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In 1999 I was asked to create materials for assessing the coherence of control and experimental essays produced by students participating in a study conducted by faculty in the Psychology Department at North Carolina State University. The materials are based on research I conducted on definitions of coherence as well as experience scoring essays for exams produced by Educational Testing Services (ETS).

The details of the study are beyond the scope of this document, but for further information, see Klein, K. & Boals, A. (2010). Coherence and narrative structure in personal accounts of stressful experiences. Journal of Social and Clinical Psychology, 29, 258-282. 

What you will find here are the complete materials that I produced, which include
· Suggestions for training
· A description of holistic scoring
· An explanation of the criteria
· A checklist for scoring essays
· Scoring guides for control and experimental groups
· My rationale for 6 sets of scored essays

I’m also appending the control and experimental essays that I scored to create the training materials.

Suggestions for training
You will need to give each scorer copies of all of the materials I’ve prepared, as well as prompts for the control and experimental essays they will use for training and prompts for the actual essays you want them to score. You will also need to make copies of the essays that I have scored for use in the training sessions for each scorer. You may want to hold off and give them the sheets with my rationale as you practice with each of the scored essays. You may want to give them multiple copies of the checklist or scrap paper to make notes on as they score. I find that I have to make notes to keep track of what’s going on for each of the attributes as I read. 

I used complete sets of three for all of the training essays, so you will need to copy the a, b, and c essays for each of the following numbers:

1875, 3220, 4591, 4743, 5512, 5788

Training instructions
1.	Provide each scorer with the packet of materials provided (see below)
2.	Describe study to scorers. Emphasize the differences between the experimental and control prompts.
3.	Have scorers read explanation of criteria, checklist, and scoring guides. Discuss and answer questions.
4.	Have scorers practice with one set of practice essays. Compare scores. Read my rationale for the scores I gave those essays. Talk about discrepancies between my scores and theirs or among theirs. 
5.	Repeat step 4 several times. Ideally, you will achieve a reasonable measure of agreement fairly quickly if the scorers understand the scoring guides. If you don’t get agreement, ask them to explain how they are arriving at the scores. Try to spot the places where the scorers are getting hung up on irrelevant or inappropriate aspects of the essays. 

Additional notes about training
You may want to go through all the experimental essays and then all the control essays (or vice versa), both in the training and in the “real” scoring. I think it would be confusing to bounce between the two scoring guides, especially in the beginning.

It’s not unusual for scorers at the ETS scoring sessions to score 100 or more essays in a day, but I wouldn’t expect that of novices. My experience suggests that the learning curve starts our fairly flat and then arcs pretty sharply on this kind of task. 
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Training Materials for Coherence Scoring
	
This packet of materials contains the following

	Description of Holistic Scoring	2
	Explanation of Criteria	4
	Checklist for Scoring Essays	12
	Experimental Group Scoring Guide	13
	Control Group Scoring Guide 	15
	Rationale for Scored Essays	19
		Experimental essays
		1875	20
		3220	22
[bookmark: _GoBack]		4591	26	
		Control essays
		5788	30
		4743	31
		5512	32
	Experimental essays
		1875 a, b, c	35
		3220 a, b, c	37
		4591 a, b, c	39	
	Control essays
		5788 a, b, c	41
		4743 a, b, c	43
		5512 a, b, c	46



Description of Holistic Scoring

Holistic scoring is a qualitative method used for determining the proficiency of a student’s writing. It has a long history of use for standardized tests such as the Advanced Placement exams produced by the College Board and many of the exams produced by the Educational Testing Service (SATs, GMATs, LSATs, etc.). In holistic scoring, readers first come to some common understanding of the criteria on which the essays are to be scored. In our case, we have a five-point scale for evaluating the coherence of student writing. 

In the scoring sessions, you will read each essay and assign it a score based on the descriptions provided in the scoring guides. Typically, essays are scored independently by at least two readers. Ideally, different readers would give the same score to a particular essay. In the real world, readers sometimes differ. If the scores are within one point of each other (say a 3 and a 4), the scores are averaged. If the scores are more than one point apart, a third reader will score the essay and a decision will be made based on
 the three scores.

The scoring guides describe criteria for coherence based on five types of coherence: narrative, Gricean, lexical, grammatical, and episodic coherence. (These are described in detail on pp. 3-10). The scoring guides will help you give each essay a “score” for coherence. You will be reading each essay and deciding which description best fits that essay (rather than attributing “points” for the different parts of the description and adding up those points to arrive at a score). It will probably be easier if you try to look at each type of coherence individually. First see which description for narrative coherence fits best, then move on to Gricean coherence, and so forth.

You are really looking for patterns: One instance of a particular indicator, such as a causal connector, does not “earn credit” for lexical coherence. The essay needs to demonstrate a pattern of using various types of transitions. Similarly, one or two lapses in the given-new principle doesn’t mean the essay doesn’t have lexical coherence. The scoring guide allows for varying levels of each of the types of coherence.

An important thing to watch out for is reading between the lines. You have to score the essay based on what is written, not on what you intuitively understand that the student was trying to say. This is really hard! We automatically sympathize with these students, we understand their situation, and we often think we know what they’re saying. But you can only give them credit for what they actually say, not what you think they would say if they had more time or if they had the opportunity to revise or if someone asked them some questions.

Although there are five types of coherence on the checklist and scoring guides, grammatical and episodic coherence are not likely to affect the score in very many situations. You are really focusing on narrative, Gricean, and lexical coherence. Using those three indicators as your primary determinants, you will decide what score the essay has earned.

Before you begin actual scoring, you will be asked to practice with some essays that I have scored. Using the checklist, you will read each essay and see what attributes of coherence it has in each category. I recommend that you read each essay once without referring to the checklist and then begin to look for the specific elements of coherence on your second reading. You may need to read each essay several times since you are looking for so many different attributes. You will probably need to make notes based on the checklist as you read each essay.

After you have decided what attributes of coherence you see in an essay, you will compare your description to the appropriate scoring guide. Be sure you use the correct scoring guide. There are small but important differences between the experimental and control group scoring guides. These differences reflect differences in the directions (the prompt) that the students were given. 

Also, keep in mind is that you are not trying to come up with a mathematical calculation for coherence. Theoretically, someone could earn a “5” in narrative and Gricean coherence and still get a “3” overall if the lexical coherence is a “3.” Similarly, someone could earn a “5” for lexical coherence, but get an overall “3” if he or she didn’t have sufficient narrative coherence. These kinds of extremes, however, are pretty rare. Most of the essays you read will be in the 2-3-4 range, and most will earn fairly similar scores on each of the component properties. That is, someone who writes an essay matching the “4” description for narrative coherence will probably do a 3 or a 4 on the other types of coherence. If you have conflicting scores for the different types of coherence, read each description again. See if you can change your score for some attribute easily. Usually you will find that the descriptions are flexible enough to allow you some movement.

As you do the practice essays, you will talk with one another about your scores and how you arrived at those scores. You will also read and talk about my scores for those essays. During these discussions, be sure you bring up your concerns and questions. The goal is to achieve some level of agreement about the score for any given essay. That is, it shouldn’t matter who scores an essay. Any reader should give it the same score. A difference of one point between scorers is common, but if you are consistently one point lower (or higher) than the other scorers, you will need to make sure you explain how you arrived at the score and you will need to listen to their explanations and make some adjustments.



Explanation of Criteria

This section will define the criteria for coherence in detail and will provide some examples for each. For consistency, I will only use examples from the experimental essays. A checklist (p. 11) provides a brief summary of the criteria for coherence that we are using to score student essays.

Narrative coherence
Although the prompts don’t specifically ask writers to write a narrative (or tell a story), this type of research assumes some kind of narrative will be written. Narratives are a coherent form—every human culture has a narrative tradition and every person develops an awareness of the elements of a story. This seems to be a crucial aspect of the study: we’re looking to see if students produce more coherent narratives over time. A narrative is a specific genre, or form, and has specific conventions and requirements. These conventions can be listed quite simply and are provided as the aspects of narrative coherence on the scoring guides. All narratives have five components:

· a character or set of characters. In the case of the experimental essays, there will typically be at least one character (the writer him- or herself, referred to in the essay as “I”). There may be other characters, such as a roommate, friend, or relative. It does not matter if there are multiple characters, but there must be at least one.
· a scene. “Scene” consists of a location and a time. The location can be something like “here” or “NCSU” or “college.” The time can be something like “today” or “now” or “since I came to NCSU.”
· a beginning. A beginning for a narrative is more than just an introduction to an essay. A beginning has to set the stage for what is to follow. In a narrative, we think of the beginning as setting some kind of goal for the character (or characters) to achieve. The goal in the experimental essays will be something like “making the transition to college life.” For example, I would consider “I am a little worried about how my life is going to balance out” as a beginning that sets a goal: the student wants his or her life to “balance out.” In another example, a student’s opening sentence is “My roommate and I don’t click.” The goal, for these characters, is to be able to live together even though they “don’t click.”
· a middle. The middle of a narrative describes the action that will allow the character(s) to accomplish the goal set out in the beginning. The middle should consist of a number of different actions that can be seen as connected to the goal. In the “roommate” example, the middle consists of all the reasons why the writer doesn’t “click” with her roommate. She is actually explaining all the actions that interfere with the goal, but we can interpret them as actions that will have to change or be overcome to achieve the goal.
· an end. The end describes the outcome of the actions and should tie back to the beginning or original goal. The students in the experimental group were specifically told to “tie it all together,” so you should see an end in the better experimental essays.

Good narratives also do two very specific things that are closely related to the beginning, middle, and end conventions of the narrative form:

· They forecast (or foreshadow) what is to follow. In other words, they tell the reader what he or she can expect to read about. An essay that starts “College wasn’t really too big of a transition for me” leads the reader to expect to read why this student had an easy time of it. An essay that starts “It’s been very hard” leads the reader to expect to read about the things that have made it hard for the student. The forecast will (or should) come in the first or second sentence (the beginning).
· They fulfill these expectations. A good narrative will follow up on what it sets out in the beginning. For example, the essay that we thought would explain why the student had an easy time of it failed because the student talked about her aspirations for a career and what she likes about college. Although she started out telling us some of the reasons why the transition was easy for her, she quickly went off topic and wrote about things she had not forecast.


Gricean Coherence
About 100 years ago, H. P. Grice came up with a theory of conversation that is still considered one of the most important foundational theories in the field. His theory involves three simple “maxims”: In order for us to communicate competently with one another, what we say must be necessary, true, and relevant. This aspect of coherence has a lot to do with being understood, and it allows us to think about the coherence of a text in relation to the reader. Just as the theory of narrative coherence assumes that the reader is expecting the characteristics of a story, Grice’s theory of conversation asserts that all readers expect the information they are given to be necessary, true, and relevant. This is important when reading these essays because the students have been given a very specific prompt. They assume that the reader will be familiar with the prompt, so they can leave out information that a reader not familiar with the prompt would need. Gricean coherence allows us to ascribe coherence to texts that readers not familiar with the prompt would have difficulty understanding, but it more accurately reflects the “true” coherence of the essays vis-a-vis the prompt. It also allows us to deal with essays that don’t respond to the prompt, go off target, or otherwise respond inappropriately.

This section of the scoring guide asks you to read the essays and decide if the information that is included is necessary, true, and relevant. But your task is really more complex than that. It’s fairly easy to decide if the information on the page is necessary (could you understand the essay if it were left out?), true (does the writer say anything elsewhere to contradict him-or herself?), and relevant (is it connected to what has been said previously in the essay or to the directions in the prompt?). But you have to go a couple of steps farther. The checklist actually gives you two more criteria: you also have to decide whether or not the student has included information that is unnecessary, false, and irrelevant and whether or not the student has left out information that would help us understand the essay better. You must ensure that the writers get credit for coherence for “excluding information that is unnecessary, false, or irrelevant” and for “not omitting information that is necessary.” Some examples may help here.

One example of an essay that does include information that is unnecessary, false, or irrelevant is a three-paragraph essay where the first paragraph answers the prompt very thoroughly. The student describes all the reasons why the transition to college has been easy for her. The last section of the first paragraph talks about how well she gets along with her roommate. I’ll pick up with the last sentence of the first paragraph and then show you the second paragraph. All of the second paragraph is irrelevant to the topic.

I even set her [the roommate] up with one of my good friends, and they are dating now!

I know I want to be a dolphin trainer at a water park of some sort. I had all but given up on this, because Sea World was so highbrow, until my boyfriend told me about the water park near his house in Connecticut that had dolphins and went through trainers rather quickly. He is looking up information for me probably right now. This would be my absolute dream job. Dolphins, to me, are the most beautiful creatures on the face of the earth. I feel so connected to them - Brandon jokes that I probably was one in a past life! I won’t dismiss it, even though the idea is a little silly.


As an example of an essay that omits necessary information, we can look at the essay that started “My roommate and I don’t click.” The student writes several sentences describing the problems she has had with her roommate. Her final complaint is that her roommate didn’t sign up for the phone plan so she (the roommate) uses the writer’s phone. The last three sentences of the one-paragraph essay read:

So basically, she is freeloading. Other than that, I like my room a lot. I think the University may need to go into a little more details [sic] in the future as far as roommates and living goes. (italics added)

These three sentences all seem necessary to a story of getting along with a roommate, they seem true (she hasn’t contradicted herself in any of these sentences), and they seem to have the potential for being relevant. The sentence in italics, however, seems badly out of place. At first glance, it may even seem irrelevant. But if you think about it, getting along with a roommate can be seen as part of a bigger topic, liking where you live. In that bigger framework, liking your room is relevant. What’s missing is information that would make that connection explicit. We have here a violation of Gricean coherence: this student has omitted information that is necessary for us to clearly understand what she is saying. And the final sentence is an attempt to “tie it all together” which excludes information necessary for a coherent conclusion to the essay.


Lexical Coherence
Lexical coherence (also known as lexical cohesion) is a term that comes from linguistics, and it has to do with the specific words that are used both within and between paragraphs to connect sentences and paragraphs. We can look at several different types of lexical coherence:

1. Transitions. Transitions are simple words or phrases that connect sentences and paragraphs; conjunctions (e.g., and, but, if, moreover, in addition, although) are the most common.

2. Chronological cues. Chronological cues tell you when something happened in either absolute terms (e.g., at noon, May 4) or relative terms (e.g., after, before, then, next, soon). 

3. Spatial cues. Spatial cues tell you where something happened in either absolute terms (e.g., on the table, in Minnesota) or relative terms (e.g., to the left, near, by).

4. Evaluative connectors. Evaluative connectors are words that show some kind of quality or qualification: the writer is qualifying what follows, so words like “fortunately” let the reader know the writer thinks something is good, “perhaps” or “supposedly” show some indecision, etc.

5. Causal connectors. Causal connectors reveal a cause-and-effect relationship. X happened because of Y; A therefore B; if x, then y. (other examples are since, thus, so, as a result).

6. Consistent topics. Every sentence has a topic, which is often, but not necessarily, the subject of the sentence. If you examine the nouns and pronouns in a sentence (the words that name or stand for people, places, or things), you can figure out the topic of a sentence. Coherent texts will have a limited number of closely related topics. This does not mean just using the same exact words over and over. Writers vary their word choice for variety (to keep the reader from getting bored) by substituting pronouns for nouns or by using obvious synonyms or related nouns.

 For many of the experimental topics, the subject of the sentence will be “I,” and the topic will be something about the writer’s life at college. Most of the time, you will not need to look all that closely at topics because the sentences and paragraphs will be so logically connected that you won’t even think about it. However, sometimes you will read an essay that just doesn’t make a lot of sense, and when you analyze the topics you will see that they are inconsistent—that they jump around a lot.

7.	Given-new principle. The given-new principle of coherence came out of studies in cognitive psychology that taught us that we learn by a process of “attaching” new information to information that we already know (which we are calling “given” information). In terms of writing, this means that the beginning of a sentence should have information that the reader will be familiar with—either because the writer has stated it earlier or because the writer can assume the reader will have this knowledge. Any new information should be “attached” at the end of the sentence. In the case of these essays, there is a lot of information that is “given”: anything from the prompt can be used at the beginning of a sentence, so an experimental group essay that starts out talking about college life is using a given that the writer knows the reader will be familiar with. I’ll walk you through a few sentences to show you how this works, underlining what I see as “new” information (if it’s not underlined, it’s part of the “given” information). I’ve put the paragraph here twice: the first time it’s an intact paragraph so you can see what the student has said; the second time I’ve broken it up into sets of “given” and “new” information and put my explanation for the “given” portion in brackets.

College is definitely a very different experience than what I had expected. Though I prepared myself mentally for adjustments like moving away from home and getting along with my roommate, other aspects of college I’ve had to adjust to with less preparation. Little things like not knowing as many people on a personal level or eating a meal alone due to conflicting schedules.

College is definitely a very different experience than what I had expected. [The student was asked to write about the transition to college, so “college” is a given.] Though I prepared myself mentally for adjustments like moving away from home and getting along with my roommate, [In the first sentence, the student tells us that he or she had certain expectations about college, which means that he or she had thought about it. This process of thinking about is becomes a “given,” and is reflected in the mental preparation at the beginning of the second sentence] other aspects of college I’ve had to adjust to with less preparation. [“other aspects” becomes a given because the student just told us about two aspects of college that he or she was prepared for; also, the word “adjust” refers back to the word “adjustments” in the second sentence.] Little things like not knowing as many people on a personal level or eating a meal alone due to conflicting schedules. [Although this is a sentence fragment, it is still coherent—especially if you think of the words in terms of speech instead of writing. The words “little things” refer back to the “other aspects” of the previous sentence.]

This next example shows a paragraph that has very little lexical coherence. It doesn’t use many transitions, it has inconsistent topics, and it has “new” information in the “given” position. I have italicized the transitions, underlined the “new” information, and put what I see as the topic in brackets.


I love college so far. [reaction to college] I’m an extremely extroverted girl, so all of these new people to meet is fascinating to me. [writer’s extroversion] The classes are pretty cool, sleeping in is definitely cool, and having a little more personal freedom is great. [things writer likes] I’ve had no major problems at all. [reaction to college] The only thing that annoys me are the constant fire drills in my hall - but I can deal with that. [something the writer doesn’t like] I’m having a ball. [reaction to college] I’m already making plans for my apartment next year and who I’m going to live with [housing plans] Life is one grand progression. [personal philosophy?] I’m not afraid to try anything new. [confidence] I want my parents to be proud of me, but most importantly I want to be proud of myself. [goal] I know I can make it through college. [confidence] I know I’ll meet tons of interesting people. [expectation] And if the first month of college is any indication, these four years are going to be a blast! [expectation]

The topics here are:

· reaction to college
· writer’s extroversion
· things writer 
· likes
· reaction to college
· something the writer doesn’t like
· reaction to college
· housing plans
· personal philosophy?
· confidence
· goal
· confidence
· expectation
· expectation

You can easily see that these are inconsistent topics, which is one of the major problems with the paragraph. You can also see that there aren’t very many transitions—and most of the ones that are there are inside sentences connecting clauses rather than between sentences. Also, there is a lot of “new” information in the “given” position at the end of the sentence. This paragraph could have been written as a coherent paragraph, but the writer would have needed to create some consistent topics, provide some transitions between the sentences to connect them, and put some “given” information at the beginning of the sentences. I have rewritten this paragraph, again underlining the new information and putting topics in brackets. I’ve also italicized the transit
ions that I have added. I’ve had to change it a bit to make everything fit (well, almost everything—I couldn’t find a place to put “Life is one grand progression.”), and I’ve tried not to change the voice too much, but I think you can see how the piece can be made to fit together in a more coherent way.

I love college so far. [college] I’ve already discovered that you get to meet a lot of new people and, since I’m an extremely extroverted girl, meeting all these new people is fascinating to me. [something I love about college]. I also think that the classes are pretty cool, that sleeping in is definitely cool, and that having a little more personal freedom is great! [more things I love about college] In fact, I’ve had no major problems at all. [reaction to college] The only thing that annoys me are the constant fire drills in my hall - but I can deal with that. [one thing I don’t like about college] So overall, I’m having a ball. [reaction to college] And if the first month of college is any indication, these four years are going to be a blast! [expectation] I’m already making plans for my apartment next year and choosing who I’ll live with, and I know I’ll continue to meet tons of interesting people. [things I will like about college in the future] As you can see, I’m not afraid to try anything new and I know I can make it through college. [confidence] Making it is important to me because I want my parents to be proud of me and I want to be proud of myself. [goal] 


The topics in my version are

· college
· something I love about college
· more things I love about college
· reaction to college
· one thing I don’t like about college
· reaction to college
· expectation
· things I will like about college in the future
· confidence
· goal

	While this still breaks down a bit toward the end, you can see that these topics are 		significantly more consistent than those in the original version.


Grammatical Coherence
Although this is not usually included in discussions of coherence, I feel we would be remiss to ignore it. If an essay is so grammatically incorrect that it cannot be understood, we would certainly say it is incoherent. While I wouldn’t expect this to be a crucial or determining factor in many cases, I have read several essays where students, for example, left out words, spelled words wrong, or wrote long, run-on sentences. These essays were less coherent simply because they were hard to read, and we need to be able to account for that. However, be aware that the essays were typed from handwritten essays, so the typists may be responsible for some errors. You will need to use your judgment, but basically if you can figure out easily what the student is saying, don’t count grammar against them. 

The checklist includes four attributes of grammatical coherence:
· spelling (only be concerned if you have no idea what a word could possibly be)
· grammar (problems with verb tense, such as switching among past, present, and future tenses inappropriately; problems with subject-verb agreement that interfere briefly with the reading process)
· punctuation
· usage (appropriate word choices and appropriate word forms)


Episodic Coherence
Some of the students in this study (particularly those in the experimental group) tend to assume that the reader is reading and remembering all of their essays. Many of them see each essay as a continuation of the previous one. In some instances, this is so marked that second and third essays would be virtually incoherent to anyone who had not read the earlier essay(s). Thus, we have this category of “episodic coherence” to give credit to students who make this assumption, who refer the reader back to those earlier
 essays, and whose earlier essays include information that would fill in the gaps and make the later essays coherent. In essence, we are viewing the essays as “episodes” in a continuing story. The students were not required to produce episodic essays, so no one should lose credit for not writing episodic essays. Therefore, this aspect can raise the score of an essay by one point if it improves your ability to understand the essay. A lack of use should not cause the score to be lowered.

The checklist suggests you look for two different types of episodic coherence:

· explicit reference to the task, the prompt, the reader, a previous essay, or other writing sessions (“As I said before,” “By now you know,” “Since this is the third writing”)
· implicit connection to a previous essay (e.g. repetition of unique key words or phrases)



Checklist for Scoring Essays (refer to pp. 4-11 for detail)

Narrative Coherence
Does the essay have
· a character (usually “I,” may have other characters as well)
· a scene (location [e.g., college, state, here] and time [e.g., now, today, this week])
· a beginning (which sets out a goal for the character(s) and creates expectations for the reader)
· a middle (which describes events that affect the goal)
· an end (which lets the reader know whether or not the goal was achieved)
· Does the essay forecast what is to follow (create expectations about what the essay will include)
· fulfill the expectations created

Gricean Coherence 
The essay should
· include information that is necessary, true, and relevant
· exclude information that is unnecessary, false (contradictory), or irrelevant
· NOT omit information that is necessary

Lexical Coherence
Does the essay use
· transitions between paragraphs
· conjunctions between sentences
· chronological cues
· spatial cues
· causal connectors
· evaluative connectors
Does the essay
· provide consistent topics
· follow the “given-new” principle

Grammatical Coherence
Does the essay follow the conventions of standard written English with regard to
· spelling
· grammar (subject-verb agreement, appropriate verb tense, etc.)
· punctuation
· usage (appropriate word forms and choices)

Episodic Coherence (Note: These aspects can raise the score of an essay by one point, but a lack of use should not cause the score to be lowered.)
Does the essay
· provide explicit reference to the task, the prompt, the reader, a previous essay, or other writing sessions (“As I said before,” “By now you know,” “Since this is the third writing”)
· provide implicit connection to a previous essay (e.g. repetition of unique key words or phrases)



Experimental Group Scoring Guide
 
These pages describe five levels of coherence that can be applied to the essays produced by the experimental group. Each level uses the same four indicators: narrative, Gricean, lexical, and grammatical coherence (see pp. 3-10 for detailed descriptions). An essay needs to have achieved a preponderance of the characteristics within a given level to receive the score for that level. The score for any essay can be raised by one point based on a fifth indicator, episodic coherence. The criteria for episodic coherence are listed at the end of this section, on p. 14.


5 Exceptionally Coherent

Narrative coherence:
· Includes all the basic aspects of a story (character[s], scene, beginning, middle, end)
· Forecasts what is to follow
· Fulfills the expectations created

Gricean coherence:	
· Contains information that is necessary, true, and relevant

Lexical coherence:
· Uses transitions between paragraphs and sentences, including some (but not necessarily all) of the following:
		conjunctions
		chronological and/or spatial cues
		evaluative and/or causal connectors
· Has consistent topics
· Follows the given-new principle

Grammatical coherence:
· Follows the conventions of standard written English


4 Appropriately Coherent

Narrative coherence:
· Includes all the basic aspects of a story (character[s], scene, beginning, middle, end), but may not explicit or well-defined
· Forecasts much of what is to follow
· Fulfills most of the expectations created

Gricean coherence:	
· Generally contains information that is necessary, true, and relevant, but may include an occasional piece of unnecessary or irrelevant information

Lexical coherence:
· Uses transitions between paragraphs and sentences, including some (but not necessarily all) of the following:
		conjunctions
		chronological and/or spatial cues
		evaluative and/or causal connectors
· Has fairly consistent topics
· Generally follows the given-new principle

Grammatical coherence:
· Follows the conventions of standard written English, but may have minor grammatical flaws

3 Adequately Coherent

Narrative coherence:
· Includes all of the basic aspects of a story (character[s], scene, beginning, middle, end), but may not be explicit, well-defined, or well-organized
· Makes at attempt to forecast what is to follow
· At least partially fulfills the expectations created

Gricean coherence:	
· May contain some information that is unnecessary and irrelevant
· Omits information that is necessary

Lexical coherence:
· Provides some transitions between paragraphs and sentences, including some (but not necessarily all) of the following:
		conjunctions
		chronological and/or spatial cues
		evaluative and/or causal connectors
· Has somewhat inconsistent topics
· Does not consistently follow the given-new principle

Grammatical coherence:
· Generally follows the conventions of standard written English, but may have flaws that give the reader pause

2 Inadequately Coherent

Narrative coherence:
· Minimal or no attempt to provide narrative coherence

Gricean coherence:	
· Contains a significant amount of information that is unnecessary and irrelevant
· Omits information that is necessary
Lexical coherence:
· Provides minimal transitions between paragraphs and sentences
· May omit necessary conjunctions
		May have flawed chronological or spatial cues
		May have flawed evaluative or causal connectors
· Has inconsistent topics
· Does not follow the given-new principle

Grammatical coherence:
· Contains significant errors in grammar, usage, or mechanics that disrupt coherence, such as flawed referents (pronouns that cannot easily be identified), missing subjects, and inappropriate verb tense


1 Incoherent

Narrative coherence:
· No attempt to provide narrative coherence

Gricean coherence:	
· So much unnecessary or irrelevant information as to be considered off topic or non-responsive
· Too little information to be considered responsive

Lexical coherence:
· Does not provide transitions
· Has inconsistent and/or irrelevant topics
· Does not follow given-new principle

Grammatical coherence:
· Contains severe errors in grammar, usage, and mechanics leading to incomprehensibility

Episodic Coherence

The score for any essay can be raised by one point based on a fifth indicator, episodic coherence, since the prompt was identical for all three writing sessions. 

· Provides explicit reference to the task, the prompt, the reader, a previous essay, or other writing sessions (“As I said before,” “By now you know, “Since this is the third writing”)
· Provides implicit connection to a previous essay through repetition of unique key words or phrases (e.g., topics—such as roommate, major, boyfriend—raised in previous essay)

Control Group Scoring Guide

These pages describe five levels of coherence that can be applied to the essays produced by the control group. Each level uses the same four indicators: narrative, Gricean, lexical, and grammatical coherence (see pp. 3-10 for detailed descriptions). An essay needs to have achieved a preponderance of the characteristics within a given level to receive the score for that level. The score for any essay can be raised by one point based on a fifth indicator, episodic coherence, if the prompt was identical or nearly identical for all three writing sessions. The criteria for episodic coherence are listed at the end of this section, on p. 17.


5 Exceptionally Coherent

Narrative coherence:
· Includes all the basic aspects of a story (character[s], scene, beginning, middle, end)
· Forecasts what is to follow
· Fulfills the expectations created

Gricean coherence:	
· Contains information that is necessary, true, and relevant

Lexical coherence:
· Uses transitions between paragraphs and sentences, including some (but not necessarily all) of the following:
		conjunctions
		chronological and/or spatial cues
		evaluative and/or causal connectors
· Has consistent topics
· Follows the given-new principle

Grammatical coherence:
· Follows the conventions of standard written English

4 Appropriately Coherent

Narrative coherence:
· Has at least some of the basic aspects of a story (character[s], scene, beginning, middle, end)
· Makes some attempt to forecast what is to follow
· May fulfill the expectations created

Gricean coherence:	
· Generally contains information that is necessary, true, and relevant, but may include an occasional piece of unnecessary or irrelevant information
· May omit information that is necessary
Lexical coherence:
· Uses transitions between paragraphs and sentences, including some (but not necessarily all) of the following:
		conjunctions
		chronological and/or spatial cues
		evaluative and/or causal connectors
· Has fairly consistent topics
· Generally follows the given-new principle

Grammatical coherence:
· Follows the conventions of standard written English, but may have minor grammatical flaws


3 Adequately Coherent

Narrative coherence:
· Minimal or no attempt to provide narrative coherence

Gricean coherence:	
· May contain some information that is unnecessary and irrelevant
· Omits information that is necessary

Lexical coherence:
· Provides some transitions between paragraphs and sentences, including some (but not necessarily all) of the following:
		conjunctions
		chronological and/or spatial cues
		evaluative and/or causal connectors
· Has somewhat inconsistent topics
· Does not consistently follow the given-new principle

Grammatical coherence:
· Generally follows the conventions of standard written English, but may have flaws that give the reader pause


2 Inadequately Coherent

Narrative coherence:
· No attempt to provide narrative coherence

Gricean coherence:	
· Contains a significant amount of information that is unnecessary and irrelevant
· Omits information that is necessary

Lexical coherence:
· Provides minimal transitions between paragraphs and sentences				May omit necessary conjunctions
		May have flawed chronological or spatial cues
		May have flawed evaluative or causal connectors
· Has inconsistent topics
· Does not follow the given-new principle

Grammatical coherence:
· Contains significant errors in grammar, usage, or mechanics that disrupt coherence, such as flawed referents (pronouns that cannot easily be identified), missing subjects, and inappropriate verb tense


1 Incoherent

Narrative coherence:
· No attempt to provide narrative coherence

Gricean coherence:	
· So much unnecessary or irrelevant information as to be considered off topic or non-responsive
· Too little information to be considered responsive

Lexical coherence:
· Does not provide transitions
· Has inconsistent and/or irrelevant topics
· Does not follow given-new principle

Grammatical coherence:
· Contains severe errors in grammar, usage, and mechanics leading to incomprehensibility


Episodic Coherence

The score for any essay can be raised by one point based on a fifth indicator, episodic coherence, if the prompt was identical or nearly identical for all three writing sessions. 

· Provides explicit reference to the task, the prompt, the reader, a previous essay, or other writing sessions (“As I said before,” “By now you know,” “Since this is the third writing”)
· Provides implicit connection to a previous essay through repetition of unique key words or phrases (e.g., topics—such as roommate, major, boyfriend—raised in previous essay)

Rationale for Scored Essays

These pages provide my rationale for scores on 18 essays, which should help you understand how to interpret and work with the scoring guides. I have scored an equal number of essays for the experimental group and the control group, and in all cases I have scored the complete set of three essays by an individual student. I have put all of the experimental essays together, followed by the control essays.

In each case, I provide the essay number, the score I have given it, and a point-by-point explanation for how I arrived at the score.


Experimental Essays

All of the experimental essays were written to a detailed prompt that asked them to write about their deepest thoughts and feelings about coming to college. Although the prompt doesn’t specifically ask the students to write a story, it does give them some cues that suggest that a story is appropriate: it gives them some topics to write about which fit into the narrative framework and it asks them to “tie it all together.” The narrative aspect of coherence is more important in the experimental essays than in the control group essays.


Control Essays

All of the essays in this practice group were written in response to prompts that asked students to describe their day (either today, yesterday, or tomorrow) in some detail. We would not expect any of these students to create a narrative, but those who did include aspects of narrative created more coherent essays. The scoring guide is different for these essays because there is less emphasis here on the narrative aspects of coherence. Also, there is less evidence of episodic coherence, probably because of the nature of the topic. I also found that there was greater consistency in these control group essays—that is, a student who wrote a 4 for his or her first essay was quite likely to write 4 essays every time. In these samples, I have included a set of 3s, a set of 4s, and an unusual set that declined in coherence from 5 to 4 to 3.


Experimental Essays
Essay:	1875a					Score:	3
This essay does a pretty good job with narrative coherence. It has characters (I, the roommate, friends, parents), a scene (college, in the past few weeks), a beginning which sets out a goal (“I have felt slightly out of place” suggests the goal of feeling in place), a middle (the next four paragraphs explain why he has felt the way he has and suggest things he has to overcome to achieve the goal), and an end (the final paragraph sums up his feelings). The essay doesn’t do a great job of forecasting where it’s going, but we expect that he will tell us why he feels out of place, and he does fulfill that expectation.
This essay could meet the description for a “4” on narrative coherence.

The essay also does a good job on the Gricean measure. The information seems necessary, true, and relevant. He does not have information that is unnecessary, false, or irrelevant. For the most part, he does not omit information that is necessary, but the fourth paragraph does have a bit of a hole in it. He says his “classes are great,” but then says “there are times where I want to sit in a big field and scream real loud.” Why does he want to do that? He follows that statement with “I adjust well to things and feel that I manage my time wisely.” There’s a gap between those two sentences. This essay would meet the description for a “4” on Gricean coherence.

Lexical coherence is where this essay really falls apart. He has minimal transitions between paragraphs—they’re really just separate pieces. Paragraph two begins with the transitional phrase “One annoyance,” but it’s a weak transition since he didn’t mention that he was annoyed previously. (Numbers are often used in transitions—one thing, another thing, a final thing.) The final paragraph begins “So anyway,” which is a phrase we all understand to transition back to a topic or to a summary, but again it is fairly weak since it doesn’t really relate the previous paragraph (about the pressure to perform) with the final paragraph (about college being a big transition). 

There are very few transitions between sentences. We have a series of independent sentences, some of which are connected by topic, but only minimally by any kind of conjunctions (But), chronological cues (In the past few weeks), causal connectors (so), or evaluative (however, besides) connectors.

The topics are inconsistent. In the first paragraph we have college and his feelings; in the second we have the roommate, need for sleep, roommate’s habits, changing roommates, roommate; in the third we have friends, secrets, friends, keeping in touch, making new friends, and a joke about his funeral; in the fourth paragraph we have classes, being upset, adjust well; the fifth paragraph is about his parents, his track record in high school, and what would happen if he flunked; and the final paragraph has transition, feelings, and confidence.

Looking at the given-new principle, the biggest problem is when he moves to a new paragraph. Within paragraphs, he usually begins sentences with a pronoun—“I,” “we,” “there,” “They” —that refers to something said previously. But new paragraphs are not connected to the previous ones; we see “One annoyance,” “My classes,” and “The pressure,” which are all relevant topics, but not explicitly connected to anything stated previously. Thus, his lexical coherence score is low, probably a 3.

There are no significant grammatical errors that interfere with coherence, and no episodic coherence, so these do not impact the score for this essay.

This essay gets a 3 rather than a 4 for its overall score because we can justify giving narrative and Gricean a 3 (look at the descriptions on the scoring guide—it’s a bit harsh to move them down to a 3, but the elements are there), but we can’t justify giving the lexical coherence a 4.


Essay:	1875b					Score: 	4
This essay is very short, but don’t let length fool you. This essay has a lot of episodic coherence that allows us to score it 4.

He still has the same decent narrative structure—referring to himself, the roommate, and his friends. But he is assuming you will remember what he said about them in the previous essay. He says “Rei [I think he means “Re:”] my roommate situation.” He expects that you will remember all his complaints about the roommate; he doesn’t have to tell you what they talked about specifically. He sets us up in the first paragraph to expect that he will tell us what has changed (the forecast), the middle tells us about the changes, and he ties it together at the end. He fulfills the expectations he set up in the beginning. This matches the 4 description.

His Gricean coherence is pretty intact because we can supply most of the missing information by referring to the previous essay. The only piece of information we’re missing is why the roommate has been rude to him. I’d give it a 4.

His lexical coherence is a bit better. We see more transitions using conjunctions (also, but, also) chronological cues (still, last time, last night, lately, now, with the completion of two tests), causal connectors (so, So), evaluative connectors (except). The paragraphs are still disjointed, but they follow the same pattern as in the first essay, so the reader is (sort of) expecting these topics and can follow the pattern more easily than when it was all new. The topics are still somewhat inconsistent, but again we’re a bit more used to it now. Again, it’s a 4.

His grammatical coherence is still fine. 

In addition to the implicit episodic coherence that we get from mention of the same topics and the same pattern of information, we have explicit episodic coherence in the opening paragraph. He addresses the reader directly (“So hi”) and refers to the previous writing session (“Deja vu huh?” “as the last time I wrote this”). These cues allow the reader to see coherence in what might otherwise be incoherent.


Essay:	1875c					Score:	4
Although the ending is fairly weak and the paragraphs are short and a bit choppy, this essay is probably this writer’s best. It has minimal episodic coherence (just the reference in the opening and closing paragraph to the actual task), but he sets up a whole new narrative that stands on its own.

He is the only character this time, the scene is the future, the beginning/goal is to achieve something (forecast), the middle explains what he would want/need to do to achieve the goal and what would stand in his way (fulfills some of the expectations), and the end (which I already said was weak) returns him to the present. This could be a 3 or a 4.

The Gricean coherence is tricky, because some of what he says seems too unlikely to be “true.” However, he acknowledges that it is “farfetched” and explains why he has 
8included such unlikely actions. This could go to either a 3 or a 4 because we would like more information (like about the cat—what makes her awesome??) —but it isn’t really necessary.

The score for lexical coherence goes up because, by this essay, the writer is doing a much better job of creating transitions within and between paragraphs, mostly through better use of the “given-new” principle. (He actually uses fewer transitions here than in the previous essay.) He starts out by telling us he is going to describe his future. The next paragraph begins “It is in my mind” —well, where else could the future be? So there is an implicit “given-ness” to the phrase. The next sentence starts with “My goal” —again, an implicit reference to “my future.” The third paragraph has chronological cues—“When all this [the events described in the second paragraph] has happened” and “Upon my death.” The fourth paragraph acknowledges the questionable nature of what he has just said (another implicit example of given-ness), and then goes on to explain his reasoning. The fifth paragraph brings us back to the real world with “I understand” —he’s acknowledging the “farfetched” nature of his plans yet again. This paragraph is really crucial: He’s acknowledging that there will be “walls,” tells us what “One” of those walls would be, and then tells us that he doesn’t “feel the need to worry about things like that.” The key word here is “worry,” because he picks up on that word and in the next four paragraphs he tells us about the things he does feel the need to worry about. What we have here is another pattern, similar to the one in the first two essays, but on a different topic. I would give this a 4 for lexical coherence.

The grammar is okay. And, as I said earlier, there is some episodic coherence, but it doesn’t really affect the overall coherence of the essay.


Essay:	3220a					Score: 3
At first glance, this essay seems to have a lot of narrative coherence: it has a set of characters (I, friends, roommate, father), a scene (coming to college), a beginning that sets out a goal (adjusting to college is implicit in the opening sentences that talk about anxiety and confidence), a middle (but we’re starting to get into trouble here—the middle doesn’t all help explain how the student will, won’t, or has achieved the goal), and an end (and although the metaphor at the end—”college is like sunscreen”—is nice and tidy, it doesn’t really connect back to the beginning). This essay demonstrates why forecasting and fulfilling expectations are necessary for narrative coherence. This essay has the pieces of a narrative, but the pieces don’t fit together—the student forecasts that the essay will talk about adjusting to college, but it doesn’t live up to that expectation. Part of it is a diatribe about the need for college, and how unfair life can be to people (like her father) who weren’t able to go to college. This essay meets the 3 description for narrative coherence: it has all the basic aspects of a story, makes an attempt to forecast, but doesn’t really fulfill the expectations created.

This essay has some problems with Gricean coherence, too. I think that the information that is included is necessary and relevant, but it can’t all be “true.” We see several contradictions in this essay. In the third paragraph, the student says that she doesn’t know why she feels that “college is BS,” and then she spends the rest of that paragraph explaining exactly why she feels that college is BS. Another place where she contradicts herself is in the description of her emotions. She confesses that she “needed my friends and wanted them badly,” admits to having been “worried about my roommate situation,” and is obviously angry about the way her father is treated at work, but in the next paragraph she says that her entrance to college hasn’t been emotional— “Not many emotions whatsoever.” Finally, the opening of the final paragraph contradicts most of what she has said before—she says that college is “good for you. And I knew that it would be.” But earlier she said “college is BS.” Note that she may not realize that she is contradicting herself. This is something that we can learn from her writing that she may not even know about herself. She also leaves out some information that is necessary—most notably at the end of the first paragraph where she says “I guess that I just needed a release.” This sentence doesn’t have enough information, and doesn’t follow from what was said previously, so the reader doesn’t quite know what to do with it. Also, in the final paragraph she says “Maybe I should have went [sic] into Political Science” —where did that come from? We need more information or we have to consider it irrelevant. Her Gricean score would probably be a 2 —she has significant amounts of “false” information, and she omits information that is necessary.

Her score for lexical coherence is mediocre as well. She has transitions between paragraphs, but they are minimal—“Overall,” which doesn’t really make sense following the previous paragraph, and “Anyway, I guess that I’m sort of off topic,” which works to pull the essay back to the topic of emotions. She does use some conjunctions (but, and), chronological cues (All of my life, always, still), causal connectors (because), evaluative connectors (Even though, Anything but, Overall, Anyway, basically, maybe), but the essay is still quite choppy because most of the sentences start with nouns or pronouns and aren’t connected well to one another. The topics are fairly consistent within paragraphs, but not within the essay. Paragraph one has the following topics: where to begin, feelings about college, feelings about people/friends, feelings about friends, feelings, what happened, feelings about friends, feelings—fairly consistent. All the sentences in paragraph two describe feelings about roommates, which is consistent in itself and consistent with the first paragraph. Then paragraph three has feelings about college, analysis of feelings about college, approach to education, performance in school, feelings about college, and then the rest of the paragraph describes the father’s situation and the student’s feelings about the father’s situation. While this is not irrelevant, the student just doesn’t write about it in a way that makes it coherent! The reader has to read between the lines to make this work. There are some lapses in the “given-new” principle, but this is not an overwhelming problem in the essay (“My father” comes at us out of the blue, but that’s the only really problematic instance). This would be a “3” for lexical coherence.

Her grammar is okay (except for the obvious verb tense problem with “went” in the last paragraph), and episodic coherence isn’t really a factor here.

If you look at the scoring guide, you will see why this is a 3 rather than a 2—the descriptions for narrative and lexical coherence for a 2 are inappropriate for this essay. The overall description of a 3 meets the writing in this essay better than the overall description of a 2.


Essay:	3220b					Score: 2
This essay doesn’t have a lot of narrative coherence. It has characters (I, my friends, my family) and a scene (college, now), but it doesn’t really have much of a beginning. The opening sentences don’t give us much sense of where this is going or what the writer is trying to achieve. The middle is a jumble of thoughts and fears. The ending does describe an outcome (the student has changed), but we’re not really sure how the student got there. This essay can’t get more than a 3 for narrative coherence, and it could be a 2.

Gricean coherence is lacking because there is so much missing information. The reader has a lot of questions to ask this writer—things that we can’t fill in based on the previous essay: Why is “apprehensive” a good word for describing coming to college? Why didn’t you think you would miss your family? Why is it ironic that you do? Why did you fear that you would lose your motivation? Why did you fear you would go crazy? Why would you view college as a prison? We can take almost every sentence in this essay and turn it into a question because we don’t have enough information. This gets a weak 3.

Lexical coherence is not very good. There are only two paragraphs, so at first it seems like we don’t have to worry about transitions between paragraphs. The problem is, the first paragraph shouldn’t all be one paragraph. Each paragraph should contain information that coherently discusses one topic or one aspect of a greater topic. Thus we have to look more closely at the internal coherence of the first big paragraph. It may be easiest if we first look at the topics in the first big paragraph: 

· feelings about coming to college
· “metadiscourse” (a sentence that talks about what it’s talking about—here the author is talking about the word choice—rather than talking about the topic) 
· feelings about friends
· feelings about
· family
· feelings about feelings
· fear about losing motivation
· fear about going crazy
· fear about loneliness or unhappiness
· feelings about viewing college as a prison
· feelings about current view of college
· college as community
· feelings about college
· effect of being in college
· effect of being in college
· effect of being in college
· feelings about that effect
· difficulty of classes
· importance of initiative
· distractions
· feelings about distractions
· need for distraction
· working under pressure
· feelings about pressure
· pressure in English
· comparison to high school

We can see little clusters of things that go together (various kinds of feelings, various fears, various effects of being in college, etc.), and they are all relevant topics to discuss under the general topic of the transition to college, but the student hasn’t written about them coherently: minimal transitions between sentences, no separation into discrete topics (important for cuing the reader that you’re shifting to a new topic), very few explicit chronological, evaluative, or causal connectors. Although this essay doesn’t have obvious problems with the given-new principle, it’s because so many of the sentences begin with “I” —if we look at how the topics keep shifting, we can see that there’s a lot of new information without any kind of connection to what has been said previously. I would give this a 2 for lexical coherence.

Grammar is okay and episodic coherence is not evident—the student doesn’t mention the father at all, which was a major topic in the previous essay. If we didn’t know it was written by the same student (from the number), we would never guess that it had been written by the same student. This essay could be either a weak 3 or a strong 2. I tend toward a 2 because the coherence is so weak—this is really just a string of sentences on the topic.


Essay:	3220c					Score: 2
The narrative coherence in this essay is similar to the previous one in that it has some, but not all, of the features of a narrative: it has characters (I, the roommate, a girlfriend, and the foster brother), but we don’t really get the scene (we only know it’s about college because we know he’s responding to the prompt) and the only sense of time is a sort of general “present” that’s never very explicit. The beginning creates some expectations—he says he’s going to talk about his roommate—but it doesn’t really set a goal for the character(s). The middle is “freewriting” about college, and it jumps from topic to topic just as the previous essay did. The end doesn’t really describe an outcome or come to any conclusions based on what has been said, although it does reflect the manner in which he has said it. “Confusion.” He may be more self aware than we’re giving him credit for here, but self-awareness doesn’t really count toward a coherence score. Narrative coherence score has to be a 2.

Gricean coherence is somewhat better than in the previous one, but only because he gives us a lot of reasons for why he likes his roommate. We still have lots of questions about the other topics he raises: He says things have turned out all right, but other than the roommate, what is it that’s making things all right? How did we get from freewriting to missing the girlfriend? Why doesn’t he miss her that much? How did we get from her to the foster brother? What makes him awesome? Why didn’t he like the other foster kids? What does any of that have to do with feelings about college? The Gricean coherence score is a weak 3.

Transitional words and phrases are almost non-existent. There are three conjunctions (two “but”s and an “and”), one evaluative connector (“anyway”), and two chronological cues (already and It’s Friday). In case you’re wondering, the “Man” in the first sentence and near the end are interjections, not transitions. The topics again are all over the place—
the first two sentences are talking about responding to the task, the next one is about the roommate, then his fear, his error, back to the roommate, why they get along, why they get along, feelings, what I want, what I want, what I want, fear, conclusion, explicit reference to task in the form of an apology, statement of day, statement of what happens on Fridays, feeling about girlfriend, feeling about foster brother, foster brother, foster brother, reference to the task, plan (to draw a picture), title of picture. Actually, it might be helpful if we really had the picture to look at! The given-new part is okay, but again that’s because most of the sentences start with “I” or “we.” This is a solid 2 for lexical coherence.

The grammar is okay and I’ve already mentioned most of the episodic coherence. It’s mostly explicit reference to the task. There’s some implicit coherence through reference to the roommate and his fears about the roommate situation (mentioned in the first essay) and the references to the girlfriend and the foster brother (he mentioned missing friends and family in the second essay—but not specifically the girlfriend or the foster brother). In this case, the episodic coherence doesn’t really add much to the coherence of the essay—his references don’t fill in any gaps for us that make it easier to understand. The narrative and lexical coherence force an overall 2 for this one.


Essay: 4591a					Score:	5
This essay has very good narrative coherence. We have a character (“I”) in a scene
 (the scene is somewhat implicit—she sets the time as “after high school,” and she’s responding to a prompt that asks her to talk about college, so we can infer that the location is college) with a goal (getting through the “whirlwind experience” of starting “adult life”). The middle of the story tells what has made it a “whirlwind” and what she is doing to adjust. The final paragraph sums up her adjustment to this point. Her opening forecasts that she will talk about “my health, my outlook on life, and my responsibility level,” and she fulfills that expectation by talking about all of those things (she also talks about her roommate and her goals). This could be given a 4, or maybe even a 5, for narrative coherence.

Gricean coherence is good, too. The information she includes is necessary, true, and relevant. We don’t see anything this is unnecessary, false, or irrelevant, and we don’t see gaping holes where necessary information is missing. This could get a 5 for Gricean coherence.

Lexical coherence is also pretty good. We get lots of chronological cues near the beginning (“Starting,” Check-in day last fall, while, Now, So far); at least one evaluative connector (Fortunately); and a simple transitional phrase— “all in all” —at the end. “To make a long story short” is a common phrase that makes a transition from a detailed story to a conclusion—it’s a phrase all readers will understand as a transition.

There are some gaps between paragraphs: we could have had a smoother transition between the third and fourth paragraphs—the discussion of the roommate is relevant, but it comes at us out of the blue—and between the fourth and fifth paragraphs. 

The topics are a bit inconsistent, but not so much that they interfere with our comprehension—and they are consistent within paragraphs, which is what is really crucial when we’re talking about topics.

She follows the given-new principle quite well. The only significant lapse is the “Check-in day” at the beginning of the second paragraph. This essay definitely gets a 4 for lexical coherence.

The grammar is fine, and there’s no episodic coherence to evaluate.

I would probably give this essay a 5 because it does everything better than most. If you gave it a 4, that’s okay. I’m probably a bit generous because I’m trying to use the whole scale and this essay does the best job I have seen.


Essay:	4591b					Score:	4
Although this essay is shorter than the previous one, it still does a fine job. The narrative has a character (“I”), a scene (the time is implicitly “now” because she starts out “Ever since I was a little girl”; we don’t get the location until the second paragraph, but the first paragraph is really short, so it’s not that far into the story that we learn that she’s in college), a beginning that sets out a goal (to be successful), a middle that tells how she hopes to become successful, and an end that describes where she’s at so far on her path toward this goal. We have forecasting in the opening sentences-—we expect this essay will talk about what she wants to succeed at or how she’s going about meeting the goal of success and/or how she will avoid failure—and she fulfills the expectations set out in that forecast. I would give this a 5 for narrative coherence.

Gricean coherence isn’t as good in this one as in the previous one. When she says that “failing is easier,” we want to know what experience she has had that makes her say this. She doesn’t really talk about any experience at failing. Also, there are some sections that are a bit abrupt: the third paragraph says she is taking 17 credit hours, but we don’t know why she told us that. We could infer that she thinks that’s a lot, and in that way make a connection with the previous paragraph about putting extra pressure on herself. But it could just as easily mean that she thinks it’s NOT a lot—that she cut back because she knows that she has been putting extra pressure on herself. Thus, we’re missing some necessary information here. The final paragraph is also a bit condensed—we want to know why anyone would think they need 20 or 30 close friends; we want to know if she had a boyfriend in high school (or has she never had a boyfriend and just always wanted one?); we want to know why she thinks this is selfish and what she fears that other people might say. It’s a concluding paragraph, but it’s not very satisfying. Although she doesn’t include unnecessary, false, or irrelevant information, I would only give this a 3 for Gricean coherence because of all the gaps.

Lexical coherence is still quite good. This person uses lots of transitions: We have chronological cues (Ever since, while, This semester, At this point, Now); evaluative connectors (because, luckily, hopefully), and causal connectors (because, if). In fact, most sentences have some kind of explicit transitional word or phrase at or near the beginning. Her topics are pretty consistent, especially within paragraphs, and she moves from given to new quite well. I would give this a 4 or 5 for lexical coherence.

Her grammar is fine (even though some of the punctuation is strange, it doesn’t interfere with our ability to understand what she is saying), and there is no episodic coherence to deal with.

I would give this an overall 4 because of the problems with the Gricean coherence. (Note that in some essays, the Gricean coherence would be overcome by episodic coherence if the student had talked about some of the topics in the previous essay. This student doesn’t talk about the same things in this essay as she did in the previous one.)


Essay:	4591c					Score:	3
The narrative structure isn’t quite as good here as in the earlier essays. There’s still a character (“I”) and a scene (“As I have come to learn” suggest we’re in the present; “dorm life” sets the location as college in general and the dorm in particular), the beginning still sets out a goal in a manner similar to the previous essay (the first sentence suggests that the goal is enjoying dorm life), there’s a middle that is relevant to a discussion of dorm life, but the ending talks about college life, not dorm life. What’s really missing here is the creation of expectations (the forecasting) and the fulfillment of those expectations. We get a sense that the essay will be about enjoying dorm life, but the forecasting is very general (in contrast with this student’s first essay, where she explicitly forecast talking about her health, her outlook on life, and her responsibilities) and we’re not really satisfied by what she talks about. The sections aren’t well integrated into the story. This can only get a 3 for narrative coherence.

We have some problems with Gricean coherence here. The information she includes can be categorized as necessary, but some of it doesn’t ring true—she says “From experience, I know it is very [rare] to find a roommate. . .,” but she doesn’t really know it from experience, she knows it because she has “heard horror stories.” We know this because in the previous paragraph she told us she’s never had a roommate before. She also loses “points” because the third and fourth paragraphs have more to do with academics than with dorm life, so they’re not really relevant to the narrative she said she was writing. The opening says this essay is going to be about dorm life, but the third and fourth paragraphs aren’t explicitly—or even implicitly—about dorm life. They’re about taking responsibility for yourself and learning to be an adult. This essay gets a 3 for Gricean coherence.

There is less lexical coherence in this essay than in the others produced by this student. Although there are some chronological cues (As I have come to learn, now, So far, when), a few causal connectors (because, if), and an evaluative connector (even though), many of the sentences begin with a simple subject and no transitional word or phrase. Just look at the second paragraph: the sentences begin “I’ve,” “From experience” (the only transition), “I,” “She,” “She.” The sentences are connected topically, but there aren’t enough transitions to smooth the way for the reader. 

Another thing that makes this essay less coherent is the use of the word “restrictions” that seems to tie the first and third paragraphs together. When we see “restrictions” in the first paragraph, she explicitly tells us that the restrictions she’s referring to have to do with living in the dorm—curfews, cleaning your room, going to bed. When we see restrictions in the third paragraph, we assume she’s going to talk about the same thing; this is one of those instances where we assume topical connectedness and where the repetition of the word “restrictions” assumes a “given-ness” because it was introduced earlier. However, in the third paragraph she’s talking about something different when she talks about restrictions—she’s talking about setting priorities and making choices and “restricting” yourself from playing too much.

Another problem is in the first paragraph. The first three sentences are about dorm life as enjoyable because of the lack of restrictions. The fourth sentence jumps to “having a roommate.” Although this is relevant to a discussion of dorm life, it’s not connected to anything—there are no transitions that allow us to go from restrictions to roommate. It’s all “new” information. I would only give this one a 2 for lexical coherence.

I’m making some assumptions here about typographical errors, and again I’m giving the student the benefit of the doubt. But if the errors really are in the original (and some of them must be), grammatical errors could play a role in deciding on the score for this essay. Here are the problems:

In the second paragraph:
· the word “rate” in the second sentence should be “rare” (I think)
· The phrase “roommate in which you can relate to” (also second sentence) is grammatically incorrect and really unclear
· there’s an error in the next to the last line; it should be “and now [not how] they are our friends”
In the third paragraph, the last sentence should read (I think):
· There are so many [not much] activities going on at [any?] time of day. . .
In the fourth paragraph, second sentence:
· Even if we change the “hit” to “bit,” it’s not very good English to say “I am taking quite a bit of difficult courses”

There is minimal episodic coherence. Even though she talked about her roommate in the first essay, she’s not assuming we will remember what she said (we can assume this because she repeats herself—she’s not leaving gaps that the reader would have to fill in from the earlier essay).

This essay is a weak 3.


Control Essays

Essay:	5788a					Score:	3
This essay has no narrative coherence. Just having a character (I) and a scene (today, in college) is insufficient. Although it has a beginning, a middle, and an end, they do not set a goal for the character, describe the actions required to achieve that goal, or describe the outcome of those actions. It’s just a description of what the student did. It cannot get more than a 3 for narrative coherence.

It has adequate Gricean coherence, but omits information that we would find necessary to meet the requirements of the prompt that asked for a description “in detail.” We can assume that the student understands the prompt, for she starts out with a high level of detail—over half of the essay is spent just getting through breakfast. After that, however, the writer cuts back on the amount of detail. For example, we don’t know what class the student went to at 10:15, what she wants to have for lunch, what she will study in the library, anything about the friend who is expected to call, what she will do if the friend visits, or what kind of homework she might have to do tonight. I would give this a 3 for Gricean coherence.

Lexical coherence is adequate. As with most of these control group essays, it has a lot of chronological cues. In fact, this essay has some fairly sophisticated cues: “At this time, As soon as I, Once I was ready to leave, After I leave here” (these are sophisticated when compared with the “then” and “next” chronological cues that are prevalent in most of these essays). It has very few transitions other than chronological cues.
The topics are fairly consistent in that they are a chronological list of actions taken, and they have an internal logic because we all know what a typical day is like. It does a good job of meeting the given-new principle—almost every sentence has a logical connection to the previous one. It would get a 4 for lexical coherence.

There are no serious grammatical problems and no episodic coherence.


Essay:	5788b	and 5788c				Score:	3
These essays are virtually identical in structure to the first essay. They demonstrate a minimalist approach to describing how she spent her day, with no narrative coherence, insufficient detail, and primarily chronological cues for transitions.


Essay:	4743a						Score: 4
This essay has minimal narrative coherence. There’s a character and a scene, but the beginning and middle are fairly straightforward chronology. The end, “That is it,” is the only attempt to create a true narrative, and it’s a pretty weak “ending.”

It does, however, have excellent Gricean coherence. He includes lots of necessary, true, and relevant detail, excludes unnecessary, false, or irrelevant detail, and doesn’t omit things that we might want to know. This student really does an excellent job with detail—such as in the sentence about meeting the suite mate in the hall on the way to the shower, the description of the light in the shower, and lists of items used or carried or actions accomplished at various points in the day. They satisfy the reader’s curiosity about this student’s day. I would give this a 5 for Gricean coherence.

Lexical coherence replies primarily, but not exclusively, on chronological cues, but there are a few causal connectors (so) and conjunctions (and) to be found as well. The topics follow one another logically, and the student follows the given-new principle quite well. I would give this a 4 or 5 for lexical coherence.


Essay: 4743b						Score: 4
This essay has an attempt, albeit minimal, to create some narrative coherence. Like all the others, it has a character (I), a scene (yesterday, college), and a beginning, middle, and end. Moreover, the beginning provides a partial goal (to show how yesterday was like Tuesday) and the ending tries to “tie it all together” (“And that was Wednesday” is qualitatively different from the typical “and then I went to sleep”). I would give this essay a 4 for narrative coherence, since it does include all the basic aspects of a narrative, has a minimal forecast, and meets some of our expectations (based on the forecast).

This student includes a significant amount of detail, all of which seems necessary, true, and relevant. There is nothing here that struck me as unnecessary, false, or irrelevant (within the context of the prompt), and the only place where I felt I wanted more information as when he stopped to talk to the girl in the stairwell. Why did he talk to her so long? And where did her friend come from? This essay would get a 4 for Gricean coherence.

Most of the lexical coherence is chronological cuing, but there are also some causal transitions (because, So, though, and). The topics follow one another logically, and he follows the given-new principle quite well. I would give this a 4 or a 5 for lexical coherence.

It has some episodic coherence in the opening (explicit reference to previous writing session) and some implicit episodic coherence throughout as we see a lot of similarity between this day and the one he wrote about before (the wake up routine is the same, some of the actual wording is the same). The episodic coherence is not sufficient to move this from a 4 to a 5, but it does reinforce the “4-ness” of this essay.


Essay 4743c:					Score:	4
Again, this essay has some narrative coherence. The opening and closing sentences create a “frame” around the essay the try to forecast what the reader can expect and come to some general conclusion at the end. Again, the episodic coherence supports the narrative, allowing us to give this essay a 4 in the category.

Gricean coherence is strong again. Not quite as much detail, but by now we do know something about this student’s habits, so we don’t need as much detail (for example, in the first essay he told us his breakfast would consist of “two cinnamon brown sugar pop tarts” and how he just says “my pop-tarts”). The only place where I felt like I wanted more information was when he said, “This time however I will be walking.” He’s ridden his bike before—why won’t he ride his bike tomorrow? Even with this minor lapse, he still gets a 4 for Gricean coherence.

Lexical coherence is very similar to his previous essays, so he gets a 4 here once again. The episodic coherence is also very similar: his description of the morning routine is virtually identical to the previous descriptions (if somewhat abbreviated), and he mentions the “previous writing session” about half way through the essay.


Essay:	5512a				Score:	5
This essay is really quite fascinating in a stream-of-consciousness sort of way. The student is really telling a story, but she does it within the context of responding to the prompt. She accomplishes narrative coherence by creating characters (I and my roommate to start with) and a scene (this morning, her room—again, to start with), and by providing a beginning that gets the reader involved without really understanding quite where the story is going (“I wondered why my roommate had set the alarm so early”—it’s like the opening of a mystery—the reader isn’t sure what’s happening, but we’re drawn in to find out more). Throughout the middle section, we come to see this character’s life more clearly than we do with essays that just “state the facts.” The ending is fairly weak, but that final phrase— “be carlint” —has a lot of humor in it and vividly paints a picture of an exhausted student. (I certainly hope that “carlint” wasn’t a typo—I’ve read a lot into it!) Although she never explicitly sets a goal for the character(s), we can still give this a 4 for narrative coherence because it does most of what a good narrative would do.

This essay has strong Gricean coherence. The level of detail is amazing, and all of the detail seems necessary, true, and relevant. I should probably mention that this student doesn’t exactly follow the prompt: she includes information about her emotions, feelings, and opinions (she has an “unforgiving attitude” toward the alarm clock, she “reluctantly” left the room, she “mourned” the absence of a classmate), but that lack of attention to the prompt adds to the coherence of the essay. I would give this a 5 for Gricean coherence.

Her lexical coherence is also excellent. She has the obvious chronological cues that this particular prompt inspires, but she also has lots of simple conjunctions (and, but, or) and a causal connector (so). Mostly she has wonderful topicality and a solid use of the given-new principle—each sentence leads logically to the next. She gets a 5 for lexical coherence.

Although she has a lot of what English teachers would call “run on sentences,” they work so well here that I would hate to see anyone hold that against her. The structure of the sentences reflects the structure of her day. Also, this student really does know how to write correctly—there are some sentences that are absolutely perfect that most people would get wrong (for example, the sentence beginning “I went with Heather to the Case dining hall” and the next to the last sentence). I may be way off base here, but I think this student is an excellent writer who was using this opportunity to be creative and have some fun (and she does say that writing this essay is “the second pleasant thing that has happened this morning,” which is another indication that she likes to write and may be having fun doing this).

I gave this a 5, but if you gave it a 4 that’s okay. It could be that it fits the 4 description even better than the 5, but there are so few papers that even approach a 5 that I try to give the benefit of the doubt toward the higher score when I get a “4-5 split.”


Essay: 5512b					Score:	4
This essay is less coherent than the previous one. It has less narrative coherence because we don’t see that implicit goal in the opening (okay, solving the mystery was a weak goal, and we never really solved it, but it did pull us into a story and this essay doesn’t do that). And the ending—”go to sleep” —is not nearly as intriguing or satisfying as “be carlint.” It can’t get more than a 3 for narrative coherence.

Gricean coherence is somewhat lacking in this essay. She doesn’t give us the level of detail that she did in the previous essay, and she omits information that we need if we are to understand what the essay is about. Why did she have a smile on her face when she left Spanish class? Why did her roommate erase her email message? Why did she wrap up in a blanket to go to the living room? Her score for this aspect is still a 4—her level of detail may not be as great as in the previous essay, but it’s still better than most.

Her lexical coherence is not as good in this essay. There are fewer transitions in this essay and more simple sentences without conjunctions. The reader senses a choppiness that was not evident in the previous essay. Although most of the topics lead logically from one another, some don’t and there are momentary lapses in the given-new principle. For example, the third sentence starts “I emailed my boyfriend,” and we’re not expecting that activity at that point. Another instance comes after completing homework with Abby—the next sentence is “I walked to the dining hall.” There’s no transition such as a simple “then” or “later” or “after we finished.” And she does that kind of thing several times in this essay. I would give this a 4—there are lapses and it’s not as good as her previous essay, but it’s still quite good.

The grammar is fine, and there’s no episodic coherence. Overall, I’d give it a 4.


Essay:	5512c					score:	3
I think our friend has gotten tired of this experiment. She really doesn’t exert herself to write a coherent essay this time.

She has a limited amount of narrative coherence. The opening sentence suggests that she will tell us about her camping trip, so we can see camping as some kind of goal for this character. However, she doesn’t fulfill that expectation, only giving us three sentences about the camping trip, none of which are very descriptive. There is no real ending in the sense of summing up or concluding the essay. It just ends with what she will have spent the day doing. I would give this a 3 for narrative coherence

Gricean coherence is very weak. She has omitted significant amounts of necessary information. For example: Who did she go camping with? Where? What did they cook for breakfast? Who built the campfire? Is it just her and Sarah? But she has a plural “friends,” so it must have been more than just the person who gave her a ride back to the dorm. She says “tomorrow I plan to get a lot accomplished,” but her description of the day doesn’t show that she is going to try to accomplish a lot, so this is an example of self-contradiction or “untrue” information. She says that it is the first weekend that she will be “here all weekend,” and yet she’ll be camping until 3:00pm. This is confusing or, in other words, incoherent. This can’t get more than a 3 for Gricean coherence.

Lexical coherence consists of typical chronological cues and a few other simple transitions (and, but, if), but as in the previous essay, we have a lot of sentences that are not connected. The topics bounce around a bit, but are fairly consistent as a response to the prompt. The given-new principle is generally followed (except for “My friends” in the third sentence), but it is fairly choppy—especially beginning with the sentence “Tomorrow I plan to get a lot accomplished.” Lexical coherence could probably be seen as a weak 4.

Her grammar is okay, and there is no episodic coherence. Overall, I would give this a 3.

Experimental Essays

1875a
Coming to college doesn’t bother me at all. It takes a great deal to make me feel overwhelmed (bear with my spelling, its horrid). In the past few weeks, however, I have felt slightly out of place.

One annoyance is my roommate. I need sleep. If I don’t get at least eight hours of sleep I’m cranky, don’t pay attention well, and get migraines. That is not fun. This guy will stay up until 1am looking up pornography on the Internet! He also listens to music loud which impairs the sleeping process I so dearly need. I often think about getting a roommate change but this place isn’t what I call helpful in doing this. But enough about him.

I do miss my friends. We are a very tight bunch. We know each other’s deepest darkest secret. They are wonderful. They do visit me and I them and we keep in touch, so being away from them isn’t that big of a deal. I look at it as a challenge; not to make new friends to replace them but make friends to increase my wealth. Besides, it just means more people at my funeral right?

My classes are all great. There are times where I want to sit in a big field and scream real loud but that is rare. I adjust well to things that and feel that I manage my time wisely.

The pressure to excel is dull roar from my parents. My track record in high school sees me doing well in college – I guess. I would feel horrid if I flunked something but I don’t see that happening.

So anyway, yes, college is a big transition. I look at my rare feelings of being overwhelmed and having a perverted roommate as normal. I’ll get over it.


1875b
So hi. Deja vu huh? I guess college really bothers folks. I am still as peachy as the last time I wrote this. Except – (cue music) – a couple of things have changed.

Rei my roommate situation. We had a talk last night. He has been rather rude to me lately and I found out why. We discussed them (the problems) and “made them go away”. I also set rules concerning the whole “up-late-at-night-looking-at-pornography-on-the-Internet” deal. So now things are fine – well, there is the fact that the air conditioner is broken but that is a different can of peanuts.

I’m going home for the weekend so I’ll have my “friend” dose which will last me a while. I also get to see my cat. She is pretty awesome.

The class strain has raised also. With the completion of two tests what I feel I did well on its easier to relax. I’m doing well in my other classes; the only thing I fret over is my lack of a printer but that dilemma is being solved as I speak – er – write.

So altogether, I feel that things are running smoothly. Kinks in my day are worked out due to my somewhat systematic ways.


1875c
Since this is the third writing thing I guess I’ll mention something I have yet to explore. My future.

It is in my mind that I’m going to be well known in many areas of the world. My goal is to become either a humanitarian whose efforts and actions earn me the Nobel Peace Prize or a writer whose novels are read throughout the world.

When all this has happened I will be given my own country on the new planet we inhabit. Upon my death, many will mourn and my ashes with paint are made into a mural. 

A bit farfetched huh? It is my experience that one should set rather high and often unattainable goals. That way you reach just below and the results are still rewarding. 

I understand that there will be major walls in my way. One would definitely be my sexual preference but that one requires tact when it’s to be handled. I don’t feel the need to worry about things like that until they arrive.

Something I worry about is time. The future is so far away! I often wish life gifted us with a remote control to fast forward and see what happens. That would ruin things, I know, but still it would be nice.

I worry about falling in with the norm and becoming just another number. I refuse to let that happen. It doesn’t become me.

I worry about quitting. A lot of things can happen in the next 5 years, next 5 months, hell – next 5 minutes! It would be nice to have the security of knowing my future but that brings us back to the ethics of the “remote control” thing.

In a small amount, but not really, I worry that I may die from some freak accident without accomplishing something. It would totally suck to be walking across the street and get nailed by the Wolfline! I want to be remembered and plan on being remembered.

So anyway. I’ve rambled on and on and am actually going to make it to the third page. (Go me!) These things are not items that plague my everyday routine at school, work, food, socialize, and sleep (oh yea shove studying somewhere in there). They do, however, have a tendency (spelling?) to slip in every now and then and put a damper on things.


3220a
Well, where to begin? I guess that you could say that I was anxious, but not nervous about coming to college. I was confident in my ability to meet new people and I figured that I didn’t need any of my old friends anymore. Even though I really loved them. I wanted to get away from it all, and start all over, fresh again. Anything but that happened though. I needed my friends and wanted them badly when I got here. I guess that I just needed a release.

I was also worried about my roommate situation. “Left hanging” by one of my friends who had decided to go to Wake Forest, I was really nervous about getting some psycho or a really dirty person. I got lucky though, things turned out great.

Overall, I really think college is “BS”. I don’t know why I feel this way about it. All of my life I’ve always had a sort of Pink Floyd approach to education. I’ve always done well in school and I am still in college. I just resent the fact that not going bars you from your goals. My Father is a great man who never went to college because he just wouldn’t make it. He wasn’t “bright enough”. Screw that. He works his butt off to support a family of 9. But he’ll never the a chance for advancement for his job of 23 years, because he doesn’t have that “well-rounded” education and that little certificate that says Great Job! Greenhorns straight out of school with no experience make more than him. There is something wrong with that.

Anyway, I guess that I’m sort of off topic. Basically, all of the previous emotions has made my entrance into college particularly bland. Not many emotions whatsoever. Don’t get me wrong. Learning is a good thing knowledge is great. But wisdom is much more valuable and can never be taught in any classroom. It needs no “GPA”. Just common sense.

College is fun, it’s good for you. And I knew that it would be all along. It’s going to help me in the future and I want to help others with my education. I just want everyone to be treated fairly. Maybe I should have went into Political Science. I want to be here, but I don’t, I feel like I’m ready to start my life and I feel like this is some sort of dressing room to go out into the real world. It’s kind of like when you were little and you went to the beach, and the very first day, all you wanted to do was go outside and play in the ocean, but mom wouldn’t let you until she put on your sunscreen. “You don’t want to get burnt”, she would say. College is like sunscreen.


3220b
About coming to college – hem, let us see – apprehensive. Yeah, I guess that is a good word for it. I really miss my friends. And now, I’m really just starting to miss my family. I never thought that I would though, It’s kind of ironic. I think that the thing I feared the most about coming to college was keeping my motivation. I also kind of feared going absolutely crazy, even though in the back of my mind I’ve always known that I’m stable. I feared being alone or extremely unhappy. I really didn’t want to view college as a prison. It’s not, and I’m glad that I don’t see it that way. It’s more of a community experience. It’s enjoyable, and that is what I wanted it to be like all along since I’ve been here, I’ve changed. I haven’t found myself needing to escape nearly as much. I don’t have to get away much more. Lord knows that I really needed that change. Classes are hard in college and an initiative is a very big thing. There are so many distractions that it’s quite frustrating at times. However, sometimes you need to be distracted. I work well under pressure, but strangely I hate to have things hanging over my head. In English, there is a lot of that. But that is just what it was like in high school.

I found myself before I came here wanting college to be certain things. But I found out that it’s best to just let college happen. It’s much better and easier that way.


3220c
Man, I don’t think that I have any more feelings left. I’ve already wrote them all down in the 2 previous papers. I guess that I can talk about my roommate. I was really afraid that I would get some sort of psycho Satan worshiper. But I couldn’t have strayed farther from that theme. Ian (my roommate) is a really good guy. We get along good, hang out together, and like a lot of the same stuff. We even have similar study habits and bedtimes. It’s really cool how it all worked out. I want to have fun. I want to be happy. That is all that I really want. I was afraid that I wouldn’t be happy at all in college. But I think that I turned out alright. Sorry for free writing, but my thoughts are sporadic and general today. It’s a Friday after all. Nothing really goes below surface level for me on Fridays. Anyway, I miss my girlfriend (not as much as I should though) who goes to UNC– Wilmington. And I miss my little Foster Brother James. He is awesome. He is the only foster kid that my family has had that I really like. Man, I really can’t think of anything else to say today. Maybe I’ll draw picture. This is college: “Confusion”.


4591A
Starting my “new adult life” after high school has been a whirlwind experience. Everything changed for me – my health, my outlook on life, and my responsibility level. This is my chance to prove everyone that I am a responsible adult capable of taking care of herself.

Check-in day last fall started off on the wrong foot. While I was moving in I collapsed in the hall and had to go to the emergency room.  You see, I am a type 1 diabetic, but I was not aware that I was one until then. To make a long story short, I had to withdraw from the university due to medical reasons.  Now here I am ready to make a fresh start.

So far I have come to realize that I am loving college. Sure, some of my classes were a drastic change from the classes I had in high school.  Sure, there was really no one push or make me do my assignments, study for a test. I had to make that decision. The way I saw it, I had two choices: do my assignments, study and not flunk out of college; and don’t do my assignments, study, and flunk out of college (I think not).

I guess you could say I lucked out in the roommate department. My roommate is great– it is like we have been long-lost friends reuniting again years later.  Through her, I’ve met a couple more really close friends who have helped me through my short academic career here at NCSU.  I guess meeting with them has eased my loneliness for my friends back home, who are in college is spread out throughout this state.  Fortunately, I have been keeping in contact with almost everyone back home– I’ll probably have the phone bill to prove it!

I hope and pray I’ve become successful in all the endeavors I pursue–be it hopefully changing my major from social work computer science engineering, getting my undergraduate degree, or getting my bachelor’s, master’s, or whatever.

All in all, my experiences in college has been pleasant so far. Sure I miss (sometimes) the security of my parents, but I feel it is time to be on my own. I feel that I am ready to start “my new adult life”.


4591b
Ever since I was a little girl, I have wanted to be successful. I really hate to fail at anything– but in reality feeling is easier to do than actually succeeding.

I guess while you’re in college, excelling means everything. The atmosphere here is extremely competitive; more so than in high school. The reason for this is – because everyone here at this university is extremely bright – if they weren’t they would not be here. Because of this, my anxiety concerning failing has increased – which is putting unnecessary pressure on myself.

This semester I am attempting seventeen (17) credit hours.  So far all my professors and the TAs have been fantastic (some on the boring side, but none the less they get the job done). At this point I am not struggling in any of my classes – but I’m sure it’s coming.  Luckily, I have friends who are ahead of me (juniors and sophomores) that have taken some of these classes and can help me out whenever I get stumped or frustrated.  Hopefully, I’ll have a decent semester – so far so good.

At this point in time, in my life college, grades, and excelling are my main concerns. I am now noticing that I am not so concerned about having “20” or “30” close friends, having a boyfriend or even dating.  Now I am focusing on “me”, what I can do to better me, my life, and future career.  At this point that is all that matters – not to sound selfish but that is how I feel.  Some people might not like this but I say – who cares?


4591c
As I have come to learn, dorm life can be very enjoyable. You don’t have all those restrictions that you would have had back home. No curfew, no one telling you to clean up your room, even though you might want to do that, or telling you to go to bed. Having a roommate is a very different experience for me because I’ve never had to share a room with anyone before until now.

I’ve heard ” horror stories” about roommates from hell.  From experience, I know it is very rate to find a roommate in which you can relate to, or “click with”.  I am one of the lucky ones, because my roommate and I are so close (kind of like sisters). She helps me with my studies, she is two years ahead of me, and it’s truly genuinely concerned for my well-being. She has introduced me to all of her friends, and how they are our friends – now I have a bigger support group to help me through my first year of college. 

Even though there are no restrictions, as far as the ones you would be given by your parents, you should give yourself some. Because in college, you will have to learn how to say “no”, and have your priorities in order, because if you don’t you will surely have a poor academic standing here at NC State.  There are so much activities going on at time of day that if you can’t make it to this function this time because you have to study for test, there is always the next day or week.

So far, college life is loving me.  Sure I am taking quite a hit of difficult courses.  But I say what the hell, when I get my undergraduate degree, I’ll relax then. 

Control Essays

5788a
I awoke at 5:15am because I could not sleep. I lay in bed awake until 8:00am. At this time I got out of bed and put on my bathroom. After straightening up my bed sheets, I took my hormone pill and my anti depression pill. As soon as I was done taking my pills, I prepared to take a shower. After showering, I bid good day to my roommate and began to get dressed and blow dry my hair. Once I was ready to leave, I gathered my things and locked the door to my room. The first place I went to was the dining hall. I ate a bowl of cereal and drink a glass of milk. I did not find anyone to sit with this morning. After I left the dining hall, I went over to my first class of the day, which was at 10:15am. Once that class was over, I came here for this session. After I leave here, I plan to visit the atrium for lunch and perhaps study in the library. At 2:35pm, I will attend my next and last class. Once this class is over, I plan to go directly back to my dorm room and wait for an expected phone call from a friend back home. If all goes well, my friend will be visiting here tonight. If not, I will probably work on homework in my dorm room.


5788b
Yesterday was Sunday. When I awoke (7:30am), I went through the everyday routine. I went to the kitchen of my parent’s home and got a glass of juice. I used the glass of juice to take my hormone pill and my anti-depressant pill. After I took my pills, I went to the mailbox and got the Sunday morning paper. I looked through all the sales papers and the funny paper, however, I did not read the actual newspaper. I later called my ex-boyfriend perpetually. I tried to make plans to meet him in my hometown. After I had taken a bath and gotten dressed and ready, he called me back. He could not make it to town. I cried for about twenty minutes. Then I went to my mother’s shop about five minutes away from my home. I talked with my mom and everyone there from 12:00pm to 3:00pm. When I got back home, I studied for my exams that I have on Tuesday. Later last night I ate dinner and studied some more. I packed my belongings and luggage before I went to bed. Before I turned out the light, I set the alarm for 7:00am.


5788c
Tomorrow I plan to awake around 7:45am. I will probably lie in bed for about ten to fifteen minutes before I actually get up. After I get out of bed I will get some juice from the refrigerator and take my daily pills (hormone and anti-depressant). After I take my pills, I will gather up my bathroom stuff and take a shower. Next, I plan to get dressed and go to the dining hall for breakfast. After breakfast, I plan to go directly to class, which is at 11:20am. I will go to class from 11:20am to 3:50pm. After my classes are over, I will probably go back to my dorm to rest (lay down on my bed, perhaps watch television). At about 5:00pm, I will either start homework or go to the dining hall for dinner. Homework will carry on into the night until about 11:00pm to 11:30pm. Upon these times (somewhere in between),I will prepare for bed. Getting ready for bed requires changing from day clothes into pajamas. Also brushing my teeth, washing my face, and brushing my hair. Before totally retiring to bed, I will set my alarm, lock the door, and turn out the lights.

4743a
This morning I woke up to my alarm at 6:45am. I let it blare for about a minute, and leaned over the edge of my bed to turn it off. Then I laid back down for about 15 minutes to wake up a little better. Then I jumped down off my top bunk, slipped on my flip-flops, grabbed my soap, shampoo, and a towel, and my keys to go take a shower. I met a suitemate in the hall doing the same but he let me have the shower first. My shower, in the low light of the bathroom, lasted about five minutes.  Then, after turning off the water, I grabbed my towel hanging outside the curtain, and wrapped it around my waist.  I then picked up my soap, shampoo, and shorts and walked back to my room.  Back in the room, I dried off, put on a pair of shorts, can sat down to breakfast: two cinnamon brown sugar pop tarts, and a bottle of sunny delight. After breakfast, I put on some deodorant and a shirt and my shoes and socks. I grabbed my toothbrush, toothpaste, mint flavored floss, and went back to the bathroom to brush my teeth.  After finishing all this, I hopped on my bike and rode from Wood Hall to Harrelson for an 8:05am calculus lab.  In class, it turned in my homework, and we all worked several practice problems to prepare for tomorrow’s test. After calculus, I wrote back to wood hall, and woke up my roommate. After checking my emails, and replying to a few, me and Brian (my roommate) rode on bikes over to Reynolds coliseum to pick up our tickets for Saturday’s game. Then, we met up with Eric (another friend), and rode over to the post office off Hillsborough Street to pick up a package his aunt sent. We picked up the box, opened it, and dumped the contents (a bunch of snack food) into my backpack. We threw the box away, and rode back to Eric’s room in Sullivan Hall.  We helped him carry his stuff upstairs and into his room. There, we saw Justin (Eric’s roommate) and distracted him from his schoolwork for a while. Then, when the dining hall opened at 11:15am, the three of us met Brian and Scott (two other friends) for lunch.  I had hot wings, corn, a salad, peaches, a slice of watermelon, and pink lemonade. While eating, we noticed the rain outside.  So we finished quickly and left. From here, I went off on my own to wood hall in the rain. I picked up my rain jacket, my books for class, made a few phone calls, and headed for Poe hall (where I am now). For the rest of the day, I have at 2:35pm psychology class, and a 6:00pm English class.  I plan to eat dinner around 7:30pm, do some studying, write some email, and get to bed by 11:00pm, so I will be fresh for my 8:05am exam. Also, after psychology, I am letting a friend type her paper on our computer around 4:00pm. That is it.


4743b
Well, yesterday started about exactly the same as Tuesday (the last time I wrote). My alarm went off at 6:45am and I woke up and turned it off.  Then laid back down for about 15 minutes to wake up good. I got back up at 7:00am or so, put on my flip-flops, grabbed the soap, shampoo, a towel, and my keys, and headed off for the shower. My shower lasted about five minutes. When I turned the water off, I reached outside the curtain grabs my towel. Wrapped it around my waist and went back to my room. Back in the room I dried off and got about half dressed (I put on underwear and my shorts). I dripped dried for about 10 minutes and then finished dressing. I drank a glass of grape juice, and then went back to the bathroom to brush and floss my teeth. I came back in my room, and grabbed my books for calculus, and my bike. I left the room, and rode over to Harrelson for my 8:05am calculus lecture. When the class finished up at 8:55am, I went to get some breakfast at the dining hall; scrambled eggs, potato wedges, a biscuit and gravy, and a glass of milk. After I had eaten, I went back to the room to catch up on some work. My class that was supposed to be at 1:30pm, engineering 497, was canceled because the Monday classes missed for Labor Day. So I had all afternoon do the following and in this order: find two opposing articles on welfare and write a three page paper comparing and contrasting them for English, work on my summer job application for the Appalachian service project, finish up my chemistry homework four chapters two and three to be turned in at 6:00pm, and send a few email messages. I did all around 1:00pm or 1:30pm. Then, at 5:30pm, I ate dinner at the fountain dining hall with a couple of friends from back home who also go here to state. I left dinner early though, because I had to get over to my 6:00pm chemistry lecture. The lecture consisted mostly of my professor answering the questions from the homework for about an hour, and lecturing from the book for about fifteen minutes. At the end of the lecture, I rode my bike back to my dorm and called my friend Eric go to the gym. We got there at 8:00pm and a couple of other guys came as well. On my way home, I ran into my friend Susan, and we spoke for maybe five minutes, then I went back to wood hall. As I was carrying my bike up to the third floor, a girl stopped me to ask why I did not just leave it down on the racks.  I told her I just felt safer with it in my room. So I ended up talking with her enter friend there on the second floor for about thirty to forty-five minutes.  Then, I went on back up to my room. I checked my voicemail, and made notes I needed to call three people tonight. Then I checked my email, and replied to anyone who sent me anything. By this time, my roommate was getting back from our friend Eric’s room. We brushed and flossed our teeth, each did a little reading, and got to bed around 1:00am. And that was Wednesday.


4743C
Tomorrow will begin basically the same as any other day. My alarm will go off at 6:45am, and I will set up just long enough to turn it off and crawl back into bed.  Around 7:00am I will get up and go take a shower. I should be back in the room between 7:05am and 7:10am. Then, I will drip dry in my towel while eating my Pop tarts and checking my email. Around 7:30am or so, I will get dressed, brush and floss my teeth. and head over to Harrelson for my 8:05am calculus lecture. This time however I will be walking. After my lecture I will head over to the dining hall to have breakfast with my friend John. When we are done there, I will go over to the library finish up my calculus homework for the week, and study for my test in psychology 200 Thursday. I will leave the library around 11:30am, go get some lunch, and go back to my room to work on my summer job application I mentioned in the previous writing session. I should quit working on that by 1:00pm, and by that time I will be ready to start walking to Riddick for my engineering 497 class.  When that is over with, I will have a break until 4:45pm. During this time, I will finish up any work I did not get to in the library, and take a nap. At 4:45pm I have supplemental instruction for chemistry. We will probably go over the test we took yesterday. That will be done by 5:45pm, and I will go over to Dabney for my 6:00pm chemistry lecture. When that finishes up at 7:15pm, I will then go over to some hall (I forget the name) for my 7:30pm chemistry problem session.  That class is scheduled to run until 10:20pm, but it usually gets out earlier. When I am done with all the days chemistry, I will grab some dinner (two hot dogs from the campus convenience store), and go back to my room. Here I will do some reading for my classes, study one last time for my psychology 200 test, and hopefully get to bed around 12:00am or earlier. All I have to do before I go to bed is brush and floss my teeth, put in my retainer, and read a little in my Bible. That is it.

5512a
I woke up this morning and the alarm clock said 7:00am which means that it was 6:40am and I wondered why my roommate had set the alarm so early and when she would turn it off. She finally turned it off at my request and I told her not to worry, mine was set for 7:30am. But she really just hit snooze and the music come on every five minutes until my alarm clock went off 7:30am when it was really 7:10am and I had to get up despite my unforgiving attitude towards the clock radio directly beneath my bed. Heather and I both got up, fumbled around for light switches, bath robes, and keys, took quick showers, got dressed, and reluctantly left the dorm room with the blue grass still strumming behind us as we left the room. I went with Heather to the case dining hall for the first time this morning, where the people of East campus get to experience the athlete’s way of life, for a few minutes anyway. I took a speed walk back to Winston for my 8:05 AM English class where listened to Dr. Colby tell me a monotony of proper grammar use and tell everyone that a sixty was an excellent grade on this last test and I sat with my eighty-six wondering why I was in this class I’m plotted ways to get out and found some hope that maybe it would be possible and mourned the third absence for the one person who I could talk to in the class maybe he would not come back or if he did he would surely fail and that is not good for twenty-four year-old. I wandered over to Poe to prepare for psychology and found an acquaintance named Ian on the bench outside and Ian kindly bumped me a cigarette with a smile and we shared how tired we were and finally rose from our bench to find a less comfortable place to learn. So I sat in my chair 113 for 50 minutes after taking a quick sip of water and periodically slept or tried to listen to my lecture which was about vision and I became wide awake the last five minutes and Dr Kalat made us focus on a white spot on an off colored flag and I looked and I looked away and bugged out to see a little American flag everywhere and thought today maybe was maybe not a good day for waking up. I went over to the elevator and stepped in and hid my chest from some dirty old man and went to a little room in search of people who wanted to experiment with me and noticed that they seem to be monopolizing the entire sixth floor. I was put in the little room and told to write for twenty ‘s minutes, which is the second pleasant thing that is happened this morning and which is very nearly over. Soon I will go have a conference about an English paper, go to the library to read psychology and do Spanish homework, find some time to eat. I must email my boyfriend and best friend in Colorado and take time for myself to think and be carlint.


5512b
Yesterday I woke up at 9:00am in order to dress and eat before catching the bus to go to Biltmore for my computer class. I arrived twenty minutes early because somehow I decided that the class started at 9:30am and it really started at 9:50am. I emailed my boyfriend but could not figure out how to send it so I just closed it and then class began. I stayed after class with a nice girl named Abby and we completed our homework together. I walked to the dining hall and had lunch with a boy named David that I sang with last year in my high school’s vocal ensemble. We ate and then parted. I went back to my dorm to find my roommate and her boyfriend still asleep so I took a book and went downstairs to the lounge. I began Raise High the Roofbeam Carpenters and read until 1:00pm, when I got back on a bus to Biltmore for my forestry class. We watch a movie about conservation a very interesting documentation. We go out of class early and I talked to the boy that was sitting beside me about concert dates for a jazz band. We never exchanged names. I went back to my room and this time everyone was gone. I lay on my bed and continued to reading my JD Salinger story, emailed my boyfriend, did my Spanish homework. My roommate came back and we gathered up books and her boyfriend drove us to the library where I helped her with math and completed the book that I had started that morning. I walked over to Harrelson for Spanish class where we discussed pictures from psycho in Spanish. I left class with a smile on my face and found my roommate waiting for my outside. We walked to her boyfriend’s car and he took us to Applebee for dinner. I ate a vegetable quesadilla and a few cheese sticks. Brian paid for it. We went back to the dorm where I ate cookies and tried to email my boyfriend but my roommate erased it. I hung out for a while, then went to the living room downstairs all wrapped up in a blanket to read psychology for a few hours. I chatted with random people that came in, then I went back to my room where I found my roommate and her boyfriend in bed together. I did not look at them, but sat down at the computer to email my boyfriend, but I erased it and had to start all over and I think I shut down the computer before the message was sent. I turned down the music, set my alarm clock, brushed my teeth, turned off the lights, and climbed up to the top bunk to climb under my covers and go to sleep.


5512c
Tomorrow I will wake up refreshed after night of camping. I will get up by 10:00am, then cook some breakfast after starting a campfire. My friends and I will eat, maybe go for a swim in the lake or walk through the woods. We will take down the tents and Sarah will take me back to my dorm around 3:00pm. I will call a few friends to see if anyone has an extra ticket for the Allman Brothers, then I will begin studying biology, which will probably take two to three hours. If everything works out, I will go to the Allman Brothers show, but otherwise I will probably go to Kiran’s apartment and hang out there or drive to Wilmington. Tomorrow I plan to get a lot accomplished. It is the first weekend I will be here all weekend, and I would like to try meet some more people in my dorm or around campus. I might even go to a party tomorrow night. But the majority of my day will probably be spent at my campsite and then at the library trying to catch up to get ready for a biology test on Tuesday.
