal

No
Yes

No
Yes

Extremely concerned
Very concerned
Moderately concerned
Slightly concerned
Not concerned at all

Extremely concerned
Very concerned
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Satisfaction with Life

Please indicate how much you agree or disagree with the following statements. 

Moderately concerned
Slightly concerned
Not concerned at all

   
Strongly
Disagree Disagree

Slightly
disagree

Neither
agree
nor

disagree
Slightly
agree Agree

Strongly
agree

In most
ways my
life is
close to
my ideal

  

The
conditions
of my life
are
excellent

  

I am
satisfied
with my
life

  

So far I
have
gotten the
important
things I
want in
life

  

If I could
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MIBI

How much do you agree or disagree with the following statements?

How much do you agree or disagree with the following statements?

live my
life over, I
would
change
almost
nothing

  

   
Strongly
disagree

Somewhat
disagree

Neither
agree
nor

disagree
Somewhat

agree
Strongly
Agree

I feel close to other Black
people   

I have a strong sense of
belonging to Black people   

If I were to describe
myself to someone, one of
the first things I would say
is that I am Black

  

   
Strongly
disagree

Somewhat
disagree

Neither
agree nor
disagree

Somewhat
agree

Strongly
Agree

I am happy that I
am Black   

I am proud to be   
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Multiracial Identity

Which of the following seven statements best describes your racial identity?

Please indicate the degree to which you agree or disagree with the following
statements.

Black

I feel good about
Black people   

I consider myself exclusively Black (or African American)
I sometimes consider myself Black, sometimes my other race, and sometimes
biracial depending on the circumstances
I consider myself biracial, but I experience the world as a Black person
I consider myself exclusively as biracial (neither Black or White)
I consider myself exclusively White
Race is meaningless, I do not believe in racial identities

Another experience not listed (please specify)

   
Strongly
disagree Disagree

Slightly
disagree

Slightly
agree Agree

I love being multiracial   

Being multiracial makes me feel
MORE attractive to romantic
partners

  

I am proud that I am multiracial   

I wish I was NOT multiracial   
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Please indicate the degree to which you agree or disagree with the following
statements.

Please indicate the degree to which the following statements describe yourself 

Being multiracial makes me feel
special   

   
Strongly
disagree Disagree

Slightly
disagree

Slightly
agree Agree

In different situations, I will identify more
closely with one of my racial identities
than the other

  

I often identify more with one racial
identity than another depending on the
race of the person I am with

  

Depending on the activity, I feel closer to
one racial identity than another   

I feel that I adapt to the situation I am in
by identifying as one racial identity or
another

  

One racial identity can be more
important than another in the moment
depending on the race of the people I
am with

  

   

Very
untrue
of me

Untrue
of me

Somewhat
untrue of

me Neutral
Somewhat
true of me

True
of
me

Very
true
of
me

I am strongly
influenced by the
opinions of others
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Please indicate the degree to which the following statements describe yourself 

Mental Health

Think about how you have felt emotionally during the past week. How often

I usually do what
other people tell
me to do

  

I always feel I need
to do what others
expect me to do

  

Other people
influence me
greatly

  

   

Very
untrue
of me

Untrue
of me

Somewhat
untrue of

me Neutral
Somewhat
true of me

True
of
me

Very
true
of
me

I don’t know what I
really feel inside   

I feel as if I don’t
know myself very
well

  

I feel very out of
touch with the “real
me”

  

I feel alienated from
myself   
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have you experienced the following?

Think about how you have felt emotionally during the past week. How often
have you experienced the following?

You just answered some questions about how you have been feeling this week.
Would you say that you've felt like this for longer than 1 month?

   
None of the

time
A little of
the time

Some of
the time

Most of the
time

I felt that life was
meaningless   

I felt that I had nothing to
look forward to   

I couldn't seem to
experience any positive
feelings at all

  

I was unable to become
enthusiastic about anything   

   
None of the

time
A little of
the time

Some of
the time

Most of the
time

I felt that I wasn't worth
much as a person   

I felt down-hearted and
blue   

I found it difficult to work
up the initiative to do things   

No
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How long have you felt like this? (please enter the amount of months or the
years)

During the past 12 months, did you ever think about attempting suicide?

During the past 12 months, did you make a plan about how you would attempt
suicide?

During the past 12 months, did you attempt suicide?

Lum Emotional Availability of Parents (LEAP)

Based on the prompt provided, please answer each of the following items about

Yes

No
Yes

No
Yes

No
Yes
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your parents

Based on the prompt provided, please answer each of the following items about
your parents

Mother

Never Rarely Sometimes Often Very
often Always Never Rarely

Supports me

Consoles me
when I am upset

Shows me they
care about me

Shows a genuine
interest in me
(e.g. pays
attention to me)

Remembers
things that are
important to me

Is available to
talk at any time

Asks questions
in a caring
manner

Mother

Never Rarely Sometimes Often Very
often Always Never Rarely

Spends extra time
with me because
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Based on the prompt provided, please answer each of the following items about
your parents

RSS-BA Household

This next set of questions are about your family and home life. Please read

they want to

Is willing to talk
about my troubles

Pursues talking with
me about my
intersts

Values my input

Mother

Never Rarely Sometimes Often Very
often Always Never Rarely

Is emotionally
available to
me

Makes me
feel wanted

Praises me
(e.g. tells me
good things
about myself)

Is
understanding
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them carefully and indicate how much you agree with each of the items. 

Please indicate how much you agree with each of the items. 

   
Strongly
disagree

Somewhat
disagree

Neither
agree
nor

disagree
Somewhat

agree
Strongly

agree

My parents chose to live in a
racially diverse neighborhood so
that I wouldn’t be the only child of
color in the area or at my school

  

My parents participate in social
groups that promote awareness
about multiracial people and
experiences (e.g. multiracial family
support groups [online or in-
person])

  

My parents take me to concerts,
plays, festivals, or other events that
represent my Black ethnic/cultural
background

  

My parents take me to concerts,
plays, festivals, or other events that
represent my White/European
ethnic/cultural background

  

My parents take me to concerts,
plays, festivals, or other events that
represent my Multiracial/Mixed
ethnic/cultural background

  

   
Strongly
disagree

Somewhat
disagree

Neither
agree
nor

disagree
Somewhat

agree
Strongly

agree

My family celebrates holidays that
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Please indicate how much you agree with each of the items. 

are specific to my Black
ethnic/cultural background

  

My family celebrates holidays that
are specific to my White/European
ethnic/cultural background

  

The community spaces that my
parents take me to are
predominantly Black (e.g. Church,
businesses, social groups)

  

The community spaces that my
parents take me to are
predominantly White/European
community spaces (e.g. Church,
businesses, social groups)

  

The community spaces that my
parents take me to are racially
diverse (e.g. Church, businesses,
social groups)

  

   
Strongly
disagree

Somewhat
disagree

Neither
agree
nor

disagree
Somewhat

agree

My parents work really hard to make
sure I spend quality time with my Black
extended family members

  

My parents work really hard to make
sure I spend quality time with my
White/European extended family
members

  

In my family or household, we talk
openly about race   
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Please indicate how much you agree with each of these items. 

RSS-BA Colorblind

The next set of questions are about your interactions with each of your parents. 

Do you have a relationship with your biological mother? (e.g. do you know her,
see her, or talk to her?)

My parents disagree or argue about
what racial label (Black, White, Biracial)
I should use

  

   
Strongly
disagree

Somewhat
disagree

Neither
agree
nor

disagree
Somewhat

agree

I hear my parents disagree or argue
about racial matters   

At home, I can find items that reflect my
Black ethnic/cultural background (e.g.
food, artwork, flags, books, movies,
music, etc.)

  

At home, I can find items that reflect my
White/European ethnic/cultural
background (e.g. food, artwork, flags,
books, movies, music, etc.)

  

At home, I can find items that reflect my
Multiracial/Mixed-Race ethnic/cultural
background (e.g. artwork, flags, books,
movies, etc.)
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Is there another female adult or mother figure in your life that helps raise you?
(e.g. stepmother, grandmother, etc )

Do you have a relationship with your biological father? (e.g. do you know him,
see him, or talk to him?)

Is there another male adult or father figure in your life that helps raise you? (e.g.
stepfather, grandfather, etc )

Please indicate how often each of your parents say or do the following things

No
Yes

No
Yes (please specify who that person is and what race they are)

No
Yes

No
Yes (please specify who that person is and what race they are)

Tells me that we are all equal and that no race is greater than the other

Does or says things to show me that all people are equal regardless of race
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Please indicate how often each of your parents say or do the following things

RSS-BA Multiracial

Please indicate how often each of your parents say or do the following things

Please indicate how often each of your parents say or do the following things

Tells me that they do not "see color"

Tells me that they do not see MY color or Blackness

Encourages me to identify as “human” instead of using a racial label (e.g. Black, White,
Biracial)

Encourages me to focus on my personality instead of race

Tells me or shows me that it hurts their feelings when I identify as Black

Tells me that I should be proud to be biracial

Tells me that as a biracial person, I have the "best of both worlds"

Shares information and stories about other biracial or mixed-race people to inspire me

Talks with me about the privileges I have because I am biracial

Reads books or watches movies with me that celebrate Biracial or mixed-race people

Talks with me about the privileges I have because I am biracial

Tells me that I can "bridge" the gap between White and Black people
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Please indicate how often each of your parents say or do the following things

Please indicate how much you agree with the following statements. When it
comes to my race/ethnicity, my parent:

Please indicate how much you agree with the following statements. When it
comes to my race/ethnicity, my parent:

Tells me that White people might exclude or dislike me because I am Biracial

Tells me that Black people might exclude or dislike me because I am Biracial

Helps me understand why Black and White people treat me differently because I am
Biracial

Tells me that I will have to work harder than White people because I am a person of
color

Talks openly with me about race

Recognizes that their racial experiences are different than mine

Allows me to identify with whatever racial label I choose (Black, White, Biracial, Mixed-
Race, etc)

Is open to seeing things from my perspective

Thinks they understand more than they actually do

Acts superior

Is respectful
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RSS-BA Monoracial

Sometimes we like to ask questions just to make sure you're still paying
attention. What color is grass? 

Please indicate how often each of your parents say or do the following things

Have your parents talked with you about racism and/or police violence due to
recent events? (e.g. George Floyd, Breonna Taylor, Jacob Blake, Christian
Cooper)  

Was the first time your parents talked with you about racism and/or police

Red
Yellow
Green
Blue

Tells me that the world will treat me like a Black person

Talks with me about racism and/or police violence against Black people

Tells me about the “one drop rule” (e.g. I am Black even if I have 1 White parent)

Encourages me to participate in social groups and movements that promote Black
racial pride

No
Yes
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violence due to recent events? (e.g. George Floyd, Breonna Taylor, Jacob Blake,
Christian Cooper)  

Please tell us your age again. 

Using the scale below, please indicate how often each parent has ever SAID
any of the following statements to you

Using the scale below, please indicate how often each parent has ever SAID
any of the following statements to you

No
Yes

Father/ Father Figure  

Never Rarely Sometimes Often

People will treat you differently because you
are Black  

Police might target you because you are
Black  

You will have to work twice as hard as Whites
in order to get ahead in this world  

You should be proud to be Black  

You should be proud of your Black features (e.g. skin color, hair texture, nose, etc)
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RSS-BA Silent

Please indicate how often each of your parents say or do the following things

Please indicate how often each of your parents say or do the following things

Racial Socialization - Hughes et al.

Please indicate how often your parents have said or done the following things

It is important that you know about Black history

Racism is real

Avoids conversations about race

Ignores my attempts to discuss my feelings about race with them

Allows other people (family, friends, etc.) to talk poorly about White/European people in
front of me

Allows other people (family, friends, etc.) to talk poorly about Black people in front of
me

Allows other people (family, friends, etc.) to talk poorly about Multiracial/Mixed-Race
people in front of me

Allows other people (family, friends, etc.) to define me as just "White" or just "Black"

Allows other people (family, friends, etc.) to define me as a race/ethnicity that I am not
(e.g. hispanic) without correcting them
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over the past 12 months

Please indicate how often your parents have said or done the following things
over the past 12 months

   Never

Once
or

twice
3-5

times 6 times

More
than 7
times

Talked to you about important
people or events in the history of
different ethnic groups (other than
your own)

  

Encouraged you to read books
about other ethnic groups   

Talked to you about important
people or events in your ethnic
group's history

  

Encouraged you to read books
about your own ethnic groups   

   Never

Once
or

twice
3-5

times 6 times

More
than 7
times

Talked to you about others trying
to limit you because of race   

Told you that you must be better
to get the same rewards because
of your race

  

Overheard your parents talking to
someone else about
discrimination
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Please indicate how often your parents have said or done the following things
over the past 12 months

Multiracial Challenges

Based on your experiences as a multiracial person, please indicate how
strongly you agree or disagree with each of the following statements. 

   Never

Once
or

twice
3-5

times 6 times

More
than 7
times

Talked to you about unfair
treatment due to race   

Done or said things to keep you
from trusting kids from other
races

  

Done or said things to encourage
you to keep your distance from
people of other races

  

   
Strongly
disagree Disagree

Slightly
disagree

Slightly
agree Agree

Strongly
agree

I hide parts of
myself when
interacting with
some friends

  

I feel the need to
prove my racial
identity to others

  

I feel as if I do
NOT belong to   
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For the following items, please indicate how often each event has happened to
you

any racial group

I feel pressure to
distance myself
from a racial
group that I feel
connected to

  

Because I am
multiracial, I do
not have a strong
sense of who I am

  

   

Never
happened

to me

Happened
to me
once

Happened
to me 2-4

times

Happened
to me 5-7

times

Happened
to me 8-
10 times

Because of the way I
speak, others deny my
racial group membership

  

I am excluded from a
racial group I feel
connected to because I
do not "behave" like a
typical member of that
racial group

  

Others think that my
interests are different
than those of a typical
member of my racial
group

  

When people hear my
opinions, they make me
feel like I do not belong in
my racial group
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It is almost time for the holidays. We are very excited for them, but we are really
just typing this sentence to make sure you're still paying attention. To show us
you are - answer this question: What is the 5th letter in the alphabet? 

Demographics

The next set of questions are all about you. Please respond to them as honestly
as possible and remember there are no right or wrong answers. 

Which term most closely describes your gender?

Which term most closely describes your sexual orientation?

A D

C E

B G

F H

Cisgender man
Cisgender woman
Transgender man
Transgender woman
Transgender
Non-binary

Straight (Heterosexual)
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How do you think being Multiracial impacts your sexual orientation, or your
experiences as a sexual minority? 

Which of the following best describes your physical appearance? 

Please look at the picture above. What number best describes your skin color
most of the year?

Gay or Lesbian
Bisexual
Asexual
Pansexual

Another term not listed (please specify)

I look Black and most people assume I am Black
My physical features are ambiguous, people assume I am a person of color
mixed with another race
My physical features are ambiguous, people question what I am and their
assumption of what I am frequently changes
I physically look White; I could "pass" (as White)
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The next few questions are about your family and home life. Please answer
them as honestly as possible. 

How close do you feel to your biological mother? 

How close do you feel to your biological mother's side of the family (e.g.
grandparents, aunts, uncles, cousins)? 

How close do you feel to your biological father?

Not close at all
Not very close
Somewhat close
Pretty close
Extremely close

Not close at all
Not very close
Somewhat close
Pretty close
Extremely close

Not close at all
Not very close
Somewhat close
Pretty close
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How close do you feel to your biological father's side of the family (e.g.
grandparents, aunts, uncles, cousins)? 

Now we'd like for you to think about the students at your school, what race are
they? Please select all that apply

Now think about the people in your neighborhood, what race are they? Please
select all that apply

Extremely close

Not close at all
Not very close
Somewhat close
Pretty close
Extremely close

Mostly Black or African American
Mostly White
Mostly Asian or Asian American
Mostly Latino or Hispanic
Biracial or Multiracial

Mostly Black or African American
Mostly White
Mostly Asian or Asian American
Mostly Latino or Hispanic
Mostly Biracial or Multiracial
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What is your zip code? If you live in two homes please select the one that is
closest to your school. 

Have you talked with your parents about the 2020 presidential election? 

What have you and your parents talked about regarding the 2020 presidential
election?

Incentives

Would you like to receive a $10 Amazon, GrubHub, or Visa giftcard for
participating in the study today? If you answer yes, you will be taken to a
second survey where you can enter your email address privately. This means
that your answers will never be linked to your email. 

No
Yes

No
Yes
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Appendix P 
 
 
The Racial Socialization Scale for Biracial Adolescents (RSS-BA) 
 

 
Household Socialization 

 
Instructions: Please rate how much you agree with each of the following items.  
Response Scale: 1 = completely disagree, 2 = somewhat disagree, 3 = neither agree nor 
disagree 4 = somewhat agree, 5 = completely agree     
 
 
Multiracial Subscale  

1. My parents participate in social groups that promote awareness about Multiracial 
people and experiences (e.g., multiracial family support groups [online or in-person])  
2. My parents take me to concerts, plays, festivals, or other events that represent my 
White/European ethnic/cultural background 
3.My family celebrates holidays that are specific to my White/European ethnic/cultural 
background 
4.The community spaces that my parents take me to are racially diverse (e.g., Church, 
businesses, social groups) 
5.At home, I can find items that reflect my Black ethnic/cultural background (e.g., food, 
artwork, books, movies, music, etc.)  
6. At home, I can find items that reflect my White/European ethnic/cultural background 
(e.g., food, artwork, books, movies, music, etc.)  
7.  At home, I can find items that reflect my Multiracial/Mixed-Race ethnic/cultural 
background (e.g., artwork, books, movies, etc.)  
 

Monoracial Black Subscale  
8. My parents take me to concerts, plays, festivals, or other events that represent my 
Black ethnic/cultural background 
9. My family celebrates holidays that are specific to my Black ethnic/cultural background 
10. The community spaces that my parents take me to are predominantly Black (e.g., 
Church, businesses, social groups) 
11. My parents work hard to make sure I spend quality time with my Black extended 
family members 

 
Parent-Specific Socialization  

 
Monoracial Black  
 
Instructions: Using the scale below, please indicate the extent to which each of your parents 
have ever said or done each of the following things.  
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Response scale: 1 = never, 2 = rarely, 3 = sometimes, 4 = often 
 
Pride Reinforcement Subscale 

1. My [mother/father] encourages me to participate in social groups and movements that 
promote Black racial pride 
2. [Mother/father] says you should be proud to be Black  
3. [Mother/father] says you should be proud of your Black features (e.g., skin color, hair 
texture, nose) 
 

Preparation for monoracial Black Racism Subscale (M= 2.63; SD = .76) 
4. [Mother/father] says it is important that you know about your Black history 
5. [Mother/father] says people will treat you differently because you are Black 
6. [Mother/father] says police might target you because you are Black 
7. [Mother/father] says you will have to work twice as hard as Whites to get ahead in this 
world 

 
 
Color-Evasive 
 
Instructions: Using the scale below, please indicate the extent to which each of your parents 
have ever said or done each of the following things.  
Response scale: 1 = never, 2 = rarely, 3 = sometimes, 4 = often 
 
 
General Subscale  

1. My [mother/father] tells me that we are all equal and that no race is greater than the 
other 
2. My [mother/father] does or says things to show me that all people are equal regardless 
of race 
3. My [mother/father] tells me that they do not “see color” 

 
Internalized Subscale  

4. My [mother/father] tells me that they do not MY color or MY Blackness  
5.  My [mother/father] encourages me to identify as “human” instead of using a racial 
label (e.g., Black, White, Biracial) 
6. My [mother/father] encourages me to focus on my personality instead of my race  
7. My [mother/father] tells me or shows me that it hurts their feelings when I identify as 
Black 
 

Multiracial  
 
Instructions: Using the scale below, please indicate the extent to which each of your parents 
have ever said or done each of the following things.  
Response scale: 1 = never, 2 = rarely, 3 = sometimes, 4 = often 
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Pride Reinforcement Subscale  
1. My [mother/father] tells me that I should be proud to be Biracial 
2. My [mother/father] tells me that as a Biracial person, I have the “best of both worlds” 
3. My [mother/father] shares information and stories about other Biracial or mixed-race 
people to inspire me 
4. My [mother/father] talks with me about the privileges I have because I am Biracial 
5. My [mother/father] tells me that I can bridge the gap between White and Black people 

 
Preparation for Multiracial Bias Subscale (M= 2.90; SD = .81) 

6.  My [mother/father] tells me that White people might exclude or dislike me because I 
am Biracial 
7.  My [mother/father] tells me that Black people might exclude or dislike me because I 
am Biracial 
8.  My [mother/father] tells me that I will have to work harder than White people because 
I am a person of color 

 
 
Parental Racial Humility 
 
Response Scale: 1 = completely disagree, 2 = somewhat disagree, 3 = neither agree nor 
disagree 4 = somewhat agree, 5 = completely agree     
 
Parental Racial Humility  
 

1. My [mother/father] talks openly about race with me 
2. My [mother/father] recognizes that their racial experiences are different than mine 
3. My [mother/father] allows me to identify with whatever racial label I choose (e.g., 
Black, White, Biracial) 
4. When it comes to my race, my [mother/father] is respectful  
5. When it comes to my race, my [mother/father] is open to seeing things from my 
perspective 
6. When it comes to my race, my [mother/father] thinks they understand more than they 
actually do  
7. When it comes to my race, my [mother/father] acts superior 

 
 
 
 
 
 


