ABSTRACT
THOMPSON, EMEM. Examining Educational Practices, Strategies Related to Academic
Achievement of Black and Hispanic students in the post-COVID era: An Exploratory
Exploratory case study of One Urban Elementary School in North Carolina. (Under the direction
of Dr. Lisa Bass).

This research study explored the relationship between post-COVID educational strategies
and the academic achievement of marginalized students, focusing on Black and Hispanic
populations. The pandemic intensified pre-existing disparities, making it crucial to examine how
schools have adapted to address these issues. The study aimed to evaluate the effectiveness of
specific initiatives and contribute to a broader understanding of equity and achievement in the
post-pandemic educational environment.

The research occurred at Hillview Elementary, a PK-5 urban school with 360 students,
predominantly African American (59.5%) and Hispanic (31.8%). Nearly all students (99%) came
from economically disadvantaged backgrounds. Six educators from Hillview participated in the
study, all with significant experience teaching Black and Hispanic students during and after the
pandemic. The group included five African American educators and one Asian educator, with 9
to 35 years of teaching experience, representing both male and female perspectives.

Key findings highlighted several strategies that supported academic achievement in the
post-COVID context. Small group instruction and intervention programs were common, offering
personalized support to students who had fallen behind. Restorative practices emerged as critical
in fostering a positive school culture, supporting both academic and emotional well-being.
Equity-driven strategies, such as culturally relevant materials and peer mentoring, were

emphasized to ensure all students, regardless of background, received necessary support.

Technology played a role in overcoming language barriers, though its use varied.



Interactive, hands-on learning strategies also emerged as a theme, although results were
mixed. Some students adapted well, while others continued to struggle with engagement. The
importance of culturally relevant teaching and community involvement in promoting success
was evident, though challenges like economic hardship and limited parental support persisted.

The study also delved into educators' perceptions of the effectiveness of these strategies
in helping Black and Hispanic students. Leadership changes led to improved staff morale, but
challenges remained, particularly in re-establishing community and socialization after the
pandemic. Teachers noted the need for more consistent implementation of strategies, further
professional development, and increased community involvement to maintain progress.

Finally, the study addresses policy, practice, and future research implications.
Recommendations focus on promoting equitable education and enhancing strategies to boost the
academic success of marginalized students in the post-pandemic era. Future research could
examine the long-term effects of these strategies, especially in addressing the ongoing challenges

faced by Black and Hispanic students in urban schools.



© Copyright 2024 by Emem Thompson

All Rights Reserved



Examining Educational Practices, Strategies Related to Academic Achievement of Black and
Hispanic students in the post-COVID era: An Exploratory case study of One Urban Elementary
School in North Carolina

by
Emem Thompson

A dissertation submitted to the Graduate Faculty of
North Carolina State University
in partial fulfillment of the
requirements for the degree of
Doctor of Education

Educational Supervision and Leadership

Raleigh, North Carolina
2024

APPROVED BY:

Dr. Lisa Bass, Dr. Jenn Ayscue
Committee Chair

Dr. Bill Harrison Dr. Henry Johnson



ii
DEDICATION

This dissertation would not have been possible without the support and encouragement of my
family and closest friends. I dedicate this dissertation to every Black and brown child who dares
to dream beyond the beliefs and limitations of others. To my wonderful spouse, Tony Thompson,
thank you for being my rock and for stepping in as both "mommy and daddy" when I needed to
dedicate countless hours to writing. I owe you a debt of gratitude for holding down the fort. Your
votes of confidence kept me going when my spirits dipped. Your love, support, and sacrifices did
not go unnoticed. To my beautiful children, Kaleo, Kyrie, Zemira, and Kai—thank you for your
endless love, understanding, and patience during this journey. You are my inspiration, and I hope
this accomplishment reminds you that perseverance and hard work can lead to great things. To
my late nephew, I remember a conversation we had right before your passing. In your own way,
you pushed me to think beyond my comfort zone, leading me right into leadership. It’s now a
constant reminder of why I continue to do this work even on my most challenging days as an
administrator. To my parents, who instilled the importance of education, you have been my
biggest cheerleader and my first example of what hard work and dedication can achieve. I am
forever grateful for the foundation you laid for me. So many have cheered me along the way, and
I thank you for honoring my dreams. Without your love, prayers and support this dream would

have been unbearable. I am grateful and love you all dearly.



iii
BIOGRAPHY
Emem Thompson has been an educator for 15 years. Her educational journey began in the
classroom, where she spent four years as a private PreK teacher and six years as a kindergarten
teacher. She transitioned to an intervention coach for 1 year before becoming an assistant
principal in a local elementary school for the last three years. She received a bachelor’s degree in
elementary education from the University of North Carolina at Greensboro, a master's degree in

elementary education from Campbell University, and a master’s degree in school administration

from North Carolina State University.



v
ACKNOWLEDGEMENTS

First, I would like to thank my Lord and Savior, Jesus Christ, for his grace, favor, and
perseverance in allowing me to reach this milestone in my life. With God, all things are
possible, and the completion of this study is a testament to his unwavering grace.

I want to express my deepest gratitude to my dissertation chair, Dr. Bass, for your
support, patience, and invaluable feedback throughout this process. Your guidance has been
instrumental in helping me reach this significant milestone. I also extend my heartfelt thanks to
my committee members, Dr. Ayscue, Dr. Johnson, and Dr. Harrison. Your insightful comments
and constructive critiques have helped shape my work, and I am truly grateful for your time and
expertise.

I would like to thank all the wonderful professors who taught me throughout the past five
years at NC State. Thank you all for guiding and supporting me during this process. It’s been a
long journey, but you all have made my experience as a wolfpacker one I will never forget. I am
grateful to my accountability partner, Donisha Barnes. Our journey began five and a half years
ago as we embarked on our Masters in School Administration together, only to continue with
each other into another educational milestone. Amidst the challenges of having a full-time job,
being full-time mothers and spouses, and learning how to balance all the many hats we wear, we
kept cheering each other on and pushing each other to the finish line, constantly reminding each
other that we got this. You are not just my accountability partner; you have become one I can
call my friend. Thank you for the late-night chats, the morning pep talks, and the encouraging
words. To cross the finish line with you is an experience I would not have any other way.

Lastly, I would like to thank my extended family and friends. Your encouragement and

belief in me motivated me through the most challenging times. I am truly blessed to have such a



strong and supportive network. We made it to the top of the mountain! “I can do all things
through Christ who strengthens me” (Philippians 4:13). Blessings to all who celebrate this

monumental achievement with me.



vi

TABLE OF CONTENTS

LIST OF TABLES . ...ttt ettt ettt ae et et e st e et e e st e beenaeeneeneeense e vii
CHAPTER 1: INTRODUCTION ...ccccuiiuinsuissensaesserssesssnssssssessssssssssssssssssssssssasssssssssssssssssssssassssssns 1
Statement of the ProbIem..........cccooiuiiiiiiiiii e 2
PUrpose Of the StUAY ....ccvviiiiiieeie e et e e s 3
RESCATCH ODJECTIVES. ...ttt ettt ettt et e sttt e st e e beesaeeenbeeeaee 4
ReSEArCh QUESLIONS.......eiiiiiiiiiie ittt ettt e e eta e e e tae e etaeeeaaeeeeaneeeeaneeennnis 5
Researcher POSItIONANILY ........c.coooiiiiiiiiiiiecie ettt et e 5
GUIAINE TREOTY ...ttt e e st e e et e e st e e e sbeeesaeeesseesssseessseeessseeenssenns 7
OVervIeW Of METhOd........coouiiiiiiiiiiiee ettt 9
Definition 0f KEY tEIMIS .. ..civiiiiiieiieiiecie ettt e be e eenbeesnaeennees 10
Significance Of the StUAY .......cocciiiiiiii e e e eeae e e 10
Addressing Educational Inequities and Post-COVID Educational Challenges.............. 11
Filling ReSEAICH GAPS.....ccviiiiiiiieiiieiieeie ettt ettt et e et eesteeenbeenseeensees 11
Guiding Inclusive Policy and PractiCe...........cccveruiiiiiiieeiiieecieeeeeecee e 11
StUAY OVETVIEW ..ttt ettt sttt et sttt ettt nbe et e sae e 12
CHAPTER 2: LITERATURE REVIEW 15
Historical context and current state of education disparities for marginalized students ....... 16
Essential Laws Addressing Educational Disparities: Past and Present............ccccceeceeneennnen. 17
Impact of Segregation on access to quality education and overall disproportionate access to
1€SOUrCES ANA OPPOTTUNILIES ...vveererirerrieerieeeiieeerteeesteeeseteeessteeeseeessseeessseeessseesssseeensseeessseennns 20
Analysis of Contributing Factors to Inequality..........ccccoooiiiiiiiiiiiiiiiieeeee, 21
Achievement gap and its impact on long-term OutCOMES...........cecuvereeeieeniieeiiieiieeieeieeeeeeen 23
Impact of COVID-19 on Educational Outcomes of Black and Hispanic Students............... 25
Theories INfOrming EQUILY.......cccvieiiiiiiiieeiee et 28
SOCIAl JUSEICE TREOTY ...cetiiiiieiieiie ettt ettt e 29
RecOGNIEION TREOTY ...ccuviiiiiiiiiiieciteeee ettt s e et eenbeenneeennas 30
Key Studies Emphasizing Policies and Practices that Promote Educational Equity............. 31
Themes from Existing ReSarch............cocioiiiiiiiiiiiiieiceeee e 32
Barriers to Implementation of Initiatives and Achieving Desired Equity Outcomes............ 33
Gaps and Limitations in Current Research...........cccceeveiieiiiiiniiiinieeeeeee e 35
LMIEATIONS ...ttt ettt ettt et e e et e st e et e enb e e s eesab e e bt e enbeenseesnbeenneesnseeneeas 36
SUIMIMATY ...t ettt e ettt e st e e st e e s bt e essbeeesaseeensseesnnseessseesnnseesnneens 37
CONCIUSION ...ttt et s e e bt e et e bt e st e e bt e eabeesbeesaneens 38
CHAPTER 3: METHODOLOGY cuccuuiiinruinsensensaicsenssesssessassessssssssssesssssssssssssssssssssssssssssssssssass 40
Methodology and DESTZI......ce.uieiiiiiiieiie ettt ettt sttt e eneeas 40
Population and SAMPLE .......c.eeviieiiiiiieiiee et 41
Description of Selected Elementary SChool ..........ccoovviieiiiiiiiiiiieeeeeeeeee 41
PartICIPANES ...eeiivieeiiie ettt ettt e et e et e e e tbeeetaeeesaeeentaeeebaeeessaeeenreeennnes 42
StUAY PrOCEAUIES ......eeniiieiiieiie ettt ettt et ettt e bt e s eebaesabeenseenees 43
Research Validity and REHability ........ccoeviieeiieiiiiiieiieciiceceeeee e 47
Safeguards Against Researcher Bias .........cccocvviiiiiieiiiiiciiecciee e 47

EthiCal CONSIAETATIONS ... e e e e e e e e e e e e e e e e e e e e e e e aeeseeasaaesaeanananans 48



vii

Conclusion and Methodological OVETVIEW ..........cccueevieriieiiieiiieiieeie ettt 48
CHAPTER 4: FINDINGS ....ccovuiiiinuicreisecssicssnsssssecssissssssesssssssssssssssssssssssssssssssssssssssssssssssssssssaes 51
SUMMATry Of MEthOUS. .....cociiiiiie e e et e e s e e eeaee s 51
Conceptual FTamewWOTK........cc.ooiiiiiiiiiiiiiice ettt 52
SOCIAL JUSHICE TREOTY ...eevvieiiieiiiieiieeie ettt ettt ettt ae et e s aeesbeeseseesaesaneens 52
ReCOZNITION TREOTY ..eeeviiiiiiieeiiieeee ettt et et e s ae e e s e e enreeeenns 53
Participant SEIECION .........oouiiiiiiiieie et ettt ettt e 54
District’s FOCUS ON EQUILY ....ooouiiiiiiiiieiieieeieee ettt ve e eneeas 55
SCROOL PTOTILE ...ttt sttt 55
Participant PrOTIIES.......ccouuiiiiiiiciie ettt e 58
FINAINES oitiiiie ettt et e et e st e et e e s et e e bt e snaeebeeenaeenbeennaeenreas 61
Effective Post-COVID Strategies & PractiCes.........cccuviriiieriiieeniieeiieeiiee e eeiee e 66
Academic Challenges and Barriers to Implementing Support Strategies..........ccceeeevveerveennns 72
Resources and Recommendations to Support Effective Practices...........coocueevieniieiiieneennen. 75
SUMMATY Of TREMES .....vviiiiiiiiieii et et stee e et beesteeesbeesseesnseensneens 77
CRAPLET SUMIMATY .....vviiiiieeeiiieeeiee ettt e et e et e e st e e ebe e e s aaee e saeeessaeesseeansseessssaesssaeessseeenssesesses 78
CHAPTER 5: DISCUSSION, IMPLICATIONS, AND CONCLUSIONS 80
PUIPOSE OF STUAY ...ttt ettt st e e et eebe e seeesbeensneenseas 81
SUMMATY Of FINAINES.....veiiiiieiie et e e e e nae e enaeeenens 81
Research QUESLION 1 ......oiiiiiiiiiiciee ettt e e e b e eebe e e e e e 81
Research QUESLION 2 .......ooouviiiiiiiiiie ettt et ete e e re e e eareeeeareeennas 83
Research QUESHION 3. .....ooiiiiiiicee e ettt e e aae e e e aaeeeeennes 84
Discussion Of FINAINES......cc.uieiuiiiiiiiiiiie ettt ettt e s 86
Reflections on Conceptual Framework..........cccooouieiiiiiiiiiiiiiiiiiece e 92
LIMIEATIONS 1.ttt ettt ettt e sbe e et et e st e e bt e sabeebeenatean 96
IMPLIications fOr POIICY.....ciiiiiiiiiie ettt e e e e e e sare e eaaeeens 100
IMPlications fOr PractiCe........cciiiiiiiiiiiiieiieeie ettt et et 102
Recommendations for Future Research...........ccccoooeiiiiiiiiiiiiiiceeee 104
CONCIUSION ...ttt ettt et e et e bt e sat e e e e sateenbeeeaees 105
REFERENCES......uiiiiitininnninnisessssssssssssssssssssssssssssssssssssssssssssssssasssssssssssssssssssssassssssssssssssas 107
APPENDICES ....uuuuiiiiitiiinninnisensnicssissesssisssisssssssssssssssssessssssssssssssssssssssssssssssssssssssssssssssssssas 129
Appendix A: Introductory Email Correspondence for Educators ...........ccccceevvieenciieennnnn. 130
Appendix B: Educator Informed Consent ..............cccveeeiiieiiieeniie et 132

Appendix C: Educator Interview QUESLIONS .........ccceevueriirieriirieniiieeieneeie e 136



Table 3.1

Table 3.2

Table 4.1

Table 4.2

Table 4.3

Table 4.4

Table 4.5

Table 4.6

viil

LIST OF TABLES

Alignment of Data Sources to Research QUEStions ...........cccecveeeriieeriieeiieeciieeeieeens 44
Data Collection TabIe .........ccoeiiiiiiiiiieiiee ettt 45

Percentage of 3rd-5th grade students proficient overall in all subject areas tested..... 56

Percentage of 3rd-5th grade students proficient in reading............cceecveeeeveencnieenineenns 57
Percentage of 3rd-5th grade students proficient in math .........c..ccccoeeninnnininne. 57
Summary of Participant CharacteriStiCS..........evuerrirrruienieeiiienieeiienreeiee e eiee e eneees 61
Successful Strategies and Practices for Students According to Educators................. 72
Challenges in Implementing Support Strategies According to Educators.................. 75



CHAPTER 1: INTRODUCTION

The COVID-19 pandemic, caused by the novel coronavirus SARS-COV-2, emerged in
late 2019 and quickly spread globally, leading to unprecedented disruptions in various sectors,
including education. As countries implemented stringent public health measures to contain the
virus, educational institutions faced immediate challenges in providing equitable and quality
education to all students due to widespread school closures, shifts to remote learning, and
disruptions to traditional teaching methods. Educational institutions were forced to adapt quickly
to the challenges posed by the pandemic, implementing remote and hybrid learning models to
ensure continuity of education (UNESCO, 2020). The pandemic’s impact was particularly
severe for marginalized student populations, who already faced education disparities and barriers
even before the outbreak.

Persistent gaps in academic achievement, high dropout rates, and limited access to quality
resources and opportunities were evident across many educational systems (Crosby, 2020;
Howard et al., 2021). The COVID-19 pandemic further exposed these inequities, deepening the
existing disparities in academic achievement between marginalized students and their peers (Bell
et al., 2021). According to UNESCO (2020), at the height of the pandemic, over 1.6 billion
students globally were affected by school closures, accounting for nearly 90% of all learners
worldwide. English language learners and students with disabilities experienced difficulties in
accessing necessary support services and accommodation in the remote learning environment
(Darling-Hammond et al., 2020). Economic hardships and job losses experienced by families
during the pandemic added financial stressors, impacting their ability to focus on their studies

and potentially leading to increased dropout rates among marginalized students (Crosby, 2020).



The pandemic’s socio-emotional toll disproportionately affected marginalized students with
increased rates of anxiety, depression, and emotional distress (Howard et al., 2021).

Understanding the relationship between practices, strategies, and academic achievement
of marginalized students in the post-COVID era is crucial for developing evidence-based
interventions that promote educational equity and encourage marginalized students to thrive
academically. By examining this relationship through exploratory case study research, educators
and policymakers can identify practical approaches to support marginalized students and bridge
the achievement gap created and widened during the pandemic.

Statement of the Problem

The COVID-19 pandemic severely disrupted education systems worldwide, bringing
educational disparities to the forefront, especially for marginalized students (UNESCO, 2020).
Historically, students from low-income families, racially and ethnically diverse communities,
English language learners, and those with disabilities have faced significant challenges in
accessing quality education and support (Crosby, 2020; Darling-Hammond et al., 2020). These
barriers, including limited resources and implicit biases, have contributed to lower academic
achievement among these groups. With the onset of the pandemic, these difficulties intensified,
leading to more pronounced learning gaps, fewer resources, and heightened socioemotional
stress (Bell et al., 2021).

Although schools quickly shifted to remote learning, marginalized students were affected,
often falling behind due to a lack of access and support. This urgent need to address the growing
academic risks for marginalized students prompted the introduction of various policies and
strategies to support their academic progress during and after the pandemic. However, the

effectiveness of these student equity initiatives in the post-COVID era remains underexplored.



The issue lies in the limited understanding of how specific post-COVID strategies
influence marginalized students' academic outcomes. It's crucial to evaluate both the successes
and shortcomings of these initiatives to find the best ways to support educational recovery. As
schools continue transitioning beyond the pandemic, examining how these new approaches
impact academic recovery and empower marginalized students is important. Empowerment here
refers to more than just academic success—it includes building critical thinking, problem-solving
skills, and the confidence to pursue educational goals despite challenges and systemic barriers.

Additionally, understanding marginalized students' unique challenges and strengths in
this post-COVID context will provide key insights into effective strategies for fostering their
academic success. In short, this study aims to explore how educational practices and strategies
relate to academic outcomes for marginalized students, focusing specifically on Black and
Hispanic Latinx populations.

This is important for several reasons. First, it allows educators and policymakers to gauge
the effectiveness of current initiatives and create evidence-based approaches tailored to the
unique challenges faced by these students (Darling-Hammond et al., 2020). Second, it helps craft
more inclusive policies that reflect marginalized students' diverse needs and experiences (Bell et
al., 2021; Howard et al., 2021). Finally, addressing this knowledge gap will provide crucial
insights for dismantling systemic barriers and guiding interventions that promote equitable
opportunities, recovery, and academic success for these historically underserved populations.

Purpose of the Study

This research explores how school-based practices and strategies used after COVID-19

affect the academic achievement and empowerment of marginalized students. The pandemic

highlighted and worsened existing educational inequalities, especially for historically



underserved groups. This study will focus on how these efforts make a difference in closing the
gaps, particularly for Black and Hispanic students.

Using a mix of data, including academic records and insights from interviews and case
studies, this research seeks to offer valuable findings on student equity and academic success.
The goal is to provide practical recommendations for educators and policymakers, helping them
create fairer educational opportunities in the post-pandemic world. By doing so, the study hopes
to contribute to a more inclusive and equitable education system for students who have been
historically marginalized.

Research Objectives

1. To identify practices and strategies with the most significant impact on academic
outcomes for marginalized students

2. To understand the key barriers that hinder the successful implementation of effective
educational strategies for marginalized student groups, focusing on systemic and
school-level challenges.

3. To recommend areas for improvement in the current practices and strategies used to
support marginalized students aimed at enhancing academic achievement and
addressing implementation gaps.

4. To explore the experience and perceptions of educators regarding the effectiveness of
post-COVID practices and strategies quality initiatives in addressing the educational
needs and promoting the academic success of marginalized students.

5. To provide recommendations to policymakers, educators, and stakeholders for
enhancing the impact of practices and strategies in promoting academic achievement

for marginalized students in the post-COVID era



By accomplishing these objectives, this dissertation aims to contribute to the knowledge base on
student equity and academic achievement, particularly in the context of the post-COVID era. The
research findings will inform policymakers, educators, and stakeholders in making evidence-
based decisions to address educational disparities and promote equitable opportunities for
academic success for marginalized students. Ultimately, the dissertation seeks to advance the
understanding and implementation of effective equity-driven practices and strategies that support
the academic achievement of these historically marginalized student populations.

Research Questions
To address the problem statement, the following research questions will guide the investigation:

1. What educational practices and strategies have been implemented post-COVID to
support academic achievement?

2. How do specific educational practices and strategies implemented at Hillview
Elementary support the academic achievement of Black and Hispanic students in the
post-COVID era?

3. How do educators at Hillview Elementary perceive the effectiveness and challenges
of the implemented practices and strategies in promoting the academic achievement
of Black and Hispanic students post-COVID?

Researcher Positionality
Positionality refers to the researcher’s social, cultural, and personal background, beliefs,
and experiences that may influence the research process and findings. As a researcher examining
the relationship between educational practices, strategies, and academic achievement of
marginalized students in the post-COVID era, I recognize my own identity, background, and

experiences may influence the research process and outcomes. As an individual, I hold certain



beliefs, values, and biases that can shape how I approach research, interpret data, and draw
conclusions. Therefore, I must acknowledge my positionality and its potential impact on the
study.

First, I acknowledge my vested interest in promoting educational equity and social
justice. Witnessing the educational experiences of my late nephew opened my eyes to the
prevailing issues in education when it comes to educating marginalized groups. He struggled in
an educational system that wrote him off due to his academic and behavioral challenges. All
students, regardless of their background or identity, should have equal access to quality
education and opportunities for academic success. This belief shapes my motivation to conduct
research that can improve educational outcomes for marginalized in the post-COVID era.

Secondly, I recognize that my own experiences might influence how I interpret and
approach the research topic. As a child whom Nigerian parents raised in America, | realized
early that education seemed different for children who looked like me. Even amongst people
who looked like me, there were differences in how I was treated, especially amongst my peers,
due to being raised by the traditions and values of my parent’s culture. While I strive to maintain
objectivity and impartiality in my study, I know that my research background might influence
my perspective on equity-related issues. To mitigate this bias, I will remain open to diverse
viewpoints and engage with various stakeholders, including marginalized students, educators,
administrators, and policymakers.

Moreover, my academic training and expertise in education play a role in shaping my
understanding of educational practices, and strategies. My knowledge base equips me with the
tools to critically analyze data, identify patterns, and draw conclusions. I will employ rigorous

research methods to ensure the validity of my findings. To ensure ethical research conduct, [ am



committed to respecting the voices and experiences of marginalized students throughout the
research process. I will seek their informed consent, protect their anonymity, and prioritize their
well-being. I aim to comprehensively and accurately portray their experiences to inform
meaningful policy and practice changes.

I recognize the importance of engaging in reflexive practices to continuously examine
how my perspectives may shape the research process. By engaging in ongoing self-reflection, I
will be better equipped to navigate potential challenges that may arise during the research
process and address any biases that could impact the integrity of the study. I will also seek peer
review and input from colleagues to challenge my assumptions and ensure the validity of the
research.

Guiding Theory

Social Justice Theory in education is an overarching framework that addresses systemic
inequities and promotes fairness, equality, and inclusivity within the educational system
(Theoharis, 2007; Sen, 1999; Young, 1990). The theory emphasizes the belief that all students,
regardless of their socioeconomic status, race, gender, or other characteristics, deserve equal
access to quality education and opportunities for success (Freire, 1970; Gorski, 2013;
Kumashiro, 2000).

At its core, Social Justice Theory in education challenges traditional educational practices
that perpetuate disparities and hinder the academic achievement of marginalized student
populations (Theoharis, 2007; Young, 1990). It calls for a comprehensive and holistic approach
to education, where policies and practices actively seek to dismantle barriers and provide

equitable resources to support the learning needs of all students (Sen, 1999).



One of the critical tenets of Social Justice Theory in education is the acknowledgment of
diverse students' identities and experiences (Young, 1990). It recognizes that students bring
unique cultural backgrounds, languages, and perspectives to the learning environment. As a
result, the theory emphasizes culturally responsive teaching practices that validate and affirm
students’ identities, enabling them to connect with the curriculum more meaningfully and engage
in their learning (Au, 2007; Kincheloe, 2004; Ladson-Billing, 1995). Furthermore, Social Justice
Theory in education advocates for educational policies that aim to close achievement gaps and
create opportunities for success (Theoharis, 2007). It challenges the disproportionate allocation
of resources and advocates for increased funding and support for schools serving marginalized
communities.

Social justice theory in education also extends beyond the classroom, advocating for
inclusive and socially just school environments (Sen, 1999). It emphasizes the importance of
addressing discrimination, bias, and prejudices to create safe and affirming spaces for all
students (Ladson-Billings, 1995; Kumashiro, 2004; Noguera, 2008). By incorporating Social
Justice theory into education, educators and policymakers can work towards creating
transformative and empowering educational experiences for all students, regardless of their
background or social identity. It is a guiding principle for fostering an equitable and inclusive
educational system that prepares students to be critical thinkers, engaged citizens, and agents of
positive societal change. Underneath the umbrella of social justice lies the recognition theory.
This theory will be discussed further in the literature review and used to inform the analysis of

findings within the exploratory case study.



Overview of Method

An exploratory exploratory case study investigating the relationship between practices,
strategies, and academic achievement of marginalized students post-COVID combines
qualitative and descriptive statistics to offer a comprehensive and in-depth understanding of the
research problem (Creswell & Plano Clark, 2017; Greene et al., 1989). The approach will enable
triangulation of findings, exploration of diverse perspectives, and identification of patterns and
correlations within the complex educational context.

The exploratory case study design is the overarching framework that guides the research.
It focuses on a specific context or educational setting to deeply examine the relationship between
practices and academic outcomes for marginalized students post-COVID. The qualitative phase
involves gathering in-depth insights and perspectives from educators and administrators. Data
sources will include semi-structured interviews and document analysis. This qualitative study
uses descriptive statistics to systematically collect numerical data on academic achievement,
school performance, and student outcomes. Data sources will include standardized test scores,
survey responses, and demographic data.

The exploratory nature of this case study provides a well-rounded approach to exploring
the relationship between educational practices, strategies, and academic achievement of
marginalized students post-COVID. By combining qualitative with descriptive statistics, this
study can offer valuable insights into the experiences of students and educators and the impact of
various educational interventions, leading to evidence-based strategies for promoting equitable

academic achievement in the post-COVID education landscape.
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Definition of key terms

e Marginalized students - include those from low-income backgrounds, racially and
ethnically diverse communities, English language learners, and students with
disabilities (Crosby, 2020; Darling-Hammond et al., 2020). For this study,
marginalized students will be identified as Black and Hispanic students within the
selected school.

e Equitable Practices- practices encompassing teaching strategies, curriculum design,
assessment methods, and student support services that consider the diverse needs and
experiences of marginalized students (Darling-Hammond et al., 2020)

e Equity-driven strategies aim to target specific barriers marginalized students face and
promote academic success. Examples include targeted tutoring, mentoring programs,
and culturally responsive teaching approaches (Chen et al., 2020).

e Academic Achievement — Academic achievement refers to students' measurable
outcomes and accomplishments in educational settings, typically assessed through
various indicators such as grades, standardized test scores, class rankings, and
educational attainments (Owens, 2016). Academic achievement is a multi-
dimensional concept that reflects a student’s overall performance in a learning
environment and can be influenced by various factors, including teaching methods,
support systems, and external policies.

Significance of the Study

The significance of this exploratory case study is multifold, mainly due to the scarcity of

research in this specific context. This study holds implications for educational stakeholders,

including policymakers, administrators, educators, researchers, and advocacy groups seeking to
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address the educational disparities marginalized students face. Some key areas of significance
include addressing educational inequities and post-COVID educational challenges through filling
research gaps and guiding inclusive policy and practice.
Addressing Educational Inequities and Post-COVID Educational Challenges

Educational equity is a pressing concern, and this exploratory case study can contribute to
advancing efforts to ensure that all students, irrespective of their background, have equal access
to quality education and opportunities for academic achievement. The COVID-19 pandemic has
disrupted education worldwide, leading to significant learning loss and exacerbating educational
disparities (Bell et al., 2021). Understanding how educational practices and strategies can
support marginalized students’ academic achievement in the post-COVID era is critical for
informed decision-making and effective education recovery. This exploratory case study will
contribute to understanding how specific educational practices and strategies can be tailored to
meet the unique needs of marginalized students, thereby promoting educational equity and
narrowing the widening achievement gap.
Filling Research Gaps

The post-COVID educational landscape presents unique challenges, and there is a limited
body of research examining the relationship between equity-driven initiatives and the academic
achievement of marginalized students, specifically in this context. This exploratory case study
will contribute to filling research gaps and provide relevant insights into addressing the
educational needs of marginalized students post-pandemic.
Guiding Inclusive Policy and Practice

Policymakers, educators, and stakeholders require evidence-based guidance to develop

effective strategies that promote equity, inclusion, and academic success for marginalized
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students. This exploratory case study’s findings can offer practical recommendations to inform
policy and practice decisions that positively impact marginalized student outcomes and prioritize
the needs of the most vulnerable student populations. The study can shed light on inclusive
practices considering marginalized students' diverse backgrounds, experiences, and strengths.
Such practices can create a more supportive and empowering learning environment, enhancing
academic achievement and well-being.

By understanding the factors contributing to academic achievement among marginalized
students, the research can empower these students to take ownership of their education and
succeed academically. Empowerment can foster a sense of agency, self-efficacy, motivation, and
resilience in their educational journeys.

Study Overview

Chapter 1 begins with an introduction to the research topic and overviews the study’s
objectives and significance. This chapter introduces the study’s research questions. It delves into
the background of educational disparities faced by marginalized students pre-COVID and the
impact of the pandemic on their academic achievement. Chapter One lays the foundation for
understanding the importance of examining the relationship between educational
practices and strategies as it relates to the academic achievement of Black and Hispanic students
in the post-COVID era. Chapter One will conclude by presenting the research questions and the
study's theoretical framework.

In Chapter 2, I conduct an in-depth review of relevant literature related to the research
topic. It explores existing education disparities among marginalized students, the influence of

COVID-19 on academic achievement, and the effectiveness of educational practices and
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strategies in supporting marginalized students. The review will establish the current state of
knowledge in the field and identify gaps the exploratory case study aims to address.

Chapter 3 will outline the research design, methodology, and data collection procedures
used in the exploratory case study. It will provide a detailed explanation of the qualitative and
quantitative approaches, including the rationale for selecting each method to gain a deep
understanding of marginalized students' experiences in the post-COVID era. The chapter
describes the research participants and the purposeful sampling process to ensure the
representation of identified marginalized student populations. Ethical considerations, data
collection instruments, and data analysis techniques will also be discussed.

Chapter 4 will present the findings from the data analysis conducted in the exploratory
case study. The chapter will comprehensively analyze educational practices and strategies
implemented in educational institutions. It will explore how these initiatives impact the academic
achievement of marginalized students. Quotes and excerpts from interviews with educators and
students and document analysis will be used to support the findings. The chapter will organize
the findings according to the research questions and key themes identified during the analysis.

The final chapter will offer a comprehensive conclusion summarizing the essential
findings and contributions of the exploratory case study. Chapter 5 will reiterate the study’s
significance and discuss the broader implications for educational equity and student
achievement. Recommendations for future research in the field will be proposed, building upon
the limitations identified in the study. The dissertation will conclude by highlighting the potential
impact of implementing effective equity-driven initiatives to foster academic success and

empowerment among marginalized students in the post-COVID era.
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In conclusion, Chapter 1 has provided a comprehensive overview of the research context
and problem statement, highlighting the critical need to investigate the intricate relationship
between educational practices and strategies as it relates to the academic achievement of Black
and Hispanic students in the post-Covid era. We have established the significance of this study in
the context of the unprecedented educational challenges posed by the pandemic. Furthermore,
the research questions and objectives have been outlined, setting the stage for thoroughly

examining this vital issue in the following chapters.
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CHAPTER 2: LITERATURE REVIEW

In recent decades, marginalized students' educational disparities and inequities have
gained significant attention within the educational research community (Darling-Hammond,
2010; Ladson-Billings, 2006; Losen et al., 2002). Despite efforts to create a level playing field,
disparities in educational achievement persist along racial, socioeconomic, and ethnic lines
(Reardon et al., 2016; Rothstein, 2013; Sirin, 2005). The concept of the achievement gap,
characterized by differential academic performance between marginalized students and their
more advantaged peers, continues to be a concerning phenomenon (Harris, 2016; Lee & Smith,
2018; Rodriguez et al., 2020). This gap affects short-term academic outcomes and may cast a
long shadow, influencing students’ prospects for higher education and future career
opportunities. The achievement gap can be exacerbated in times of trauma or distress, as students
with fewer educational resources are less able to cope with disruptions caused by such
interruptions (Fergus & Zimmerman, 2005; Lee & Bowen, 2006; Waldfogel et al., 2010).

The landscape of education faced an unprecedented disruption with the outbreak of the
COVID-19 pandemic, further exacerbating pre-existing disparities and engendering a new
dimension of challenges. This literature review aims to delve into the historical context and
complexities of educational disparities, explore the enduring impact of the achievement gap on
marginalized students’ life trajectories, and elucidate the multifaceted repercussions of the
COVID-19 pandemic on educational outcomes. In this review, I discuss historical and current
disparities, laws enacted to address educational disparities, I further seek to answer the following
questions:

1. What educational practices and strategies have been implemented post-COVID to

support academic achievement?
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2. How do specific educational practices and strategies implemented at Hillview
Elementary support the academic achievement of Black and Hispanic students in the
post-COVID era?

3. How do educators at Hillview Elementary perceive the effectiveness and challenges
of the implemented practices and strategies in promoting the academic achievement
of Black and Hispanic students post-COVID?

Historical Context and Current State of Education Disparities for Marginalized Students

Education, often regarded as the great equalizer (Agostinelli et al., 2022), has regrettably

borne witness to a long and troubling history of disparities faced by marginalized students in the
United States. These disparities, rooted in historical injustices, have far-reaching implications for
individual lives and societal progress. The historical context of educational disparities for
marginalized students in the United States is deeply rooted in a legacy of racial segregation and
discrimination (Darling-Hammond, 2004; Orfield, & Lee, 2005). The origins of educational
disparities can be traced back to the earliest days of American history. During the antebellum
era, enslaved individuals were systematically denied access to education as a means of
maintaining control and subjugation (Anderson, 1988). The abolition of slavery marked a
transformative moment, yet educational disparities persisted. In the post-Civil War
Reconstruction period, the promise of equal education for Black Americans emerged by
establishing Freedmen’s Bureau schools (Anderson, 1988; Harrison, 2006). However, the
subsequent rise of Jim Crow laws in the late 19th and early 20th centuries ushered in an era of
segregation, perpetuating unequal education opportunities for Black students (Orfield & Lee,

2005).
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Hispanic and Indigenous populations faced parallel struggles. Native American children
were subjected to forced assimilation in government-run boarding schools, where cultural
suppression and inadequate education were the norm (Adams, 1995). Similarly, Hispanic
students have encountered linguistic and cultural barriers in education, reinforcing disparities
(Valencia, 2002). Low-income students, students of color, and English language learners
continue to face significant challenges in accessing quality education, perpetuating cycles of
disadvantage (Reardon, 2016). Schools in economically disadvantaged communities often have
fewer resources, less experienced teachers, and lack advanced courses, contributing to the
achievement gap between marginalized students and their more affluent peers (US Department
of Education, 2016).

Essential Laws Addressing Educational Disparities: Past and Present

Over the years, legislative efforts have addressed educational disparities and promoted
equity in access to quality education. This section delves into significant past and present laws
that have played a pivotal role in shaping the education landscape for marginalized Black and
Hispanic students.

The landmark Supreme Court case of Brown v. Board of Education marked a watershed
moment in the fight against racial segregation in schools (Brown v. Board of Education, 347
U.S. 483 (1954). It declared segregation unconstitutional, but implementation was uneven and
met with resistance (Owens, 2007; Russo & Stiefel, 2005). Subsequently, the Civil Rights Act of
1964 played a crucial role in enforcing the integration of schools by prohibiting discrimination
based on race, color, religion, sex, or national origin (Civil Rights Act of 1964, Pub. L. No. 88-

352, 1964). Civil Rights legislation in the 1960s and ‘70s aimed to rectify these inequities, yet
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challenges persisted in the form of tracking systems and unequal resource allocation (Kozol,
1991; Oakes, 2005; Orfield & Lee, 2005).

Efforts to address funding disparities gained momentum with the introduction of Title I
of the Elementary and Secondary Education Act (ESEA) in 1965. This legislation aimed to
provide additional funding to schools serving disadvantaged students, attempting to level the
playing field (U.S. Department of Education, n.d.). Nevertheless, adequacy lawsuits emerged in
various states, challenging the constitutionality of school funding systems that perpetuated
inequities (Baker & Corcoran, 2012; Baker et al., 2022). These lawsuits highlighted the need for
fair and sufficient funding to ensure all students have access to quality education.

The Individuals with Disabilities Education Act (IDEA) of 1975, initially passed as the
Education for All Handicapped Children Act (EAHCA) marked a significant step in addressing
disparities for students with disabilities. This legislation mandated a free and appropriate public
education for children with disabilities, emphasizing the provision of special education services
and individualized education plans to address the unique needs of students in the least restrictive
environment (U.S. Department of Education, 2004; Yell & Drasgow, 2017). In 1990, the
EAHCA was renamed IDEA to reflect a more inclusive and rights-based approach to educating
students with disabilities, signifying a shift toward emphasizing the rights of individuals with
disabilities. IDEA (1990) introduced transition planning to prepare students with disabilities for
life after school, a provision not present in the original 1975 law. IDEA aimed to address the
exclusion of students with disabilities from mainstream educational settings and promote their
participation in academic and social activities.

In Lau v. Nichols (1974), the Supreme Court ruled that educational programs must

provide equal opportunities for students who do not speak English proficiently. This decision led
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to the Bilingual Education Act of 1974, which provided federal funding for bilingual and English
as a Second Language (ESL) programs (Crawford, 2011). These laws sought to address the
language barriers faced by English language learners (ELLs) and promote their academic success
through culturally and linguistically responsive education.

The No Child Left Behind Act (NCLB) aimed to close the achievement gap by holding
schools accountable for the academic progress of all students, with a particular focus on
marginalized groups (No Child Left Behind Act of 2001, Pub. L. No. 107-110, 2002). Through
standardized testing and the disaggregation of data, NCLB highlighted disparities in student
achievement and required interventions to support struggling schools and students. However,
critics argue that the focus on high stakes testing led to unintended consequences, such as
narrowing curricula and perpetuating teaching to the test (Ravitch, 2016).

Building upon the strengths of NCLB, the Every Student Succeeds Act (ESSA) shifted
the educational landscape by granting states more flexibility in designing their accountability
systems (Every Student Succeeds Act, Pub. L. No. 114-95, 2015). ESSA emphasizes the
importance of equity, requiring states to identify and address disparities in access to resources
and opportunities among different student subgroups. This shift recognized that a one-size-fits-
all approach might not effectively address the nuances of disparities across diverse communities
(Manna, 2019).

The COVID-19 pandemic prompted legislative responses to mitigate the impact of
disrupted learning. The Coronavirus Aid, Relief, and Economic Security (CARES) Act and
subsequent relief packages allocated funding to support schools' transition to remote learning and
address digital divide issues (Chakravarty et al., 2021; Coronavirus Aid, Relief, and Economic

Security Act, Pub. L. No. 116-136, 2020). These efforts recognized the exacerbated educational
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disparities during the pandemic. However, ongoing discussions underscore the need for sustained
efforts to address the long-standing systemic disparities that the pandemic has highlighted.

The enactment of these laws reflects the ongoing commitment to tackling educational
disparities. However, the effectiveness of these measures often hinges on their implementation
and enforcement, requiring continuous vigilance and adaptation to evolving challenges.
Regrettably, the historical context of educational disparities is not related to the annals of history.
Despites progress in civil rights and educational policy, present day disparities persist.

Impact of Segregation on Access to Quality Education and Overall Disproportionate
Access to Resources and Opportunities

Segregation de jure and segregation de factor, have had a lasting impact on marginalized
students’ access to quality education. Schools in racially segregated neighborhoods often face
overcrowding, inadequate facilities, and inadequate resources (Orfield & Lee, 2005). Segregated
schools in Black or Latinx communities are more likely to have less experienced teachers and
fewer advanced academic programs, further exacerbating educational disparities (Reardon,
2016). Marginalized students face disproportionate access to resources and opportunities that are
critical for their academic success.

Educational disparities and inequities faced by marginalized students are complex and
deeply rooted in historical and systemic factors. The historical context of educational disparities
casts a long shadow over the present. The impact of segregation, access to resources, and implicit
biases contribute to the achievement gap, which has significant implications for marginalized
students’ long-term outcomes. Schools serving low-income communities often struggle to
provide extracurricular activities, advanced placement courses, and college counseling, limiting

students’ opportunities to excel academically (US Department of Education, 2016). Disparities in
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technology access and digital resources can also hinder marginalized students’ learning in an
increasingly digital educational landscape (Chen & Cheung, 2020). Multigenerational
inequalities have resulted in African Americans coming to terms with a society where unequal
treatment persists (Anderson, 2015; Bobo & Charles, 1996).

Analysis of Contributing Factors to Inequality

As we navigate the 21st century, the educational landscape continues to grapple with
persistent disparities that disproportionately affect marginalized students. These disparities
manifest in various ways including cultural differences and access to resources. Despites efforts
to address these inequities, the disparities remain stark and impactful (National Center for
Education Statistics, 2020).

Socioeconomic status: Student from low-income families often face more significant
obstacles due to limited access to educational resources, healthcare, and stable housing (Reardon,
2016). Scholars like Coleman (1966) emphasized that socioeconomic background strongly
influenced student achievement. This underscored the need to address not only the educational
environment but also the socioeconomic conditions that hindered learning.

Cultural Differences: Student skills and behaviors coupled with teacher and school
actions and arrangements in what is appropriate and can be achieved amongst marginalized
students can cause initial racial gaps to increase over time (Farkas, 2003). Language barriers also
play a significant role in exacerbating disparities. English language learners (ELLs) often face
challenges in mainstream classrooms due to language proficiency limitations, impeding their
ability to fully engage with the curriculum (Hammond, 2015). Inadequate support for ELLs can
lead to academic struggles and disengagement from school. Culturally responsive practices that

value and integrate students’ cultural backgrounds are essential for fostering a positive learning
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environment for marginalized students (Garcia & Jensen, 2009; Gandara & Rumberger, 2009;
Gay, 2018).

Access to Resources: The historical legacy of discriminatory policies extended to funding
disparities. Educational redlining, a practice where schools in marginalized communities
received less funding, resulting in inadequate resources and outdated facilities (Baker, 2016;
Egalite et al., 2015). Disparities in access to resources, such as textbooks, technology, and
qualified teachers, can hinder marginalized students’ academic progress (Baker et al., 2022; US
Department of Education, 2016). National studies of early childhood have been useful in
determining between group differences in behavioral and cognitive development. These studies,
amongst others have indicate on average Black and Hispanic children in kindergarten in first
grade with lower levels of school readiness than their White and Asian counterparts (Farkas,
2003) In keeping with these low readiness and achievement trends, African American children
begin school approximately one year behind Whites, finishing high school approximately four
years behind White children. (Farkas, 2003, Fryer & Levitt, 2004).

Recent developments, such as the growing awareness of the school-to-prison pipeline,
shed light on the disproportionate disciplinary measures taken against marginalized students,
particularly those with disabilities (Losen & Martinez, 2013). Discipline disparities persist, with
marginalized students, mainly Black and Hispanic students, experiencing higher rates of
disciplinary actions, including suspensions and expulsions (Howard, 2018; Losen & Gillespie,
2012; Skiba et al., 2011). This discipline disproportionately often results from implicit biases and

contributes to disruptions in learning and the perpetuation of societal disparities.
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Achievement gap and its Impact on Long-term Outcomes

The persistent achievement gap remains a significant challenge in the realm of education,
particularly for Black and Hispanic students. This section explores the concept of the
achievement gap, its manifestations, and its far-reaching consequences on the long-term
trajectories of these marginalized students. In considering the impact of educational practices, it
is essential to recognize that marginalized groups extend beyond racial and ethnic minorities.
Subgroups identified under the No Child Left Behind (NCLB) Act—including students from low
socioeconomic backgrounds, multilingual learners (ML), and students with special needs—also
experience significant challenges that affect their academic outcomes.

The achievement gap, which gained prominence in the 1960s, refers to the substantial
and persistent disparities in academic performance and educational attainment between different
racial and ethnic groups, particularly between White students and Black and Hispanic students
(Kena et al., 2020; Reardon et al., 2019). Despite efforts to improve educational equity, this gap
exists across various educational indicators, including standardized test scores, graduation rates,
and college enrollment rates.

The achievement gap is manifested across various stages of the educational journey. For
instance, disparities in early literacy and numeracy skills can hinder students' readiness for
school, setting the stage for long-term academic challenges (Lee & Burkam, 2003; Magnuson et
al., 2007). The gap widens throughout K-12 education, affecting students’ access to advanced
courses, extracurricular activities, and enrichment opportunities (Ladson-Billings, 2006;
Rothstein, 2004).

The rise of standardized testing in the mid-20th century exacerbated disparities. Research

by Kozol (1991) revealed how tests entrenched the gap by favoring those with access to test
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preparation resources. Standardized assessment, intended to be neutral, inadvertently mirrored
societal inequities. Recent studies confirm that Black and Hispanic students consistently perform
below their white peers in standardized tests and academic assessments (Fryer & Levitt, 2006;
Reardon, 2013). Substantial gaps between marginalized students and their nonmarginalized
peers not only affect academic outcomes but also impact students’ self-esteem, motivation, and
long-term aspirations (Sirin, 2005). The lack of well-trained teachers and lack of access to
advanced courses further widened the achievement gap (Ingersoll & Strong, 2011; Ladson &
Billings, 2006). This gap has significant implications for long-term outcomes, such as high
school graduation rates, college enrollment, and college completion (Frankenberg et al., 2011),
leading to limited access to higher-paying jobs and career advancement, perpetuating cycles of
poverty.

High School Graduation Rates and College Enrollment: Marginalized students are more
likely to have lower high school graduation rates compared to their marginalized peers, limiting
their future opportunities and career prospects (Carter et al., 2010; Johnson et al., 2019; Reardon,
2016). Disparities in educational opportunities often result in lower college enrollment rates for
marginalized students, reducing access to higher education and potential career advancement
(Reardon, 2016). College readiness and attainment rates for Black and Hispanic students are
lower compared to their White counterparts. Black and Hispanic students are less likely to
graduate from high school within four years (Aud et al.,2012).

College Completion: For marginalized students who enroll in college, the achievement
gap can result in lower college completion rates, hindering their ability to access higher-paying
jobs and economic mobility (US Department of Education, 2016). A study by Fry (2018) using

data from the National Center for Education Statistics (NCES) found that while college
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enrollment rates have increased for all racial/ethnic groups, disparities remain in college
completion rates, with Black and Hispanic students facing more significant challenges.

Furthermore, the achievement gap also affects health outcomes. Lower education
attainment has been linked to poorer health outcomes later in life, contributing to health
disparities between racial and ethnic groups (Braveman et al., 2011; Cutler & Lleras-Muney,
2008; Hass, 2006; Williams & Mohammed, 2009). The cumulative effects of limited access to
quality education can thus permeate various aspects of individual lives. Black and Hispanic
students who face educational disparities are less likely to experience upward mobility and more
likely to remain in the same socioeconomic status as their parents, hindering their ability to
become informed citizens and active participants in the democratic process (Carnevale & Rose,
2003; Chetty et al., 2014; Heckman & Lafontaine, 2010; Hill et al., 2015; Reardon et al., 2019).
This interrupted intergenerational mobility perpetuates cycles of inequality, making it
challenging for families to break free from economic hardships.

Addressing these disparities requires targeted interventions that address their root causes,
comprehensive policy changes, equitable resource allocation, and culturally responsive practices
to ensure that all students have access to quality education and opportunities for academic
success. Achieving education equity for Black and Hispanic students is a matter of social justice
and a vital step toward creating a more equitable society for all.

Impact of COVID-19 on Educational Outcomes of Black and Hispanic Students

The outbreak of the COVID-19 pandemic caused worldwide disruptions. The COVID-19

pandemic has brought about unprecedented challenges to the education system, exacerbating

existing educational disparities for Black and Hispanic students. This section explores the
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multifaceted effects of the pandemic on these marginalized communities, spanning digital
access, learning loss, mental health, and socioemotional well-being.

The pandemic-induced shift to remote learning has posed significant challenges and
highlighted the digital divide that disproportionately affects Black and Hispanic students. As
schools transitioned to online platforms, students lacking access to reliable internet and
necessary devices faced substantial barriers (Chakravarty et al., 2021; McClain, 2020; Simon et
al., 2021). The inequities in technology access further compounded existing disparities,
hindering these students' ability to engage effectively in virtual classrooms (Bannister et al.,
2020; Hobbs et al., 2020; Reimers & Schleicher, 2020). Linguistic and cultural differences
created additional hurdles in navigating remote learning platforms (Valencia, 2020). The sudden
shift to remote learning disrupted stability, leading to disengagement and reduced motivation
(Hamre et al., 2020; OECD, 2020; Riegle-Crumb et al., 2020). Moreover, the closure of schools
disrupted the supportive learning environments that many Black and Hispanic students rely on,
leading to potential learning loss (Kuhfeld et al., 2020; Van Lancker & Parolin, 2020).

In-person learning provides students with various support systems, including
personalized attention, social interaction, and emotional support. The pandemic highlighted the
significance of the teacher-student relationship in effective learning. Black and Hispanic students
often rely on schools for essential services such as meals, counseling, and access to healthcare
(Haelle, 2020). Extended school closures have raised concerns about significant learning loss,
particularly among marginalized students. Efforts to mitigate learning loss during the pandemic
face disparities in resource allocation. Research by Reardon et al. (2021) points out that Black
and Hispanic students often had limited access to tutoring, personalized instruction, and

enrichment activities during remote learning compared to their white counterparts. Black and
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Hispanic students, who were already navigating educational disparities, faced a heightened risk
of falling behind (Kaffenberger et al., 2021).

The loss of in-person instruction has been linked to reduced academic progress, with
Black and Hispanic students experiencing a more pronounced decline (Kuhfeld et al., 2020;
United Nations, 2020). Additionally, the reopening of schools was not uniform, with many Black
and Hispanic students attending schools with fewer safety measures in place, raising safety
concerns (Reardon et al., 2021). The existing achievement gap has likely widened due to the
pandemic-related disruptions, further jeopardizing these students' long-term educational
outcomes (Reardon et al., 2020).

The pandemic's impact extends beyond academics, affecting the mental health and
socioemotional well-being of Black and Hispanic students. Black and Hispanic individuals are
more likely to face underlying health conditions and lack access to adequate healthcare (Yancy,
2020). This health vulnerability translated into increased rates of COVID-19 infections and
related disruptions, impacting students' and their families' physical and mental well-being (Artiga
& Hinton, 2020; Millet et al., 2020; Perry et al., 2021). The stressors associated with remote
learning, health concerns, and economic instability disproportionately impact marginalized
communities (Cénat et al., 2020; Fitzpatrick et al., 2020; Huang & Zhao, 2020; Romero et al.,
2020). These communities have faced longstanding disparities in access to mental health
resources (Kataoka et al., 2012).

Additionally, the lack of social interactions and support systems typically provided by
schools can contribute to heightened feelings of isolation and anxiety among these students
(Loades et al., 2020; Margolin et al., 2021). The students from these marginalized communities

who benefited from positive teacher interactions experienced challenges in maintaining those
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relationships in virtual settings (Dougherty, 2021; Hobbs et al., 2020). The pandemic-related
disruptions, compounded by systemic barriers, can lead to increased stress and anxiety,
negatively impacting academic performance and overall well-being.

The pandemic has also highlighted the role of parental involvement in students'
educational experiences. However, Black and Hispanic families, often facing socio-economic
challenges, may struggle with juggling caregiver responsibilities alongside work and financial
constraints (Chakravarty et al., 2021). For Black and Hispanic families who are more likely to
hold essential jobs and have limited access to flexible work arrangements, this balancing act
becomes even more challenging (Pew Research Center, 2020). Limited parental involvement due
to economic pressures can further hinder students' ability to adapt to remote learning and succeed
academically.

The enduring impact of COVID-19 on the educational outcomes of Black and Hispanic
students is a critical concern. Even as schools have reopened, addressing the learning loss and
emotional toll experienced during the pandemic remains challenging (Kuhfeld et al., 2020). The
disparities in access to resources and support during remote learning can create a long-term
achievement gap, further exacerbating existing disparities (Simon et al., 2021). Addressing the
pandemic's impact on educational outcomes for Black and Hispanic students requires a
comprehensive approach that addresses digital inequities, offers targeted academic support,
prioritizes mental health resources, and provides assistance to families navigating the challenges
of remote learning.

Theories Informing Equity
Policymakers and educators use various theories and frameworks to guide their pursuit of

educational equity. Two critical theories that play a significant role in shaping educational equity
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discourse are Social Justice Theory and Recognition Theory. Each theory provides a unique lens
to examine and address issues of fairness, inclusivity, and opportunity within educational
systems. This exploration will devolve into these theories, their relevance to educational equity,
and the implications for policy and practice.

Social Justice Theory

George Theoharis' social justice leadership framework is about taking tangible,
actionable steps to tackle school inequality. He argues that educational leaders must go beyond
just identifying issues of inequity—they need to work to dismantle the structures that maintain
them actively. According to Theoharis (2007), a vital part of this is making sure that traditionally
marginalized groups, such as students of color, those from low-income backgrounds, English
language learners, and students with disabilities, are given the resources and opportunities they
need to succeed. For him, social justice in education is not just about fairness on paper but about
creating an inclusive school culture where every student can achieve their potential. It is about
pushing against systemic barriers and fostering environments where diversity is valued and
supported.

This theory is especially relevant today as schools grapple with educational equity issues.
Theoharis' framework challenges educational leaders to reflect deeply on their practices and
biases and consider how policies and procedures may inadvertently reinforce inequities. His
approach encourages leaders to make concrete changes, such as revising disciplinary policies
that disproportionately affect students of color or ensuring that students with disabilities receive
individualized, high-quality support (Theoharis & O'Toole, 2011). This framework has potential
implications for educational policy and practice. It calls for a shift from compliance-based

models to those that center student needs and experiences, advocating for policies that promote
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inclusivity and equity and pushing for professional development that equips teachers and leaders
to engage in this work effectively.

Theoharis’ social justice leadership theory also highlights the importance of advocacy.
Educators and school leaders, he believes, should be advocates for underrepresented students
both within their schools and in broader educational policy discussions. By taking this stance,
educational leaders can influence policy decisions directly impacting marginalized students,
ensuring that equity remains a central focus in education reform efforts (Theoharis, 2007). This
framework offers a powerful reminder that achieving educational equity requires systemic
change and individual leaders' commitment to prioritize justice in their schools.

Recognition Theory

Recognition theory, championed by philosopher Axel Honneth (1996), emphasizes
recognizing individuals' identities and cultural backgrounds as a fundamental aspect of social
justice. Honneth identifies three forms of recognition: love and care, legal recognition, and social
esteem. In education, social esteems are particularly relevant, as they relate to recognizing an
individual's social identities and contributions. The theory also highlights the harm caused by
misrecognition or the denial of social identity and underscores the significance of respecting and
valuing students' diverse identities to foster a sense of belonging and inclusion in education
(Archer, 2003; Honneth, 1996). Recognizing and affirming student identities can improve self-
esteem, motivation, and educational outcomes, especially among marginalized groups (Taylor,
1992). Educational applications of recognition theory involve acknowledging and celebrating
students’ cultural backgrounds, promoting inclusive curricula, and fostering a sense of

belonging. This recognition can enhance students’ self-esteem and learning motivation (Fraser,

2001).
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Key Studies Emphasizing Policies and Practices that Promote Educational Equity

Numerous studies have examined the impact of educational practices and strategies on
the academic outcomes of Black and Hispanic students. Several studies have explored this topic,
often using a variety of methodologies and approaches. These studies provide valuable insights
into the effectiveness of various initiatives to reduce educational disparities. This section
contains an overview discussion of some key studies, their methodologies, common themes, and
patterns in their findings:

Darling-Hammond (2004) reviewed existing research on equity-driven policies and
practices, including school funding reforms, teacher quality, and curriculum improvements. The
study found that well-designed equity-focused policies, such as increased school funding in poor
areas, improved teacher training, and culturally relevant curriculum, positively impacted the
academic outcomes of Black and Hispanic students (Darling-Hammond, 2004). Similarly, Chetty
et al. (2011) emphasized the critical role of teacher quality in shaping long-term student
outcomes, using a value-added model to analyze student-level data from New York City schools.
Together, these findings underscore the importance of equitable resource allocation and high-
quality teaching in improving educational outcomes, particularly for marginalized student
groups. The study revealed that having high-quality teachers significantly improved the
academic achievements of Black and Hispanic students. The findings underscored the
importance of recruiting and retaining effective teachers in schools serving minority populations
(Chetty et al., 2011).

Ladson-Billings (1995) employed qualitative methods, including classroom observations
and interviews, to explore the impact of culturally responsive teaching practices on Black

students' academic outcomes. The study demonstrated that culturally responsive teaching, which
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incorporates students' cultural backgrounds into the curriculum, positively influenced Black
students' academic engagement and achievement (Ladson-Billings, 1995). It emphasized the
need for pedagogical approaches that respect students' diverse identities.

Magnuson and Waldfogel (2005) used longitudinal data to examine the effects of early
education programs, including Head Start, on the academic readiness of Black and Hispanic
children. The research indicated that high-quality early education programs significantly
positively impacted the school readiness and subsequent academic outcomes of Black and
Hispanic children (Magnuson & Waldfogel, 2005). It highlighted the importance of early
interventions in addressing disparities.

Bartlett and Garcia (2020) conducted a longitudinal analysis of the impact of state-level
policies on reducing disparities in educational funding. Their research revealed that states
implementing equitable funding formulas significantly improved academic outcomes for Black
and Hispanic students, including narrowing achievement gaps (Bartlett & Garcia, 2020).

Jackson & Johnson (2018) employed a mixed-methods approach, combining quantitative
analysis of test score data with qualitative interviews with educators. It examines the impact of
school-level policies and practices to reduce the achievement gap for Black and Hispanic
students. The study identified several effective strategies: high-quality teacher recruitment, a
culturally responsive curriculum, and targeted support programs. These strategies were
associated with improved academic outcomes for Black and Hispanic students (Jackson &
Johnson, 2018).

Themes from Existing Research
The literature points to the long history of educational disparities that Black and Hispanic

students have faced in the U.S. It acknowledges the deep-rooted issues of unequal access to
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quality education and resources (Orfield & Lee, 2007). This body of work shows how the legacy
of past discrimination, like segregation and unequal opportunities, continues to influence the
academic outcomes and experiences of Black and Hispanic students today (Ladson-Billings,
20006).

Recent studies highlight digital equity's critical role in education, especially after
COVID-19. With a focus on closing the digital gap, initiatives aim to provide technology and
internet access to underserved students, helping to maintain academic progress (National
Education Association, 2020). Research also explores strategies to counteract learning loss,
particularly for marginalized groups, by promoting extended learning time, targeted
interventions, and formative assessments (Chetty et al., 2020). Social and emotional well-being
is another central theme, with many emphasizing the importance of SEL programs in supporting
mental health and engagement, especially for Black and Hispanic students (Durlak et al., 2011).
Additionally, partnerships between schools and community organizations have been shown to
meet holistic student needs by offering support like tutoring, food services, and mental health
resources (Kannenberg et al., 2020).

In conclusion, these studies use both quantitative data and qualitative insights to explore
how equity-focused policies and practices affect academic outcomes. The research repeatedly
shows that equitable resource distribution, culturally responsive teaching, and early interventions
are essential in boosting the academic success of Black and Hispanic students. These findings
examine how such strategies impact these students in the post-COVID era.

Barriers to Implementation of Initiatives and Achieving Desired Equity Outcomes

One major hurdle in achieving educational equity is the unequal distribution of resources

across schools. Those serving marginalized communities often lack the necessary funding,
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experienced teachers, and access to advanced programs (Reardon, 2011). These gaps can make it
hard for schools to implement equity initiatives fully. For example, if a school does not have
enough money, it might struggle to offer essential services like tutoring or counseling, which are
crucial in closing achievement gaps (Baker et al., 2022).

Another significant challenge comes from implicit biases and discrimination, which can
appear in individual actions and institutional policies. These biases often impact decisions on
where resources go and can unintentionally reinforce existing disparities (Howard, 2018).
Teachers and administrators, without even realizing it, may have biases that influence how they
interact with marginalized students (Ladson-Billings, 2006). This can lead to different treatment
or lower expectations, which can hurt those students' academic performance and school
experience.

Resistance to change is also a common obstacle. Teachers, administrators, and parents
might hesitate to embrace new equity initiatives, often out of concern about how these changes
affect their roles or schools (Cohen-Vogel et al., 2018; Fullan, 2007). When there is not enough
support or cooperation from these key players, making real progress toward equity goals
becomes much harder.

Policy and legal constraints can make it challenging to implement equity initiatives.
Sometimes, even well-meaning policies might unintentionally maintain disparities or limit how
flexible schools and districts can be when implementing focused interventions (Orfield & Lee,
2007; Penuel & Gallagher, 2017). Broader political and social issues, like funding gaps and
societal inequalities, create systemic hurdles that make educational equity harder to achieve

(Bifulco & Ladd, 2006). For example, strict policies around standardized testing can restrict
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schools from using alternative assessments that might better reflect the skills of underserved
students (Camara & Echternacht, 2000; Linn, 2000).

Another challenge comes from problems with collecting and analyzing data. Without
accurate or sufficient data, it becomes difficult to identify disparities and craft effective equity
initiatives. Some schools and districts don’t have the tools or capacity to gather and analyze
critical information, such as student performance and how resources are distributed (Datnow et
al., 2013; Hochschild & Scovronick, 2003). This lack of reliable data makes it hard to design
targeted interventions and track their progress. It also hinders transparency and accountability,
which are crucial in equity efforts.

Tackling these barriers is critical to making real progress toward equitable education.
From resource gaps and implicit bias to policy restrictions and data challenges, these issues must
be addressed and worked on. This requires changes at multiple levels, including revising
policies, offering professional development, cultural competence training, and dealing with
implicit bias head-on. Collaboration among stakeholders and a shared vision of equity are
essential for achieving meaningful outcomes.

Gaps and Limitations in Current Research

A significant limitation in current studies on equity-driven policies, especially post-
COVID, is their reliance on short-term data, which limits our understanding of the long-term
impacts on Black and Hispanic students (Chetty et al., 2020). There is also a lack of research that
explores how these policies influence students' academic paths and overall educational
experiences over time (Patten et al., 2021). Additionally, existing research often treats Black and

Hispanic students as a uniform group, failing to consider the intersection of various identities
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within these communities (Crenshaw, 1989). This intersectionality and how it impacts students'
experiences with equity initiatives is rarely explored.

Much of the existing research also leans heavily on quantitative data like test scores and
enrollment figures, which can overlook the rich, qualitative insights that would help us better
understand the perspectives and lived experiences of these students and their families (Creswell
& Creswell, 2017). There is also a gap in research examining how equity initiatives impact post-
secondary education and workforce outcomes for Black and Hispanic students (Bailey &
Dynarski, 2011). Furthermore, while many studies link equity initiatives to improved academic
achievement, they often fall short of proving causality due to the complex nature of education
systems and the many factors at play (Hanushek & Woessmann, 2007). Without long-term
studies, it is hard to say whether improvements are sustainable or if disparities resurface over
time.

Limitations

When factors like gender, socioeconomic background, or immigration status within Black
and Hispanic student populations are overlooked, we miss out on understanding key aspects of
how equity initiatives affect academic success. It is important to dive deeper into the long-term
effects of these equity-focused policies on things like college enrollment, graduation rates, and
career outcomes. Qualitative research can be beneficial here, as it gives us insights into how
students experience and engage with these initiatives, which could reveal areas for growth. Also,
understanding how well these policies are implemented and whether they are being followed as
intended can shed light on obstacles or supports that might influence their success (Patten et al.,

2021).
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Addressing these gaps is crucial to getting a clearer picture of how equity policies impact
the academic progress of Black and Hispanic students in the post-COVID era. More studies that
track outcomes over time, explore the intersection of various identities, focus on post-secondary
results, and dig into qualitative experiences are all essential for improving our understanding
moving forward.

Summary

A big takeaway from the research is the importance of digital equity. The pandemic
forced schools to shift online quickly, and students who did not have reliable access to
technology or the internet, especially marginalized ones, were hit the hardest (Carroll et al.,
2021). To keep students engaged, policies that ensure access to devices and the internet in
underserved communities have become critical (Chu et al., 2021). There is also much focus on
helping students catch up on the learning they missed during the pandemic. Summer programs,
tutoring, and other extended learning opportunities have been shown to help close these gaps
(Patten et al., 2021). Using data to identify where students are struggling and addressing those
needs has also been vital (Chetty et al., 2020).

The pandemic also put a spotlight on students' social and emotional well-being. Many
marginalized students face increased stress and mental health issues, and research shows that
social and emotional learning (SEL) programs can make a real difference in their mental health
and overall ability to learn (Durlak et al., 2011). Culturally responsive SEL practices that honor
students’ diverse backgrounds effectively support marginalized students (Milner, 2017).
Additionally, the role of community partnerships cannot be understated. Collaborating with local
organizations to provide resources like food, mental health services, and family support has

proven essential in helping marginalized students succeed (Kannenberg et al., 2020). Such
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partnerships foster a sense of belonging and connection, positively impacting student motivation
and engagement (Turner et al., 2019).

Lastly, the review underscores that equitable policies are critical for closing gaps in
educational outcomes. This includes fair funding allocation, teacher recruitment, training, and
curriculum design. For instance, when funding is distributed more equitably, we see better
outcomes for marginalized students (Baker et al., 2018).

Conclusion

The literature makes clear the complicated and evolving connection between equity-
focused policies and the academic performance of Black and Latinx students in the post-COVID
era. Looking at historical inequalities and the challenges these students still face, the need for
equity-driven efforts in education becomes even more urgent. Research shows that well-designed
policies can improve outcomes for Black and Hispanic students. However, they must address the
factors that shape their experiences, like race, economic status, and language proficiency.

The pandemic worsened existing disparities, but it also showed the resilience of these
students and the importance of equal access to technology and support. Initiatives focusing on
resource distribution, culturally responsive teaching, and emotional support have helped offset
the pandemic's adverse effects and boosted academic performance.

Achieving equity in education, though, is a continuous process that demands ongoing
effort. It is crucial to understand that Black and Hispanic students are not uniform, and policies
must reflect the specific needs of different subgroups. Overall, the literature highlights how
essential equity-focused approaches are in closing the achievement gap for Black and Hispanic

students in this post-COVID world. Staying committed to equity is a moral necessity and a



critical factor in driving broader social and economic progress. Continued research and action

will be vital to building a more fair and inclusive education system for all students.
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CHAPTER 3: METHODOLOGY

This chapter presents the methodology used for this study, aimed at gaining a thorough
understanding of the diverse challenges faced by Black and Hispanic students and the impact of
interventions on their academic achievement. The chapter explains the reasoning behind
selecting an exploratory, qualitative approach, describing the research design, data collection
methods, and data analysis techniques. It also highlights using descriptive statistics to
complement the qualitative findings, offering a more complete picture of the research focus.

The decision to use an exploratory case study approach is rooted in the complexity of the
research questions and the need to deeply explore the lived experiences and contextual factors
influencing the educational environment for Black and Hispanic students in the post-COVID era.
Qualitative research is particularly effective in investigating nuanced topics and producing
detailed, context-specific insights (Creswell & Poth, 2017). Given the shifting educational
challenges brought on by the pandemic, this approach provides the flexibility to adapt data
collection and analysis, ensuring that emerging themes and factors are fully explored (Merriam,
2009).

Methodology and Design

This study used an exploratory case study design, which is ideal for exploring real-world
contexts and understanding how practices, strategies, and academic performance interact in
specific settings (Yin, 2018). The chosen case study site was an elementary school within a
district that has implemented targeted practices to support Black and Hispanic students in
response to the challenges of the COVID-19 pandemic. This approach allowed for a deep dive
into the unique environment where these initiatives are applied, offering insights into how they

function within the specific circumstances of the selected school.
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An exploratory case study approach enabled a thorough investigation of various elements
tied to equity, such as implementation strategies, classroom practices, and their effects on student
achievement. This method supports a holistic perspective, aligning with the study’s objectives.
Qualitative case studies involving interviews are well-suited for gathering rich, detailed data
specific to the context. Additionally, qualitative research is flexible and adaptive, making it
easier to identify and explore emerging themes and adjust the study.

This study is guided by the following research questions and sub-questions:

1. What educational practices and strategies have been implemented post-COVID to

support academic achievement?

2. How do specific educational practices and strategies implemented at Hillview
Elementary support the academic achievement of Black and Hispanic students in the
post-COVID era?

3. How do educators at Hillview Elementary perceive the effectiveness and challenges
of the implemented practices and strategies in promoting the academic achievement
of Black and Hispanic students post-COVID?

Population and Sample
Description of Selected Elementary School

The selected elementary school, "Hillview Elementary School," is in a diverse urban
community with a mix of residential, commercial, and industrial areas. Hillview Elementary is a
part of one of the largest school districts in the state. The district focuses on equity within
schools through its Office of Equity. The school serves approximately 400 students in grades PK

through fifth. The school has a substantial population of Black and Hispanic students. It offers a
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range of academic programs and support services to address the unique needs of its population.
The rationale for selecting this site over others is based on several reasons.

Hillview Elementary School serves a racially and ethnically diverse student population,
including a significant number of Black and Hispanic students. This diversity aligns with the
research focus on equity and the experiences of these student groups. Hillview Elementary
School has actively implemented practices and strategies in response to the educational
challenges posed by the COVID-19 pandemic. These initiatives make it an ideal site for studying
the impact of such efforts. Hillview Elementary School's experiences will likely resonate with
other urban elementary schools facing similar equity challenges in the post-COVID era.
Participants

For this study, participants were chosen using both a purposeful and snowball sampling
method. Purposeful sampling was used to determine educators who worked at the school during
COVID. Snowball sampling worked well for finding individuals with deep, relevant insights in a
particular community (Naderifar et al., 2017). The process started by reaching out to educators
who met the selection criteria at Hillview Elementary. They recommended other teachers and
staff who could contribute valuable perspectives. This method helped gather input from various
roles and grade levels, giving a more well-rounded view of the school environment. The number
of participants were considered enough when no new themes or ideas were being uncovered,
known as reaching data saturation—a critical point where you have captured a complete
understanding of the topic (Creswell & Poth, 2018).

Participants in this qualitative study consisted of educators from the Hillview Elementary.

Educators consisted of teachers and administrators who are directly involved in implementing
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educational practices, and strategies. These participants were crucial because they significantly
influence the educational experiences and outcomes of Black and Hispanic students.

Participants were chosen based on their availability, willingness to participate, and roles
within the elementary school. Educators with varied experiences who have worked at the school
since 2020 were selected to ensure a range of perspectives. The selection process was transparent
and consent-driven, with participants fully informed about the study’s purpose, the importance of
their role, and the voluntary nature of their involvement. Consent forms were provided, and
participants could ask questions and voice any concerns before agreeing to participate.

Study Procedures

The initial plan was to conduct the research within a specific district, but the
administration did not approve. This hurdle required a shift in approach. To move forward, state
report card data was used to identify another school in a different district that met the study’s
criteria. This data, which breaks down academic performance, demographic information, and
equity measures, allowed for a targeted selection of a comparable school that had implemented
similar policies and strategies aimed at Black and Hispanic students. Despite the initial setback,
this adjustment ensured that the research could still capture relevant and insightful data in
alignment with the study’s objectives (Yin, 2018).

Once Hillview Elementary was deemed a comparable school, initial contact was
established with the school’s administration, explaining the research’s purpose, objectives, and
potential benefits. Once permission was granted, emails were sent to select participants to
explain the research purpose, procedures, and the importance of their contributions. Informed
consent was obtained from all participants, ensuring they understood the study’s objectives, the

voluntary nature of participation, and the confidentiality of their responses.
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Table 3.1

Alignment of Data Sources to Research Questions
Research Question Data Type
What educational practices and strategies have been implemented post-

Semi-structured

COVID to support academic achievement? interviews
Semi-structured

How do specific educational practices and strategies implemented at interviews

Hillview Elementary support the academic achievement of Black and

Hispanic students in the post-COVID era? Academic

School Data
How do educators at Hillview Elementary perceive the effectiveness and Semi-structured
challenges of the implemented practices and strategies in promoting the interviews

academic achievement of Black and Hispanic students post-COVID?

Two primary data types were used throughout the course of this research:

1. Semi-Structured Interviews: Semi-structured interviews were conducted with educators
to gather rich, narrative data on their experiences and perspectives regarding practices
and strategies in post-COVID education. Interviews were audio-recorded and transcribed
for analysis.

2. Academic Performance Data: Quantitative data on academic achievement (e.g.,
standardized test scores, GPA, attendance records, and demographic information) among
Black and Hispanic students, pre- and post-COVID, was collected from school records.
Descriptive statistics were used to provide a quantitative overview of academic outcomes.

The data collection table provides an overview of the methods used to gather data for the
exploratory case study. It specifies the participants involved, the data sources used, and the

purpose of each data collection method.
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Table 3.2

Data Collection Table

Method Participants Data Source Purpose

Semi Educators Audio Explore perspectives on

Structured (Administrators/Teachers) Recordings, equity-driven practices and

Interviews Transcriptions strategies implemented post-
COVID to support
marginalized students.

Academic

Achievement NC DPI State Reporting Standardized = Gather quantitative data on

Data System Test Scores  academic achievement

This multi-method approach ensures a comprehensive examination of the relationship between
practices, strategies, and academic achievement of marginalized students in the post-COVID
landscape.

The data collected from semi-structured interviews and document analysis allowed for
the construction of rich narratives that explained the various relationships between practices,
strategies and academic achievement among Black and Hispanic students in the post-COVID
era. The qualitative data identified patterns, themes, and causal factors related to the research
questions.

Open-ended questions allowed participants to express themselves in their own words,
offering rich, detailed insights into their experiences and perspectives (Patton, 2015; Saldana,
2015). These responses provided deeper context to quantitative data, helping to explain the
"why" behind specific trends and behaviors (Creswell & Creswell, 2017). Additionally, open-
ended answers often reveal themes that may not have been anticipated, which can help refine
research questions and guide further qualitative exploration (Charmaz, 2014). For a complete list

of questions, refer to the Appendix.
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Using multiple data collection methods strengthened the validity of the findings by
allowing for data triangulation. This approach provides a more complete understanding of the
research context. The study offered a balanced view of the research problem by combining
qualitative and quantitative data. While qualitative data captured the voices and perceptions of
the participants, descriptive statistics provided quantitative patterns that can be compared with
qualitative insights.

Relevant academic performance metrics, such as achievement percentiles and school
performance grades, were obtained from the NC DPI school reporting online database. Ensuring
the data was accurate and complete involved a data-cleaning process to handle any missing
values or outliers that could distort the findings (Field, 2018). Once the data was compiled,
descriptive statistics were calculated to provide an initial understanding of key aspects, which
helped to summarize the data (Pallant, 2020). This academic data was integrated with the broader
qualitative findings to offer a comprehensive perspective, where descriptive statistics reinforced
qualitative insights (Creswell & Creswell, 2017).

The analysis of qualitative data from semi-structured interviews began with an in-depth
review of the transcripts. The researcher read the transcripts multiple times to grasp the content
thoroughly. In vivo coding, a process that involves using the participants' own words and phrases
as codes during the data analysis process was applied, followed by axial and selective coding
(Saldana, 2021). Codes were then grouped into broader themes to create a structured coding
framework. The analysis process was iterative, using constant comparison to refine themes and

adjust the coding framework as new insights emerged.
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Research Validity and Reliability
In qualitative research, validity refers to how accurately and credibly the findings
represent the participants' experiences. Ensuring this validity means that researchers strive to
ensure the data and their interpretations genuinely reflect what participants shared (Lincoln &
Guba, 1985). Member checking was used to enhance the validity of this exploratory case study.
Participants who participated in member checking carefully reviewed their transcripts and
unanimously confirmed that the content accurately reflected their perspectives and experiences.
No participants requested changes or corrections to the transcripts, further validating the
authenticity of the data collected. This agreement not only increased the trustworthiness of the
research but also reinforced the rigor of the study by allowing participants to verify that their
voices were accurately represented (Creswell & Creswell, 2017; Yin, 2018). Qualitative research
also emphasizes dependability, which is about the consistency and stability of the research
process, allowing others to replicate the study and obtain similar results (Lincoln & Guba, 1985).
This study maintained dependability by keeping detailed records of all research activities,
including coding decisions, memos, and data analysis procedures.
Safeguards Against Researcher Bias
Steps were taken to ensure reflexivity and transparency to minimize researcher bias. The
researcher maintained a reflexive journal, documenting personal biases, assumptions, and
reflections. This practice allowed for increased self-awareness and helped reduce the potential
influence of those biases on the research (Yin, 2018). Regular debriefing sessions with
colleagues and advisors provided valuable external perspectives, helping to challenge and
validate the findings. Member checking also played a role in safeguarding against bias, ensuring

participants' perspectives were faithfully represented. The researcher's positionality, shaped by a
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commitment to educational equity and personal background, was acknowledged, and this sense
of responsibility contributed to a careful, ethical approach to the study. The focus remained on
conducting a rigorous study that would benefit the field of education and support Black and
Hispanic students.
Ethical Considerations

Ethical approval was obtained from the relevant authorities before the study began.
Informed consent was sought from all participants, following a clear and detailed process.
Initially, participants were contacted via email, during which the researcher introduced the
study’s purpose and invited their participation. An informed consent form was provided,
explaining the study’s objectives, procedures, potential risks and benefits, and participants'
rights. This ensured that participants were fully informed about the study before agreeing to
participate. Participants were also given the opportunity to ask questions or seek clarification
before providing written consent. They were assured that their participation was voluntary and
that they could withdraw without consequences. The study followed ethical guidelines for
protecting human subjects and safeguarding participants' rights, confidentiality, and well-being
throughout the research process (Denzin & Lincoln, 2018). These steps ensured that participants
understood the study and could provide informed consent freely and voluntarily.

Conclusion and Methodological Overview

In summary, while this qualitative exploratory case study offers valuable insights into the
relationship between educational practices, strategies and academic outcomes for Black and
Hispanic students post-COVID, it faced transferability, potential bias, and sample size
limitations. Understanding these limitations is essential for accurately interpreting the study’s

findings. The study focused primarily on understanding experiences and patterns rather than
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establishing causality, and its findings are not intended to be universally applicable across all
Black and Hispanic student populations. Given its cross-sectional nature, the study examined a
specific moment without the longitudinal analysis that could track changes over an extended
period.

The methodology section of this study provided a detailed outline of the approach used to
examine how practices and strategies affect the academic achievement of Black and Hispanic
students in the post-COVID era. A qualitative design was chosen to gain an understanding of the
problem. Data collection methods included semi-structured interviews and the analysis of
achievement data to ensure data triangulation. Triangulating data from multiple sources
strengthened the study’s validity and reliability (Denzin & Lincoln, 2018). Thematic analysis
was used for data interpretation (Braun & Clarke, 2006), allowing for the exploration of the
complex, context-specific issues raised by the research questions. This exploratory case study of
Hillview Elementary offered a focused exploration of specific factors and mechanisms, with the
strength of the research being its comprehensive, contextually relevant approach and use of
triangulation. However, limitations included issues of transferability, potential bias, and
constraints related to available resources.

The use of qualitative research methods in this exploratory case study is crucial for
exploring the lived experiences of students, families, and educators. This research will fill gaps
in existing literature, particularly regarding intersectional identities and qualitative perspectives.
The insights gained from this study can inform evidence-based policy decisions to improve
educational outcomes for Black and Hispanic students in the post-COVID context. Chapter 4

will delve into the data analysis collected through interviews, providing an in-depth look at the



experiences, perceptions, and contextual factors influencing the impact of practices within

Hillview Elementary School.
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CHAPTER 4: FINDINGS

The purpose of this chapter is to present the findings from an exploratory exploratory
case study on the strategies, practices, and academic achievement of Black and Hispanic students
in the post-COVID educational landscape. This study seeks to uncover the diverse approaches
educators and institutions have adopted to support these student groups disproportionately
affected by the pandemic's disruptions. By examining these strategies, the study aims to provide
insights into the efficacy of various educational practices and identify the factors contributing to
academic resilience and achievement among Black and Hispanic students during this period.

This study is critical because there is limited research coming from educator perspectives
on effective practices for educating students post-COVID; this research study can set the
framework for additional research that examines educator perspectives before developing
practices to be implemented on educational campuses. In addition, this research study suggested
practices and strategies implemented in schools by educators who live the reality of educating
low socioeconomic students during and after the pandemic.

This chapter will include a detailed analysis of the data collected through interviews,
providing insights into educators' experiences. The findings will be organized thematically,
highlighting key strategies that have emerged as critical in addressing the unique needs of these
students. The chapter concludes with a summary of the findings, setting the stage for the
discussion and recommendations in Chapter 5.

Summary of Methods
This exploratory exploratory case study aimed to address three key research questions:
1. What educational practices and strategies have been implemented post-COVID to

support academic achievement?
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2. How do specific educational practices and strategies implemented at Hillview
Elementary support the academic achievement of Black and Hispanic students in the
post-COVID era?

3. How do educators at Hillview Elementary perceive the effectiveness and challenges
of the implemented practices and strategies in promoting the academic achievement
of Black and Hispanic students post-COVID?

A qualitative research design was employed to answer these questions, focusing on an in-depth
exploration of the experiences and perceptions of educators within the school. Descriptive
statistics will assist in creating a demographic and academic profile of Hillview Elementary, a
pseudonym used to protect the school's identity. Participant profiles will be presented to
describe the study participants, including general demographic information and relevant
background details. Findings from the study will be organized around the main themes that
emerged from the data. The findings presented in this chapter aim to uncover the challenges and
successes of practices and strategies implemented to enhance the academic achievement of Black
and Hispanic students in a Title 1 school setting during the post-COVID era.
Conceptual Framework

The integration of Social Justice Theory and Recognition Theory provided a
comprehensive lens through which the research was conducted. Each of these theories
contributed uniquely to understanding and addressing the challenges these student populations
face in the context of educational inequities intensified by the pandemic.
Social Justice Theory

The Social Justice Theory was pivotal in framing the dissertation’s emphasis on equity

and fairness in education. This theory stresses the importance of systemic transformation to
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guarantee that all students, regardless of race or socioeconomic background, have equal access to
quality education and opportunities for success. Within this conceptual framework, Social Justice
Theory underscored the need to identify and dismantle structural barriers that disproportionately
impacted Black and Hispanic students during and after the COVID-19 pandemic. Key focus
areas included disparities in access to resources, technology, and support systems, contributing to
the widening achievement gap. Furthermore, the theory guided the research examining how
schools and educators could adopt strategies and practices that foster more equitable outcomes
for these students (Fraser, 1997; Theoharis, 2007).
Recognition Theory

Recognition Theory was integrated into the conceptual framework to address educational
equity's social and cultural aspects. This theory focuses on acknowledging and valuing
individuals' and marginalized groups' identities, experiences, and cultural backgrounds. Within
the context of the dissertation, Recognition Theory helped explore how educational strategies
could affirm the cultural identities of Black and Hispanic students, creating a more inclusive and
supportive learning environment. The theory also stressed the importance of culturally
responsive teaching and recognizing students’ lived experiences as vital for improving academic
achievement. By incorporating Recognition Theory, the conceptual framework highlighted the
need for educational practices that provide equitable resources and validate and empower Black
and Hispanic students throughout their academic journeys (Honneth, 1996; Ladson-Billings,
1995).

Together, these two theories formed a robust conceptual framework that guided the
dissertation’s research on the academic achievement of Black and Hispanic students post-

COVID. Social Justice Theory provided the overarching principle of equity, and Recognition
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Theory emphasized the cultural and social validation necessary for academic success. This
integrated framework allowed the research to explore and propose practices and strategies that
could effectively address the educational disparities Black and Hispanic students faced in the
post-pandemic era, ensuring that the study was grounded in a comprehensive understanding of
justice and equity in education.

Participant Selection

Participants for the study were selected using snowball sampling, a technique particularly
useful for identifying information-rich cases in a specific community. This method initially
involved reaching out to a small group of educators at Hillview Elementary, who referred other
potential participants. This approach ensured a diverse representation of perspectives from
various grade levels and roles within the school. The number of participants was deemed
sufficient as it allowed for saturation—at which no new themes or insights emerged from the
data, ensuring a comprehensive understanding of the phenomenon under study.

Data collection involved multiple methods to triangulate the findings. Semi-structured
interviews were the primary data sources, supplemented by school report cards to gather
descriptive student performance statistics. These report cards provided contextual data on
academic achievement trends and helped frame the qualitative findings. All interviews were
recorded and transcribed verbatim to ensure accuracy. The transcripts were then subjected to a
rigorous data analysis involving line-by-line coding to identify recurring themes and patterns.
This thematic analysis allowed for a detailed examination of Hillview Elementary's educational

practices and strategies and their perceived effectiveness and challenges.
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District’s Focus on Equity
The district promotes equity and social justice through the Office of Equity Affairs. The
department was created to ensure that all students, regardless of race, gender, socioeconomic
status, or other factors, receive equitable educational opportunities from pre-K through 12th
grade. While the focus is primarily on addressing racial disparities, the office also tackles gaps
related to gender, sexual orientation, and disability. They aim to make the district a model for
successfully educating students of color. To achieve this, the office works closely with school
leaders to analyze key data like graduation rates and enrollment in advanced classes for Black
and Hispanic students. They also design professional development on equity, foster partnerships
with community organizations, secure grants to support their work, and ensure clear
communication with stakeholders. The efforts align with several strategic goals to reduce
inequities and improve academic outcomes across the district.
School Profile
Hillview Elementary school is PK-5, nestled in a bustling community, serving 360
students. The student body comprises 54% male and 46% female students. The school racial
breakdown comprises 59.5% African American, 31.8% Hispanic, 5.4% Multiracial, and 3%
White students. Nearly all students (99%) come from economically disadvantaged backgrounds.
The staff at Hillview Elementary include 89% of licensed teachers and 79.5% possessing three or
more years of experience. To provide an understanding of academic performance within the
school Tables 4.1, 4.2 and 4.3 highlight academic proficiency disaggregated by year and
demographic subgroups. The data presents the overall academic performance and the specific
performance of Hispanic, Black, and Two or More Races students and students with disabilities

(SWD).
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Table 4.1

Percentage of 3rd-5th grade students proficient overall in all subject areas tested

Overall Two or More Students with
Year Composite Hispanic Black Races Disabilities (SWD)
2019 42% 49% 36.9% Not Applicable 7%
2020 State Testing Exemption
2021 10.5% 9.9% 9.0% Not Applicable <5%
2022 31.8% 42.3% 26.1% 35.7% 15.5%
2023 42.2% 51.6% 35.5% 48.1% 15.3%

Note: Data for students identifying as Two or More Races was not applicable in 2019. Due to
the state testing exemption in 2020, no data is available for that year.

The impact of the pandemic became starkly evident in 2021, with overall proficiency
plummeting to 10.5%. Hispanic students sharply declined to 9.9%, and Black students dropped
to 9.0%. The proficiency rate for students with disabilities fell below 5%, while data for students
identifying as Two or More Races remained not applicable.

By 2022, the school began to recover, with overall proficiency rising to 31.8%. Hispanic
students' proficiency increased to 42.3%, and Black students' rates improved to 26.1%. Data for
students identifying as Two or More Races was available for the first time, showing a 35.7%
proficiency rate. Students with disabilities also showed progress, with their proficiency rising to
15.5%.

In 2023, the school returned to pre-pandemic levels, with overall proficiency reaching
42.2%. Hispanic students continued to lead with 51.6% proficiency, while Black students' rates
increased to 35.5%. Students identifying as Two or More Races improved, achieving 48.1%

proficiency. The proficiency rate for students with disabilities slightly decreased to 15.3%.



Table 4.2

Percentage of 3rd-5th grade students proficient in reading
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Overall Two or More Students with
Year Composite Hispanic Black Races Disabilities (SWD)
2019 36.7% 39.7% 32.4% Not Applicable 10.5%
2020 State Testing Exemption
2021 16.4% 14.9% 15.4% Not Applicable 7.7%
2022 30.7% 34.5% 28% Not Applicable 20%
2023 31.5% 32.1% 26.7% 58.3% 7.7%
Table 4.3
Percentage of 3rd-5th grade students proficient in math
Overall Two or More Students with
Year Composite Hispanic Black Races Disabilities (SWD)
2019 40.5% 54.4% 31.6% Not Applicable 5.9%
2020 State Testing Exemption
2021 5.1% 8.1% <5% Not Applicable <5%
2022 30.2% 43.6% 23.2% Not Applicable 10%
2023 31.5% 32.1% 26.7% 58.3% 7.7%

Both tables 4.2 and 4.3 reveal a significant decline in proficiency following the COVID-

19 pandemic, with reading proficiency dropping from 36.7% in 2019 to 16.4% in 2021 and math

proficiency plummeting from 40.5% to just 5.1% during the same period. Despite this sharp

decline, the school made notable progress in the subsequent years. By 2023, reading proficiency

had recovered to 31.5%, while math proficiency also improved to 31.5%. Hispanic students

consistently outperformed their peers in both subjects, while students with disabilities continued
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to face challenges, particularly in math. The data also highlights a significant improvement in
students' performance identifying as Two or More Races by 2023, especially in reading, where
they achieved a 58.3% proficiency rate.

Participant Profiles

A total of six educators were selected to participate in the study. The researcher sought
to get the perspective of elementary teachers at Hillview Elementary who taught during and after
the COVID-19 pandemic. All educators chosen to participate had experiences working with
African-American and Hispanic students before, during, and post-COVID. In addition, each
educator had several years of experience, ranging from nine to 35 years of experience. The
educators in the study were of two different backgrounds, Asian and African American. The
study consisted of one Asian participant and five African American participants. The study
participants represented both genders: 1 male and five females. The participants’ years of
experience were also additional information that may have shaped their responses based on their
experience working with African American and Hispanic students.

This study analyzes educators' perspectives on educating post-COVID students in
African American and Hispanic communities. Thus, to begin the interview, the researcher asked
the participants to describe the overall academic performance of African American and Hispanic
students before the 2019 pandemic. The participants' experiences and shared knowledge differed
from their point of view while providing the researcher with a preliminary understanding of how
teachers viewed the academic achievement of their students pre-COVID. The following
pseudonyms are given to each participant to protect their identity and respect their privacy.

Aaliyah Brooks is a Black female who has 15 years of experience in education, with 3 of

those years working as a teacher. All of Aaliyah’s experience has been working on Title One
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campuses. Aaliyah states that she was a teacher of record during and post-pandemic. Aaliyah
was a first-grade teacher at the time of this study. When asked to describe African American
students’ academic performance in the 2019-2020 pre-pandemic school year, Aaliyah stated,
"Before COVID, my African American students were showing steady improvement in reading,
though math remained a challenge. Hispanic students were also progressing, particularly those
who received additional language support."

Darius Jackson is a Black male who has teaching experience. Darius disclosed that he
was an administrator pre-, during, and post-pandemic. At the time of the study, Darius was an
assistant principal. The researcher asked Darius if he could describe the academic achievement
of African American and Hispanic students in the year 2019-2020 before school closures. Darius
recalled that "we were seeing gradual improvements in academic performance of our African
American and Hispanic students. However, there was still a lot of work to be done to close the
achievement gap."

Maya Chen has 23 years of teaching experience, 20 of which have served on a Title-One
campus. At the time of this study, Maya’s current teaching position was kindergarten teacher.
Maya is also an Asian female educator. Maya spoke with the researcher and recalled her
experiences working with African-American and Hispanic students during the global pandemic
when the schools closed and virtual learning occurred. Maya shared that during the 2019-2020
school year before the pandemic, her African American students “were eager to learn, their
confidence improved over the school year, and parents were a good support system for most of
my students.”

Kiana is an African American female who has 19 years of teaching experience. Most of

Kiana’s educational experience has been working in Title-One schools. Kiana brings eight years
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of experience working with students in a public charter school. Kiana agreed to share her
experiences working with African American and Hispanic students pre-, during, and post-
pandemic. At the time of the study, Kiana was a kindergarten teacher. When asked about the
African American and Hispanic students’ academic performance in her class during the 2019-
2020 school year, Kiana stated, “By the end of the year, my African American students
performed on grade level compared to their peers. I even had a few reading above grade level
before school closed. My Hispanic students grew, but I had many whose language served as a
barrier, preventing them from reaching grade level.”

Imani is an African American female educator. She has served in Title-One campuses for
nine years, her entire career as an educator. At the time of the study, Imani was a fifth-grade
teacher. Imani agreed to discuss her experience working with African American and Hispanic
students during the pandemic. Imani started by sharing her students’ experiences pre-pandemic.
Imani explained that at the start of that particular school year, she had a mix regarding academic
achievement. Some students were on or above grade level, while the majority of her African
American and Hispanic students came in below grade level.

Jasmine Carter is an African American female educator who has 35-plus years of
experience. Jasmine has 15 years of Title One experience and 25-plus years serving in non-Title-
1 schools. At the time of the study, Jasmine served as an interventionist at a Title-One campus.
She agreed to speak with the researcher about her experience educating African American and
Hispanic students. When the researcher asked Jasmine to describe the academic performance of
her pre-pandemic students, Jasmine explained, “From my experience, the performance of both

African American and Hispanic students was less than that of other ethnicities overall. I noticed
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the difference in working with both groups of students was that the disruptive behaviors were

more prevalent among my African American students.”

Table 4.4

Summary of Participant Characteristics

Years of

Pseudonym Position Experience Race Gender
Aaliyah Brooks Ist Grade Teacher 15 Black Female
Jasmine Carter Interventionist 35+ Black Female

Maya Chen Kindergarten Teacher 23 Asian Female

Imani Harris 5th Grade Teacher 9 Black Female
Darius Jackson Assistant Principal 14 Black Male
Kiana Williams  Kindergarten Teacher 19 Black Female

Findings

After interviewing six educators and analyzing the data, common emergent themes arose.
Each educator spoke of their own experiences on the following topics: overall school experience
and student experiences pre-, during, and post-COVID, effective practices and strategies, equity
& inclusivity, academic achievement, and challenges in implementation. Each topic presented
common themes. Several themes emerged from the school environment: (a) staff morale, (b)
shift in school focus, and (c) equity vs. equality. When discussing the strategies being
implemented, commonalities of participant responses focused on (a) intervention & small group,
(b) family engagement nights, (c) restorative practices, and (d) student mentorship.

One significant theme emerged: positive change in the school environment and staff

morale post-COVID-19. Participants noted that the shift in school leadership was critical in
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improving morale. For example, Aaliyah Brooks mentioned, "Our school atmosphere, as far as
the administrative staff, is better. Our morale has gotten better." This sentiment was echoed by
Jasmine Carter, who observed, "From my observation, the principal does listen to his staff. The
morale is better due to his personality and how he engages with staff."

Participants attributed these improvements to a more supportive and inclusive
administration fostering community and collaboration among staff and students. The sense of
being "wanted" and "valued" contributed significantly to the overall positive atmosphere in the
school. This was particularly important following the isolation experienced during remote
learning, which created a disconnect among staff, students, and parents.

Before the pandemic, the primary focus was closing the achievement gap in core subjects
like math and literacy. Jasmine Carter highlighted students' broad range of needs, from academic
support to social services. Despite these challenges, some participants noted that there was
steady, albeit limited, progress among African American and Hispanic students before the
pandemic. Imani Harris shared that her African American students were "showing steady
improvement in reading, though math remained a challenge." Similarly, Hispanic students
progressed, particularly those who received additional language support. Darius Jackson echoed
this sentiment: "We were seeing gradual improvements in the academic performance of our
African American and Hispanic students, particularly in reading." However, he also
acknowledged that more work was needed to close the achievement gap

During the pandemic, the focus shifted dramatically to maintaining student engagement
and access to learning. The sudden transition to remote learning created significant barriers,
especially for students lacking access to technology or a conducive learning environment. Darius

Jackson explained, "During COVID, the challenge shifted to maintaining academic consistency.
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Students struggled with access to technology, and the lack of face-to-face interaction made it
hard to keep them motivated."

Post-COVID, the focus has transitioned back to closing the gap while keeping student
engagement high. Educators also emphasized the importance of re-establishing emotional and
social connections with their students. Aaliyah Brooks highlighted the emotional significance of
physically interacting with students again: "Being able to hug the babies and love on them." This
simple yet profound act reflects the human element of teaching that was deeply missed during
the pandemic. Physical presence and connection foster a supportive and nurturing learning
environment.

Imani Harris discussed the importance of grace for herself and her students: "Grace...
everyone needs grace when it comes to being in those situations... it makes me more reflective
on my practices." This sentiment emphasizes the need for empathy and understanding as
educators and students navigate the emotional aftermath of the pandemic. The focus on grace
also highlights the importance of creating a compassionate and forgiving learning environment
where mistakes are seen as opportunities for growth.

Despite the positive changes in school morale post-COVID, several participants
highlighted challenges related to socialization and engagement among students and staff. Imani
Harris shared that both "kids, even adults, are less socialized," indicating a lingering effect of the
isolation experienced during the pandemic. She noted, "Adults are a little bit less collaborative...
it's been a transition to get back in the swing of being collaborative and not being so sensitive to
feedback." This change in social dynamics reflects a broader challenge in re-establishing the

collaborative environment before the pandemic.
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The transition to online learning also affected students' foundational skills, particularly in
the early grades. Maya Chen shared, "When my students first returned, they didn't know how to
form letters... They didn't know how to hold the pencil." This loss of foundational skills,
compounded by the lack of in-person instruction and the difficulties of teaching skills like
reading over a computer screen, posed significant challenges for educators. Imani Harris also
pointed out, "We're having to do a lot of social-emotional learning to get them in a space where
they can relax and comfortably receive instruction."

The experiences of Black students in the school concerned several participants. Darius
Jackson mentioned that Black students often feel they must "work harder to be seen and heard"
and that their cultural experiences are not always adequately represented in the curriculum. This
sense of underrepresentation and the need for more excellent cultural responsiveness was a
recurring theme. Imani Harris highlighted that many Black students "don't see why school's
important" and lack role models that reflect their cultural background and experiences. Aaliyah
Brooks also discussed a mixed attitude among students, noting that some feel entitled and
believe their parents' opinions should override the teachers'. This dynamic can create tension and
challenges in fostering a respectful and effective learning environment.

Language barriers and cultural differences were noted as significant challenges for
Hispanic students. Darius Jackson pointed out that many Hispanic students feel their heritage is
"not fully appreciated or understood by the broader school community." This lack of cultural
understanding can lead to feelings of isolation and a sense that their needs are not being fully
met. Kiana Williams emphasized the timidity of Hispanic students, particularly when they are
removed from familiar environments for ESL classes. "I think they're more timid because... they

don't want to leave their familiar environment, and they're being pulled away from their
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classmates." This underscores the need for more culturally responsive practices that honor
students' backgrounds and provide support in ways that make them feel included and understood.

A significant theme that emerged was the distinction between equity and equality.
Several participants emphasized that equity, rather than equality, should be the guiding principle
in education. Imani Harris articulated this perspective well: "Treatment of students, in my
opinion, is more equity-based. It should be an equity treatment. It shouldn't be an equal
treatment." She argued that because students come from diverse backgrounds with varying
needs, an equitable approach that considers individual circumstances is essential for all students
to succeed.

Aaliyah shared a similar sentiment as she explained the importance of addressing
students' basic needs before expecting them to meet academic expectations: "If a student comes
to you and they don't have their basic needs met, they're not ready to do anything that you're
putting in front of them." This perspective highlights the need for differentiated support that
acknowledges and addresses each student's challenges. Despite recognizing the importance of
equity, participants also acknowledged the challenges in implementing it effectively. Darius
Jackson noted that while the school strives to treat all students fairly, "there’s always more we
can do. It’s important to continually assess and refine our practices to ensure that we’re meeting
the needs of all students." This statement underscores the ongoing nature of efforts to promote
equity and the need for constant evaluation and improvement of practices.

While there have been positive changes in school morale and a renewed focus on social-
emotional learning, significant challenges remain in addressing academic achievement gaps,
fostering effective socialization, and ensuring that the experiences of Black and Hispanic

students are valued and supported. Understanding the dynamics of the school environment
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allows us to better appreciate the context in which post-COVID strategies and practices have
been implemented. This context is essential as we examine the approaches that have been most
successful in addressing the unique needs of Black and Hispanic students during this period of
recovery and adjustment.

Effective Post-COVID Strategies & Practices

As schools transitioned from remote learning to in-person instruction, it became evident
that traditional approaches did not address the academic and socio-emotional needs that had
emerged during the pandemic. This section of the chapter delves into the strategies and practices
that have proven effective in the post-COVID context, focusing on those that have fostered
academic achievement and resilience among Black and Hispanic students.

Post-COVID small group instruction emerged as a particularly effective strategy for
supporting academic achievement. Jasmine Carter emphasized the effectiveness of small group
sessions, stating, "Small group instruction has been particularly effective post-COVID. It allows
me to address individual student needs more closely." By focusing on smaller groups, teachers
could provide more personalized attention, essential in addressing learning gaps that had
widened due to the pandemic. Darius Jackson supported this approach, noting, "By providing
more personalized attention, we’ve been able to address individual learning gaps more
effectively." This strategy was particularly beneficial for students who needed extra support,
allowing educators to tailor their teaching methods to meet each student's unique needs.

The use of designated intervention times was a common strategy mentioned by several
participants. For example, Aaliyah Brooks described the "Tiger Time" intervention program:

"Tiger time is in-house, so you have to worry about transportation being a problem... It’s school-
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wide during the school day." This strategy ensures all students can access necessary
interventions without additional logistical challenges.

Maya Chen explained how "Tiger Time," a designated period for targeted interventions,
helped lagging students: "We pull kids who are low and we pull them almost every day,
sometimes twice within my classroom." This frequent, focused intervention allowed for more
immediate feedback and support, helping to address academic deficiencies more effectively.
Imani Harris also emphasized the importance of dedicated intervention times, stating, "Having a
designated time for intervention, so these people are either coming in, pushing on, or pulling out
students, and kind of just focusing on intervention." This focus allows for targeted support
tailored to students' specific needs, whether addressing gaps from previous years or reinforcing
current grade-level content.

Several participants discussed strategies to increase engagement among Black and
Hispanic students, particularly in the wake of the COVID-19 pandemic. Aaliyah Brooks
emphasized the importance of interactive and hands-on learning: "Gone are the days where it’s
just sitting still... there’s movement, keeping them moving and talking has helped keep them
engaged." This approach aligns with the need for more dynamic and interactive teaching
strategies to maintain student interest and engagement. Jasmine Carter also highlighted using
manipulatives and collaborative learning as effective strategies: "They’ll do a whole lesson...
then the children are working with the manipulatives... they work with a partner and complete
the assignment, and then it’s gone over with the whole class." This method promotes active
learning and student collaboration, fostering a more engaging and supportive learning

environment.
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Participants also highlighted using visual aids and technology as effective strategies in
the post-COVID era. Imani Harris discussed the benefits of using technology to support language
learning: "I've used apps that translate content into students’ home languages, which has helped
them better understand and engage with the material." This approach facilitated learning for
students with limited English proficiency and helped bridge the language barrier in the
classroom. Maya Chen described the impact of hands-on activities and tactile learning tools,
especially for younger students: "We did a lot of writing... using magnet letters and tactile things
like play dough to help students who couldn’t form letters initially." These strategies were
effective in helping students develop foundational skills, particularly those who struggled with
traditional learning methods.

Building strong relationships with students and creating safe spaces for learning were
also emphasized as crucial strategies for enhancing engagement among Black and Hispanic
students. Darius Jackson noted the importance of fostering a sense of belonging and creating an
environment where all students feel valued and supported: "Schools have a crucial role to play in
promoting equity... to create an environment where every student feels valued and supported."”
This underscores the importance of developing trusting relationships with students and creating a
school culture that embraces diversity and inclusion.

Imani Harris discussed the need for empathy and understanding in engaging students
post-COVID: "I have to be more reflective and honestly empathetic of the way students are,
especially post-COVID because they were home... not being engaged by education." This
reflection highlights the need for educators to adapt their teaching strategies to better meet the

needs of students who have experienced significant disruptions in their education.
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Programs that engage students and parents, such as multicultural nights and curriculum-
focused events, were highlighted as effective strategies for fostering a supportive learning
environment. Jasmine Carter mentioned the positive impact of these events: "They have a
curriculum night with staggered presentations for different grade levels... and we had a really
good turnout." Kiana Williams shared an example of a successful multicultural day: "Last year,
we organized a multicultural day where students and staff shared their heritage through food,
music, and stories. It was a huge success because it allowed everyone to feel seen and
appreciated for who they are." Such events foster inclusivity and help students from diverse
backgrounds feel valued and respected.

Similarly, Maya Chen described the school’s efforts during Hispanic Heritage Month:
"The school made a concerted effort to include not just cultural events but also academic content
that highlighted the contributions of Hispanic Americans." This approach celebrates cultural
diversity and integrates it into the curriculum, reinforcing the importance of representation in
education.

Beyond cultural events, participants also discussed the importance of recognizing and
addressing individual student needs as a form of cultural understanding. Imani Harris shared a
poignant example of a student who faced significant challenges at home, noting, "If that means
giving them a second to get themselves together, let them do that, and then they can return back
to the classroom ready for instruction." Her approach reflects a deep understanding of the
student's context and a commitment to providing the support needed for success.

Darius Jackson also emphasized the importance of creating an inclusive environment:
"One example of our commitment to cultural understanding is our annual multicultural fair,

where students and their families can share their cultural traditions." These initiatives are vital in
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fostering a school culture that celebrates diversity and promotes a sense of belonging among all
students. The events also provide an opportunity for parents to engage with their children's
learning and understand academic expectations.

Several participants discussed the adoption of restorative practices as a strategy for
improving student behavior and fostering a positive school culture. Restorative practices focus
on relationship-building and understanding the impact of one's actions on others rather than
punitive measures. Jasmine Carter highlighted the use of restorative practices in her school:
"With restorative practices, it gives the child time to think about what they did and have that
conversation in a positive way." This approach encourages students to reflect on their behavior
and understand the consequences, promoting a more empathetic and supportive school
environment. Maya Chen also noted, "I feel like all staff care deeply for each and every one of
these kids, especially kids who need that, who don't get it at home." She emphasized the genuine
care and affection shown by teachers, regardless of students' backgrounds, suggesting that at
least in some contexts, efforts are made to treat all students equitably.

The integration of equitable practices into daily teaching and school culture was a
prevalent theme among participants. Many emphasized the importance of culturally responsive
teaching and equity-focused programs. Aaliyah Brooks mentioned a mentorship program
targeting boys from different cultural backgrounds: "It actually includes Blacks and Hispanics...
they learn things like how to tie neckties and basic etiquette." Similarly, Imani Harris discussed a
similar program for girls: “The girl mentorship program at our school has been a game-changer.
It's provided a safe space for young girls to build confidence, learn leadership skills, and feel
empowered in their academic journey. We've seen significant improvements not only in their

academic performance but also in their social interactions and self-esteem." Such programs
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support academic success and address social and emotional development, fostering a sense of
belonging and self-esteem among students.

Kiana Williams mentioned the success of peer mentoring programs, where older students
helped younger ones: "Our peer mentoring — buddy classroom program has not only helped
academically but has also strengthened the sense of community and support among students."
This program fostered a supportive learning environment and encouraged collaboration and
mutual support among students. Darius Jackson emphasized the school's focus on equity in
curriculum design and interactions with students and families: "We’ve implemented several
initiatives, such as targeted academic support programs like tutoring and after-school
enrichment." These initiatives aim to create an inclusive environment where all students feel
valued and supported. Table 4.5 highlights Educators' perspectives on successful strategies and
practices for supporting students post-COVID, including interventions, engagement techniques,

collaborative learning, relationship-building, and multicultural events.
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Successful Strategies and Practices for Students According to Educators

Strategies

Sample Quote

Structured Interventions & Small Group
Support
Student & Family Engagement

Hands-On and Collaborative Learning

Building Relationships and Creating Safe

Spaces

Multicultural & Curriculum Nights

Restorative Practices

Student Mentorship

“Small group instruction has been particularly
effective post-COVID. It allows me to address
individual student needs more closely.”

“Gone are the days where it’s just sitting still...
There's movement. Keeping them moving and
talking has helped keep them engaged.”

“They'll do a whole lesson... then the children are
working with the manipulatives... they work with
a partner and complete the assignment, and then
it's reviewed with the whole class.”

"I have to be more reflective and honestly
empathetic of how students are, especially post-
COVID, because they were home... not being
engaged by education."

“Last year, we organized a multicultural day
where students and staff shared their heritage
through food, music, and stories. It was a huge
success because it allowed everyone to feel seen
and appreciated for who they are.”

“Restorative practices give the child time to think
about what they did and have that conversation
positively.”

“The girl mentorship program at our school has
been a game-changer. It's provided a safe space
for young girls to build confidence, learn
leadership skills, and feel empowered in their
academic journey.”

Academic Challenges and Barriers to Implementing Support Strategies

Before the COVID-19 pandemic, the academic performance of African American and

Hispanic students faced several challenges, which the participants highlighted. Aaliyah Brooks

described the school's overall performance as below expectations: "Our school grade was not

where we wanted it to be." She attributed part of this to the school’s administration and staff

morale, which she believes negatively impacted students’ learning environments and,
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subsequently, their performance. Aaliyah pointed out that the administration's high expectations
and a lack of appreciation for progress created a challenging environment: "The expectations
were so great you could hardly meet the demands... you were never appreciated."”

Similarly, Kiana Williams mentioned that the curriculum was not well-suited for the
student population, which affected their ability to perform: "The challenges were the curriculum.
It was kind of above the kids that we serve." She observed that while there were some successes
at the kindergarten level, there was a noticeable decline in performance by the time students
reached third grade due to the curriculum not meeting their needs.

Participants identified several challenges and barriers to effectively implementing support
strategies, particularly in the post-COVID era. Imani Harris discussed ensuring consistent
implementation across the school, highlighting the need for adequate training and support: "If
you implement a school-wide practice, everyone’s not doing it... You have to make sure not only
everyone’s on board, but also everyone’s knowledgeable about implementing those practices."
This underscores the importance of providing ongoing professional development and support for
teachers to effectively implement new strategies.

Parental involvement emerged as both a challenge and an opportunity in the responses.
Several participants noted a decline in parental engagement following the pandemic, as parents
were initially restricted from entering schools and participating in classroom activities. Maya
Chen also mentioned, "Before the pandemic, we had a lot of parents come in and out of the
school, building a lot of functions within the school. Since the pandemic, I think that has
changed." This shift highlights the need for schools to find new ways to engage parents and

rebuild the strong sense of community that existed pre-COVID-19. Kiana Williams observed,
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"Initially, there was less involvement with parents after we returned to school... Now that we're
in the year 2024, I see it coming back where parents are welcome into the classroom."

The participants indicated that parental involvement is gradually improving. However,
schools still need to actively foster a home-school partnership to enhance the educational
experience for all students. Jasmine Carter emphasized the importance of parental involvement:
"I've always told parents... you are your child's best educator... You can't let up." She noted a
lack of engagement from some parents and the need for schools to actively encourage and
support parental involvement. Kiana Williams highlighted the issue of inconsistent attendance
among students, particularly those from underserved communities: "Parents bringing the kids to
school on a day-to-day basis... is one of the biggest things post-COVID that I've noticed." This
challenge emphasizes the need for schools to address barriers to regular attendance and engage
with parents to ensure students are consistently attending school.

Table 4.6 summarizes key challenges in supporting student achievement post-COVID as
reported by participants, including issues related to school leadership, curriculum,

implementation inconsistencies, and parental involvement.
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Table 4.6

Challenges in Implementing Support Strategies According to Educators

Challenge Type Summary Sample Quote
School Leadership Participants highlighted that high “The expectations were so
expectations and a lack of recognition  great you couldn't hardly meet
from school leadership pre-COVID the demands... you were never

negatively impacted staff morale and  appreciated.”
student performance.

Curriculum Before COVID the curriculum was “The challenges were the
not well-suited to the student curriculum. It was kind of
population's needs, contributing to a above the kids that we serve.”

decline in academic performance as
students progressed through grades.

Inconsistencies with  Inconsistent implementation of “If you implement a school-
Implementation and  school-wide practices and insufficient ~wide practice, everyone’s not
Lack of Training staff training were identified as major ~ doing it... You have to make
barriers to effectively supporting sure not only everyone’s on
students post-COVID. board, but also everyone’s
knowledgeable about
implementing those
practices.”
Parental Post-COVID, there was a noticeable “Parents bringing the kids to
Involvement & decline in parental involvement, but school on a day-to-day basis...
Support schools are working to re-engage is one of the biggest things

parents and emphasize the importance post-COVID I've noticed.”
of consistent student attendance.

Resources and Recommendations to Support Effective Practices

Participants identified several resources and support systems that could enhance the
implementation of effective practices. Collaboration among teachers and ongoing staff support
were identified as essential components for improving equity and academic achievement. Imani
Harris recommended more collaboration between teachers to share effective strategies: "More
collaboration between teachers to share strategies that work, and greater emphasis on family

engagement." This collaborative approach encourages knowledge sharing and helps teachers
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learn from each other's experiences and successes. Many emphasized the need for ongoing
professional development focused on equity and inclusion. Jasmine Carter called for more
bilingual resources and materials and "professional development on equity and inclusion that
should be ongoing, not just a one-time training." This highlights the need for continuous learning
and improvement among staff to effectively support diverse student populations.

Maya Chen and Imani Harris stressed the importance of having more support staff trained
in culturally responsive and trauma-informed practices. Maya suggested, "We need more
counselors and social workers trained in culturally responsive practices," while Imani added,
"Having more support staff like counselors who are trained in trauma-informed practices would
also be beneficial." These suggestions underscore the need for specialized staff who can provide
targeted support to students facing unique challenges.

Many participants highlighted the importance of culturally responsive teaching as a key
strategy for improving equity. Jasmine Carter suggested increasing the availability of culturally
responsive teaching resources and involving families more in the educational process: "It’s also
important to continue professional development on equity and inclusion." This recommendation
aligns with the need for ongoing training and resources to help teachers effectively support
diverse student populations.

Darius Jackson and Kiana Williams echoed the importance of culturally responsive
teaching, with Darius recommending that schools "continue to focus on culturally responsive
teaching and increase efforts to engage families as partners in education." This emphasis on
partnership with families recognizes the critical role that parents and caregivers play in

supporting student success and fostering a culturally inclusive school environment.
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Access to culturally relevant teaching materials was also highlighted as a critical resource
needed to promote equity. Darius Jackson noted the need for "more culturally relevant teaching
materials," which can help ensure that all students see themselves reflected in the curriculum and
feel a sense of belonging in their educational environment. Providing diverse and inclusive
materials is essential for fostering an equitable and supportive learning environment.

Several participants recommended increasing the focus on mental health and social-
emotional learning to improve equity and academic achievement for all students. Aaliyah Brooks
emphasized the need to "address the whole child, not just their academic needs," suggesting that
schools should provide more comprehensive support that includes mental health resources and
social-emotional learning initiatives. This approach acknowledges the diverse challenges
students face and aims to create a more supportive and inclusive learning environment.

Summary of Themes

This chapter reveals several critical themes in the post-COVID-19 educational
environment. One prominent theme is the positive shift in school atmosphere and staff morale,
largely attributed to changes in school leadership. Participants highlighted improved morale and
a supportive administration as key factors contributing to a more collaborative and inclusive
school environment. This shift has been crucial in addressing the emotional and social
disconnects caused by remote learning.

The impact of COVID-19 was also a significant theme. Participants noted challenges in
re-establishing collaborative environments and addressing gaps in foundational skills due to the
transition to remote learning. These challenges underscore the need for effective social-
emotional learning and support systems to help students adjust and thrive. Participants pointed

out issues of cultural underrepresentation, language barriers, and the need for greater empathy
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and understanding in addressing students' unique challenges. The importance of equity, rather
than equality, was emphasized as essential for supporting diverse student needs.

The analysis of participant responses reveals several key themes related to the strategies
and practices schools have implemented to support academic success and promote equity among
students. These themes highlight the importance of structured interventions, restorative practices,
culturally responsive teaching, and addressing challenges in implementation and parental
engagement. Additionally, the strategies for increasing engagement among Black and Hispanic
students emphasize the need for hands-on learning, building relationships, and creating safe,
inclusive environments. Darius Jackson highlighted the need for ongoing adaptation and
innovation in education: "Flexibility and innovation are key to meeting the needs of our students.
We have to be willing to adapt and try new approaches." This statement underscores the
importance of being open to change and continuously seeking new ways to improve teaching and
learning.

Chapter Summary

Chapter 4 sought to provide insights into the effectiveness of various practices, with the
ultimate goal of informing educational policies and interventions that can better support
marginalized student populations in recovering from the pandemic's effects. The inclusion of
participant profiles offered a glimpse into the diverse backgrounds, roles, and experiences of the
participants, which was essential for understanding how various factors influenced their
perspectives on the strategies and practices discussed. The analysis of participant responses
reveals varied perceptions of fairness, equity, and cultural understanding in schools. While there
are efforts to promote equity and respect for diversity, challenges remain in ensuring consistent

and fair treatment for all students. These insights provide valuable guidance for educators and
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policymakers as they continue to navigate the challenges of the post-COVID education
landscape, highlighting the need for adaptability, empathy, and a commitment to student success.

Key themes such as the need for an equity-focused approach, the importance of cultural
understanding, and the requirement for ongoing professional development and resources
highlight the areas where schools can continue to improve. By addressing these themes, schools
can create more inclusive and supportive environments that meet the needs of all students,
regardless of their background or circumstances. Moving forward, it is crucial to address these
challenges through targeted interventions, increased cultural responsiveness, and a commitment
to fostering an inclusive and supportive school community to ensure all students receive the

support they need to succeed.
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CHAPTER 5: DISCUSSION, IMPLICATIONS, AND CONCLUSIONS

This chapter outlines the study's objectives, reviews key findings, and analyzes the results
in the context of the conceptual framework previously introduced. It starts by revisiting the
purpose of the research, which sought to explore strategies and practices that supported the
academic success of Black and Hispanic students during and after the COVID-19 pandemic. A
summary of the key findings is provided, shedding light on critical themes such as the success of
targeted instructional methods and the role of socio-emotional support. Following this summary,
the discussion delves deeper into the implications of these findings, comparing them with
existing research and highlighting the unique contributions this study makes to the field of
education. Additionally, this section reflects on the conceptual framework, assessing its
effectiveness in explaining the outcomes and considering alternative frameworks that might offer
further insights.

The study's limitations are also discussed, acknowledging the constraints that may have
shaped the findings and influenced the transferability of the results. Despite these limitations, the
research offers valuable implications for policy and practice, proposing ways for educational
stakeholders to better support marginalized student populations in a post-pandemic educational
landscape. Moreover, the chapter offers recommendations for future research, encouraging
continued investigation into the long-term effects of COVID-19 on educational equity and
further development of strategies to address the achievement gap. In conclusion, the chapter
summarizes the main points and reflects on the broader implications for educators, policymakers,

and researchers.
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Purpose of Study

The purpose of this research was to examine educators' perspectives on educational
practices and strategies introduced during the post-COVID era and how they influenced the
academic success of Black and Hispanic students. As previously noted, the pandemic not only
highlighted but also worsened existing educational disparities, particularly for historically
underserved groups. This chapter revisits the study’s focus on how these educational practices
and strategies have addressed the challenges posed by the pandemic, specifically assessing their
impact on the academic outcomes of Black and Hispanic students.

Summary of Findings
Research Question 1

The first research questions asked: What educational practices and strategies have been
implemented post-COVID to support academic achievement? The study aimed to investigate the
educational practices and strategies implemented post-COVID to support academic achievement,
particularly for students from marginalized backgrounds. The researcher focused on identifying
which specific approaches were most effective in closing achievement gaps and promoting
learning, especially among Black and Hispanic students. By analyzing these methods, the goal
was to uncover ways schools could better provide equitable education in the aftermath of the
pandemic.

Several key themes emerged from participants' responses when discussing the post-
COVID strategies used to improve academic outcomes. These themes shed light on the variety of
approaches educators have taken to meet students' needs post-COVID.

One of the most prominent themes was the emphasis on intervention programs and small-

group instruction. Four participants spoke about targeted interventions like "Tiger Time" and
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small group sessions, which were designed to provide individualized support for students who
had fallen behind during the pandemic. These interventions allowed educators to focus on
specific learning gaps, and their widespread adoption highlights their perceived success in
promoting student progress.

Another important theme centered on the use of restorative practices to improve student
behavior and foster a positive school culture. Three participants discussed employing restorative
strategies, such as circle time and behavioral interventions like buddy classrooms and calming
stations. These approaches were seen as crucial for addressing emotional and social challenges,
contributing not only to academic success but also to the overall well-being of the students.

Equity-driven practices also surfaced frequently in the discussions. Four participants
emphasized the use of culturally relevant materials and the development of peer mentoring
programs aimed at ensuring all students, regardless of their background, received the necessary
support. These strategies were designed to create inclusive learning environments where
marginalized students, particularly Black and Hispanic students, could thrive academically.

Technology and visual aids emerged as another recurring theme, with two participants
highlighting the role of these tools in enhancing learning, especially for students who struggled
with traditional teaching methods. Post-COVID, the use of technology became increasingly
important in creating more adaptable and accessible learning experiences, catering to the diverse
needs of students.

A few participants also mentioned the importance of professional development and
additional planning time for teachers. This theme stressed the ongoing need for educators to

engage in continuous improvement and collaboration, analyzing data, sharing best practices, and
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participating in professional learning communities to refine their instructional methods in the
post-pandemic world.

While many participants shared similar themes, there were notable differences in how
these strategies were implemented and their perceived effectiveness. For example, while some
praised the success of small-group instruction, others pointed to challenges in maintaining
consistency with restorative practices or ensuring equity for all students. Additionally, the use of
technology varied, with some educators relying heavily on digital tools and others focusing more
on hands-on, traditional methods.

Research Question 2

The second research questions, How do specific educational practices and strategies
implemented at Hillview Elementary support the academic achievement of Black and Hispanic
students in the post-COVID era?, aimed to understand how specific practices and strategies at
Hillview Elementary have supported the academic achievement of Black and Hispanic students
in the post-COVID era. The focus was on identifying which approaches were most effective in
addressing the unique needs of these students during their recovery from pandemic-related
disruptions. Additionally, the study sought to explore the factors that either contributed to or
hindered the success of these strategies in promoting educational equity.

A key theme from participants was the importance of interactive, hands-on learning to
boost student engagement. Four participants mentioned the use of movement, collaboration, and
tactile activities, which helped hold students' attention—something particularly needed in the
post-COVID environment where traditional teaching methods were less effective. Strategies like

manipulatives and shorter lessons helped keep Black and Hispanic students engaged in learning.
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Another theme was the mixed impact of post-COVID strategies on engagement. While
some students thrived with personalized learning plans and individualized attention, others
continued to struggle, indicating that these approaches weren't universally successful in
addressing post-pandemic challenges.

Culturally relevant teaching and community involvement were also highlighted as
essential. Three participants noted that incorporating cultural elements, such as multicultural
events, made Black and Hispanic students feel seen and valued. These efforts contributed to a
more inclusive school environment, fostering reconnection with learning post-COVID.

However, participants acknowledged ongoing challenges, particularly in sustaining
engagement for students facing barriers like economic hardships and lack of parental support.
Two participants stressed the need for empathy and tailored support to help students overcome
these obstacles.

Overall, while interactive learning and cultural relevance were seen as effective, the
success of these strategies varied. Some educators observed positive changes, while others noted
that not all students benefited equally. Community involvement was also viewed differently,
with some considering it vital for success and others focusing more on individualized
approaches. The mixed results highlight the complexity of addressing student needs in the post-
pandemic landscape.

Research Question 3

Finally, the third research question was: How do educators at Hillview Elementary

perceive the effectiveness and challenges of the implemented practices and strategies in

promoting the academic achievement of Black and Hispanic students post-COVID?
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The researcher aimed to understand how educators at Hillview Elementary viewed the
effectiveness and challenges of post-COVID strategies in supporting Black and Hispanic
students. The focus was on gaining insights into what worked, the obstacles faced, and the
practical realities of implementing these strategies to promote equity and academic success.

One key theme was the positive shift in staff morale, which several participants linked to
new school leadership. The principal’s focus on engagement and collaboration boosted teacher
morale, enhancing commitment to student success. However, challenges remained in rebuilding
a strong sense of community among staff and students.

Another major theme involved struggles with student socialization and engagement.
Remote learning created gaps in foundational skills, especially in reading and math, while
missing social development made classroom management difficult. Educators spent more time
on social-emotional learning and behavioral interventions, which took away from instructional
time. This issue was especially challenging for Black and Hispanic students facing additional
socio-economic barriers.

Participants also mentioned inconsistent implementation of school-wide practices, noting
a need for ongoing professional development to ensure strategies like restorative practices and
differentiated instruction were applied effectively. Equity remained a central concern, with
educators stressing the importance of addressing both academic and social needs while fostering
community partnerships. Parental involvement was seen as essential, but maintaining these
efforts post-COVID remained challenging.

Finally, the need for flexibility and adaptability emerged as another theme. Educators had

to rethink traditional teaching methods, incorporating new approaches like technology and
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reimagining classroom management, to meet students’ evolving needs in the post-pandemic
environment.

While participants generally agreed on the importance of improved morale, engagement,
and flexibility, their views on the success of these efforts varied. Some felt optimistic about the
positive shift in school culture and leadership, while others pointed out ongoing challenges and
inconsistencies in applying strategies. Opinions on parental involvement also differed, with some
noting increased engagement post-COVID, while others struggled with maintaining family
support.

In conclusion, educators at Hillview Elementary experienced both successes and
obstacles in promoting Black and Hispanic students' achievement post-COVID. Leadership
improvements boosted morale, but issues like student socialization, academic consistency, and
equitable strategy implementation persisted. The role of community partnerships and the need
for flexibility and innovation remain essential to understanding the school's overall approach.

Discussion of Findings

In the wake of the COVID-19 pandemic, researchers have sought to understand the
educational practices and strategies implemented to support academic achievement across
different contexts (Cahapay, 2020; Siegel et al., 2021). A central focus has been on identifying
approaches that have been effective in fostering learning and addressing achievement gaps,
particularly among students from marginalized backgrounds.

The first research question explored practices and strategies aimed at supporting
academic achievement in the post-COVID period. Participants identified various approaches
designed to close achievement gaps, with a strong focus on targeted interventions like small

group instruction and programs such as "Tiger Time." These initiatives provided personalized
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support for students who had fallen behind, aligning with research advocating for differentiated
instruction and individualized attention, particularly for diverse student populations impacted by
pandemic-related learning disruptions (Bailey et al., 2021; Breslyn & Green, 2022; Cahapay,
2020; Darling-Hammond et al., 2020). Participants' reports of success with small-group
instruction reflected findings from prior studies, which showed that tailored approaches can
significantly improve outcomes for low-performing students (Kim & Quinn, 2020; Tomlinson &
Moon, 2021).

Restorative practices, focusing on behavior and positive school culture, also emerged as
critical. These strategies aimed at relationship-building and addressing underlying issues created
a learning environment conducive to academic success (Darling-Hammond, 2023; Lodi et al.,
2021). The findings were consistent with research indicating that social-emotional learning and
restorative justice methods enhance behavior and engagement (Gregory et al., 2016; Osher et al.,
2020). Participants' focus on fostering supportive environments echoed studies emphasizing
emotional well-being's role in academic achievement, especially for marginalized students
affected by the pandemic (Jagers et al., 2019).

Technology and visual aids appeared as another key strategy, though findings were
mixed. Some participants saw notable increases in engagement through digital tools, while others
found them less effective. This reflects the mixed results in literature—some studies highlight
technology’s positive impacts on engagement (Zhao et al., 2021), while others point to access
issues that exacerbate inequities (Kaden, 2020). Although some research suggests technology
can help bridge achievement gaps (Molnar et al., 2021), participants’ experiences with it were
varied, indicating that its effectiveness may depend on factors such as teacher familiarity and

student access.
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A stronger focus on restorative practices and equity-driven strategies than previously
documented indicated schools' growing emphasis on holistic student development, including
social-emotional health, post-pandemic. This shift underscores the link between emotional well-
being and academic performance. However, several participants noted difficulties in consistently
implementing restorative and equity-focused initiatives, contrasting with literature that often
presents these methods as uniformly effective (Gregory et al., 2016). The varied success across
different contexts suggests a need for more research into sustaining consistent and equitable
application of these strategies in diverse school environments.

Research question two focused on practices implemented at Hillview Elementary to
support Black and Hispanic students. At Hillview Elementary, strategies to support Black and
Hispanic students post-COVID focused on interactive and culturally relevant teaching, which
participants highlighted as effective in maintaining engagement. The emphasis on hands-on
learning, including manipulatives and movement-based activities, aligns with studies that show
active learning techniques enhance engagement and comprehension, particularly for students
from marginalized backgrounds (Freeman et al., 2014; Hattie, 2017). These strategies helped
students stay engaged despite challenges such as shortened attention spans and gaps in
foundational skills due to COVID-19.

There was also an emphasis on building an inclusive school environment through events
like Hispanic Heritage Month, which helped students feel seen and valued. Culturally relevant
pedagogy, reported as a critical strategy, supports previous research demonstrating its
effectiveness in promoting student achievement by validating students' cultural identities (Gay,

2002; Ladson-Billings, 1995; Paris, 2012). Furthermore, the focus on community involvement
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mirrors Epstein’s (2010) framework for effective school-family-community partnerships that
positively impact marginalized students.

However, there was a divergence in how universally effective these practices were
perceived. Some participants observed continued challenges sustaining engagement, particularly
for students facing external socio-economic barriers, such as parental involvement or economic
hardships. While prior literature discusses these barriers, emphasizing individualized attention as
not universally effective suggests that these students require even more specific interventions and
supports than previously recognized. These findings reflect the broader literature on the post-
COVID learning environment, highlighting the complexity of re-engaging students facing
systemic barriers (Kuhfeld et al., 2020). The challenges noted by educators also align with
research that underscores the importance of addressing academic and non-academic factors in
promoting educational equity (Ishimaru et al., 2016).

Research question three explored educators' perceptions of practices and strategies post-
COVID. Educators at Hillview Elementary shared optimism about some of the strategies but also
pointed to significant challenges. They noted that improved staff morale, largely due to changes
in leadership, played a vital role in promoting collaboration and commitment among staff. This
aligns with research linking strong school leadership to increased teacher efficacy and student
success (Leithwood et al., 2020). The need for flexible, adaptive teaching methods also echoed
broader recommendations for innovative approaches in the wake of the pandemic (Reimers &
Schleicher, 2020). However, educators observed ongoing difficulties with student socialization
and engagement, particularly among Black and Hispanic students who faced greater academic
disruptions during COVID. These concerns mirrored national trends showing that marginalized

students bore the brunt of post-COVID learning loss (Dorn et al., 2021).
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Equity issues and the role of community partnerships were discussed, though opinions on
their effectiveness varied. Some participants stressed the importance of consistently applying
practices like restorative justice and equity-focused initiatives. Inconsistent implementation
pointed to a gap between theory and practice, as prior research suggests these initiatives are most
effective when consistently applied and backed by professional development (Darling-Hammond
et al., 2020; Gregory et al., 2016). The demand for ongoing professional development and
vertical planning matched literature supporting collaborative learning and sustained educator
support to improve instructional practices (Hargreaves & O’Connor, 2018).

Some frustration arose regarding inconsistent family and community involvement. While
community engagement is often highlighted as crucial for promoting equity and academic
success (Ishimaru et al., 2016), educators found it challenging to rebuild these connections after
the pandemic. This mixed experience with parental involvement contrasted with studies showing
consistent benefits for marginalized students when families are engaged (Jeynes, 2016). It
suggests that while partnerships are important, their impact may vary depending on context and
levels of parental involvement, particularly in socioeconomically disadvantaged areas.

An unexpected challenge was the inconsistent application of school-wide practices like
restorative justice and equity-driven strategies. Although generally viewed positively in research,
their success at Hillview appeared to rely heavily on sustained professional development and
collaboration, underscoring the difficulty of translating theory into consistent practice.

The similarities between this study’s findings and previous research can be attributed to
the shared context of tackling post-COVID educational challenges. Many schools, including
Hillview Elementary, implemented strategies like small group instruction and restorative

practices to address the widespread disruptions caused by the pandemic. These methods are well-
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established in literature as being effective in supporting academic recovery and promoting social-
emotional well-being (Darling-Hammond et al., 2020).

However, differences observed in the use of technology and the consistency of restorative
practices may be tied to variations in resources, teacher training, and community support.
Schools with greater access to professional development and digital tools likely had more
success in adopting tech-driven solutions, while others faced challenges due to limited resources.
Similarly, the success of restorative practices depended on sustained training and support, which
may not have been available across all settings.

Socioeconomic differences among students and families may also explain discrepancies
in community involvement and the effectiveness of strategies. Black and Hispanic students,
facing economic hardships and limited parental support, encountered additional barriers that may
have impacted the success of certain approaches. In more affluent schools, where resources are
more abundant, these factors might not be as prominent, contributing to variations in results.

The challenges brought by COVID-19 have been significant, yet educators have
responded with innovative practices to support student achievement, particularly for
marginalized communities (Breslyn & Green, 2022; Cahapay, 2020; Daniel, 2020; Lodi et al.,
2021). While some participants emphasized the importance of addressing students’ social-
emotional well-being, the primary focus remained on academic interventions and technology-
based learning.

As research on post-COVID educational strategies continues to develop, more analysis is
needed to fully grasp the long-term effectiveness of these approaches. Schools must continually

evaluate and refine these strategies to ensure equitable, high-quality education for all students.
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The alignment between this study’s findings and the existing literature on small group
instruction, restorative practices, and culturally relevant teaching underscores their importance in
supporting marginalized students post-COVID. However, variations in technology use,
consistency of restorative practices, and community involvement highlight the influence of
contextual factors. Further research is needed to explore how differences in school resources,
teacher training, and community demographics affect the implementation and success of post-
pandemic educational strategies.

Reflections on Conceptual Framework

The study on educational equity drew from two foundational theories: Social Justice
Theory and Recognition Theory. These frameworks were utilized to examine how educational
practices can foster fairness, inclusivity, and access to opportunities for marginalized students.
Both theories provided essential insights into developing policies and strategies aimed at
reducing educational disparities and creating environments where all students can flourish.

Social Justice Theory focuses on addressing systemic inequities by advocating for equal
access to quality education, regardless of race, socioeconomic status, or other social
characteristics (Rawls, 1971; Sen, 1999; Young, 1990). This theory promotes the dismantling of
barriers that impede academic success and emphasizes the need for creating inclusive
environments where all students can thrive (Freire, 1970; Theoharis, 2008; Gorski, 2013). It calls
on school leaders to recognize the diverse identities of students and foster equitable, supportive
school cultures.

Recognition Theory, introduced by Axel Honneth (1996), centers on acknowledging and
valuing individuals’ identities and social contributions. In the educational context, this theory is

particularly important for building inclusive environments that affirm students’ diverse cultural
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backgrounds. The failure to recognize a student’s identity can negatively impact their self-esteem
and motivation. By affirming these identities, schools can create spaces where students feel
respected and valued, which is essential for engagement and academic success, particularly for
marginalized groups (Fraser, 2001; Taylor et al., 1994).

In this study, Social Justice Theory provided a framework for understanding how schools,
particularly Hillview Elementary, addressed educational challenges exacerbated by the COVID-
19 pandemic, which further deepened existing inequities. This theory also shaped the
development of the interview tools, guiding the creation of questions that explored how
educators implemented inclusive practices, used equitable teaching methods, and created
opportunities for success. The research questions were designed to uncover the strategies and
practices used to promote educational equity, viewed through the lens of social justice. For
example, Research Question 1 focused on how post-COVID educational practices addressed
academic disparities, while Research Question 2 examined how effective these strategies were in
supporting marginalized students, particularly Black and Hispanic students. These questions
aligned with Social Justice Theory’s core principles, which emphasize equitable access to
resources and opportunities (Young, 1990).

Social Justice Theory proved especially valuable in highlighting the need for equitable
access to resources and opportunities to address the achievement gaps widened by the pandemic.
The study specifically aimed to understand how schools could better support Black and Hispanic
students, whose educational setbacks were magnified during COVID-19. This theoretical lens
helped pinpoint educational practices that actively worked to reduce systemic inequities.

Additionally, the theory’s focus on leadership’s role in promoting equity aligned with findings
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that school leadership was instrumental in fostering a more inclusive and supportive school
environment (Theoharis, 2008).

The framework of Social Justice Theory effectively highlighted the need for systemic
changes to ensure equitable access to education. It demonstrated how interventions like small
group instruction were designed to address learning gaps. Furthermore, incorporating
intersectionality (Crenshaw, 1989) within this framework could provide a deeper understanding
of the overlapping identities that shape students' educational experiences, helping schools
develop more targeted interventions for students facing multiple disadvantages.

Recognition Theory offered valuable insights into the non-material aspects of educational
equity, particularly in understanding how schools acknowledge students’ identities. This theory
also guided the study’s exploration of how schools affirm the identities of Black and Hispanic
students. It played a central role in framing Research Question 2, which focused on the
educational practices that supported the academic achievement of these students. Recognition
Theory shaped interview questions that explored how schools foster a sense of belonging,
celebrate cultural diversity, and whether these efforts positively impacted students’ engagement
and academic outcomes.

The application of Recognition Theory allowed the study to examine the social and
emotional dimensions of educational equity, underscoring the importance of creating inclusive
school environments where students feel valued and respected. It helped reveal how culturally
relevant curricula, peer mentoring programs, and inclusive school events like Hispanic Heritage
Month contributed to students’ self-esteem, motivation, and overall engagement in learning,

The theory effectively explained the importance of cultural recognition in fostering

student belonging and engagement. Its emphasis on social inclusion was particularly relevant in
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the post-pandemic context, where students’ social-emotional well-being became a central focus
of school recovery efforts. The findings supported the theory’s assertion that students who feel
recognized and valued for their cultural identities are more likely to engage and succeed
academically.

However, its application also revealed challenges in practice. While many educators
acknowledged the importance of affirming students’ identities, the consistency of these efforts
varied widely. This suggests that while the theory is conceptually strong, it requires more robust
institutional support and teacher training for consistent application across schools. Additionally,
while Recognition Theory provided crucial insights into the role of cultural recognition, it did
not fully address how systemic barriers, such as poverty and resource access, intersect with
issues of identity and inclusion. This gap indicates that Recognition Theory may be more
effective when used alongside frameworks that explicitly address structural inequities.

After completing the study, both Social Justice Theory and Recognition Theory emerged
as relevant and valuable frameworks for examining educational equity. These theories offer
foundational principles crucial for shaping policies that prioritize fairness and inclusivity in
schools. While both frameworks were effective in analyzing educational equity, there are
potential adjustments that could improve their practical application in future research.

For Social Justice Theory, incorporating a more explicit focus on intersectionality would
strengthen its relevance in educational studies. While the theory already addresses broad
categories like race, gender, and socioeconomic status, a deeper exploration of how these
identities intersect could offer clearer insights into the unique challenges students with multiple

marginalized identities face, such as low-income Black or Hispanic students. An intersectional
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lens would enable schools to design more targeted interventions to tackle the compounded
barriers these students encounter.

Regarding Recognition Theory, while it effectively examined how student identities were
acknowledged in classrooms, future research could expand its scope by developing concrete
measures of how recognition impacts long-term academic and social outcomes. Building tools to
quantify the effects of identity validation on student performance, attendance, and engagement
could provide deeper insights. Additionally, more emphasis could be placed on how schools and
educators can implement recognition practices consistently at both classroom and institutional
levels. This would require greater institutional support and professional development to ensure
the principles of recognition are applied uniformly across different educational settings.

Utilizing Social Justice Theory and Recognition Theory in this study provided a strong
foundation for exploring educational practices and policies supporting marginalized students.
These frameworks offer a thorough approach to understanding educational equity, giving
policymakers and educators the theoretical and practical tools necessary for building more
inclusive and equitable systems. While both theories proved effective, minor adjustments—such
as expanding Social Justice Theory to include classroom-level practices and offering more
actionable applications for Recognition Theory—could improve their utility in future research
and practice. These refinements would help educators and policymakers better address the
complexities of promoting equity and recognition in an increasingly diverse educational
landscape.

Limitations
In any research project, limitations often arise due to factors outside the researcher's

control, which can influence the study's scope, depth, and transferability. This research
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encountered several key limitations that affected various aspects of the study and its overall
findings.

One of the main limitations was the initial lack of approval from the intended school
district. The original plan was to conduct the study in a district known for its diverse student
population and established educational equity initiatives. However, administrative barriers
prevented the research from proceeding as planned, necessitating a shift to a different district.
This delay impacted the study’s timeline and forced the researcher to locate an alternative
school.

The urgency to find a new district introduced challenges, as the selected district differed
in demographics, resources, and policies from the original plan. These variations may have
influenced the transferability of the findings to other urban schools in North Carolina.
Additionally, the shortened timeline for establishing relationships with administrators and
teachers in the new district may have limited the depth of data collection and understanding of
the school’s specific context.

Another significant limitation was the reliance on academic data solely from students in
grades 3-5, retrieved from the North Carolina Department of Public Instruction (NC DPI) public
site. This restricted the scope of the academic achievement analysis, as privacy concerns and
district regulations prevented access to data from other grade levels. The absence of information
from Kindergarten through 2nd grade means the findings don’t capture early educational trends,
which are often crucial in shaping long-term academic success, especially for marginalized
students. The lack of data from younger students limits the transferability of the results to the
entire student body and prevents a full exploration of the effectiveness of the strategies across all

grades.
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The lack of diversity among the participants is another limitation, as the group comprises
of five Black teachers and one Asian teacher. This particular makeup might influence the
findings differently from how a more diverse or predominantly white group of educators would
respond. Teachers' backgrounds and cultural experiences often shape their approaches to
education, discipline, and student relationships. For example, Black and Asian teachers may be
more attuned to the challenges and experiences faced by students of color, given their own lived
experiences, potentially leading to different insights and strategies compared to white teachers.

In contrast, white teachers, especially those with less exposure to diverse student
populations, may approach classroom dynamics, cultural sensitivity, and academic interventions
from a different perspective. Their responses might place a greater emphasis on certain systemic
challenges, or they might approach issues of equity and inclusion with a different lens, possibly
highlighting gaps in their own training or experiences. Consequently, while the current
participant group offers valuable insights, the lack of broader diversity may limit the scope of
perspectives explored in this exploratory case study, particularly when considering how
strategies for improving academic outcomes post-COVID might differ across various racial and
cultural backgrounds.

Time constraints further limited the study’s depth. Given the relatively short research
period, it was not possible to observe the long-term effects of the educational strategies on Black
and Hispanic students' academic progress. Without longitudinal data, assessing the sustainability
of these practices and their lasting impact on student achievement was difficult. Some
interventions may have shown early promise but lacked evidence of long-term improvement, or

vice versa. Additionally, the ongoing effects of the COVID-19 pandemic likely influenced both
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the implementation of strategies and student outcomes, making it challenging to separate the
pandemic’s impact from the practices studied.

The researcher’s positionality may have also introduced bias into the study. As an
external researcher, there is always a risk of unintentional bias in interpreting findings or
interacting with participants. Efforts were made to remain objective, but the researcher’s
background and experiences may have influenced data collection and interpretation.
Additionally, participants’ awareness of being observed by an external researcher could have led
them to present their practices more favorably, potentially introducing social desirability bias.
Delimitations

In this study, several delimitations have been applied to maintain a clear focus and ensure
manageability within the scope of the research. First, the study is confined to a single urban
elementary school within one district in North Carolina, which narrows the geographic context.
This choice allows for a more detailed and localized exploration of the strategies and practices
impacting Black and Hispanic students' academic achievement in the post-COVID era. While a
exploratory case study provides valuable in-depth insights into specific practices and strategies,
the unique characteristics of this school—its leadership, community demographics, and available
resources—may not reflect those of other urban schools in the region. Additionally, the sample
size consists of a limited number of educators, which, while small, facilitates in-depth qualitative
insights and a more personalized understanding of the experiences within this particular setting.
However, these parameters also mean the findings may not be broadly generalizable to other
schools, districts, or larger populations, as the unique circumstances and demographic makeup of

the selected school play a significant role in shaping the results.
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This study faced several limitations and delimitations, including the lack of district
approval, reliance on academic data from grades 3-5, time constraints, and the focus on a single
school during the post-pandemic period. While these factors restricted the scope and
transferability of the findings, they also pointed to important areas for future research. Despite
these challenges, the findings contribute valuable insights into educational equity in urban
elementary schools and lay the groundwork for future studies. A broader, longitudinal study
involving multiple schools and grade levels, with a focus on long-term outcomes, would provide
a more comprehensive understanding of how to support the academic success of Black and
Hispanic students in urban settings.

Implications for Policy

The findings from this study suggest several key policy implications aimed at supporting
the academic success of Black and Hispanic students in the post-COVID era. Drawing from
participant responses, these implications focus on equitable distribution of resources,
professional development for educators, and the promotion of culturally responsive teaching
practices.

Policies that prioritize directing resources to schools with large populations of
marginalized students, such as Title I funding in the U.S., should be strengthened and expanded.
This would help ensure schools can implement and sustain effective interventions like the "Tiger
Time" program, which provided personalized learning opportunities for students who had fallen
behind. Continued support and funding for remedial programs and additional support staff will
be essential in closing achievement gaps.

The study’s findings underscored the critical role of professional development in

enabling educators to effectively use strategies like small group instruction, restorative practices,



101

and culturally relevant teaching. Policies should encourage ongoing professional development
that equips educators to apply these methods consistently. Establishing professional learning
communities (PLCs) as a policy requirement could foster continuous learning and collaboration
among teachers, helping them better address the diverse academic and social-emotional needs of
marginalized students.

Integrating culturally relevant materials and equity-driven teaching strategies was a
prominent theme in the study. Policies should ensure the inclusion of culturally responsive
curricula that reflect the diverse backgrounds of student populations, particularly Black and
Hispanic students. Such curricula not only enhance academic engagement but also foster a
stronger sense of belonging. Additionally, policies should support regular reviews of curricular
content to maintain relevance and inclusivity, ensuring diverse cultural perspectives are
continually reflected.

Policies should promote the development of partnerships between schools, families, and
community organizations to create more inclusive learning environments enhancing the
educational outcomes for Black and Hispanic students. When looking at the academic success of
marginalized students, it’s essential to consider both the factors that schools can control and
those that come from outside the school environment. Within schools, elements such as the
quality of teaching and the resources available can greatly influence student achievement.
Research shows that having skilled teachers and well-equipped classrooms is crucial for creating
a supportive learning atmosphere where all students can excel (Darling-Hammond, 2000).
Effective teaching has a particularly strong impact on students from underserved backgrounds

(Chetty, Friedman, & Rockoff, 2014).
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External factors like parental involvement and community support also play a vital role in
shaping a student’s educational experience. When parents actively engage in their children's
education, it often leads to better academic performance, increased motivation, and improved
behavior (Jeynes, 2012). Communities that collaborate with schools—by offering resources,
programs, and advocacy—can help create a more supportive environment for students. Strong
partnerships among schools, families, and communities can significantly narrow gaps in support
and resources, making education fairer for everyone involved (Epstein, 2011).

Schools should strive to improve the quality of their teaching and available resources
while fostering positive relationships with families and the community to promote greater
success for all students. This could involve creating positions such as school-community liaisons
to strengthen connections between educators, parents, and local organizations. Furthermore,
policies that allocate resources for parent education programs would help bridge the gap between
home and school, particularly for families dealing with socioeconomic hardships.

These policy recommendations, informed by the study’s findings, highlight the
importance of supporting marginalized student populations through targeted resource allocation,
professional growth for educators, culturally inclusive curricula, and stronger family and
community partnerships.

Implications for Practice

The findings from this study offer practical insights for educational practice, emphasizing
strategies that can be adopted at the school and classroom levels to enhance support for Black
and Hispanic students.

The success of small group instruction, as demonstrated by interventions like "Tiger

Time," indicates that schools should prioritize these approaches to address learning gaps.
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Teachers need ongoing training and support to effectively deliver small group instruction,
ensuring personalized attention for each student. Regular assessments should be conducted to
monitor student progress and make data-driven adjustments to instruction as needed.

Restorative practices, such as circle time and behavioral interventions, were found to
positively influence school culture and address students’ emotional and social challenges.
Expanding these practices across schools is recommended, with an emphasis on developing
students’ social-emotional skills. Additional teacher training in conflict resolution, peer
mediation, and creating safe spaces like calming stations should be encouraged. Evaluating the
consistency of these practices across grade levels will help maintain uniformity in their
application.

The positive impact of culturally relevant teaching on Black and Hispanic students' sense
of belonging suggests schools should embed these strategies into everyday instruction. Teachers
should be trained to incorporate diverse perspectives and materials into their lessons, offering
students opportunities to explore their cultural identities through class projects and school events.
Culturally responsive pedagogy can foster inclusive and affirming classroom environments that
engage all students.

Professional development emerged as a critical component in addressing post-COVID
learning challenges. Schools should regularly provide training sessions focused on instructional
strategies, including technology integration, interactive learning, and support for students facing
additional barriers like economic hardships. Establishing professional learning communities
(PLCs) would enable teachers to share best practices, analyze student data, and collaborate on

effective lesson planning.
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Family and community involvement are essential in maintaining student engagement,
particularly for Black and Hispanic students. Schools should host events celebrating cultural
diversity and create opportunities for parents to engage actively in their children's education.
Establishing clear communication channels between schools and families will ensure parents are
informed and can participate in the learning process.

Recommendations for Future Research

This study aimed to identify effective strategies for supporting the academic success of
Black and Hispanic students post-COVID. It highlighted the need for further research into
specific groups within these populations, such as students in advanced, average, below-level, or
special education programs. Expanding the scope to focus on these subgroups would provide a
more nuanced understanding of how different students within these racial categories are
impacted by educational interventions.

Additionally, this research examined educator experiences during a specific time frame,
with participants reflecting on the pre-pandemic, pandemic, and post-pandemic periods. Future
studies could investigate the long-term academic outcomes of Black and Hispanic students over
a longer period. Tracking students from elementary school during the pandemic through high
school would offer deeper insights into the pandemic’s lasting impact on academic achievement.

Another area for future research includes exploring the socio-emotional effects of
COVID-19 on students from different racial backgrounds. Understanding the post-pandemic
emotional and social challenges that students face can inform strategies to support their overall
well-being.

Lastly, the pandemic exposed disparities in access to educational technology, particularly

in developing countries and underserved regions. Future research should examine how schools in
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these areas responded to the unique challenges of COVID-19, addressing gaps in remote learning
capabilities (Breslyn & Green, 2022).
Conclusion

This research explored the relationship between post-COVID educational strategies and
the academic achievement of marginalized students, with a focus on Black and Hispanic
populations. The pandemic intensified pre-existing disparities, making it crucial to examine how
schools have adapted to address these issues. The study aimed to evaluate the effectiveness of
specific initiatives and contribute to a broader understanding of equity and achievement in the
post-pandemic educational environment.

The research took place at Hillview Elementary, a PK-5 urban school with 360 students,
predominantly African American (59.5%) and Hispanic (31.8%). Nearly all students (99%) came
from economically disadvantaged backgrounds. Six educators from Hillview participated in the
study, all with significant experience teaching Black and Hispanic students during and after the
pandemic. The group included five African American educators and one Asian educator, with 9
to 35 years of teaching experience, representing both male and female perspectives.

Key findings highlighted several strategies that supported academic achievement in the
post-COVID context. Small group instruction and intervention programs were common, offering
personalized support to students who had fallen behind. Restorative practices emerged as critical
in fostering a positive school culture, supporting both academic and emotional well-being.
Equity-driven strategies, such as culturally relevant materials and peer mentoring, were
emphasized to ensure all students, regardless of background, received necessary support.

Technology played a role in overcoming language barriers, though its use varied.
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Interactive, hands-on learning strategies also emerged as a theme, although results were
mixed. Some students adapted well, while others continued to struggle with engagement. The
importance of culturally relevant teaching and community involvement in promoting success
was evident, though challenges like economic hardship and limited parental support persisted.

The study also delved into educators' perceptions of the effectiveness of these strategies
in helping Black and Hispanic students. Leadership changes led to improved staff morale, but
challenges remained, particularly in re-establishing community and socialization after the
pandemic. Teachers noted the need for more consistent implementation of strategies, further
professional development, and increased community involvement to maintain progress.

This final chapter outlines the implications for policy, practice, and future research.
Recommendations focus on promoting equitable education and enhancing strategies to boost the
academic success of marginalized students in the post-pandemic era. Future research could
examine the long-term effects of these strategies, especially in addressing the ongoing challenges

faced by Black and Hispanic students in urban schools.



REFERENCES

Adams, D. W. (1995). Education for extinction: American Indians and the boarding school
experience, 1875-1928. University Press of Kansas.

Agostellini, M., Hernandez, J., & Patel, S. (2022). The role of education as an equalizer in
modern society: Challenges and opportunities. Harvard Education Press.

Anderson, C. (2015). White rage: The unspoken truth of our racial divide. Bloomsbury
Publishing,

Anderson, J. D. (1988). The education of Blacks in the south, 1860-1935. University of North
Carolina Press, 277-292.

Archer, L. (2003). Race, masculinity, and schooling: Muslim boys and education. Open
University Press.

Artiga, S., & Hinton, E. (2020). Beyond Health Care: The Role of Social Determinants in
Promoting Health and Health Equity. Kaiser Family Foundation.

Au, W. (2007). High stakes testing and curricular control: A qualitative metasynthesis.

Educational Researcher, 36(5), 258-267.

107

Aud, S., Fox, M. A., & Kewal Ramani, A. (2012). Status and Trends in the Education of Racial

and Ethnic Groups (NCES 2012-007). U.S. Department of Education, National Center for

Education Statistics.
Bailey, M. J., & Dynarski, S. M. (2011). Gains and gaps: Changing inequality in US college

entry and completion. NBER Working Paper No. 17633.

Bailey, J. P., Schurz, C., & Heckman, J. J. (2021). The role of small group instruction in closing

COVID learning gaps. National Bureau of Economic Research.



108

Baker, B. D. (2016). Exploring the consequences of educational redlining: Funding inequities
and achievement disparities. Education Law Center.

Baker, B. D., & Corcoran, S. P. (2012). The stealth inequities of school funding: How state and
local school finance systems perpetuate inequitable student spending. Center for
American Progress.
https://www.americanprogress.org/issues/education/reports/2012/09/19/38189/the-
stealth-inequities-of-school-funding/

Baker, B. D., Farrie, D., Johnson, M., Luhm, T., & Sciarra, D. G. (2022). Is school funding fair?
A national report card (10th ed.). Education Law Center.

Bannister, N. A., Horton, A. L., & Neuman, S. B. (2020). Lost Learning: How COVID-19 Affects
Black and Latino Students’ Learning. The Brookings Institution.

Bartlett, L., & Garcia, E. (2020). Education Finance Equity and Adequacy in K—12 Education:
Evidence from the Past Decade. AERA Open, 6(1), 1-13.

Bell, S., Chavous, T. M., & Lee, J. (2021). The Impact of COVID-19 on Student Academic
Achievement. Educational Researcher, 50(9), 466-477.

Bell, P., Kwak, D. H., Lee, S., & Lee, S. (2021). Impact of COVID-19 on marginalized student
populations. Education Policy Analysis Archives, 29(26), 1-21.

Bell, S., Nkomo, M., & Moriah, E. (2021). The COVID-19 pandemic and the 2030 Agenda for
Sustainable Development: An opportunity to address the challenges faced by
marginalized communities. World Development, 137, 105197.

Bifulco, R., & Ladd, H. F. (2006). School choice, racial segregation, and test-score gaps:
Evidence from North Carolina's charter school program. Journal of Policy Analysis and

Management, 25(1), 1-21.



109

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101.

Braveman, P., Egerter, S., & Williams, D. R. (2011). The Social Determinants of Health:
Coming of Age. Annual Review of Public Health, 32, 381-398.

Breslyn, W., & Green, A E. (2022). Learning science with YouTube videos and the impacts of

Covid-19. Springer Nature, 4(1). https://doi.org/10.1186/s43031-022-00051-4

Breslyn, W., & Green, T. (2022). Educational technology in the post-COVID era: Challenges
and opportunities for underserved regions. Educational Researcher.

Brown v. Board of Education, 347 U.S. 483 (1954).

Cahapay, M B. (2020, September 8). Reshaping Assessment Practices in a Philippine Teacher
Education Institution during the Coronavirus Disease 2019 Crisis. Lectito Journals, 5(4),

em0079-em0079. https://doi.org/10.29333/pr/8535

Camara, W. J., & Echternacht, G. (2000). The SAT I and high school grades: Utility in
predicting success in college. College Board Report No. 2000-1. College Entrance
Examination Board.

Carnevale, A. P., & Rose, S. J. (2003). Socioeconomic status, race/ethnicity, and selective
college admissions. Century Foundation.

Carter, P. L., Skiba, R., Arredondo, M. 1., & Pollock, M. (2010). Preparing educators to engage

families: Case studies of urban schools. Rowman & Littlefield Education.


https://doi.org/10.1186/s43031-022-00051-4
https://doi.org/10.29333/pr/8535

110

Cénat, J. M., Blais-Rochette, C., Kokou-Kpolou, C. K., Noorishad, P.-G., Mukunzi, J. N., &
Mclintee, S.-E. (2020). Prevalence of symptoms of depression, anxiety, insomnia,
posttraumatic stress disorder, and psychological distress among populations affected by
the COVID-19 pandemic: A systematic review and meta-analysis. Psychiatry Research,
295, 113599. https://doi.org/10.1016/j.psychres.2020.113599

Chen, L., & Cheung, A. C. K. (2020). Digital divide persists even with remote learning during
COVID-19. The Lancet Child & Adolescent Health, 4(8), €20.

Chakravarty, D., Greene, J. P., Robertson, C., & Valant, J. (2021). Digital Divide Among
Hispanic Students During COVID-19 Pandemic. Educational Researcher, 50(2), 118-
122.

Chetty, R., Friedman, J. N., & Rockoff, J. E. (2011). The long-term impacts of teachers. National
Bureau of Economic Research.

Chetty, R., Friedman, J. N., & Rockoff, J. E. (2020). Measuring the impacts of teachers I:
Evaluating bias in teacher value-added estimates. American Economic Review, 110(3),
358-363.

Chetty, R., Friedman, J. N., Hendren, N., Stepner, M., & Opportunity Insights Team. (2020).
How did COVID-19 and stabilization policies affect spending and employment? A new
real-time economic tracker based on private sector data. NBER Working Paper No.
27431.

Chetty, R., Hendren, N., Kline, P., & Saez, E. (2014). Where is the land of opportunity? The
geography of intergenerational mobility in the United States. Quarterly Journal of

Economics, 129(4), 1553—1623. https://doi.org/10.1093/qje/qju022



111

Chu, K., Cook, H., Dong, C., & Ramos, A. (2021). Digital Inclusion in a Pandemic: Promising
Practices and Lessons Learned for Technology Access, Adoption, and Literacy.
Education Policy Analysis Archives, 29(159), 1-26.

Civil Rights Act of 1964, Pub. L. No. 88-352, 78 Stat. 241 (1964).

Cohen-Vogel, L., Cannata, M., Poekert, P., & Gerber, H. (2018). The role of leadership and
culture in the adoption of professional learning communities. Educational Policy, 32(1),
5-34.

Coleman, J. S. (1996). Equality of educational opportunity. U.S. Department of Health,
Education, and Welfare.

Coronavirus Aid, Relief, and Economic Security Act, Pub. L. No. 116-136, 134 Stat. 281 (2020).

Crawford, J. (2011). At War with Diversity: US Language Policy in an Age of Anxiety.
Multilingual Matters.

Crenshaw, K. (1989). Demarginalizing the intersection of race and sex: A Black feminist critique
of antidiscrimination doctrine, feminist theory and antiracist politics. University of
Chicago Legal Forum, 1989(1), 139-167.

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed
methods approaches (5th ed.). Sage Publications.

Creswell, J. W., & Clark, V. L. P. (2017). Designing and Conducting Mixed Methods Research.
Thousand Oaks, CA: Sage Publications.

Creswell, J. W., & Poth, C. N. (2017). Qualitative inquiry and research design: Choosing among
five approaches (4th ed.). SAGE Publications.

Crosby, F. J. (2020). Educational disparities and the role of policy in marginalized communities.

Journal of Education Policy, 35(3), 389-410.



112

Crosby, F. J. (2020). Educational disparities and the problem of the colorblind future. The
Russell Sage Foundation Journal of the Social Sciences, 6(3), 1-17.

Cutler, D. M., & Lleras-Muney, A. (2008). Education and Health: Evaluating Theories and
Evidence. Working Paper 12352. National Bureau of Economic Research.

Daniel, S J. (2020). Education and the COVID-19 pandemic. Springer Science+Business Media,

49(1-2), 91-96. https://doi.org/10.1007/s11125-020-09464-3

Darling-Hammond, L. (2004). The color line in American education: Race, resources, and
student achievement. Du Bois Review: Social Science Research on Race, 1(2), 213-246.

https://doi.org/10.1017/S1742058X0404202X

Darling-Hammond, L. (2010). The flat world and education: How America’s commitment to
equity will determine our future. Teachers College Press.

Darling-Hammond, L., et al. (2020). Learning in the time of COVID-19: Lessons from the first
vear of the pandemic. Learning Policy Institute.

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020).
Implications for Educational Practice of the Science of Learning and Development.
Applied Developmental Science, 24(2), 97-140.

Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2020). Effective online teaching in K—12:
Lessons learned from COVID-19 school closures. Stanford University.

Darling-Hammond, L., Hammerness, K., Grossman, P., Rust, F., & Shulman, L. (2020). The
pandemic and the systemic crises in education it lays bare. Journal of Curriculum
Studies, 52(2), 119-131.

Darling-Hammond, L., Scherer, M., & Howard, T. (2020). Fostering student learning in an era of

disruption. Educational Leadership, 77(8), 10—16.


https://doi.org/10.1007/s11125-020-09464-3
https://doi.org/10.1017/S1742058X0404202X

113

Darling-Hammond, S. (2023). Restorative practices: Supporting social and emotional learning
in schools. Learning Policy Institute. Retrieved from

https://learningpolicyinstitute.org/media/4046/download?inline&file=Restorative Practic

es REPORT.pdf

Datnow, A., Hubbard, L., & Mehan, H. (2013). Extending educational reform: From one school
to many. Routledge.

Denzin, N. K., & Lincoln, Y. S. (Eds.). (2018). The SAGE handbook of qualitative research (5th
ed.). SAGE Publications.

Dougherty, S. M. (2021). Building relationships in a virtual environment: African American
students' and teachers' perspectives. Urban Education, 56(1), 22-50.

Dorn, E., Hancock, B., Sarakatsannis, J., & Viruleg, E. (2021). COVID-19 and learning loss—
Disparities grow and students need help. McKinsey & Company.

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The
impact of enhancing students’ social and emotional learning: A meta-analysis of school-
based universal interventions. Child Development, 82(1), 405-432.

Egalite, A. J., Kisida, B., & Winters, M. A. (2015). Representation in the classroom: The effect
of own-race teachers on student achievement. Economics of Education Review, 45, 44-
52.

Epstein, J. L. (2010). School, family, and community partnerships: Preparing educators and
improving schools. Westview Press.

Every Student Succeeds Act, Pub. L. No. 114-95, 129 Stat. 1802 (2015).


https://learningpolicyinstitute.org/media/4046/download?inline&file=Restorative_Practices_REPORT.pdf
https://learningpolicyinstitute.org/media/4046/download?inline&file=Restorative_Practices_REPORT.pdf

114

Farkas, G. (2003). Racial disparities and discrimination in education: What do we know, how do
we know it, and what can we do about it? Teachers College Record, 105(6), 1119—-1146.
https://doi.org/10.1111/1467-9620.00279

Fergus, S., & Zimmerman, M. A. (2005). Adolescent resilience: A framework for understanding
healthy development in the face of risk. Annual Review of Public Health, 26, 399—419.
https://doi.org/10.1146/annurev.publhealth.26.021304.144357

Field, A. (2018). Discovering statistics using IBM SPSS statistics (5th ed.). SAGE Publications.

Fitzpatrick, K. M., Harris, C., & Drawve, G. (2020). Fear of COVID-19 and the Mental Health
Consequences in America. Psychological Trauma: Theory, Research, Practice, and
Policy, 12(1), S17-S21.

Frankenberg, E., Lee, C., & Orfield, G. (2011). 4 multiracial society with segregated schools:
Are we losing the dream? Harvard University Press.

Fraser, N. (1997). Justice interruptus: Critical reflections on the "postsocialist” condition.
Routledge.

Fraser, N. (2001). Recognition without ethics? Theory, Culture & Society, 18(2-3), 21-42.

Freeman, S., Eddy, S. L., McDonough, M., Smith, M. K., Okoroafor, N., Jordt, H., &
Wenderoth, M. P. (2014). Active learning increases student performance in science,
engineering, and mathematics. Proceedings of the National Academy of Sciences,
111(23), 8410-8415.

Freire, P. (1970). Pedagogy of the oppressed. Herder and Herder.

Fry, R. (2018). College enrollment and completion gaps: Racial and ethnic disparities in higher

education. Pew Research Center.



115

Fryer, R. G., & Levitt, S. D. (2006). The Black-White Test Score Gap through Third Grade.
Brookings Papers on Education Policy, 2006(1), 1-102.

Fullan, M. (2007). The new meaning of educational change (4th ed.). Teachers College Press.

Gandara, P., & Rumberger, R. W. (2009). Immigration, Language, and Education: How Does
Language Policy Structure Opportunity? Teachers College Record, 111(3), 750-782.

Garcia, G. E., & Jensen, B. (2009). Educating English Learners: Language Diversity in the
Classroom. Teachers College Press.

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice (3rd ed.).
Teachers College Press.

Gay, G. (2002). Preparing for culturally responsive teaching. Journal of Teacher Education,
53(2), 106-116.

Greene J. C., Caracelli V. J., Graham W. F. (1989). Toward a conceptual framework for mixed-
method evaluation designs. Educational Evaluation and Policy Analysis, 11, 255-274

Gregory, A., Clawson, K., Davis, A., & Gerewitz, J. (2016). The promise of restorative practices
to transform teacher-student relationships and achieve equity in school discipline.
Journal of Educational and Psychological Consultation, 26(4), 325-353.

Gorski, P. C. (2013). Reaching and teaching students in poverty: Strategies for erasing the
opportunity gap. Teachers College Press.

Haas, S. A. (2006). The long-term effects of poor childhood health: An assessment and
application of retrospective reports. Demography, 43(1), 53-72.

Haelle, T. (2020). The COVID-19 pandemic and kids: School closures and mental health.

Elsevier Public Health Emergency Collection.



116

Hammond, Z. (2015). Culturally responsive teaching and the brain: Promoting authentic
engagement and rigor among culturally and linguistically diverse students. Corwin Press.

Hamre, B. K., Pianta, R. C., Mashburn, A. J., & Downer, J. T. (2020). Pre-K Teachers'
Emotional Support and Children's Early Academic and Social-Emotional Learning.
Educational Psychology Review, 32(1), 153-174.

Hanushek, E. A., & Woessmann, L. (2007). The role of education quality in economic growth.
World Bank Policy Research Working Paper 4122. https://doi.org/10.1596/1813-9450-
4122

Hargreaves, A., & O'Connor, M. T. (2018). Collaborative professionalism: When teaching
together means learning for all. Corwin Press.

Harris, A. L. (2016). The next generation: Immigrant youth and families in comparative
perspective. New York University Press.

Harrison, R. (2006). The Freedmen’s Bureau and the Reconstruction of Education in the South:
A case of educational reform. Journal of Southern History, 72(3), 485-520.
https://doi.org/10.2307/27648950

Hattie, J. (2017). Visible learning for mathematics, grades K-12: What works best to optimize
student learning. Corwin Press.

Heckman, J. J., & LaFontaine, P. A. (2010). The American High School Graduation Rate:
Trends and Levels. The Review of Economics and Statistics, 92(2), 244-262.

Hill, L. E., Johnson, H. P., & Perry, M. (2015). The common core meets state policy: Progress
and challenges in building aligned college readiness and career success systems. Public

Policy Institute of California.



117

Hobbs, K., Grossman, S., Krumholz, M., & Mahoney, J. L. (2020). The COVID-19 Pandemic
and Young Children's Mental Health: Telehealth Psychotherapy for Young Children
During the Pandemic. Psychoanalytic Study of the Child, 73(1), 256-266.

Hochschild, J. L., & Scovronick, N. (2003). The American dream and the public schools. Oxford
University Press.

Honneth, A. (1996). The struggle for recognition: The moral grammar of social conflicts. MIT
Press.

Howard, T. C. (2018). Why race and culture matter in schools: Closing the achievement gap in
America's classrooms. Teachers College Press.

Howard, T. C., Lee, C. D., & Rodriguez, A. (2021). Educational justice for Black and Latinx
students: The promise of equity-driven systemic reform. Harvard Educational Review,
91(2),291-313.

Huang, L., & Zhao, P. (2020). COVID-19 Pandemic and Schooling: From Education Equity to
Education Equality. Frontiers in Education, 5, 126.

Ingersoll, R. M., & Strong, M. (2011). The Impact of Inducting New Teachers on Student
Achievement: A Longitudinal Analysis of New Teacher Induction in California. RAND
Corporation.

Ishimaru, A. M., & Galloway, M. K. (2016). Equity-focused family engagement in the field of
educational leadership. Educational Administration Quarterly, 52(2), 221-258.

Jackson, C. K., & Johnson, R. C. (2018). Closing the racial achievement gap: The role of

reforming education. Economics of Education Review, 64, 74-92.



118

Jagers, R. J., Rivas-Drake, D., & Williams, B. (2019). Transformative social and emotional
learning (SEL): Toward SEL in service of educational equity and excellence. Educational
Psychologist, 54(3), 162-184.

Jeynes, W. H. (2016). A meta-analysis: The relationship between parental involvement and
minority children’s academic achievement. Education and Urban Society, 49(2), 196-
215.

Johnson, R. C., Burgess, S., & Harris, A. L. (2019). Can schools reduce racial inequalities?
Challenges and opportunities in the post-desegregation era. Annual Review of Sociology,
45, 277-298. https://doi.org/10.1146/annurev-soc-073018-022515

Kaden, U. (2020). COVID-19 school closure-related changes to the professional life of a K—12
teacher. Education Sciences, 10(6), 165. https://doi.org/10.3390/educscil 0060165

Kaffenberger, M., Tognatta, N., & Pritchett, L. (2021). The future of educational inequality after
COVID-19: What can be learned from past economic shocks? International Journal of
Educational Development, 82, 102343. https://doi.org/10.1016/j.ijjedudev.2021.102343

Kannenberg, C., Bucholtz, J., Chaffin, C., Rahn, D., & White, P. (2020). Community schools: A
whole child framework for school improvement. School Community Journal, 30(1), 13-
40.

Kataoka, S. H., Zhang, L., & Wells, K. B. (2012). Unmet Need for Mental Health Care Among
U.S. Children: Variation by Ethnicity and Insurance Status. American Journal of
Psychiatry, 169(1), 95-104.

Kena, G., Musu-Gillette, L., Robinson, J., Wang, X., Rathbun, A., Zhang, J., & Velez, E. D.
(2020). The Condition of Education 2020 (NCES 2020-144). U.S. Department of

Education, National Center for Education Statistics.



119

Kim, J., & Quinn, D. M. (2020). The effects of summer reading programs on low-income
children’s literacy achievement: A meta-analysis. Educational Researcher, 42(5), 287-
305.

Kincheloe, J.L. (2004). Critical Pedagogy: An Introduction. Peter Lang.

Kozol, J. (1991). Savage inequalities: Children in America's schools. Crown.

Kuhfeld, M., Soland, J., Tarasawa, B., Johnson, A., Ruzek, E., & Liu, J. (2020). Projecting the
Potential Impact of COVID-19 School Closures on Academic Achievement. Educational
Researcher, 49(8), 549-565.

Kumashiro, K.K. (2000). Toward a Theory of Anti-Oppressive Education. Review of
Educational Research, 70(1), 25-53.

Ladson-Billings, G. (1995). But that’s just good teaching! The case for culturally relevant
pedagogy. Theory into Practice, 34(3), 159-165

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American
Educational Research Journal, 32(3), 465-491.

Ladson-Billings, G. (2006). From the Achievement Gap to the Education Debt: Understanding
Achievement in U.S. Schools. Educational Researcher, 35(7), 3-12.

Lee, J., & Bowen, N. K. (2006). Parent involvement, cultural capital, and the achievement gap
among elementary school children. American Educational Research Journal, 43(2), 193—
218. https://doi.org/10.3102/00028312043002193

Lee, V. E., & Burkam, D. T. (2003). Dropping out of high school: The role of school
organization and structure. American Educational Research Journal, 40(2), 353-393.

Lee, V. E., & Smith, J. B. (2018). Social support in school and students' academic achievement.

Routledge.



120

Leithwood, K., Harris, A., & Hopkins, D. (2020). Seven strong claims about successful school
leadership revisited. School Leadership & Management, 40(1), 5-22.

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publications.

Linn, R. L. (2000). Assessments and accountability. Educational Policy, 14(3), 397-413.

Loades, M. E., Chatburn, E., Higson-Sweeney, N., Reynolds, S., Shafran, R., Brigden, A., &
Crawley, E. (2020). Rapid Systematic Review: The Impact of Social Isolation and
Loneliness on the Mental Health of Children and Adolescents in the Context of COVID-
19. Journal of the American Academy of Child & Adolescent Psychiatry, 59(11), 1218-
1239.

Lodi, E., Perrella, L., Lepri, G. L., Scarpa, M. L., & Patrizi, P. (2021). Use of restorative justice
and restorative practices at school: A systematic literature review. International Journal
of Environmental Research and Public Health, 19(1), 96.
https://doi.org/10.3390/ijerph19010096

Losen, D. J., & Gillespie, J. (2012). Opportunities Suspended: The Disparate Impact of
Disciplinary Exclusion from School. The Civil Rights Project at UCLA.

Losen, D. J., & Martinez, T. E. (2013). Out of school and off track: The overuse of suspensions
in American middle and high schools. The Center for Civil Rights Remedies at UCLA’s
Civil Rights Project.

Losen, D. J., Martinez, T. E., & Okelola, F. S. (2018). Disabling inequality: The school-to-prison
pipeline. Teachers College Record, 120(7), 1-52.

Losen, D. J., Orfield, G., & Balfanz, R. (2002). Racial inequity in special education. Harvard

Education Press.



121

Magnuson, K. A., Meyers, M. K., Ruhm, C. J., & Waldfogel, J. (2007). Inequality in preschool
education and school readiness. American Educational Research Journal, 41(1), 115—
157. https://doi.org/10.3102/0002831206298173

Magnuson, K., & Waldfogel, J. (2005). The impact of early education on socioeconomic
disparities. The Future of Children, 15(1), 169-196.

Manna, P. (2019). The No Child Left Behind Act and the Every Student Succeeds Act: Shifting
the Federal Role in Education Policy. Routledge.

Margolin, G., Ramos, M. C., Braun, K. N., Lopez, C. M., & Robins, R. W. (2021).
Preadolescents' Experiences and Psychological Symptoms during the COVID-19
Pandemic: A Longitudinal Study of Spanish-Speaking Children and Their Parents.
Journal of Clinical Child & Adolescent Psychology, 1-14.

McClain, M. (2020). Online learning during COVID-19: K-12 teachers’ experiences of
switching from classroom to distance learning. International Journal of Technology in
Education and Science, 4(3), 204-213.

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. Jossey-Bass.

Millett, G. A., Jones, A. T., Benkeser, D., Baral, S., Mercer, L., Beyrer, C., & Sullivan, P. S.
(2020). Assessing differential impacts of COVID-19 on Black communities. Annals of
Epidemiology, 47, 37-44.

Milner, H. R. (2017). Culturally responsive teaching and social-emotional learning: Addressing
racial disparities in education. Teachers College Record, 119(8), 1-14.

Molnar, A., et al. (2021). The 2021 virtual schooling report. National Education Policy Center.

National Center for Education Statistics (NCES). The Nation's Report Card: 2019 Mathematics

and Reading Assessments.



122

Naderifar, M., Goli, H., & Ghaljaei, F. (2017). Snowball sampling: A purposeful method of
sampling in qualitative research. Strides in Development of Medical Education, 14(1), In
Press.

National Education Association. (2020). Digital equity for students and educators.
https://www.nea.org/sites/default/files/2020-10/NEA%20Report%20-
%20Digital%20Equity%20for%20Students%20and%20Educators_0.pdf

No Child Left Behind Act of 2001, Pub. L. No. 107-110, 115 Stat. 1425 (2002).

Noguera, P.A. (2008). The trouble with Black boys: And other reflections on race, equity, and
the future of public education. John Wiley & Sons

Oakes, J. (2005). Keeping track: How schools structure inequality. Yale University Press.

OECD. (2020). Education and COVID-19: Focusing on the Long-Term Impact of School
Closures. Organisation for Economic Co-operation and Development.

Orfield, G., & Lee, C. (2005). Why segregation matters: Poverty and educational inequality. The
Civil Rights Project at Harvard University.

Orfield, G., & Lee, C. (2005). Historic Reversals, Accelerating Resegregation, and the Need for
New Integration Strategies. Harvard Education Press.

Orfield, G., & Lee, C. (2007). Historic reversal: The racial resegregation of our schools. Civil
Rights Project at Harvard University.

Osher, D., Cantor, P., Berg, J., Steyer, L., & Rose, T. (2020). Drivers of human development:
How relationships and context shape learning and development. Applied Developmental
Science, 24(1), 6-36.

Owens, D. (2007). Historical Dictionary of School Segregation and Desegregation: The

American Experience. Scarecrow Press.



123

Pallant, J. (2020). SPSS survival manual: A step by step guide to data analysis using IBM SPSS
(7th ed.). Routledge.

Paris, D. (2012). Culturally sustaining pedagogy: A needed change in stance, terminology, and
practice. Educational Researcher, 41(3), 93-97.

Patten, E., Scommegna, P., & Canedo, J. (2021). The pandemic is interrupting schooling for
students across the country. Population Reference Bureau.

Patton, M. Q. (2015). Qualitative research & evaluation methods (4th ed.). SAGE Publications.

Penuel, W. R., & Gallagher, D. J. (2017). Creating research—practice partnerships in education.
Harvard Education Press.

Perry, B. L., Edwards, M. C., Wallner-Allen, K. R., & Taylor, T. (2021). How social distance
and inequities shape parenting experiences during a global pandemic. Children and Youth
Services Review, 122, 105898.

Pew Research Center. (2020). Economic Fallout From COVID-19 Continues To Hit Lower-

Income Americans the Hardest. https://www.pewresearch.org

Ravitch, D. (2016). The Death and Life of the Great American School System: How Testing and
Choice Are Undermining Education. Basic Books.

Rawls, J. (1971). A theory of justice. Harvard University Press.

Reardon, S. F. (2011). The widening academic achievement gap between the rich and the poor:
New evidence and possible explanations. In G. J. Duncan & R. Murnane (Eds.), Whither
opportunity? Rising inequality, schools, and children’s life chances (pp. 91-116). Russell

Sage Foundation.


https://www.pewresearch.org/

124

Reardon, S. F. (2013). The Widening Academic Achievement Gap Between the Rich and the
Poor: New Evidence and Possible Explanations. In G. J. Duncan & R. J. Murnane (Eds.),
Whither Opportunity? Rising Inequality, Schools, and Children's Life Chances (pp. 91-
116). Russell Sage Foundation.

Reardon, S. F. (2016). School segregation and racial academic achievement gaps. The Annals of
the American Academy of Political and Social Science, 671(1), 8-44.

Reardon, S. F., Kalogrides, D., & Shores, K. (2019). The Geography of Racial/Ethnic Test Score
Gaps. Educational Researcher, 48(9), 659-675.

Reardon, S. F., Kalogrides, D., & Shores, K. (2020). COVID-19 and Reading Disparities in
California: What We Know and Steps Forward. Educational Researcher, 49(9), 564-567.

Reardon, S. F., Weathers, E. S., Fahle, E. M., Jang, H., & Kalogrides, D. (2021). Is separate still
unequal? New evidence on school segregation and racial academic achievement gaps.
Educational Researcher, 50(6), 301-318. https://doi.org/10.3102/0013189X211023887

Reimers, F. M., & Schleicher, A. (2020). 4 Framework to Guide an Education Response to the
COVID-19 Pandemic of 2020. OECD Education Working Papers, No. 225, OECD
Publishing.

Riegle-Crumb, C., Hetherington, E. M., & Purtell, K. M. (2020). Does SES Affect Elementary
School Students’ Learning Opportunities During the COVID-19 Pandemic? The Society
Pages.

Rodriguez, D., Campbell, R. J., & Xu, Z. (2020). Educational inequality and achievement gaps:
Findings from North Carolina. Educational Review Press.

Romero, C., Master, A., & Guilamo-Ramos, V. (2020). COVID-19 Pandemic and the Social

Determinants of Health. American Journal of Public Health, 110(11), 1628-1629.



125

Rothstein, R. (2004). Class and Schools: Using Social, Economic, and Educational Reform to
Close the Black-White Achievement Gap. Economic Policy Institute.

Rothstein, R. (2013). The roots of inequality in American education: A new exploration.
Economic Policy Institute.

Russo, J., & Stiefel, L. (2005). Seeing the forest: Districts, equalization, and the court. Harvard
Civil Rights-Civil Liberties Law Review, 40(1), 173-202.

Saldana, J. (2021). The coding manual for qualitative researchers (4th ed.). SAGE Publications.

Sen, A. (1999). Development as Freedom. Oxford University Press

Siegel, A A., Zarb, M., Alshaigy, B., Blanchard, J., Crick, T., Glassey, R., Hott, J R., Latulipe,
C., Riedesel, C., Senapathi, M., Simon, S., & Williams, D E. (2021, June 26).
Educational Landscapes During and After COVID-19.

https://doi.org/10.1145/3456565.3461439

Simon, K., Bumpus, M., & Isphording, I. E. (2021). The Impact of the COVID-19 Crisis on
Elementary and Secondary Schooling: Results from a Survey of Students and Parents.
National Bureau of Economic Research.

Sirin, S. R. (2005). Socioeconomic status and academic achievement: A meta-analytic review of
research. Review of Educational Research, 75(3), 417-453.
https://doi.org/10.3102/00346543075003417

Skiba, R. J., et al. (2011). The Color of Discipline: Sources of Racial and Gender
Disproportionality in School Punishment. The Urban Review, 34(4), 317-342.

Taylor, C. (1994). Multiculturalism and the Politics of Recognition. Princeton University Press.

Taylor, C., Gutmann, A., & Amy, G. (1994). Multiculturalism: Examining the politics of

recognition. Princeton University Press.


https://doi.org/10.1145/3456565.3461439

126

Theoharis, G. (2007). Social justice educational leaders and resistance: Toward a theory of social
justice leadership. Educational Administration Quarterly, 43(2), 221-258.
https://doi.org/10.1177/0013161X06293717

Theoharis, G. (2008). The school leaders our children deserve: Seven keys to equity, social
Jjustice, and school reform. Teachers College Press.

Theoharis, G., & O'Toole, J. (2011). Leading inclusive ELL: Social justice leadership for English
Language Learners. Educational Administration Quarterly, 47(4), 646-688.

Tomlinson, C. A., & Moon, T. R. (2021). Assessment and student success in a differentiated
classroom. ASCD.

Turner, E. A., Chandler, M., Heiser, N., Brook, J., Gilman, R., & Robillard, A. (2019). Creating
inclusive school environments for refugee children: A Canadian study. School
Community Journal, 29(2), 155-175.

UNESCO. (2020). Education in a post-COVID world: Nine ideas for public action. United
Nations Educational, Scientific and Cultural Organization.

UNESCO. (2020). COVID-19 impact on education. Retrieved from
https://en.unesco.org/covid19/educationresponse

UNESCO. (2020). Education during COVID-19 and beyond: The hidden potential of distance
learning. Policy Brief, UNESCO. Retrieved from

https://en.unesco.org/covidl9/educationresponse/recommendations

United Nations. (2020). Policy brief: Education during COVID-19 and beyond.
https://www.un.org/development/desa/dspd/wp-
content/uploads/sites/22/2020/08/sg_policy brief covid-

19 and education_august 2020.pdf


https://en.unesco.org/covid19/educationresponse/recommendations

127

US Department of Education. (2016). ESSA: More opportunities for equity and excellence.

Retrieved from https:www?2.ed.gov/policy/elsec/leg/essa/index.html

U.S. Department of Education. (n.d.). Title I, Part A Program. Retrieved from

https://www.ed.gov/ grants-and-programs/formula-grants/school-

improvement/improving-basic-pro grams-operated-by-local-educational-agencies-esea-

title-i-part-a
U.S. Department of Education. (2004). Individuals with Disabilities Education Improvement Act

of 2004 (PL 108-446). Retrieved from https://www.parentcenterhub.org/wp-

content/uploads/repo items/PL108-446.pdf

Valencia, R. R. (2002). Chicano school failure and success: Past, present, and future.
Routledge.

Valencia, R. R. (2020). Dismantling contemporary deficit thinking: Educational thought and
practice. Routledge.

Van Lancker, W., & Parolin, Z. (2020). COVID-19, school closures, and child poverty: A social
crisis in the making. The Lancet Public Health, 5(5), e243-¢244.

Waldfogel, J., Garfinkel, I., & Kelly, B. (2010). Inequality in early childhood education and care:
What do we know?. Russell Sage Foundation.

Williams, D. R., & Mohammed, S. A. (2009). Discrimination and racial disparities in health:
Evidence and needed research. Journal of Behavioral Medicine, 32(1), 20—47.
https://doi.org/10.1007/s10865-008-9185-0

Yancy, C. W. (2020). COVID-19 and African Americans. JAMA, 323(19), 1891-1892.

Yell, M. L., & Drasgow, E. (2017). Contemporary Special Education Law: A Review and

Analysis. Exceptionality, 25(3), 125-139.


http://www2.ed.gov/policy/elsec/leg/essa/index.html
https://www.ed.gov/grants-and-programs/formula-grants/school-improvement/improving-basic-programs-operated-by-local-educational-agencies-esea-title-i-part-a
https://www.ed.gov/grants-and-programs/formula-grants/school-improvement/improving-basic-programs-operated-by-local-educational-agencies-esea-title-i-part-a
https://www.ed.gov/grants-and-programs/formula-grants/school-improvement/improving-basic-programs-operated-by-local-educational-agencies-esea-title-i-part-a
https://www.parentcenterhub.org/wp-content/uploads/repo_items/PL108-446.pdf
https://www.parentcenterhub.org/wp-content/uploads/repo_items/PL108-446.pdf

128

Yin, R. K. (2018). Exploratory case study research and applications: Design and methods (6th
ed.). SAGE Publications.

Young, . M. (1990). Justice and the politics of difference. Princeton University Press.

Zhao, Y., Liu, L., & Yang, S. (2021). Technology in education post-COVID-19: An analytical
framework and key issues. Educational Technology Research and Development, 69(4),

1701.



129

APPENDICES



130

Appendix A: Introductory Email Correspondence for Educators

Subject: Invitation to Participate in a Exploratory case study Exploring Impact on Educational
Strategies for Black and Hispanic Students Post-COVID.

Dear Fellow Educators,

I hope this email finds you well. I am reaching out to invite you to take part in an important
research initiative focused on the educational landscape post-COVID and its impact on the
academic achievement of Black and Hispanic students.

As educators, your firsthand experiences and insights are invaluable to my exploratory case
study, which aims to examine the diverse strategies and practices that have influenced the
educational journey of Black students during and after the pandemic.

This exploratory case study aims to explore the diverse experiences and challenges faced by
students within our educational system, specifically concerning strategies implemented in
response to the COVID-19 pandemic. Your participation in this research will provide essential
perspectives and contribute significantly to our understanding of the challenges and successes in
this realm.

Key Details

Purpose: Exploring the impact of practices and strategies on the academic achievement of Black
and Hispanic students post-COVID.

Participation: Voluntary and highly confidential, contributing to a more equitable and inclusive
education landscape.

Attached to this email you will find:

1. Informed Consent Information Sheet: This document provides general information about
the study, outlines the parameters of participation and emphasizes your rights and the
confidentiality of your responses. A link is located at the bottom of the document to
complete.

Please take the time to review the attached materials and complete the consent form via the link
provided within above document or by typing https://forms. gle/bv9ZoHfrFhuUDgjk9 to opt in or
out of the study.

Your expertise and perspective will play a crucial role in advancing our understanding of these
critical educational matters. I hope you will consider joining us on this endeavor.

Should you have any queries or require further information, please feel free to contact me or my
chair, Dr. Lisa Bass at Irbass@ncsu.edu.

We are eager to embark on this journey together and greatly appreciate your consideration.


https://forms.gle/bv9ZoHfrFhuUDgjk9
mailto:lrbass@ncsu.edu

Warm regards,

Emem Thompson

Researcher

North Carolina State University
ethomps5@ncsu.edu

(919) 631-8687
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Appendix B: Educator Informed Consent

Informed Consent Form for Participation in Research
Title of Study: Exploring Educational Practices and Strategies Related to the Academic
Achievement of Black and Hispanic Students post-COVID: An Exploratory Case Study of One
Urban Elementary School in North Carolina

Principal Investigator(s): Emem Thompson, ethomps5@ncsu.edu, (919) 631-8687
NC State Faculty Point of Contact: Dr. Lisa Bass, Irbass@ncsu.edu, (984) 888-3294
Funding Source: None

You are invited to take part in a research study. Here are some important things to know:

e Your participation in this study is voluntary. You can choose not to participate without
penalty. If you decide to participate and change your mind, you can stop participating at
any time without penalty.

e You are not guaranteed any personal benefits from being in this study. Research studies
may pose risks to those who participate. However, this research study does not pose any
risks to you as a participant.

e You may want to participate in this research because it allows you to share your insights,
contributing to a better understanding and potentially improving outcomes for Black and
Hispanic students. You may not want to participate in this research if you have time
constraints that would limit your availability.

o Ifyou have questions about your participation in this research at any time, do not hesitate
to contact the researcher(s) named above or the NC State IRB office via email at IRB-
Director@ncsu.edu or via phone at 1-919-515-8754

Please read the rest of this consent form for more specific details of this research. If you do not
understand something, please ask the researcher for clarification or more information.

What is the purpose of this study?

The purpose of this research study is to explore the impact of equitable practices, strategies and
the academic achievement of Black and Hispanic students post-COVID. The study will explore
experiences and perceptions of educators regarding the effectiveness of practices and strategies
created to address educational needs and promote student success.

How many people will be in the study?
There will be approximately 10-12 participants in this study.

Am I eligible to be a participant in this study?

In order to be a participant in this study, you must agree to be in the study and be an employee at
the school from at least 2020. You cannot participate in this study if you do not meet the
previously stated inclusion criteria.

‘What will happen if you take part in the study?



mailto:ethomps5@ncsu.edu
mailto:lrbass@ncsu.edu
mailto:IRB-Director@ncsu.edu
mailto:IRB-Director@ncsu.edu
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If you agree to participate in this study, you will be asked to participate in a One on One
Interview.

The total amount of time that you will be participating in this study is 1- 1.5 hrs.

Recording in research

Participants will be audio and video recorded during the research activities. If you do not want
this information collected, you cannot participate in this research. We would like to use these
recordings for transcription only. We will keep these recordings until transcriptions have been
verified.

Benefits to participating in this research

There are no direct benefits to your participation in the research. The indirect benefits are
contributing to research aimed at improving educational policies and practices and influencing
positive change in the educational system.

Risks to participating in this research
There is minimal risk associated with your participation in this research.

Researcher obligations

Due to my professional role as a public service educator along with district and state reporting
requirements, I have an obligation to report child neglect and abuse, sexual discrimination and
harassment of students). This means that if I observe instances of, or you tell me about an
incident where a child has been abused or sexually discriminated against, I am obligated to report
that. The risks associated with reporting this information include further investigation by state
entities.

What data will be collected about me and are there risks associated with that?

The data that are collected about you include your role, how many years of experience you have.
These data are not connected to your name or other information that could easily identify you.
There are minimal risks to you as a result of collecting this information. All risks will be
mitigated through implementing data protections in accordance with NC State data protection
standards.

How will my identity and the data about me be stored and protected?

After all data is collected, the researchers will go through the data and remove all direct and
indirect identifiers from the dataset and create a coded list that connects your real identity to the
dataset.

This list will be stored separately from the data. After the study is over, we will permanently
delete the master list . It is unlikely your identity could be deduced from your responses in the
dataset without the master list. We will go through your responses and the transcripts and do our
best to remove or replace any information that can identify you directly. Examples of the
information we will remove are your name, which will be replaced with an alternative identifier
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not linked to you as a participant. After we do this, it is unlikely your identity could be deduced
from your responses.

Who can access my data and how will my data be shared and used in the future?
Your data will not be used or shared for future research studies. We will delete your data after 3
years.

How will the data about me be reported to the public and are there risks associated with
that?

We may quote you or share specific responses from you in our publications and presentations but
we will not include your name or any other information that could easily identify you. As a
result, there are minimal risks to you as a result of how we report the data.

Right to withdraw your participation

Your participation is voluntary. Even if you agree initially, consent is an ongoing process. You
can stop participating at any time for any reason. To do so, you can close their internet browser,
tell the researcher implementing the intervention you would like to discontinue your participation
in the study. You can also contact the student researcher, Emem Thompson, at
ethomps5@ncsu.edu and (919) 631-8687. Or you can contact the faculty advisor for this
research, Dr. Lisa Bass, at Irbass@ncsu.edu.

If you withdraw, we will stop any procedures or data collection that may be happening. We will
also delete any data that’s already been collected from you whenever possible. We will not be
able to delete your data if we cannot identify which responses are yours or if the data has already
been published.

Compensation
There is no compensation for participating in this study.

What if you have questions about this study?

If you have questions at any time about the study itself or the procedures implemented in this

study, You can also contact the student researcher, Emem Thompson, at ethomps5@ncsu.edu
and (919) 631-8687. Or you can contact the faculty advisor for this research, Dr. Lisa Bass, at
Irbass@ncsu.edu.

What if you have questions about your rights as a research participant?

If you feel you have not been treated according to the descriptions in this form, or your rights as
a participant in research have been violated during the course of this project, you may contact the
NC State IRB (Institutional Review Board) office. An IRB office helps participants if they have
any issues regarding research activities. You can contact the NC State University IRB office at
IRB-Director@ncsu.edu, 919-515-8754, or fill out a confidential form online at
https://research.ncsu.edu/administration/participant-concern-and-complaint-form/

Consent to participate



mailto:IRB-Director@ncsu.edu
https://research.ncsu.edu/administration/compliance/research-compliance/irb/irb-for-participants/#what-if-i-have-a-concern-or-complaint-about-the-research-i-participated-in
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Please use the following link to disclose your participation in study -
https://forms. gle/bv9ZoHfrFhuUDgjk9



https://forms.gle/bv9ZoHfrFhuUDgjk9
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Appendix C: Educator Interview Questions

School Experience

1. Can you share your overall feelings about how your school environment has changed
since the COVID-19 pandemic started? What have been the positive aspects, and what
have been the challenges?

2. What was your school’s biggest challenge with academic achievement before Covid?
During Covid?

3. What do you think it is like being a Black student in your school? (What are the attitudes
of students - what are they telling you or what are you hearing them say)

4. What do you think it is like being a Hispanic student in your school? (What are the
attitudes of students - what are they telling you or what are you hearing them say)

Equity Strategies -

5. What are things (practices and strategies) your school has done for students to help with
academic success and achievement for all students?

6. Are there any other practices implemented by the school to address the unique challenges
faced by Black and Hispanic students? If so, what have been the outcomes or impacts?

7. In your opinion, to what extent are equitable practices integrated into your daily work and
interactions with students? Can you provide specific examples of equity focused practices
you or your colleagues have implemented recently?

8. What challenges or barriers, if any, do you perceive in implementing practices
effectively? How have these challenges evolved or changed in the post-COVID era?

9. How do you perceive the level of student engagement among Black and Hispanic
students at the school post-COVID? What are some specific strategies or interventions
that are used within the school, aimed at increasing the engagement and support of Black
and Hispanic students post-COVID?

10. In your opinion, what role should schools play in promoting equity and providing
additional support to students, especially those from historically underserved
communities?

Equity and Inclusivity

11. In your opinion, do you think that all students in your school are treated fairly and
equally? What factors contribute to this perception, and are there areas where
improvements could be made?

12. What are some resources or support systems you believe would enhance the ability to
implement equity driven practices effectively?

Academic Achievement

13. Please describe the overall academic performance of African American students you
taught before the COVID-19 pandemic? Can you describe the overall academic
performance of Hispanic students you taught before the COVID-19 pandemic ?



14.

15.

16.

17.
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When children returned to face to face instruction, did you observe gaps in their
academic knowledge and skills? Were African-American students impacted more or
about the same as other students? Why? Is there a specific time or student you think
about?

In your experience, how has the academic achievement of Black and Hispanic students
been affected by the COVID-19 pandemic and related changes in teaching and learning?
What practices or strategies have you found effective in supporting student’s academic
achievement during this post-COVID era? Share a story or specific example?

What recommendations do you have for improving equity and academic achievement for
all students, with a particular focus on Black and Hispanic students, in the school?

Suggestions and Additional Comments

18.
19.
20.

21.

What has been your most memorable post-COVID experience as an educator?

If Covid 19 has taught me nothing else, it has taught me.....

Upon students returning to face to face learning, did you feel supported by the
administration? In what ways did they help you? How have teachers, administrators and
support staff approached their word due to COVID-19?

Is there anything else you would like to share about your experiences as a staff member
and how they relate to our research focus?
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