ABSTRACT

HEFFNER, JUDITH. Influence of Spirituality, Family, and Self Efficacy on Teacher
Effectiveness. (Under the direction of Dr. Lance D. Fusarelli.)

Spirituality, family influence, and teacher efficacy are the focal points of this research
project. Research supports family influence as a powerful support in career selection and the
positive effects spirituality has on a teach
possessed by a teacher gi ves thidemfaia nThigsil c an
mixed method research project surveyed National Teacher of the Year winners and finalists
on measures of spirituality, family, and self efficacy. Seven participants were interviewed
and were located in various regions across theedr8tates, to attain richer data to support
the quantitative data gained from the surveys. Previous to responding to the surveys, the
participants were asked to answer questions about their background such as education,
family, and teachings a callingministry/missionary, and years of teaching. Of the ten
guestions asked on the spirituality survey, the lowest positive rating was 82.34% while the
highest was 100%, 7 of 10 responses were above 96%. The survey on family yielded
positive rating from 85.2% to 88.57%, while several respondents rated positively in the 70%
range. Respondents rated themselves high in self efficacy at 88.24%. Participants believed
their spirituality led them to know themselves; believe life is a positive experience; and feel
good about the future. Those respondents to the family survey valued communication
bet ween family members, closeness with fami/|l
conflict. The self efficacy survey yielded rich data from the participants|emed these
responses about their belief in their ability to affect change, effectively dealing with

unexpected events, able to handle whatever comes my way, and solution oriented.
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Chapter |

Introductio n

The need to employ highly qualified and effective teachers is vital-fb2 Kducation
institutions to meet state standards as measured by end of grasiemnes. Researchers
as well as human resource personnel seek to determine predictors that will assist them when
evaluating a pr os pe intheigeesttoaeveldp eptindakleamipgp | 1 c at i
environments for students, school districts hsteadily raised the bar for existing teachers
and teacher candidates (Charlton & Kristsonis, 2009). For most school systems, the largest
expenditure is personnelnd it is vital with the cost of human capital that systems invest
wisely. Unlike the priate sectqrwhich has virtually no constraints in hiring throughout the
calendar year and freedom to negotiate salary, educational administrators do the major
portion of their hiringoefore the first day of schoahd offer a rate of pay that is
predetermied by the prevailing pay scale of the state department of educBapplying
valid predictor Human Resources lietter able to make a hire with assurance the employee
will be effective earlier in his or her career. School systems and studertie &ilan
advantage due to cost savings and improvedean& growth

Thisresearch project involveslrveyingandinterviewingNational Teacher of the
Yearwinners and finalistdrom the United States to identify common characteristics,
behaviors, and lwkground information thdtas positionethem to be effective as judged by
their profes®nal peers. This inquiry sougttt provide statistics to support the concept that
specific background experiengessitionteaches to be effectiveearlier in their areer than

those not exposed to tb®experiences. This studyaminel teachers whose students have



successful academachievement to determirtieere is a associatioretween those teachers
and their relationships with family, spirituality and teaclfécacy.

Dr. James Strongeds Qualities wsefectetf fecti v
because it reflects the teacher as a perpaadjties they bring to teaching, such as
disposition. National Teacher of the Year winners and finalists areduohgéeir skills as a
teacher and as a person, a personcdrateffecthange in their students. The 1994 National
Teacher of the Year winner, Sandra Mafer, spoke to the NEA on July 5, 19%gout her
teaching experitiemtaboutayoukli s heasadi chy Ki ds. | t 0s
ltds not about waking up and saying youobre (¢
Al 6m going to change the course of a I|ife. I
and country.ngltabdidteute nmakio She is speaki:
a teacher. Her vehicle to change is educating children. This is the kind of person Stronge
speaks about in his framework and the kind of person the education profession selects to
represehteachersMrs. McBrayerc oncl uded her speech by sayini
up for kids. And stand up for public education, because we have the power and we will make
the difference. 0O

Statement of the Problem

School administratorgpend a largguantity of time orrecruitmentactivities pre
interview task, and faceto-face interviews tadentify the most effective teacher candidate
Hiring an experienced teacher can be different than hiring an effective teacher. Experienced
teachers have yemnof service whilelata on effective teachers reflsttident academic
growth. A t eacher 6s influence is far reaching, s

characteristicsnight show effectiveness and how thabaracteristicshould be measured.



In addifon, many variablesdus i de t he taffexteéck of thespotentahneasarés
of effectiveness (Strong, 200 Bffective teachers have skills beyond lesson planning,
content knowledge, classroom management skills, veralabollege course wrk, and so
forth that contribute to their ability to positiyeimpactstudent achievement. Thegve
skills that are rooted in thesense oépirituality, t hei r f ami | ycarser i nf | uen«
choice,their skills for empoyment and relationshipsnd theirsense of belonging, anideir
belief inthemselveso impact student learningith all students regardless of background
and ability.
The common pronouncement of a career i n p
decidedly spiritual cord (buston & Cartwright, 2007). Since the founding and growth of
Americg our forefathers have served with a sense of calling. We as a culture have even
referred to these workers as civil servants or public servahiss, the common
pronouncement of publgervice as a calling echoes with a decidedly spiritual cl2ad7
p. 89). Brewer (2003) found that public employees score higher on attitudinal items related
to social trust, altruism, equality, tolerance, and humanitarianism. As Houston and
Cartwrights t at e, fifeelings of empathy, mor al conyv
have their genesis in the spiritual attitudes of individuals, inclining them to channel this
awareness or need toward a mea8@9).ngf ul career
Awam and supportive reladi omslsiopnewictals esne
siblingsfacilitate a more secure sense of identity, higher levels of aspirations and
expectations, increased career-gfffcacy, and ggreates ense of commi t ment t

careerchoice (Whiston & Keller, 2004).



Bandura (1977) identifiedeacher efficacy as a type offsefficacy: the outcome of
a cognitive process in which people construct beliefs about their capacity to perform at a
given level of competence. These baliaffect how much effort people expend, how long
they will persist in the face of difficultiebpow muchresiliencethey havan dealing with
failures, anchow they experiencstressn coping with demanding sittians.

This research projecbnfirmstheimpact spirituality, familysupportand teacher
efficacyhave on effective teacher¥his research projeatcluded surveys of National
Teacher of the Year winners and finaist the areas of spirituality, familsupport,and
teacher efficacy. The press will also include interviews with a select group of responders.
Purpose of the Study

The purpose of this médmethod study iso descibe how spirituality, family
supportand teacher efficaaynpactteachersvho have been deemed effective by vasiou
groupsof professional peers. It d&b by exploring characteristics a effective teacher,
family influence, spiritualityand teacher efficadyy using a survey for each area of
investigationand interviews with a select group of participants

Definition of Terms

Classroom ranagement An ability to successfully manage student behavior, instructional

planning, instruction, and materials to create an environment that maximizes student

learning.

Content kowledge Knowledge in a specific content ar@&nglish, Spanish, Reading,

Chemistry, etq.



Disposition:The usual attitude or mood of a person or animal, a tendency to act or think in a

particular way.

Effective producing a decided, decisive, or desigéfdct

Effective eacher A teachemwho praluces a desired outcome relatedttalent academic

achievement.

Family.: Any group of persons closely related, as parents, children, grandparents, uncles,

aunts and cousins.

Family Support Emotional, physical, and/or financial support of members of fameiy.

Formative asessmentAssessments that are used by teachers to irdodhadjustheir

instruction.

High ability dudents Students that have an academic ability to work or succeed at a level

aboveexpected proficiency.

High-risk gudents Students from families that are economliy and socially disadvantaged,

who are experiencing personal trauma, who do not speak English as a first language.

High-stakesésting Testing that is used taeasurestudentéand teachedachievemenin

order to @termine major educational decisions.

National Teacher of the YeaA teacher selected from each stideal districts andThe

Department of Bfense to represent teachers as the most outstanding. The process has many

layers of interviewand competenceviewbefore the final candidate is selected.

Pedagogy:The art or science of teaching, education and instructional methods.

5



Preservice eachers Teachers in training.

Self Efficacy A bel i ef i n oneds ability to accompl i :

Sumnative asessmentAssessments that are used to define the effectivenessrotiimn

after it is completed and labélse level at which the studeot programis achieving.

Spirituality: The essential lens through whichesee the worldj t 6 s y anhndividwead
makes meaning and howe or shdeels about universal questions of purpose, connection,

and seHlconcept.

Teaching éficacy. The belief that teaching can makevaluel d ed changes to st

academic and social development despite traious backgrounds.

National Teacher of the Year

The National Teacher of the Year (NTOY) Program began in 1952 and continues as the
oldest, most prestigious honors program that focuses public attention on excellence in
teaching. The NTOY is chosen fraamong the State Teachers of the Year by a National
Selection Committee representing the major national education organizations (ccsgo.org)
candidate for National Teacher of the Year (NTOY) is a State Teacher of the Year who is an
exceptionally dedicate knowledgeable, and skilled teacher in any stgf@oved or
accredited school, prekindergarten through grade twelve, who is planning to continue in an
active teaching status. The National Teacher of the Year candidate should

1 inspire students of all begrounds and abilities to learn

1 have the respect and admiration of students, parents, and colleagues

1 play an active and useful role in the community as well as in the school



1 be poised, articulate, and possess the energy to withstand a taxing schedule
(ccsso.0rQ)

Each year the 50 states, five U.S. exdiae jurisdictions, the District of Columbia, and
the Department of Defense Education Activity name a sate teacher of the year. Within the
states the selection processes vary, but each state conduot®asrigelection procedure in
validating the State Teacher of the Year 6s a
the recipientds message to a broad audience
of the year the candidates go throughesallayers of competition. School winner, district
winner, regional winner and finally, state winner. School level teacher of the year are chosen
from the faculty of the school within certain guidelines as outlined by the school district.
Theschool leel teachepof the year are then interviewed for the district teacher of the year.
The district teacher of the year is then interviewed by a region within the state to then
compete with regional winners for the state teacher of the year title.

At the ndional level each State Teacher of the Year submits a written application
containing biographical and professional information, eight essays on topics ranging from
personal teaching philosophy to the issues facing education, and letters of endorsement. A
National Selection Committee, composed of representatives from fifteen national education
organizations, meets in early December to choose four finalists from the nominations
received and, following personal interviews with the finalists in Washington,iDl&te
February, selects the National Teacher of the Year. In April, the National Teacher of the
Year is introduced to the nation by the President and honored in a series of events in
Washington, DC. The National Selection Committee is representi ¥y esteemed

organizations



American Association of Colleges for Teacher Education (AACTE)

American Association of School Administrators (AASA)

American Federation of Teacher (AFT)

Association for Childhood Education International (ACEI)

Associationfor Middle Level Education

ASCD

Association of Teacher Educators (ATE)

National Association for the Education of Young Children (NAEYC)

National Association of Elementary School Principals (NAESP)

National Association of Secondary School Principala$SP)

National Association of State Boards of Education (NASBE)

National Education Association (NEA)

National PTA

National School Boards Association (NSBA)

National School Public Relations Association (NSPRA)
These organizations represent all the majoncurricular based national associations
representing the education profession (The Association for Supervision and Curriculum
Development represents all curricular areas). Because of the broad range of constituencies
within these associations, themnsensus view embodies what is current and needed in
educati on. This consensus view truly makes

(ccss.org).



Overview of Research Design

A mixed method desigwas utilizedto determine the influenad spirituality, family,
and teacher efficacy on National Teacher of the Year winners and fin&llsasd of the
research will utilize 3 survey§eneral Self Efficacy Survey (GSES), Family Behavemd
Spiritual WellBeing Scale (SWB)Phase Il oftie study will focus on interviews with
selected teacher®uring the survey section of the studgndidates werasked to
participate in an interviewFrom those affirming their willingness to be interviewed, a cross
section of candidates will be seledtto include a fair representation of gender, ethnicity,
age, education, and experiendée proposed interviesincluded face to face and through
electronic means when distamqm®hibits an in person interviewhe majority of questions
for the intervievs werederived from the responses on the survdggerviewing participants
gavethem the opportunity to expand on their responses in the survey while giving the study
richer data.
Sgnificance of the Study

This stud is significant because uincovercharacteristics and skills that have
previously beemunidentified as havingn impact on teacher effectivene3his mixed
method studyare the importance of spirituality, familnd teacher efficaoyn National
Teacher of the Year winners and finali®&cognizing these characteristics as contributing
to teacher effectiveness will allow school systems and colleges of education to recognize the
importance of these skill sets and translate them into professional development for

expeienced teachers amtbo recognizeéhem in teacher candidates.



Effective teachers have a mastery of skills required to affect student leatmdgr
No Child Left BehingNCOTQ & U.S. DOE, 2004)he federal government requires states to
set teaching standards for publitisols and requires that teachers have mastery in their
field. Hiring and retaining effective teaches is imperative to student success which tsanslate
into a more educated societyith the pool of teaching professionals coming of retirement
age and thaigh stakes testing environment, it is more important than ever to hire beginning
teachers who are equipped to be more effective in their teaching practices at an earlier point
in their career.A better understanding of what constitutes teacher effeesgehas
significant implications for decision making regarding the preparation, recruitment,
compensationn-serviceprofessional development, and evaluatad teachers (Strong,
Ward, &Grant, 2011).The effective teacher is one who contributestod sttn t 6 s
acquisition of knowledge and skill by using a number of techniques associated with the
promotion of learning and who displays personal characteristics commonly associated with a
positive learning environment (Jahangiri & Mucciolo, 2007).

Finally, this study is significant because the review of literature didewaalany
research on effective teachers based on the influence of spirituality, fafluignceand
teacher efficacy Yet, here arevolumes of research on spirituality, career selactiod
family of origin, orteacher efficacy. His research will contributen undiscovered
concentratiorof characteristic that affetéacher effectiveness.
Organization of the Study

Chapter | laidbut the various reasons and research that supporahine in
completing a study of this nature. Effective teachers are vital to the academic success of

students in the KL2 setting. This is the point in the study design that the National Teacher of
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the Year program is explained in detail as the winneidiaalist are the basis of this study.
Chapter Il utilizes Jame&stro n g e 60 s f of aaQuaity eacher. This chapter details the
skills, talents, and knowledge a teacher mus
success. Thigerature reviewgoes on to dissect the research on family influence in career
selection and overall development as an adult, spirituality delves into what spirituality is and
how people are influenced by it in their personal and professional lives. The concluding
topic in Chapter Il is teacher efficacy. The development of teacher efficacy is born of self
efficacy. This section defines and evaluates the value of teafflearcy in theteaching of

K-12 students. Chapter Ill outlines the importance and value of thresysuhat have been
selected to use when collecting data for the quantitative section of the Biu@lyapter 4 the
results of the surveys and interviews will be dissected and results discirgsedewing the
participants gives the research a deppith lareadth that cannot be found in data secured
through the quantitative methodChapter 5 will look forward to how the result may be

utilized and what future research may be undertaken from this point forward.
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Chapter 2
Literature Review

Introduction

This studyinvestigate«key components that positid@aches to bemore effective
earlier in their career becausetloé influence otheir family, teacher efficagyand
spirituality. First characteristics of an effective teacheeorganizdinJ ames St r onge 0 s
Quialities of Effective Teachers Framework. After mapping out the effective teacher
gualitiesthe literature revielocusedon family influencegpirituality, and teacher efficacy
Teacher Background

Verbal Ability

Adiscerniblelik exi sts between effective teacher
student academic success, as well as teacher performance. Because communication skills are
a part of verbal ability, teachers with better verbal abilities can more effectively comasy id
to students and communicate with them in a clear and compelling manner (S2@dige
In order for teachers to provide the highest quality learning experiences for students, they
must first understand and be able to communicate the subject MEZES( 1999).In 2009
the National Center for Education Evaluation and RegiAsaistanceresented a paper
titled AAN Evaluation of Teache Trained Through Different Rites to Certificatiom The
study revealshat the most robust finding in the regdualiterature is the effect of teacher
verbal and cognitive ability on student achievement. Every study that has included a valid
measure of teacher verbal or cognitive ability has found that it accounts for more variance in
student achievement than arther measured characteristicteachergEhrenberg &
Brewer, 1994; Ferguson & Ladd, 1996reenwald, Hedges, & Lane, 19%@in &

Singleton, 1998). Yean analysis oSAT and ACT scores of the highest performing students
12



top quintilesreveal that thesdwlents select the arts or scien(2&9o) or
mathematics/computer science (3##gre often thaeducation (14%for their major f | n
addition, those who did not prepare to teach but became teachers were much more likely to
have scoreth the top quartile35%) than those who prepared to teach and became teachers
(14%0 Elprenberg & Brewer, 1994; Ferguson & Ladd, 1996; Greenwald, Hedges, & Lane,
1996; Kain & Singleton, 1998)In order for teachers to provide the highest quality learning
experiences for stlents, they must first understand and be able to communicate the subject
matter (NCES, 1999Whenstudentacademic achievement was compared to teacher
characteristicteacheicognitive abilityhad two times as much influencefasused training.
Experierte and content knowledge one half of focused learning and certification, masters
degree and workshopstendedhad a lesser effecin student performandékanexperience
and content knowledge.

Between 1964 and 2000 the number of students itoghef treir graduating class
that selected teaching as their cadrepped from 20%0 10%. As selectios of acceptable
careers for women hawecreasedmore of the top performing female higbhool students
have chosenareers that were predominately filledrbgn in generations past. Women have
more choices and théyavenot beenselecting teachingBenchmarking for Success:
Ensuring U.S. Students Receive a W@ldss Educatiorf2008)reported that the U.S.
teacher pipeline seems to discourage individu#ls @ompetitive academic skills from
entering and remaining in the profession.

College students with high SAT and ACT scores are less likely to train to become
teachers, less likely to take a teaching job, and less likely to stay in the classroonfeaiter a

years Kane Rockoff,& Staiger 2008). Many aher countries recruit teachers from the top
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of their collegegraduating class to enter teaching professiborea 5%, Finland 10%and
Singapore 30%lt is becoming apparent to nations with high exagens that they must
empower teachers, support theand expect rigorous instruction.

JanetS Hyde and Marcia C. Linn did a study
Verbal Ability: AMetaAnal ysi s. 0 Agkdethe previods nedeprcholth | | e
gender differences in verbal ability. Previous research repeatedly stated that females have
higher verbal ability compared to their male counterpaiitieir researcHindingsfailed to
confirm pr evi onatsanalygsspadescstiong edidoaitmat the magnitude
of the gender difference in verbal ability is currently so small that it cartiefigcbe
considered to be zerod ( pHyde@nrd Linn(1988)recommenddthe use of verbal tests
for the selection of students for academic paogs wha selection tests are used. This point
wasmade because the majority oathers are female, especially at éhementary school
level. Many of the studies done on verbal ability of teachers affecting student outicanees
derivaed data fromthe study Equality of Educational OpportuniffEEO) or the Coleman
Report(1966. The EEO report addressedhether teacher characteristics, including verbal
abilityandracei nf |l uenced fisynthetic gain scoreso of
grade studds in a school minus mean test scores welograde students in a schooheT
study applied an econometric model allowfogthe possibility that teacher characteristics in
school are endogenously dehined (Ehrenber & Brewer, 1994Their research facsed
more onstudent outcome®lationshiptd¢ eacher or a bl ack teacher
aptitudeand ethnicity. They also had concerns that the study was completed during a time of

rapid change in our society. Ehrember and Brewer sugmyésatbefore drawing any policy
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conclusions about the importance of teacher skin color, per se, arsdigsés be replicated
using more recent data.

Teachersdo verbal ability has been thought
ever since a relationshipetween these two variables was found in the cl&sgiality of
Educational Opportunitgtudy (Aloe & Becker, 208). In thisresearch paper the authors
referencd the value otheresearch reported in the EEO studiorty-four years have passed
sincethis original data wrereported and concludbyEhr enber andth&r ewer so
teachersdo verbal ability is not as strongly
suggested, nor is the evidence as extensive as might be inferred from prior repotter |
words, having teachers with high verbal ability alone will not likely make a meaningful
difference in our classrooms.

Educational Coursework

Ever so slowly, the United States is taking a harder look at how its teacher
preparation schools are ingwing the quality of the teachers they produce (Greenberg,
Walsh & McKee, 2013. K-12 education has not been the only sector of educatibhdka
been under the microscopgegher educatiomstitutionswith schools of educatiomavealso
been scrutiniedby the government artdst scores have become the measure of a successful
public education programSchoolshave had to evaluate and adapt their teacher preparation
programs to meet the needs of the changiegsuresf teacher effectivenessResearch
based and data driven decisiausrently driveeducation reform. Actions and decisions
shauld be research and data driven to provide scientific gidational Council of Teacher
Quiality, 2004. Teacher preparation has traditionally included a sefiesurses focusing

on child development, instructional and assessment techniques, and methods and materials
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related to specific content areas; however, in recent years, teacher preparation programs and
their usefulness to the teaching field have receieediderable scrutiny (Strong2007.

Government officials andrivate foundations have setacher education program
requirements as a barrier to getting effective teachtrsha classroonfDarling-Hammond
2000) One approach would replace univerdiised preparation with ghejob training
that focuses on the ggmatics of teaching, whereas anotlieuld expand professional
training to prepare teachers for more@dee, knowledgebased practicevhile
simultaneously tackling the redesign of sclscahd teaching (Darlinglammond, 2000).
Harris andSass(2010 i f iscamtevidence that the amount of undergraduate coursework
in education effects future productivitgnd our work and that of others does not find
education majors are significantly negoroductive as teaers than noeducation majorst |
seems worthwhile to rethink the structure of traditional preparation programs and continue
experimentation with so calléda | t er n at i \pregraosdhattfacilitaie tha eniryami 6
noneducatim majors intadeachingd §. 811) Their researcliound professional development
did not have a positive effect on teacher productiah the exception of mattutthat there
was a positive impact from having a teacher with an advanced ddfjpeefessonal
development wasot effective foteaches with education degrees, how wouldét effective
with content degreed future teachers? l snodot
professional development?

In fields ranging from mathematics and scietwgocational education, reading,
elementary, and early childhood education, researchers have found that teachers who have
greater knowledge of teaching and learning are more highly rated and are more effective with

students, especially at tasks requirimgher order thinking and problem solving (Hammond,
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2000). Learning that is grounded in the practice of teadrsngh as that proxied by the
capstone project, studying curriculadasversight of student teachiing associated
positively with student adavement gains in thelyearand content learningas proxied by
disciplinary coursework requiremeritss associated positively with learning in tHé gear
(Boyd, Grossman, Lankford, Loeb & Wyckoff, 200%he mixed findings regarding the
impact of eacher edeation and training underscore the importance of additional research.
Teacher Certification
Teacher education shifted inthé®e nt ury from finor mal 0 scho
served as a substitute for high school for those who wished to geaatfuing) and les
formal apprenticeship prograrno college and university baccalaureate degree programs that
requiredmeetng a series of statlevel standarslfor accreditation (Goldhaber & Brewer,
2000). President Bush advocateddbirstudents tdnave a highly qualified teacher as a
means to level the playing field for all childrdrased on the idehat U.S.schoos were
failing. The No Chitl Left Behind Act (2002) definedfhighly qualifie d t eacher 0 as
who possessed full state certificatibiowever, alternative certification routeave become
more common, along with alternative recruitment and preparation programs (SB0@ige
Traditional teacher preparation prograinase beenhe primary source of teacher supply in
most states. Theggograms are shaped by a combination of state regulations, the criteria of
accreditation groups, and the choices made by indivmhograms and institutions (Boyd,
Goldhaber, Lankford& Wyckoff, 2009).
The two national organizations primarily conasairwith teacher certification are the
National Association of State Directors of Teacher Education and Certification and the

National Commission on Teacher Education and Professional Standards. The State
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Directors are responsible for granting teachetifaates and supervision of teacher
education in the states (Mayor, 1958he rapidly growing trend among the states in recent
years toward vesting in the chief state education agency the authority to set requirements and
to issue, reissue, and revolertdicates is now virtuallypationwide(Gartner, Eaton, &
Parker, 1977) Licensing typically requires prospective teachiersomplete a standard set of
collegelevel courses in pedagogy orthe subjectarea in whichthey wish to teach, and that
they mss one or more standardized tests. Because of a tighter teacher labor market, many
states ow permit schools to employ niwaditionally-licensed teachers (Godhaber &
Anthony,2003.

In 1967T. M. Stinnett wrote about teacher certification ttoe Reviev of Educational
Research In thearticle Stinnett wroteThe unexpectedly large teacher shortage which
became evident with the opening of schools in the fall of 1966 doubtlessly adds new impetus
to the perennial flurry of criticism leveled at certificatirequirements. The increase in
shortages is attributed to the inroads on teacher supply caused by the Elementary and
Secondary School Act of 1965, the manpower demands of the Viet Nam war, the increased
appeal of graduate work, and the stiffer compmtitfindustry for college graduatedHe
went on to write, AThe pressure to adapt cer
substandard backgrounds of experience with some relevancetimtgad! increase in
intensity0 (p. 248) Forty-eight years have passed and we are still trying to figure out how to
attain an ample supply of qualified teachers.

Because of the teacher shortage there has been an incrdésmatiee teacher
preparation (ATP}hattypically targets individuals with deges who seek a fasack route

to full-time paid teaching employment (Boe, St&nCook, 2007). Alternativentry to
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teaching can be attained in several different ways. f@unedation for suclentry is that the
candidate haan undergraduategrean a specific content argaome states will have a
minimum grade point average requiremer8tatesequire specific courses be taken and a
teacher practicum completed under the direction of college, uniyensjtyogram
specifically designed ttyain those seeking a teaching licensie. many states, holders of
temporary and emergency credentials are primarily individuals who are fully qualified to
teach but a entering from anothestate aree-entering teaching afterraatus,are fully
qualified in amther field and teaching cuft-field (while becoming qualified or simply
takingover classes for a year), are nostly qualified in the field of employmebut need to
complete a test or a course (Dariiigmmond, Berry& Thoreson, 2001).

North Carolna is one of the leaders in National Board for Professional Teaching
Standard¢NBPTS)certified teachersResearch findings are varied regarding t
effectiveness of teachers with NBPTS certificatidwwcording toClotfelter, Ladd and
Vigdor (2007) teachers who aredardcertifiedare more effective than those who are not.
There are two possible interpretations of this finding. One is that National Board is
identifying the most effective teachers. The ofkehat the process itself (or possiblg th
recognition associated with certification) makes the teachers more effective than they
otherwise would have beein North Carolina teachers earn a 12%ary increase for
earning a NCPTS certification and @%increasdor completinga Masters degree.

An additional alternativeouteto teaching is Troops to Teachers. Their
organizational goal is tget more men and minorities into the teaching workfofia@ops to
Teacherstarted in1992 as the National Defense Authorization Act for Fiscal Year 863

wasreauthorizech nd named T@ & direl®28 do qualify for the program the
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ex-soldiers, retired or reservare required tthave an undergraduate or advanpesit
secondarylegree. With the military downsizing andbamingshortage ofeachersthe
partnership was deemed to be ideal. The government$2@ millionbudget line
allocation forthe programits largest allocatigrihe first year. Allocations stayed at
approximately $15 million in the following year®articipants are equired to obtain
certification or licensure in agast one of the following areadementary, secondary,
vocationd, or technical education. iy musteach in a school of high need for at least 3
years. Veteransn the program qualify for a $5,000.80pend to offset the cost of ase
work. They receivés a $10,00®onusfor the years they teach in a school of high need. If a
soldier accepts the $5,000.00 stipesdheingsubtracted from the $10,0@@nus.

Demographics afeachersired fromTroopsto-Teachergontrasigreatlyto the
existing teacher work forc82% male, 22% African American/Néispanic, 64% enlisted
rank, 35% officer rank, 33% Armwnd 26% Air Force States with the largest concentration
of military personneére the statethat employhe largeshumberof teacher candidates from
the program.Thefederalgovernment has a sister program called Thensition to Teaching
program. The goal of both programs is to recruit-naceer professionals to fill teaching
positions inhigh-need schools. Funding fdhe Transition to Teaching progranss
primarily allocated to college and universities for alternative certification progrmmeas
the Troopgo-Teachers funding is allocated to states and school districts.

Maura Bantdrom the IBM Corporation reported that in 2006 IMB launched
Transition to Teaching privateinitiative to address the-2 STEM pipeline issugeby
facilitati ngomoeeintd sciencegand nti educatidn as a way to encourage

young peopléo enter STEM aaers. This is just part of tip@rtfolio of education initiatives
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aimed at bolstering early childhood education, strengthening middle school math skills, and
designing an innovate grades 944 school model to conféoth high school dipimas and a
noc ost As s o csinddacndaogy (dSeHpuse of RepresentativeX)12).

Another programJeach for AmericgTFA) is the result of a Princet@eniod s
thesis. It is designed askind of peace corp for teachintgs goal is to recruia diverse
group ofhigh performing college graduates from national ranked colleges and universities to
commit to teach, for at lea8tyears, incontentareasand school districtsf high need.On

their websitewww.teachforamerica.orgeven attributes of their pragn graduatesire

listed: (a) Teacher®f color- TFA 50%, NoRTFA 20%;(b) First year teachers that return for
a 2%yeari TFA 90%,nonTFA teachers 86% aridw income schooleachers 83%() a
graduate studerdr professional(d) TFA Alumni Teacher$ Public Schools 48%, Public
School Charter 42%, Rate Schools 6%, and 3% othé&) TFA corp members repreden
850 colleges or universitie) 95% of Principalsay TFA eacher make positiveftBrence;

(g) TFA is ranked in the top 1% of ngmmofits for fiscal transparency, efficiency, and
reporting quality.

A large percentage of the 2014 corprefrom low income backgrounds aBd%
were the first in their family to graduate from colleghe 005 National Teacher of the
Year was a TFA corp membewashington, DC has be&nown for its utilization of Teach
for America candidatesThe Durham (NC) Public Schoalystemis in its final year of 8
year contracwith TFA, it decided not to remeits TFA contract at the end of the 202816
school year. TFA teachers wihlke allowed to complete theiry&ar obligation, ecordingto

Linda DarlingHammond (1994)

21


http://www.teachforamerica.org/

It is clear from the evidence that TFA is bad policy and bad education. It ishad f
the recruits because they arepilr e p arTdhdké school s dondt get the
more lasing solutions arenotpursuédl t i s bad for the children
poorly taught.éFinally, TFA i asulmgichsdbaut t each
what teachers need to know and by producing so many teaching failures, it undermines the
professionds efforts to raise standards and
It shouldbe noted that Dr. Darlirglammond is not a proponent of alternatieensure
programs.

OnJuly 24, 2012 the 112U.S. House of Representatives Congressional Sub
Committee orEarly Childhood, Elementary and Secondary Education Committee on
Education and the Workforce held a hearing. The topic of the hearing was Education
Reform: Discussing the Value of Alternative Teacher Certification Progré&psakers at
the hearing were advocating for alternative certification programs, accountability for all
teacher certification programandcontinued funding. Cynthia G. Brown, Vi€esident for
Education Policy, Center for American Progress Action Fund, advocated that teacher
effectiveness is critical to the success of education reform efmdsiorwardthinking
leadersshould b&ocused on reforming teacher certification. Adyluigencyis a growing
consensuthat the supply of new teachers has not tmetdemand, particularly for subject
areashortags and hareto-staff schools. Alternative certification prograhes/e providec
promising strategjo createpolicies that enge the programs are higjuality, innovative,

and effective.
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Content Knowledge
Strong content knowledge has consistently been identified as an essential &ement

strong teacherigy thase who study effective teaching.ulfectmatter knowledge positaly
affects teaching performandswever, it is not sufficient in and of itself (Stronge07).
Subjectspecific coursework in conjunction with pedagogicainingis the most ideal
combination.Teachesdknowledge of their subject and how to makecitessible to others
relies on an understanding of both the content and of the learning process. Teachers need to
possess a rich, coherent copiteal map of aiscipline;anunderstanding of how knowledge
is developed and validatedttin different social ontexts andan urderstanding of how to
communicate knowledge of that subject to others (National Academy of Education
Committee on Teacher Education, 200lf) mathematics,

more knowledgeable teachers were more likely to present

problems in contexts thavere familiar to the students and to

link problems to what students already learned. Teachers who

understood multiple representations of mathematics concepts

wer e abl e t o use t hese presentati ons

understanding. In contrast, teachevith less mathematics

knowledge tended to focus on algorithms rather than on the

underlying mathematics concepts.  More knowledgeable

teacher S tended t o approach St uc

mathematically and solve problems collaboratively, rather than

lookingyp correct answers in response to

Similarly, in science, teachewith deeper content knowledge
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were more likely than those with weaker knowledge to pose

guestions, suggest alternative explanations, and propose

additional inquires (Harizon, 2008, p. 1)
A teacherdéds content knowledge also influence
available to their instruction. Effective teachers were better able to discern instructional
materials worth to the specific topic being taudtdrizon, 2008).

Teaching Experience
As expectedthe evidenceclearly showghat teachers with more experience are more

effective in raising student achievement than those with less experience (Clotfelter&Ladd
Vigdor, 2007).

Teaching experience atters in teacher effectiveness and

student achievement, at least to a certain point. Experienced

teachers differ from rookie teachers in that they have attained

expertise through redife experiences, classroom practice, and

time. These teachers typlijahave a greater repertoire of

ways to monitor students and create flowing, meaningful

lessons. Teachers who are both experienced and effective are

experts who know the content and the students they teach, use

efficient planning strategies, practice drdctive decision

making, and embody effective classroom management skills.

These experienced and effective teachers are effitiegtcan

do more in less time than novice educators. cgBtronge,

2007, p.11)
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Experienced teachers are more likely teehacquired the skill and talent to
improvise because of their varied experiences in the classroom. Novice teachers are more
likely to stick to the plan because they lack the experience to make sigldationsbased
ons t u dienmediaté needs (Strong2007). Schools with more beginning teachers tend
to have lower student achievement (Betts, Rueben, & Danenber, 2000; Fetler, 1999; Goe,
2002), and schools with student performance in the lowest quartile have more inexperienced
teachers than those sdi® with student performance in the highest quartile (Esch et al.,
2005).

Teachers of ARisk Students

By 1987, the buzzwordt-risk was a commonplace adjective used by the academic
community to mean any student who, for one or more reasons, was bkelgly to
experience failure in school but also to mehvailure in life (Nardini &Antes, 1991).
Little is more tragic in American education than a stuedrd hopesto learn and benefit
from educatiortaught by teachers who do not expect successrammnefore do natnpart
curricula necessary for progress (Muller, 2001).

As for students at risk of failing, findings suggest that a higher percentage of teachers
in schools with high percentages of minority and poor studentsrizaperformedaswell
on tests of verbal abilitygonsequently, some of these teachers took remedial courses in
reading and writinghemselvegStronge 2007). Improving teaching effectiveness is a hot
topic for policymakers around the country these days. The gathering molverarks an
important step forward in the ongoing effort to strengih@m at i on6és school s.
cases, however, these efforts start and stop with improving outdated, inadequate teacher

evaluation systems. Such approaches fail to address a kegrprtii# most vulnerable
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students are consistently and disproportionately saddled with the weakest teachers and
seldom have access to the strong instruction they need and dédery&(Tooley,2012).
As many studies have found, the credentials of teagheschools with disadvantaged
studenthave not been as stroagtheir counterparts. The Sanford Institute of Public Policy
at Duke University2007), found in their studyfiTeacher credentials and student
achievement: Longitudinal analysis with stutfxed effects 6 w keachers with differing
qualifications are distributed among classrooms and schools matters. To the extent that the
teachers with weaker credentials end up in classrooms with more educationally
disadvantaged children, schools wowddd to widen, rather than reduce, the already large
achievenent gaps associated with se@gonomic differences that students brioghie
classroom (Clotfelter, Ladd, &igdor, 2007). Many studies report a positive effect on
student performance when th&achers attended a college with abaverage entrance
requirements. This effect is most pronounced with high school students andricarae
students (McREL, 2012)For math, having a teacher with weak credentials has negative
effects generally congvable in size to those associated with having poorly educated parents.
For reading, the negative effects associated with havirgcade with poor credentials,
though still harmful for achievement, are not as harmful as having poorly edysatents
(Clotfelter, Ladd, &Vigdor, 2007).

Dr. Julie Wilkins an assistant professor at Presbyterian College in South Garolina
directeda studtitled, Good Teache&tudent Relatinships:Perspective of Teachers in
Urban High School$2014) She used data gatleerfrom surveys and interviewf teachers
from the Andover Public School District. The teachers were selected because they were

identified viastudent surveys as the go to teacher for open communication and trust.
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Andover Public School Districgs comprsed of ovei30,000 studentsvith 79% of the
students qualifying for free or reduced lunch. The majority of the studenésmembers of
racial and ethnic minors. For this state, Andover hi@ highest turnover rate of teachers.
This excerptfrom an interview with a teacher about trying hard in class speaks to the
research about the carifeyel of teachergsrom some of our neediest schools.

All teachers claimed to have good relationships with students

who tried hard in in class. The students withom Mrs.

Sabatino had the best relationships were those who developed

original ideas or novel wa to present work, as well askid

w h o 6cemplete idiot but really triehard in my class, | will

have a great relationship with them because, you ktlow y 6 r e

trying. She also explained: f I see a child whods no

t h em not gding to put myself ouhdr e e i tvdrlmeen i f I 6

trying this whole time.For Ms. Sabatino the interactive nature

of good teachestudent relationships was impaorta In

situation where shdelt that students were not contributing

anything to the relationship, which to her meant not trying in

class, she refused to put effort into the relationship, which

meant not devoting any && time to helping the student

(Wilkins, 2014, p. 62)

Mrs. Stewart shared a similar view. She felt that her
Ainvest ment o was wasted on students w

effort in class themselves. Spaveall students the first few
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weeks into the new term Ato prove then
helpfrom her. Iftheyd d sdhhtow any | mprovement, A |
even try, otyds momodwomgth itthe pay back
Stewart stated her belief thathose studentsare missing an
opportunity to havenihamazi ng soci al studies teac

describeshe r s e | f as oneatdfvefttleceacme s & tdee

encountered®

In general, students who are identified as being at risk of

dropping out of high school may give school less effort. The

studentso perceptions t hat teachers |

importantfor these students because of the greater vulnerability

of the students to negative teacher attitudes and poor academic

performance. That teachers care and are trustworthy may

provide the students an assurance that their investment in the

relationship wih teachers and in school will be supported with

a commitment on the part of teachers to support success.

(Muller, 2001, p. 44)
Students6é trying hard appears to be the gat .
t wo teachersd cl| as s r osotonteachery leetieyinginhe r esear ch
t heir ability to positively impact a stude
attitude to educate the students that are in the process of making a decision to

drop out of school.
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One of the characterisfof an effective teadr is onewho careswho puts in extra
time to help students attain academic succ€ssing about studentsas been identifieds
animportant aspect of differengaaking. Some teachers believe that their active caring
make them differencenakers (Calatese, Hummel, &8artin, 2007).

Anothercharacteristic of a successful teacher aisk students is teacher efficacy, a
belief that all students can legiidaskins,Walden, &Ramey 1983) Indeedthe researchers
propose that t hetrudtiena dhriques o use with legvoeip students i s
based on two general considerations. First, teachers proviembibty students with more
instruction, more drill, more positive reinforcement, and more corrective feedback because,
as every studygf intraclass ability grouping has shown, these students are less academically
advanced and more prone to commit errors in their academic work. Second, teachers keep
low-ability students together as a group in order to supervise them carefully andhuse hig
l evel s of control st atemdemeyriotbs distuptivecabliftaske t t he s e
Studies have indicated thatragk students benefit from a heterogeneous grouping.
Researchers have even gone to the extent of ascertaining that teadtimeettss is
negatively impacted by the mismatch bet ween
increasingly divese student population (SinghStoloff, 2008).

Teacher of High Ability Students

The research shows that teachers of high ability studentscaeseffective when
they have received at least 12 credits in coursework focused on this category of students.
Effective teachers of gifted students are characterized as hawilegiin subjeciatter
knowledge as well as-depth knowledge of gifted edation (Stronge2007. According to

Garn and Jolly (2014)nany of the high ability students suggested that teachers who were
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most effective at motivating them at school were the ones who took the time to know their
learning interests and goalRoseman, (2009), in themajority of the subjects (teachers and
students) believed that teachers of gifted students need special characteristics (high
intelligence, high level of creativity, expertise in the material and in methodarchse
databases, opeess ability to arouse curiositygbility to speculate about the seNident,
acceptance of the different, warmth and patience)

One central principle of gifteeducatiorand of the concept @éaching
differentiation in general, is the importance of\pding learning opportunities that are
challenging to students and appropriate for their level of cognitive devetd@and learning
readinessTomlinson, 2001). The implication is that such differentiated learning
opportunities will promote both greatemallenge and greater achievement among students
because of the appropriate match to their learning needs. For gifted learners, this often
involves the development of learning tasks that (a) incorporate advanced content, (b) present
more complex demand&) require more wdepth investigation, or (d) include some
combination of these strategies (Vas§elBaska, 200 In the studyTeacher and Student
Behaviorsn High- and LowADbility Groups( HaskinsWaldent,& Ramey,1983)teachers
were askdto rankthe characteristics of highbiity students in priority ordeiteachers
indicated that these students showed high interest in achievement, needed and wanted
chances to do creative work, and completed work at a fast pace. Studies have indicated that
high achieving students benefit from homogenous grouping.

Disposition

Studies suggest that instructionatlananagement processes aretkegacher

effectiveness, but many interview and survey responses about effective teaching emphasize
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t he t e a diveeharacteristich, bresacial and emotional behaviors, more than
pedagogical practice (Stronge, 200Techniques of teaching can be haddlown from
teachertoteach&rut ar e most effective wdaisema t hey ar e
experiences andhinking. As other understandings are gained, techniques develop naturally
(Nations, 1962). Very little recent research of effective teachers spelesdisposition of
the teacherthe personal skills and experiences the teacher brings to the pnofeEse
National Council for Accreditation of Teacher Education (NCATE, 2@@8)ribe
di spositions Athe values and commitmentso th
standards call for dispositions as teacher behaviors toward students, familiesues|lead
communities that affect student learning, motivation, and development as well as the
educator6s own pr of e s&Packanda2010)gheonast recenf Ni x o n C
NCATE definition is:

Professional attitudes, values, and beliefs demonstitateagh

both verbal and nonverbal behaviors as educators interact with

students, families, colleagues, and communities. These

positive behaviors support student learning and development

The two professional dispositions that NCATE expects

institutions b assess afairnessand the belief that all students

can learn(p. 6)

Teacher s6 di sippadtheir effectivenesd asreducators. yMoreover, the

values and principles that guide professional conduct and development (i.e., dispositions) are
just as critical to effective teaching as kkdnd knowledge (Wadlington Wadlington,

2011). As dispositions are often viewed as beliefs, personal values, and commitments, they
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may be conceptualized as a moral compass and ethical strand that pneagtierdio
teacher decisiomaking over time (Nixon, Dan& Packard, 2010)Goad teaching is
charged with positive emoti on. 't 1 s not ju
efficient, having the correcbmpetences, or learning all the right tecfues. Good teachers
are not just welbiled machines. They are ematad, passionate beings who connect with
their students and fill their work and their classes with pleasure, creativity, chalhexgey
(Hargreaves, 1998).

Taking the timetoliste t o studentsdé6 problems or worri
to them, and showing warmth and love are all examples of emotional work in teaching.
Thus, emotional work is clearly one of the ways caring is built in relationships between
teaclers and studés (Isenbarger &embylas, 2006) Recentlytextbooks have been
developed forourses (teacher education) aimed at preparing novice teachers to create
classrooms and professional identities centerechring relationsips with children
(Goldstein &Lake,2000). Lynn was part of a studftsenbarger & Zembyla2006
involving her teacher student relationship with a student named RéedEmotional
Labour of Caring in €achingstudy was conducted at an elementary scholdlimois. It
was a cooperativieelationship betweetwo professors from Cyprus and Michigan State
Universty. They followed Lynrfor 2 years ashey focused on her caring relationship with
Reed. Reedwas known throughout the school as a diffiucdfiantyoung man Lynnsaw it
as heresponsibilitt o make a di fference in Reedds schoct

| am not seeking for myself through my teaching, but rather for
my students. Everything you do is for the good of the child

While | do find teaching fun, exciting, rewarding, and

32



fulfil ling, (oh my goodness, do | ever!! 1 love it!), that is

secondary to why | teach. | teach because of how | perceive

children and because | have a deep love for them. | teach

because it is more like a calling to me, if you will, not simply a

job or a caeer. There is far more to teagbithan that, at least

for me. Helping children meetheir needs makes me feel good

(Isenberg & Zembylas, 2006, P30
There appears to be a -esteem beacauseefher oagng totheron L a u
students.

fil love it! | love biology! | love my teaches!We hear this phrase being used on a
regular basis by students and educators. Appropriate love in teaching might be defined as an
intellectual love and a combination of love for humanity and friendship.eAa c her 0 s
disposition of love is an unconditional love involving feelings or dispositions of care,
concern, and compassioAn interest inoverall wellbeing of students is a characteristic of
this love. Loving teachers delight in social and academigrpss that students make and in
successful learning that occurs (Smith, 2013). Teachers feel good when they see their
students grow academically and emotionallfjnoughmuch of the literature centeos
classroom environments, caring pedagogical relahigs also benefit teachefsdldstein &
Lake, 2000).
Teacher enthusiasm, humor, and optimism are mediators between a teacher and

student that create an emotionally positive classroom environment that sustains both the
teacher and student (Shepherd, 2013)

The National Board for Professional Teaching Standards (2011) described
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reflectionasan integral part of everything a teacher does, but is
critical to planning and implementing instruction.
Accomplished teachers know that reflection is a recursive
process that, ideally, occurs before, during, and after
instruction; therefore, teachers purposefully build in time
within each day to engage in reflective thinking or writing.
Accomplished teachers reflect on ongoing assessments,
observations, and curriculaexpectations as they make or
adjust instructional plans. They reflect during daily lessons,
considering the level of student engagement or performance,
and adjust instruction accordingly. They reflect on how
lessons affect student learning and strigeirhprove future
lessons even when lessons go well. They reflect on their use of
time, resources and instruction strategies, always looking for
effective ways to refine and improve their own practice. They
seek student input on the effectiveness of thesiching and
reflect on ways they might enhance future learning
engagements. Recognizing the power of refection, they
purposely plan for opportunities for students to-sefiect as
well. (p. 57)
As reflective practitioners, educators embark on a hojistirney whereby they
explore the depth and breadth of their experiences spanning the intellectual, emotional,

physical, and spiritual domains (Munro, 2005). When educators progress beyond
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intellectualizing their vocation, which according to Palmer 8199 fidi st ances sel f
world and deforms our relationships with our subjects, or students, and ouwgphzg),
substantial advances are made in understanding and appreciating that which uniquely defines
teaching and learning. Educators becomenzagt of the interconnection betweetellect,
emotion,andspirknd how t hese factors are Ainterwove
at its bestod).(Pal mer, 1998, p .
National teacher of the Year winners and finalist are selected because tbkillede

teachers. Webster dictionary defines skilled=ezing acquired mastery of or skill is
something (as a technique or trade). Synonyms for skilled are; accomplished, complete,
consummate, educated, experienced, expert, great, maser, practiiegnpy versed,
veteran, and virtuoso. Related words are; gifted, talented, effective, efficient, capable,
competent, qualified, knowledgeable, schooled,w®rihded, and multitalented. These
synonyms and related words to skilled are the virtues effantive teacher as James
Stronge has written Qualities of an Effective Teacher. Dr. Stronge list the positive qualities
of teacher as a person,

1 Assumes ownership for the classroomandestis 6 success

1 Uses personal experiences to provide-veaild examples in teaching

1 Understands t u d fealings 0

1 Admits mistakes and corrects them immediately

1 Thinks about and reflects on practice

1 Displays a sense of humor

91 Dressesppropriately for the position

1 Maintains confidential trust and respect
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1 Is structuredyet flexible and spontaneous

T I's responsive to situations and student sao

1 Enjoys teaching and expects students to enjoy learning

1 Finds the wiawin solution in conflict situations

1 Listens attentively to students questions, comments, an concerns

1 Respondso studentswith respecteven in difficult situations

1 Communicates high expectations consistently

1 Conducts on@n-one conversations with students

1 Treats students equally and fairly

1 Engages in positive dialogue amateraction with students outside thasdroom

1 Invest time with singlstudentor small groups oftudentoutside the classroom

1 Maintains a professionahannerat all times

1 Addresses students by name

1 Speaks in an appropriate tone and volume

1 Works actively with students

1 Provides tutoring to stlents before and after school
Skilled teachers are mulialented. They are peopho bring skills and talents to the
profession that are not measured by a Praxis test or other assessments that can be viewed on
paper or a comput dramewokispeaksto the skillrset br&ightbyn ge 6 s
teachers to the classroom that are all about the person. He writes about theageacher
person and their interactions with students at risk, gifted, disengaged, etc. His research and
that of others he refences in his bookpeaks to the value brought by a person of quality to

the classroom and their work beyond the classroom while working with students. National
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Teacher of the Year winners and finalists are expected to engage with students outside the
clasroom, beyond the school day. Investing time with single students or small groups of
students outside the cl| assr obanceiframeveotki gned wi
National Teacher of the Year winners and finalist have the same charactdrattieslect a
t eac her 0 sithdtiwkigh & sxuded fmm a person of high quality.
Teacher Skill and Practices

Classroom Management

There is widespread agreement among school personnel that classroom management
is an essential part of their workrpeularly in light of the frequently expressed perception
that children are becoming increasingly unruly and difficult to teach, especiallyeindity
schools (Stoughton, 20R6Although it may not be directly relevant to a particular academic
contentarea, classroom management skills are critical to the process of educating students
across all content areas. The expectations placed on teachers to manage a wide array of
nonacademic behavioral needs in the classroom have important implications for both
stucents and teachers (Alvarez, 2007

Elements of effective classroom management include establishing routines and
procedures to limit disruption and time taken away from teaching and learning, maintaining
momentum and variety in instructional pracicand monitoring and responding to student
activity (Stronge, 2007)Order is achieved through specific managerial strategies (e.g.,
establishing rules), while caring is demonstrated by nurtumiiigngness to listen, rapport,
and accessibility (Weinsin, 1998). The more students perceive their classroom settings as
characterized by clear behavioral limits, the more challenged and competent they feel

(Kunter, Baumert& Koller, 2007). Teachers use a variety of activities to create a highly
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organizel and functioning classroom organization. Studbentin is believed to increase
whené fistudents as a community of learners decided the guidelines for acceptable
behaviors and consequences. Appropriate expected behaviors were modeled, taught, and re
taught along with visual reminders at the beginning and throughout thé (&arumacher,
Grigsby, & Vesey, 2012p.5). Questions about matters of discipline are certaioty n
limited to American teachefaut are of concern for the international teachinguoanity as
well (Stoughton, 2006

Tom is a teacher in a Dutch migliltural classroom that has been identified by his
principal and students as a teacher \whe created a positive working atmospherieis
classroom. Eleven other teachers along with Tarewgelected for a study to identify
Ashared practical knowledge about classroom
successful in creating a positive working atmosphere in their multicultural classrooms. The
teachers talked more abaitategiesane d at promoting student att
(p. 453)than about rules and enforcement. However, Tom, the teacher shoaga
successful in creatingpositive workingatmospherén his classroom, talks far more about
how he tries to simulate stuateattention and engagementritthe other teachers. This
suggests that engaging curriculum and learning actiategffectiveas a proactive
approach to preventing problems wiliscipling which has positive consequences for
creating and maintaining positive working atmosphere in the classrovan(Tartwijk, den
Brok, Veldman, &WNubbles, 2009).

Effective classroom management contributes significantly to student learning and
development. The findings of this stu@itter & Hancock, 2007)xploring the relationship

between certification sources, experience levels, and classroom managenmégttia@rgof
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classroom teachersuggest that a sound teacher education background acquired through a
traditional certification program combined with years xjpperience in the classroom is the
best way tencouragéeachers to reflect upon best practices related to classroom
management. Specifically, the fact that graduates of traditional teacher education programs
demonstrate legmositiveclassroom managementhaviorsonly after they have been in the
classroom several years suggests that teacher educators may want to enhagide the fi
experiences that are a part of most traditional teacher education proBitiers§ Hancock,
2007).

Qualities of Effective Texhers

Effective teaching research shiftedrr exclusively studying teacher behavitwrs
include their effects on students. The goal has been to discover which teacher behaviors
promote desirable student performance. What has emerged from the resaaich and
varied picture of effective teaching that includes teacher knowledge, pedagogical skills, and
dispositions (Shulte, Edick, Edwards Mackiel, 2014). Harry and Rosemary Wor(g005)
write about the three charaiggics of an effective teachgrositive expetations for student
successextremely good classroomanagementand know how to designdsons for student
mastery In order to initiate and implement a major paradigm shift from a traditional school
to an effective learning communitye teachers should take the position of leaders who
posses the following characteristicsreativity (since teaching is an adventurous activity),
efficiency, flexibility, lifelong learnerssense of humoresponsibleisk-takers,and strong
interpersonasense andkills (Rosemarin, 2009)The highly effective techer demonstrates
with-it-ness othe state of being on top of, tuned in to, aware of, acdmmplete controbf

three critical facets of classroom life: management and organization of teeolas
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engagement of studemtand the management of tinMdoEwen, 2002).The law defines a
highly qualified teacher as

[a person who] has obtained full State certification as a teacher

(including certification obtained through alternative routes to

certification) or passed the State teachemigieg examination,

and holds aitense to teach in such State [and who has] not had

certification or licensure requirements waived on an

emergency, temporary, or provision sasi(NCLBA, 2001,

s9101,Imig & Imig, 2006)
Displaying quality teachingehaviordn classroom managemestd organization,
organizing instruction, implementing instruction, and monitoring student progress and
potential are all important components of an efiedieacher. Teachers have afptnd
influenceon the students under their tutelage. Therefore, it is imperative that teachers exhibit
behaviorghat will lead to student success (Stronge, 2007).

Instructional Delivery
The No Child Left Behind Achi gNCyByuanbkqghti

Yet a recent study of teachers mehasfoundg t he N
little to no relationship between teacher qualifications and instructional quality (McRel,
2012). Two important activities effective teachergyage in prior to the delivery of
instruction are material preparation and time organization (Stronge, 2007). In the area of
organizing instruction, key elements such as the objective, individual or group actarities
assessments were included in thiéydasson plan. The structure of the lesson delivery, the

different leaning styles of students, ahdcritical concepts and skills students needed to
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learn by the end of the lesson were considered when planning a lesson (Schumacher,
Grigsby, & Vesey, D12). Because a teacher cannot meet the instructional needs of their
diversified student body with singlemethod of instruction, they must integrate various
strategies throughout the instructional period.

In a recent research study, teachers utilizzgtbus instructional strategies when
implementing instruction to challenge all learners, accommodfé¢eeat learning styles,
andensure student succesEhese strategies included smgilbup instruction; cooperative
grouping;activities that incorpota visual, actile, and audio intelligences; thhplair-share;
peer tutoring;manipulative; video clips; and choioa forms of assessments andjpcts
(Schumacher, Grigsby, &esey, 2012).Best practices acknowledge the transformational
nature of teadhg and learning and equg@ucators with the tools to proactively and
continuously adapt to change. Housed within thisehace the following components:
conducting needs analyseencompassing acadenrhigsiness partnerships and learner
profiles,develging an effective feedbadystemand engaging in personal reflection
(Munro, 2005). These domains are intended to support educators as they experience the
continual change of the educational landscape.

Monitoring Student Progress and Potential

One of thebasic roles of the teacher is a diagnostic role which comprises the need to
identify the | earneros affective and cogni ti
instruction in concert with the sadblentsent 6s ne
(Rosemarin, 2009)Constantly determining if a student understands the content and finding
a way for a student to express understandingp@hnaviorsffectiveteacherexhibit daily. It

is imperative in the age of high stakes testing that teadmew thecontentstrengths ad
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deficits students posses$his knowledge can only be gained developing strategies to
consistently monitor student progress (Schumacher, Grigshgsey, 2012).

Effective teachers monitor student progress informallgugh

such techniques as scanning and circulating around the room or

simply talkingto individuals or small groups students about

specific tasks or activities. These teachers make notes about

difficulties they observe and spend time thinking about how

they can better reach students. More formal monitoring of

student progress includes teachwde or standardized tests,

projects, and writing assignments. Furthermore, assessment of

student learning is not limited to just the individual; these

approachescan be applied to a group ofudents as well

(Stronge, 200,7p.91)

Formative assessment can be a valwuable to
The informal monitoring of student progremssd adjusting the teachiiigearning process
calledformative assessment (FA). Feedback becomes formative when students are provided
with scaffolcedinstruction or thoughtful questioning that serve as prompts for sustained and
deeper discussion. This instructional approach closes the gap between thetrleuvel of
understanding and the desired learning goal (Clark, 2011).
Additional means of formatively assessing students can be through questions,

guestions that require them to think deeply about the content, feedback without grading,
student selassassing, and formative use of summative assessmeeedback, therefore,

becomes formative when learngi@) are engaged in a process which focuses on meta
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cognitive strategies that can be generalized to similar problems of varying degrees of
uniqueness(b) are supported in their efforts to think about their own thinkiciguinderstand
the relationship between their prior performance, their current understanding, and clearly
defined success criteria; ad) are activated as owners of their own learri@igrk, 2011).

Essentially, formative assessment must be treated as afaceli®d concept with
greater attention given to pragmatic challenges associated with particular techniques. In
doing so, teacher educators can inwerthe quality of their profegmal development
programs and foster a more balanced assest framework in KL2 schools (Volante &
Beckett, 2011).
Spirituality

It appears from the literature that it is very difficult to agree upon a definition of
spirituality. There are varying opons. Love and Talbot (1999) have synthesized a number
of definitions of spirituality taken from the literature of theology, social science, and other
helping fields (e.g., nursing, counseling, social work). Spirituality is an internal process of
seeking prsonal authenticity, genuineness, and wholeness as an aspect of identity
devel opment; the process of continually tran
egocentricity); the development of a greater connectedness to self and others through
relationships and union with community; the process of deriving meaning, purpose, and
direction in oneb6s |ife; and involves the pr
relationship with an intangible and pervasive power or essence or center adhealerists
beyond human existence and rational human knowing.

Miller (1999) has written about the essential motivation in the drive for a spiritual

way of being. Posing these questions: If there are such drives, when in tpadifaight
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t hey mtkd cdgerdea ?we born with the spiritual i nst
categorical imperative? Does a spiritual inclination of sorts reside in people from the
beginning in a manner similar to the drive to actualize or individuate as discyssed b
theorists such as Maslow (1968) and Adler (1927)? Perhaps there is a developmental stage,
such as that espoused in Jungob6és midlife tran
Does oneds search for a spirg maaimproveangnt,of b e
and genuine connectedness ever end? Is this propensity the same for all people? Does this
need or desire increase or perhaps decrease in the later years? What are the forms that these
strivings take?

At the Summit on Spiritualtof 1995 participants produced what was intended to
be a normative definition of spirituality. According to the participants, spirituality is the
animated force in life, represented by such images as breath, wind, vigor, and courage.
Spiritualityisthee nf usi on and drawing out of spirit ir
active and passive process. Spirituality also is described as a capacity and tendency that is
innate and unique to all persons. This spiritual tendency moves the individualsowar
knowledge, love, meaning, hope, transcendence, connectedness, and compassion.
Spirituality includes oned6s capacity for cre
system. Spiritual exist in your spiritual behavior, your lifestyle and interautith others
(MooreDavi s, 2007) . AWithout spiritual foundat
spiritual practice there can be no society. Withouitsjirpractice confusion reignso
(Albanese, 2001 p. 4640 Keen (1994), this spiritual orieni@ or journey manifests a
striving to discover our higher selves and to explore the depths, to allow ourselves to be

moved, animated, i ntstpiimed,t hayt tHlesitpes acs eldu man
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impulse to go beyond the ego and to explore thehtemnd depths, to connect our individual
life with something beyond the self, somethingre everlasting thanthe self ( p. 5) . T
spiritual then, is to take energy of spirit and direct it to commitments and connections, to
personal development, ar that which is perceived as the ultimate (Miller, 1999). It also
brings a different perspective on life, a different set of values, and a different worldview, a
process often described as gedinscendence or coming to know oneself as part of a larger
whole that exists beyond the physical body and personal history (Bjorklund & Bee, 2008, p.
268).
Vocabulary used most often in writings on spirituality is seeking, journey, renewal,
and awakening. Dillon, Wink,aflay ( 2003) agreeethati hdrvidpt
autonomy takes precedence over external authority and the hold of traeititared
religious doctrines. The point of spirituality is to grow closer to your higher power. This
may be exhibited through prayer, good deeds, meditationfieacactions that demonstrate
worship, a movement from human centeredness to awareness of dénensm (1999)
defines five central existential needs of human beings; one of them is meaning. Many
scholars recognize the human need to find meaninginlife, an answer to the questions
AWhy am | here?0 and AWhat happens when | di
have a quest for meaning. People that define themselves as spiritual speak of it as a way of
living that is more than they could crealene, it is a relationship with a higher power. Itis
not obedience or an adherence to any one organization or idea but rather a journey to
discover the meaning and direction for their individual life. It is moment to moment and day

to day.
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Fowler (1981) provided the initial theory that considers issues of faith development
and meaningna ki n g . Parkso6 (2000) focused her att
how individuals make meaning as providing a wide view that embraces deep aspects of being
ard becoming. James Fowler (1981) had developed his stages of faith development based on
Pi agetdos four stages of ¢ ognetkepostiosethe!l op me n
development of moral reasoning. Each stage is related and dependenpevibus.
Cartwright (2001) proposed human development as a lifelong process characterized by both
predictable patterns and individual variation in multiple domains.

Fowler(1981)c har act eri zes a Auniversal-inzing f ai
patticular the Christian image of the kingdom of Gashade manifest in a particular person.
He seems to suggest two fundamental tenets of this stage that individuals demonstrate (a) an
utterly selfless courage void of personal concern for security, amarfbious membership
in a universal community in which particularities are cherished aglgasisthe universal (
pp.200-211). He claims Martin Luther King, Mother Teresa, Mahatma Gandhi, and Dietrich
Bonhoeffer are at Ko hdtheérstteides Tromas Mdrtonsat age of
Catholic monk, would be in second tenet because of the cloistered life he lead with minimal
physical risk. The theories of Oser and Gmunder (1991) and Fowler (1981) are similar in
that they propose stadj&ge changesn spiritual development from a lifespan perspective.
These theories also share a focus on relationships, especially the relation between humanity
and a Higher PowdCartwright,2001,p. 216).

In many of the writings on spirituality there are discussaimsut the developmental
journey and/or a way of being. Love and Talbot (1999) have written extensively about the

two individual pathways and their intersections. As a point of context, they also explain
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three assumptions that underlie their concepésgtlest for spiritual development as an
innate aspect of human development; that spiritual development and spirituality are
interchangeable concepts, representing a process; and that openness is a prerequisite to
spiritual development (Kiessling, 2010)piftuality and adult education writer Elizabeth
Tisdell states that if William James (190282) were titling his bookhe Varieties of
Religious Experienctday it would belhe Varieties of Spiritual Experience

Spirituality & Work and School

Many aganizations prohibit the practice of religion at work. Religion is viewed as
personal and does not always relate or transfer well to others. Appropriate etiquette calls for
one to refrain from discussions of religion because it can be controversiaigcaus
dissonance for people in the work place. Government employees are prohibited from
religious practices at work to adhere to the separation of church and state governance.
Spirituality, historically, has been rooted in religion. However, its cucreatin business
and the workplace is most often not associated with any specific religious tradition-(Korac
KakabadseKouzmin & Kakabadse, 2002)

The epilogue offhe Superintendent as CEO StandaBdsed Performanc@gHoyle,
Bjork, Collier, & Glass, 204) claims that the position of CEO superintendent is more than a
vocation, it is a calling. Change guru Margaret Wheatley (2002) believes that the concept of
vocation comes from a deep spiritual sense
calling expresses a spirit of service. Dr. Herman Smith, superintendent of the Bryan Texas
Independent School District, represents most education CEOs in that he describes his job as a
calling He believes that spiritual guidance reminds him each day tHa¢hasiors and daily

decisions represent a larger purpose than himself orthisGoeat gperintendents are
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spiritual leaders who strive to do the right things for the right purposes and realize that they
must lose self in a greater cause. Wheatleyd200 says it best: A We ca
sense of purpose or vocation from believing
the superintendency is an exciting leadership position that not only challenges the intellect
but offers a plethora of opptunities to make a positive difference in numerous lives. This
statement represents a surprising twist as the text had not previously mentioned spirituality
and its role in school leadership. Yet, this is not uncommon to hear from CEOs as they speak
of their role in leading people in large and small organizations. By engaging in spiritual
leadership, leaders can effectively facilitate (a) building shared values, (b) vision setting, (c)
shared meaning, (d) enabling, (e) influence and power, (f) intu{gdrservice, and (h)
transformation (Moordavis, 2007). Religious and spiritual identities are important parts of
culture and hence identityedelopment (Kiessling, 2010)isdell (2008) urges educators to
acknowl edge t hat aelevantriocherwrihid idemtltyGsd toantegrataeithise 1 s
knowledge into learning environments.

To bring commonality to the States and Territories of Australia the Director of Staff
Development and Research of the Anglican Church Grammar School of Brisbémany
H. R. Chittenden, believes the incorporation of the National Goachooling will help
staseBodaling provides a foundation for young
moral, spir t u a | and aest(MYECEHTYA, 1D8) Actoadimgri@ Chittenden
(2003), spirituality is about feeling a part of some community; it shapes ones actions and is
directly related to individualalues and ethical behaviofeachers need to reflect the

spirituality in themselves that they striteedevelop in their studentslo enable students to
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participate in society and prepare them for life after school, there is clearly a link between
citizenship and spirituality (Chittenden, 2003).

Spirituality in leadership was explicit throughout histoowever, in the last
century it became implicit, only recently to resurface as a viable complement to existing
leadership theory (MootBavi s, 2007) . The University of
school of education emphasizes that the focus of éaeication curriculum is social justice
and servant leadership. Servant leaders (kBe@badse, Kouzmi& Kakabadse, 2002)
embody seven characteristics: they are servants first, articulators of goals (vision);
inspirations of trust; knowledge in the aftlistening; masters of positive feedback (accept a
person, not necessarily a personods effort or
bridge information gaps to better foresee the unforeseeable); and proponents of personal
development (therpcess of change starts in the sty not out there). (p.169Y.0 treat
people in their entirety means understanding and responding to both their material and
immaterial needs. These may be said to include spiritual N€zdtha, Reg, & D6 Ol i,vei r a
2006. p. 212)

Alexander Astin, Helen S. Astin, and Jennifer A. Lindholm (2011), educators at the
University of California at Los Angles conducted a spirituality study focused on college
students. The study began in 2003 with an initial survey of 112@l#ye freshman in
America. A follow up of the initial survey included 14,000 students after their junior year of
college. The study showed that college students who; (a) questioned their religious beliefs,

(b) eschewed the rituals of organized religi¢c) embraced cornerstones of spirituality
(asking existential questions, working to improve community, and showing empathy towards

others), (d) students more spiritual typically performed better academically, had stronger
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leaderships skills, more amiabland generally more satisfied with college, (e) liberal arts
majors were more likely to become spiritual, (f) math and science majors were less likely to
become spiritual, (g) partying and the use of video games tended to inhibit spiritual growth,
(h) canmunity service, time for reflection, along with class assignments that
encourage/support these activities encouraged spirituality.

Workplace spirituality resolves around a framework of organizational values
evidenced in the culture that promote empleyée e x per i ence of transcen
work process, facilitating their sense of being connected to others in a way that provides
feelings of completeness and job satisfaction (Giacalone & Jurkiewicz, 2003). For leaders,
this behavior is evidenced wi@eople effect change by exceeding demands, overcoming
restraints, and seizing opporttias (MooreDavis, 2007). firitual influence is dependent
on the inner attitude. What is important is the spirit of offering put into the work. Emmons
(1999) defind t he rel i gious and the spiritual as #f"
ultimate purpose and meaning in life, a set of principles and ethics to live by, commitment to
God or a higher power, a recognition of the transcendent in everyday expesiselfess
focus, and a set of beliefs and practices that is designed to facilitate a relationship with
t r ans c e BA).eAncbrding fofPiedmont (1997), religiousness concerns the social and
organizational aspects of relations with the divine, wiespaitual transcendence, his term
for spirituality, is a fipersonal 98% arch for
Family Influence

All of us are influence by our family of origin. These are the people we have spent
the most amount of time i since birth.They are our parentister parentsstepparents,

siblings, grandparents, aunts, unchesd cousins. These are the people we are most
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influenced by.We are connected by genes, tjraed experience. Is it farfetched to believe
we areinfluenced in our career decisions based on our family experience Fanulies
operate as a systems the system develops sopgddterns of behavior and interactionheEe
relationships influencbehavior, which includecareer decisions.
SusanWhiston and BanaKeller (2004)have done extensive research on the
influence of the family of origin on career selection. They have pulled together the research
through various stages of career developmantdhood, adolescengceollege student, and
aduthood The data reflects children in the early years of elementary school are more
influenced by their parents than those in the later years of elementary school. Young
children are influenced by their parentso oc
expectations. There is some indication that children whose mothers are employed are likely
to consider a greater number of occupatieamsduding nontraditional occupations, than
children whose mothers are not employed. A child raised in a home sirtgle parent is
likely to have limited occupational aspirations in contrast to children raised inaneat
family. Adolescents are given opportunities through school to start exploring a limited
number of careers throu@areer Technical Educatio@TE) programs which are offered to
6" -12" gradestudents. They may register for classes that include, but are not limited to,
business, accounting, drafting, carpentry, computer programing, computer engineering,
medical, and cosmetologyrhisisthepi nt i n a chi |l dansludéethesee t hat
experiences into their career development. Yet,
recent research indicates that family process variables may
influence adol escentsd occupational as

expectations to a greater extent thixnural variables. Our
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review indicates that higher occupational expectations are
associated with a family environment that is supportive and
where parents have high expectations for the adolescents.
Family support and parental expectations also inftee
femal esd career orientation. Parent al
occupational area or career direct{erg., entering the
military) seems to have an influence, particularly on older
adol escentsod0 inter didion(pad36) prel i mi nary
Collegestudents are influenced by their family of originan array of career
functions:career development and maturity, occupational exploration, vocational identity,
assessment of caremlated abilities, career commitment or decidedness, and occupational
selection. The research indicates that famiiesve | ess direct influenc
career decisionmaking selfefficacy and career indecision&/fiiston & Keller,2004, p.
548). Regarding family dynamic variables, attachment, emotional supptonomy
support, encouragement,cimoundaries seem to be more important than other dynamic
variables such as psychological separation (Whiston & Keller, 2004)le looking at
career development in adults it is obvious from the research that hee@momics play an
important role in research finding#.is noted that family demographics and family
dynamics play crucial roles in career development. Like causation adults, adults of color
attributed their career development to being influencecklagional and attitudinal variables
such as role modeling, emotional support, autonomy support, and aspipteH3)

Adults of color emphasized the importareir parents put on educatidhjs impacted their
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occupational selection and attainmemhese dults also recognizéhe importance of the
financial support and cageinformation their parents hashared with them.
Some family bonds are so closely aligned that children will seek the same
professional degree/career as their parent(s).
The nature of the relationships and interactions established
between parents and children constitute the foundation of the
vocational exploring processThe quality of parenthild
relationships, open communigat, support offered and trust
can influence gxoring activities, vocational aspirations, future
plan, the perception of barriers which may occur in choosing a
career. The type of attachment developed by the child helps us
understand itscareer evolutionbut also the efficiency of
careerrelated decisns, because internalized working models
influence t h e c bpennet®d 0 exploring, to learning
experiences, through behaviors of approaching or avoiding
them (Palaua& Droboth, 201Q p. 3408
It is much easier for studertts become successfwith family members that have completed
college and have achieved success based on the sharing of experience by their family of origin.
Sometimes students are influedd®y their family because of a lack of college experience. It
can be very exciting for a pent that has not completed a college degree to experience their
own child attending collegel-or some &identswho have seen their parents struggle with
finances and difficult jobs, this is their motivation to achieve a college dagddave a

careernot a job. Parents of studsrihat are firstime college students struggle to support
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their child as they move through the process
personal experience to pull from to offer the highestel of support for the college student
Itisnott hat they dondt want to or see the iIimport
to shareTate, Gperton, Kaiser, Pruitt, White, ahthll (2015) interviewed 15 firsgear
college students as a research project to m@terexternal influences, internal beliefs about,
andcareer development process. One participant talked about his motivation to succeed,
ltos | i ke a drive and a push, to get
pick a better major, so you can be, if not the sdm#er than
what our family came fr om, because th
and di dnot get a degr ee, S 0 theyor e
paycheck. So you want to make it better and make them feel
like they raised you the right wafp. 301)
Therecan bea pressug that failing is not an optiothe whole family is vested in your
academic success. Another student talked about the prbsgeaeds to be the role model

for their siblings.

For me first, and for my |little broth
high schoolnowe | want him to see that we ca
thing é we <can both go to coll ege a
successful al so(P.301)ft 6s not just for me

Firstgeneration college students are more aware of their opportunity and responsibility in
attending collegeThey see themselves as role models and pione#sitéamily of origin.
Our family of origin influences us in ways we are not aware of on a daily basis.

According to Maslow (1954), the need to belong is fueled by a hunger for affectionate
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relations vith people in general and for a place in a group or family. théery suggeghat
in order for an individual to have a desire for knowledge and understanding, they must first
fulfill their need to belong. There is no doubatfamily of origin givesonea sense of
belonging and foundation that suppartaking critical decisions abouoareer selection.
SeltEfficacy

Efficacy is a futureoriented judgment that has to do with perceptions of competence
rather than actual level of competence. TRisan important distinction because people
regularly overestimate or underestimate their actual abilities, and those estsmatiohave
consequences for the courses of action they choose to pursukeaetiat they exert in
those pursuit§Hoy & Spero,2005). Teac her ef ficacy i1 s a teache
she will be able to bring about student learning (Ross & Bruce, 2003)ording to social
cognitive theory, teachers who do not expect to be successful with certain students are likely
to putforth less effort in preparain and delivery of instructioand to give up easily at the
first sign of difficulty, even if they actually know of strategies that could assist these students
if applied. SeHefficacy beliefs can therefore become 4galfilling prophesies, validating
beliefs either bcapability or of incapacity (ThanneAvioran & Hoy, 2006).

Many studies have been conducted to measure teacher efficacy. The Rand Measure
(TET teacher efficacy) posed two questions to a group of teacRarsd item #1 asked
teachersyhnen it comes right down to it, a teache
studentdos motivation and perfor maleacleersdepends
that agreed with this statement believe they do not thevpower to make a difference. The
teacher sees a multitude of barriers to their influemcthe academic success of sedent.

They see race, gender, economics, family function, commitment, sugjpecial education
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needsmotivation community ard psychological issues asssible attributes that keap

child from progressing in their class. The teacher sees theasssimewhat powerless with
these particular studentgem #2 asked teacher§] really try hard, | can get through to even

the nost difficult or unmotivated students. Teachers that agreed with this statement believed
in their ability to make a difference in the academic success of their students. They were
confident in their ability to teach all children, regardless of their ¢gpacknd. Theseteachers
believe that factors under their control ultimately have greater impact on the results of
teaching than factors in the environment or in the studéttors beyond the influence of
teachergTschannerMoran & Hoy,2006,p. 785)

Guskey designed an instrument to measure responsibility for student achieasmen
perceived by the teachein general, teachers assume greater responsibility for positive
results than for negativesults [that is, theravere morg. Teacher effiacy influences
behavior through (a) cognitive processes (especially goal setting), (b) motivational processes
(especially attributions for success and failure), (c) affective processes (especially control of
negative feelings), and (d) selection proce¢Basdura, 1993). Teachers who believe that
they will be successful set higher goals for themselves andsthdentdry harder to
achieve those goals, and persist through obstacles more than do teachers who are not sure
they will besucceskul (Bandura, 1989 Ross & Bruce, 200). Teaches with a resilient sense
of efficacyact in a certain wayheysetchallenging goal$or themselvesnd maintain strong
commitment to them, they are active cognitive processors of informatditheyremain
highly efficient in their analytic thinkingh complex decision situationSuch teachers
heighten their efforts irheface of failures or setbacks ary ascribe failure to insufficient

effort, whichsupports a success orientatiohey quickly recover their sea of efficay
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after failures or setbacksh&y approach potential stressors or threats with assurance that
they can exercise some control over them.

For teachers who are unmotivated due to low personal efficaogctiveefforts
should be focused on t&zer training and develoy selfconfidence. For teachers who
experience low outcome efficacy, modification of conditions in which they work may be
necessary (Soodak & Podell, 199@&rofessional development is important fortalichers
but especiallyor beginning teachers and those wdre seeing no or low growth their
students6 academic per f eansidarthe potential®oss and Br
professional development (PD) as a stimulus for enhancing teacher beliefs about their ability
to bring about student learnindt is important to exame the various possibilities
influencing low effectivenesstbsences, lack of content knowledge, special needs of
students, working environment, etc., before assuminglitestolow teacher efficacy.nla
study conducted by Fiedman in 2000 beginning teachers

pointed to criticisms from colleagues, isolation, work overload,
lack of recognition or reward, and inappropriate initial teacher
training as sources of stress and threats to efficidyle
teaches experienced a significant drop in efficadyHoy &
Spero, 2005p. 346

Researctshowst h at t belefanitheir osvid abilities to make a difference in the
lives of students ia contributing factor to school and student success (Bandur3, 199
Goddad, Hoy, & Hoy, 2000). Eeginning teachemnay not gethe support they neatlie to a
lack of knowledge by administrators of the importaotsupport and guidance. évitor

teachers structut@ame to support beginning teachers as they have a roster ehutiey
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are responsible fphoweverbeginning teachers can be fearful about asking for heipagr
not even realizéhat their instruction, classroom managemant planningheed support.
Bandur ads -eficacysuggests that sffecedcy mag most malleable early in
learning, thus the first years of teaching could be critical to thetknng development of
teacheefficacy Hoy & Spero, 2005).

Recent initiatives to provide support can assist sigsielopmentProfessional
Learning Commaities (PLC) can be an avenue of support for beginning teachers and
teachers with low teacher efficacy. PLCs are structured to give teachers support and allow
them the time to plan together for the growth and academeicess atheir collective group
of students.In the PLC format, the school attempts to institutionalize effegroup
practices and teachers challergeh other to enhance teaching practice in an effort to
improve student achievement (Momourquette & Head, 20Céaching haslsobecone a
popular means tassist teachers, both beginning and experienceldveloping their
teachingeffectiveness The coaches are highly qualified dral/e ahistory ofeffective
classroom instructionTheir job is to model and teach teachers the siatisiired to be an
effective teacher. It is very important for the teacher to see thernoasla, not an
administrator assessing their job skitlsist is a key to successful changeCoac hes ar
classrooms with teachers and students. The work-srjbedded, which is how teachers
best become skilled and effectiv@Nong & Wong, 2008, 61).
Chapter Summary

This |iterature review begins by outl]i
framework. The framework is divided into two sectioS&ction 1 covers the qualities of a

t e a ¢ hekgraursd Thegprerequisites of effective teachsegtionincludes: verbal ability,
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educational coursework, teacher certification, content knowledge, teaching experience,
teacher of atisk students, and teler of high ability studentsTeacher as a person
characterizes various aspects of a disposition for teaching. Seciimgs all the
effective skills and knowledge a person would need before taking over the helm of a
classroom. Verbal ability argisposition would be two characteristics that would we
acquired or possessed before starting the appropriate coursework to be an effective teacher.
Section 2 coverthe skills and practices that would take place in a classroom once the
students have aued. These would include: classroom management, qualities of effective
teachers, instructional delivery, and monitoring student progress and potential. These skills
and practices are coordinated to effective each student each day. Effective teachtrs ne
practice these skills each day, sometimes indivigumlt mostly in coordination with
multiple other skills and practices.
The framework defines the sldllpractices and parameters of what an effective
teacher knows and does each day in theisobasn. Spirituality, family influence,and
teacher efficacy are thecal pointsof the researchThe researcmaintainstamily influence
is a powerfuinfluencein career selection. The research also supports the positive effect
spirituality has on agrsonaland professiondife. People that have a positive sefficacy
possess a can do attitude. Teacher efficacy is the belief that all students can learn and a
teacher attitude that will not let a child fail.
The research supports the idea thinaily, particularly the mother, influences their
chil dés career selection. I't reflects and s
calling to something greater than oneself. And finally, teachers with a strong sense of

teacher efficacy wilnot let their studentise unsuccessful
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Chapter 3
ResearchMethodology
Introduction

Chapter3 of this dissertation describes the methodology selected to undertake this
study. A mixed method approagtvolves integrating quantitative and qudiia data
collection and analyses a single study or program of enquiry (Creswell, 2008
purpose of this form of research is that both qualitative and quantitative research, in
combination, provide a better understanding of a research problem or issuighiiran e
research approach alone (Buls&@14). By utilizing a mixed method approach to data
collection he research questions posed baranswered from a number of perspectives.
alsoensursthat any gaps in the data collected are minimized. Utlibiothqualitativeand
guantitative methodead to greater validity.

Even though a mixed method approach can be labor intense, the positives outweigh
the negatives. Becae it involves multiple types of data collection thereraoee
opportunities to pvide a greater depth andeldth of the perspectives informitige
research questian A singlemethod of research wouldad to certain deficiencies. A mixed
method approachanh e | p d e fnebd eo wswoepts (Bilsar2014) and itbreaks
through barriers such as language and trust.

Research Design

The best design for this study is an explanatoegign (Creswell & Plano Clark,

2007) which entails quantitative data collection followed by a collection of qualitative data.
Reasoning for this Bthod of inquiryincludes (a) qualitativeresearch questions or

hypotheses taddresshe research question or isgbé¢ information from the first phase can
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be explored further in a second qualitative phasqual)itative data collection cdre used to
explore important quantitativesults with a few participant and (@jlow up with
qualitative resea&h in the second phase can infarnderstanthg and explain the
guantitative results (Bulsara, 20L4Explanatory method of data collection is usefuduse
statistics and surveys do not include thenanistic aspects of the davehy people act the
way they do and make the choices they do. The data from a survey nsaticbdr because
of the rich detaithe qualitative data brings to the study. Awdhal information can be
uncoveredy usingthe mixed methodpproachthusinitializing a new phase of quantitative
data collection
Research Questions and Methodology
Research Questions
The following research question, and sub questions, will be explored
1. How have National Teacher of the Year winners and finalists inéeencedoy
a sense of spirituality, their family, asdlf efficacy?
a. Have these aspects contributed to National Teacher of the Year winners
and finalist effectiveness as a teacher?
b. Which one of these aspettas been the largest contributoNational
Teacher of the Year winners ahd n a éffecsvénsss as a teacher?
c. How has spirituality, family, and self efficagyfluenced National Teacher
of the Year winners and finalists asexrspn?

Phasd quantitativedata collectionnvolved three surveyaddressingpirituality,

family influence, andgelfefficacy. n Ex pl anat ory research focuses

for why something occurs or how specific variables are related toottaeto ( But ,i n,
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p.80) The data collection protocol for the mail/email component of this study is based on
Dillmandés Tot al D e sDillgpan, 2000)t The @DM(inTfe@rdfes a number of
techniques to encourage survey response, specificallysthef multiple followup attempts

to convey the importance of respondent participation.

Approximately lweek before the survey mailing/emailing, the investigatmtan
advance letter/email to the teachers msample. The letter/emailcluded thefollowing
information: who is conducting ¢hresearch, why the individuaa$beenchosen to
participate, the time commitmethtat will beinvolved in filling out the surveyand the
purpose of thetudy. The investigatoncluded her name, email addresad phone number
in the event any participant hagdestions or concerns about the survey or the overai}.stud
The introductory lettealso includd information about confidentiality and indicdtehat
participation is voluntary. A week after emailingdiling the introductory letter, the
guestionnaire packets with the survey (hardcopy and electveneavailable) and any
additional cover letter including a postagd return envelopeasmailed/emaileaut
requesting return i@ weeks After the 2week periogpassed an additionamail with survey
attached was mailgd thenonrespondentsOnce the final followup is complete, a request
for participation in telepone interview wasade with anemailor phone call

Phase Il qualitative data celitionencompassdteacher interviewfom selected
individuals whocompleted the three surveys. Thiasan opportunif to gather richer data
thatcouldbe collected by using only one means of data asserSamistructured
interviewsused questions thisaroseout ofinformation collected from the thresaiveys.

This type of questioningllowedthe researchedo hawe a list of questions to keep the process

ontopicandyetprovideust enough flexibility to fAal
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oninformation that is important to participants but may not have previously been thought of
as pertinent by the researcher pp.201G6i I I , St ewa
Data Collection

This mixed method study soughtgorvey all livingand ableNational Teacher of the
Year winnersand finalists A National Teacher of the Yeand finaliss havebeen
recognizecevery yeasince 1952. Since this group of teachers has been scrutinizedivia the
professional data and various levelsniérviews including, state district levelthestate
regioral level, to the state levalnd the nationdkvel interview. Multiple nationalevel
professional organizations have representatives on the final interview for the National
Teacher of the Year interviewtealN.at i onal Te ac herandfihalisishe Year
names aravailablefrom the ccss.org websitdhe CCSS organization does not have much
available contact information. Each state has an office at their department of public
education, but not many weehelpful in locating viable addresses to reach past winners and
finalist. As expecteda certain perentage of the teachers hdied orwere not able to
complete a survey, a certain percentageeretired from the professiora certain
percentagéavemoved out of the classroom while still being involved in educatinda
certain percentageave leftthe teaching profession.een semstructuredinterviewstook
place via phone while utilizing TapeACall app follio the survexompletionto further
investigate some of the qu#ative findings from the mailed @maikdelectronic survey.

Teaches who indicate on the survey thewlling nessto be contacted for additnal
comments and questions wel@ible for selection as parf the follow-up interviews
Teacherghosen for dollow-up interview were initiall}contacted via aonsenemail or

phone callwhich askedthem for a time to be interviewed he investigator had ové6% of
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thesurveyparticipants volunteer to be interviewed. Som#hefsurvey participants
completed the survey by utilizing the electronic version while other completed a paper copy
they received through mail servicd he datavas collected witlidentifiers. Each
participantwasaked questions about themselves, sashame, location, gender, race,
degree(s) earnegears of experience, and college attendduke participants weralsoasked
to share the portfolio they prepared and submitted to the National Teacher of the Year
interview committee.The two portfolioggave an insight to t accomplishments of the
winners andinalists. Itis a representatiaf their accomplishments through pictures and
words of praise from professionals and family on tlogy aredistinguishas successful
teaches.
Participants

The NationalTeacher of the Year prograamnounced itfirst winner in 1952. At this
point in time 63 teachers have bewmed National Teacher of thear while there have
been 161 finalistselectedduring the same time perio&ixty-six percent have bedamale
while 33.3% have been male, 6.3% have been exceptional education teacher, 17.7%
English/language arts, 12.6% science, 3.1% music, 1.5% art, 22.2% elementary, 6.3%
mathematics, 1.5% English as a Second Language, 11.1% social studies, 9.5% hi%tory, 1.5
vocational education, 1.5% humanities, 1.5% government, 1.5% International World
Problems, and 1.5% speech. T®&2winner was from California while winners have
covered states from thacificto Atlantic Ocean Californiai 7, Washington 4,
Conneticuti 3, Oregori 3, North Carolina3, Marylandi 3, Virginiai 2, Ohioi 2,
Minnesota 4, South Carolina 2, Floridai 2, New Yorki 2, Missourii 2, Texas-2,

Michigan-1, West Virginia-2, Tennesseie 1, Kentuckyi 1, New Hampshiré 1, Colorado
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T 2, Arizonai 1, Oklahoma2, Kansasg 1, Wisconsiri 1, lowa 2, Montana 1, lllinoisi
1, Rhode Island 1, Alabama 1, Vermonti 1, Georgid 1, Arkansas 1, and Washington,
D.C.i1 1. In the states, including North Carolina, within a managealblendrproximity for
face to face interviews there are 15 National Teacher of the Year winners and 27 finalists.
The statesn close proximityare; North Carolina, South Carolina, Virginia, Washington,
D.C., Maryland, Georgia, Tennessee, and West VirgiBlzone and Skype interviews will
be possible for all 50 states.
Instrumentation

These three instruments were selected because of their reliability and validity to
measure spirituality, family, and sedfficacy in National Teachef the Year winners and
finalists. There are a total of 34 items in the combined surveys. Particigaeisifered a
paper pencil or electronic copy to complete. Total estimated time for each survey is 4 to 10
minutes. There is some concern about the length of time eipanti must commit to
complete the survey. The letter asking for participao complete the survegmphasizé
the opportunity talepictionthe quality people they are because of thpirituality, family,
self efficacyand th& determination to solveducational problems that arise with their
students.

Spiritual WellBeing Scale (SWB)) is a general indicator of perceived wid#ing
used for the assessment of individual and congregational spiritugbewet. The scale is
composed of 2aems. Terof the items assess ReligiousNvBeing(RBW) and the other
10 assessxistential welbeing(EWB). The SWB provides a subscale for Religious and
Existentialwelb ei ng as well as an overall measure o

spiritual qualityof life. The Existential WelBeing subscale gives a sel$sessment of an
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individual 6s sense of | ife purposeaeimnd over a
subscale provesasefs sessment of an individuahlos rel at
Well-Being Scale (SWB) is currently available only in English and Spanish and is a paper
pencil instrument, taking about -1l minutes to complete (Ellison & Paloutzian, 2015). For
research purposes the 10 questions that assess existentia¢wgWereused for research
purposes.Respondents radeeach item on a-point scale: SA (strongly agree), MA
(moderately agree), A (agree), D (disagree), MD (moderately disagree), and SD (strongly
disagree).

Family Satisfation Scale (FSS) consists of it@msdesigned to measure family
cohesion and adaptabilityhe characteristics of strong families as identified by various
researchers; communication, encouragement of individuals, commitment to family, religious
orientation, social connectedness, abilitydajat, expressing appreciatiatear roles, and
time togethe(Krysan, Moore, & Zill, 1990, p.4)The Family Satisfaction Scale was
developed by a team headed by David OlsonS k& 10Gtems designed to measure family
cohesion and adaptabilitfResponénts rate each item orp®int scale: 1(very dissatisfied),
2 (somewhat dissatisfied), 3 (generally satisfied), 4y(gatisfied), and 5 (extremely).

The General SelEfficacy Scale (GS§) is a teritem scale, which has been
translated by Mary Wegner frothe original German version by Schwarzer and Jerusalem.
Al't assesses the strength of an individual 0s
or difficult situations and to deal with any associated obstacles or setbdeksurvey has
beenutilized by professionals, health care, teachers, public servants and students around the
world in an array of languages since its creation in 1$8&spondents rateeach item on a

4-point scale: 1 (not at all true), 2 (hardly true), 3 (moderately tame) 4 (exactly true).
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Research Validity and Reliability

Validity in mixedmethods researah often impacted byepresentation and
legitimation. Legitimation involvesample integration, insideutside, weakness
minimization, sequential, conversatiomradigmatic mixing, commensurability, multiple
validities,andpolitical and integration of methods (Cohen, Manion, & Morriszi7).
Reliability in quantitative research involves: consistency (stability), accuracy, predictability,
equivalence, replicality, concurrence, descriptive and casual potential. aR#gity in
gualitative research involvegcuracy, fairness, dependability, comprehensss,
respondent val i dempathy uniqueiesshegptakatoty and descyipbive
potential, anaconfirmability (p. 12).

Spiritual Well-Being Scald SWBS) has hageveral authors stated that this test has
good face validity (Bufford, et al., 1991; D'Costa, 1995; Ellison, 1983; Schoenrade, 1995).
Researchers found sufficient content validity regagdhe items in the test. Ellison (1982)
reported that the correlation between the subscales for tiher2@ersion of the scale was
.32 (p< .001), the correlation between RWB and SWB is (r = .90) and between EWB and
SWB is (r = .59). "Testetest reliabity coefficients obtained from 100 student volunteers at
the University of Idaho were .93 (SWB), .96 (RWB), and .86 (EWB). Coefficient alphas
were .89 (SWB), .87 (RWB), and .78 (EWEREllison, 1983, p. 333) These numbers
showed that sufficiently higreliability and internal consisten¢ufford, et al., 1991, p. 57)

Family SatisfactiorScalealpha coefficients .92 for the total scale, with high internal
consistency for both subscales, cohesion (alpha = .85) and adaptability (alpha = .84. The
internal consistency coefficient for the present sample ranged from .94 to .97. Family

Satisfaction Scale is one part of the FACES, IV survey package. It is not necessary to use all
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parts of the package to derive valid daBased on a sample of 2,465 fmnembers, the
10 item family satisfaction scale has an alpha reliability of .92 and tesstref .85. The
mean score for the scale is 37.5 and standard deviation of 8.5.

General SelEfficacy Scalegeliabilityinsamplestm 23 nati ongha Cronb
ranged from .76 to .90, with the majority in the .80s. The scale is unidimensional. Griterion
related validity is documented in numerous correlation studies where positive coefficients
were found with favorable emotions, dispositional optimism,vaoik satisfaction.

Negative coefficients were found with depression, anxiety, stress, burnout, and health

complaints. In studies with cardiac patients, their recovery over-gdwatime period could

be predicted by prsurgery selefficacy (Schwarze& Jerusalem, 1995). In 2002 data was

released on the psychometric properties of this instrument utilizidg@d garticipants in 25
countries. The data was collected to measure
dimensiono (Scholz, Dona, Sud, &chwarer, 2002, p.242)The number of U. S.
participants, 1633, was second to Ger man par
the United States was .87, the mean for each question ranged from 2.59 to 3.33. Japanese

had the highest coefficient at .9hie the Indians had the lowest at .75. The total sample
coefficient was .86 (Scholz, Dona, SudS&hwarzer, 2002).

Subjectivity Statement

A mixed methods design is useful to capture the best of quantitative and qualitative
approaches (Creswell, 200332). Researchers empiog a mixedmethods design, select
those methods that best fit the studyds purp
of analysis (Parylo, 2012Researchers bring a specific lens to their study as they have

interactedn life by various means: family influence, work knowledge and relationships,
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formal and informal edration, world events, feelings, argligious and spiritual experiences
and knowledge to name a few. All experiences color the lens which new events and
information are too been seen. T haedtor e sear ch
employdesigns that bringhore depth and breadth to the study. rigfstatement of the
r e s e a backygreundi®included to reflect transparency in the study.
| have a varied background that includes both education and business as | have
Masters of Business amdaster of Education Administration degreegfter a fulfilling
career in the businessmmunity | decided to see& career in education. | movedrfidhe
classroom to school administration. The diversity of my background allows me to look at
data analytically while transferring it into an action plan.
It is vital to hire teachersho are effective because of a combination of important

traits. As deacher, administrator, and mothienave seen the results of students taught by a
talented teacher. They just will not let a student leave their class without trying anything and
everything to assist the student in reaching academic success. | idbdve a
combination of education, determination, and a calling of sdirts.obvious from a teaching
perspective that all students want to be successful.
Limitations of the Study
1. The researcher 6s r ol e alsaveaffede¢harallilisyto and adm

conduct and analyze the study objectively.
2. The study focuses on National Teachers of the Year winners and finalists and the overall

sample size for the study is small. The ability to draw conclusions from tests of statistical

significane is limited by the sample size. Sample size also constrains the number of
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variables that can be examined simultaneously in this analysis. Data are examined here
only in a univariate or bivariate context.

. Since some teachers chos# to respond to thaisrey, there is the possibility that results
may be biased. This bias will be present if respondents differ from non respondents on
the survey measures.

. There is some concern that there were not more participants at this time. If there

are approximatelg75National Teacher of the Year winners and finalist alive than

the 35 winners and finalist that responded wanékea 20% participation rate.

. Selfreported data are subject to respondent errors in comprehension, recall, and
misreporting of socially desible behavior. People may convey themselves as they think
a good teacher should be, rather than reporting their true personality characteristics. This
is termed social desirability (Dillman, 2000). Additionally, respondents may lack

motivation to prowile accurate and complete responses.

Data Analysis

Quantitative Data

Statistical Package for the Social Scien@B#1) can perform basic statistic functions

such as descriptive statistics to determine the variance, frequency, etc. For more advanced

featurethere are also functions for analytic statistimsariatestatistics, predictions for

numerical outcomes and prediction for identifying groups. To simplify data proceS8i8&

allows the researcher to rearramgea. You can rename data and edit gscggwveral times as

required. In fact, there are only two types of data that are numbers and strings (text). After

that, Statistical Package for the Social Scienuexcesses the data sequentially. After

treatment, you can expohd results you have achexl,i.e thetables or graphs in other
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programs such as Microsoft Wof@larity Content Manager, 20l15)Kendal | 6 s and
Spear manodos Rank Coeaswek thd siramgth oftlee eefationship between
two variableshas been used and reporteddach question on the survey with results
reportedn Chapter 4. Assume correlation is significant at the 0.01 level unless noted
otherwise.

Qualitative Data

Qualitative dataverecollected via individual and small grospssions utilizingemt
structurednterviews Semistructured interviews consist of several key questions that help
to define the areas to be explored, but also allows the interviewer or interviewee to diverge in
order to pursue an idea or response in more detail. (Gill, StewaaisuFes& Chadwick,
2008, p.291)Interview questionsveredeveloped based on responses to the 3 surveys being
used to collect quantitative datlmterview questionstaredwith those easily answered and
move to questions that require more thought. This ¢ypening allows the interviewee to
become comfortable in the setting, with the questioning, and with the interviewer.
Establishing rappomvith participants prior to the interview is also important as this can also
have a positive effect on the subsagudevelopment of the intervie(@ill, Stewart,
Treasure, & Chadwick, 208, p.292)
Chapter Summary

Chapter 3 outlined the research methodology utilized in this stlicky.research
methodology began with an introduction of the mixed method design fdidy the
research questions, instrumentatiparticipantsyalidity and reliability, subjectivity

statement, and the final section outlining the limitations of the study. Chapters 4 and 5 will
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present the outcome addcussiorof thestudy. The studwill conclude with

recommendations for school leaddesachers, and higher education staff and faculty
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Chapter 4
Findings

Teachersdé6 Background

This section documents the distribution of survey respondents according to the

sudyds maj or teacher background variabl es.

(n=35) finalists, 30 (88.24%) were finalists and 4 (11.76%) were winAsrthe collection

of data began to unfold, it appeatedt many of the respondents were babgrbess. There

was a baby boom after World War 119461964 After 16 years of depression and war
people that had put off having children no longer had a reason to do so. This coupled with
younger women having babies made for a surge in population gtleatthad not been seen

in past generations. There was a belief the economy was growing and life would be
prosperousBaby boomers today (2016) are between 52 and 70 yearBhalse baby
boomersnerealsomore likely to becomérst generation college wiients.Those

participating in data collection via an interview were not as likely to be a baby boomer as at
|l east 3 weor&d0i6rs.t hdiom BOodkaw referred to
generationthose that came of age during the depresamahWorld War Il. Heascertains the
greatest generation made sacrifices paeveredo help shape a stronger and more

economically successful country.

Years of Teaching

One participant skipped this question. Teachers were asked to report thgeaotaof
teaching by responding to a scale grouping their years of service in increments of 5. See

Figure 4.1 below:
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35.0%
30.0%
25.0%
20.0%
15.0% — —
10.0%

5.0%

0.0%

:
:

0-5 years D
6-10 years D
11-15 years D

16-20 years
21-25 years
26-30 years
31-35 years

education. |
| left teaching to pursue

More than 35 years
other options in
other options outside

education

K-12 setting.
| left teaching to pursue |

| retired from teaching in a

Figure 4.1 Years Taught

Of the National Teacher of the Year winners and finalists, 10 (28.57%) repontieidgv®1-

35 years whereas 11 (31.43%) reported working more than 35 years. Of the National
Teachers of the Year winners and finalists, 11 (29.03%) retired from teachingi2 a K

school and 3 (8.57%) left teaching to pursue other options in educatierse@bnd largest

group, 5 (14.29%), left teaching to pursue other options outside education. Participants were
given the opportunity to expand on their responses to each question in the comment box

provided. Some of the responses follow:

T ADur i n gerhgught2a years in junior high school and 11 years in high school.
| also taught in the Upward Bound Program at the University of Colorado for 23
summer s. O

f36 years in third and two years as a Sup

=
>

Wi t h-prafitinvovedinst dent s6 academic, social anc

=4
3t

Ran and served on school board for 15 ye

=
=1

il taught for 43 years, retired in 2005. 0

E ]
-}

T AMuseum Curator ; hi storian at East H. S.

Al taught (10 yeamspt&awas dosclRdolyeadm. C
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T ARetiitreeadchi ng higher ed. 0

1T Al left the classroom to work for the Gov

T AThis does not i nctimehdrucioreanEyPago€ammsinitya s a p a
Coll ege. o

T Al am curreatNgt i domalctwWwri toifng Project sit

Geographical Distribution of Sample

Nearly half of the teachers, 13 (38.24%), responded that they were from the Midwest,
7 (20.59%) reported being from the Northeast, and 7 (20.59%) reported that they were from
the Soutkast. Of others responding, 5 (14.71%) were from the Northwest and 3 (5.88%)
from the Southwest. One respondent skipped this question. Figure 4.2 below illustrates the

geographic distribution of the sample by region.

45.0%

40.0%

35.0%

30.0%

25.0%

20.0%

15.0% —

10.0% +—

0.0% T T T T

Northeast Southeast Mid-West Northwest Southwest

Figure4.2 Region

1T ANE, I A, | L, SD, HI |, Philippines, Thail an

T Al was runner up to the Minnesota Teacher
high school science teacher. o

T ASC and GA. 0

=
>

Al ways Mi dwest. o
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AWest Coast (SF) U Gayettévi ee AR. AR, San Fr an
Al am a New Hampshire native born and r ai
Manchester, NH in'8grade and then on to Keene State College in Keene, NH. |

have |lived in Hillsboro, NH for the past

NCo

=]

ABorn and r ai®leHdvedimDesverdd6Pr es ent . 0

AOhi o, New Yor k, Ut ah, Al abama, Upper Pen

| owa. O

3t

Mostly Al aska. o

ADenver! o

AWeGA San Francisco, Berkel ey, Los Angel e
Al was born i n liedrmdogtof mpife inWiYdalthowgh lestudied

violin in NYC and in Baltimore, MD. with famous violinist Berl Senofsky, this was

during the tumultuous 60s and what | took back to WY was a deep and fundamental

understanding and advocacy for human and gpfits lessons that have propelled

my teaching in many ways. 0

APennsyl vania, Ohio, New Mexico and Col or
ABl oomi ngt on, I N home of I ndiana Univer si
ANortheast, Middle Atlantic, Great Pl ains
A Miatyibrati grew up in Japan until | was 4, then moved to Phoenix, AZ where |

stayed through college. Then lived briefly in Florida, and moved to Oklahoma in
2009 and have been here ever since.o
Al owao
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A

Was hi

1

A

~

n

El Paso,

TXo0

Pennsyl vania and Maryl and. o

|  wa m Cdanada, moved to San Diego when | was 7, Colorado at 11 and

Mostly
Napa,

| 6ve |

ngton

i n

Cal

state at 17.

centr al and

i fornia & Los

Il ved i n NC my

College/University Preparation

0

western Massachuse
Angel es, Californ
entire |ife. o

When National Teacher of the Year winners and finalists were asked where they went

to school, their responses were varied. State schools were attended by the majority 23

(65.71%), private 7 (20%), liberal arts 6 (17.14%), chaftifiated 5 (14.29%), online 0

(0%), and the response to other was 8 (22.86%). Figure 4.3 below illustrates the types of

schools attended by respondents in the sample.

Specific responses included:

f A Do ntianni

70.0%
60.0%
50.0%
40.0%
30.0%
20.0%

00%

10.0% -

]

Private

State

Liberal Arts
Church Affiliated

Online

Other (please specify)

Figure 4.3 College

Universityo

1



hCol umbi a Col | égml Methadist caltdge; BA His®rg and English

=
>

1959. 0

T AChur d bngradfStattgr ad school . 0

1T AHIi story/ Degree Univ of Denver Journal i sm.
T AHBCUDO
T Al had a dual maj or i n aetl etnheen tlhnriyv earnsdi tsyp eocf

T AUni versity of New Mexico and Kent State U
T AaMy BA degree was at a private school . My
Only 2 (5.71%) reported a bachelor degree as the highest level of education. Those with

ma st er s @weredhe tamgestaeporting group of 25 (71.43%), followed by 7 with

doctoral degrees (20%), and 8 with special certifications (22.86%).

80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0% —

0.0%

Masters Degree
Doctorate

Bachelor Degree :|

Special Certification

Figure 4.4 Education

Comments regarding highest level of education follow:

T AHonormany Brom Dominican. 0

T ANBCTO
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hLi fetime Clear Credenti al in fifth gra

=
>

1 i M. Ed. I n Soci al Science Educati on; Un

1T AHal fway completed with my PhD in Educa

T AaMA Hi story/ Eng Adams Sate Coll ege, CO.
T Al have absuof 50rd@di t past my MA. O
M i2 Post Doctor al Certifications. 0

T A3 Maisltlevisian Radio (MS), Asian Studies (MA), Educational

Admini stration (MA).O

T APLUS 60 credit hours beyond that. o

T Al did all but 5 credit hours of course

1T ACeirc¢datte in School Leadership beyond Ma:

Certified. o
Family Membersdé Education and Career Status

National Teacher of the Year winners and finalists were questioned about their family
member sd6 educati on a rflectthatamos respondenta23 (65.71%) T he d
did not have parents who were teachers; howe
parents were teachers. o Of the 31 responden

and 2 (5.71%) had a father who was a teaclsee Figure 4.5 below:
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40.0%

30.0%

20.0%

10.0% +—

00%

T T T 1
Yes, both my parents No, neither of my Yes, my mother was Yes, my father was a
were teachers. parents were a teacher. teacher.
teachers

Figure 4.5 Teachers in Family

Six respondents had siblings who were teachers 6 (17.14%) and 29 (82.86%) did not. When
asked about grandparents who were teachers, 29 (82.86%) did not have a gnandymare

taught but 6 (17.14%) did have a grandparent employed as a teacher.

Of the 31 respondents, 26 (74.29%) of respon
while 9 (25.71%) did. The number of fathers with a college degree was 11 (31.43%), with

24 respondents reporting their father did not have a college degree (68.57%). Comments

included:

Parents

f AMom taught in a village in China. o

T Afor a portion ofiihni smecdairceaelr sacsh cao Ip.hoy si ci
T AMy mot her had an edarclhédod degree but ne
1T AMot hesrscihmopr,e father was coll ege admini st
Mother

T AHousewife; mother. o

T AFl or al designero
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T ARetail o
1 A ABtaughtelm.Ed36 years. O
T Al mmi grant from Ireland 8th grade educat.i
T ABA from Oberloi.no Coll ege in Ohi
T AEarly childhesaetoedudtcanicthhey pme earl y chi
T AaDid not finish high school. Later becan
Father
1T AMasters, management. 0
T "Mechanic/ Machinist/ Truck Driver/ State PI
1 ABachéetuwhtidavocatmal school, printing. o
T APoultry geneticist MS. OO
T AMD & iRidBssor at Univ. of CA San Francisco & physician in private
practice. 0
T ADivinity Degree: BA +3 years of seminary
T ACommunity Organizer, then coll ege admini
1 A My dshdé Bdcleelors in Education, Masters in Divinity and Masters in Special
Education. o
Siblings
T ABA, management o
T ABACommer ci al Broker o
f AMusic BA and MA at UNC (Colorado) and mu
T ABal dwin Wallace Coll eGlai he®©Ohomwm iamdSohteh
T "Graduate of a state college and an art t
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T ABut both my brothers have their music ed

musician and the other is a music pastor.
Grandparens

T AGr-gaandmot her taught music in 1918 with
T AGrandmot her unt i | marri edo

T A1 Grandmother taught Greek/ Latin in publ
T ABut | | earned about | ongstanding goodnes
lived withthemforbout 16 years. o
T AaGrandmother stayed home, but both had co
bank president and the other did wealth n
Major Influence in Becoming a Teacher
Teachers had the greatest influence on National Teacher of the Yiearsvand
finalists becoming teachers. Mothand fathers had equal influence on teachers becoming
teachers. Grandparents had the least amount of influence on career selection of the
respondents. It is possible that grandparents, friends, and fapritpens suggested a
different career selection.

As shown in Figure 4.6 below:

70.0%
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Figure 4.6 Encouraged Me
Sample responses included the following:

T AMy Great Gr and moQrdatestinflueacs in the respoaderitse r . 0
seleting teacher as their profession were; mothers 11 (37.93%), teachers 17
(58.62%), and fathers 11 (37.93%), friends 7 (24.14%), family member 7 (24.14%),
and grandparents 4 (13.79%). Six participants did not respond to this question. This
was a large nurmdr in comparison to all the skipped questions in the questionnaire.
An array of responses:

M AaDr . John TEég, Adams State. o

1T Al played school before | could talk. We

T AOnly options were nurse or teacher. o

T "None of the oAldav eoel ak rbeeww tlerc t eacher t hal

T A0O

T A My meantlavemho was a special education teacher at a junior high, encouraged
me . 0

T AMy high school principal. o

T ANo one thought | should be a teacher. E

exceptafewrfi ends. 0O

T A"A principal at a school in Florida encou
substitute teacher . 0

T Al candt pinpoint any one individual. I

T Al dondt remember anyone encouraging me t

T ATehers inspired me to be a teacher. o
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T AMy husband. o
T ANo one encouraged me to be a teacher. o
T A"None ofilt hdetadbromiened to foll ow a career
Religious/Spiritual Orientation
Participants were asked to complete this sentence, | considelf spisitual and practice
this through religion (21 respondents, 63.64%),-radigious (6 respondents, 18.18%),
religious (5 respondents, 15.15%), spiritual (5 respondents, 15.15%), asgintual (2

respondents, 6.06%). See Figures 4.7 and 4.8 below

70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0% -

0.0%

0
N
]

spiritual.
religious.
non-spiritual.
non-religious

through religion.

spiritual and practice this

Figure 4.7 Consider Myself

Anegative{ 048) <correlation exists between whet he
haveamidst er or missionary in my family by wutil

correlation coeftiient.
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Figure 4.8 Ministry

Eleven respondents (31.43%) reported they had a minister or missionary in their family while
24 (68.57%) did not. Only 2 respondents skipped this question. Many comments were

offered to enrich rgmnses:

T AUnited Methodist alll my | ife.o
T Al am a Buddhist (23 years) and attend a
T alf | have to be | abeled, then | am proba

of all human beings and live my life through a lens of low @mderstanding, sorrow

and happiness. |l guess it 1is a psycholog
T il am a Christian. o

T Al belong to a denomination that encour ag
Ministry

T AUncl e priest, C oi wlthough | l@ve (dy them they did/dowmott a nu
influence my | ife. o

T AMy father, gr-gandhdfthéeherawdrgrabdt minist
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=]

My f-ia-tavhiga worship pastor. My mothar-law graduated and they both

graduated from Southern Seminary. o

=
>

AMy husband i sdenamimai@osat evanea Christian nharoh, my
dad was a pastor for 5 years in the middle of his teaching career, my father in law just
retired from the ministry and my brother is a worship pastor. They are amazing men
of God. o
T A0l der brother with Billy Graham. o
A large porion of the participants 30 (85.71%) see teaching as a calling much like a minister
is called to their profession whereas only 5 (14.29%) disagreed with this view. Figure 4.9

below illustrates the distribution of responses.

90.0%

80.0%

70.0%

60.0%

50.0%

40.0%

30.0%

20.0%

0.0% T

Yes No

Figure 4.9 Calling to Teach

There were varying comments by the participants:

T A"Yes and No Only option other than nurse

=4
35t

|l have al ways been drawn to the professi
elementary school. Sobl offered a safe place for me and teachers that cared about

my well-being which was not the case at home. In many ways, school was an escape
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T 1 wanted to be that safety for so many students that need an advocate and a positive

place to |l earn. o

1T "nTheereemwdt many choi ces f oirlwasdortunaegtteat gr a d .

|l |l oved teaching!o
T ANever Pl anned on Teac hiistaygd lvmmre yeartos pi r e d

|l icense. 0

T Al have always attempted to kaeta.positiVve
T ABut | rarely refer to it as a Acallingbo
professionalizing our wor k. Teaching i

accordingly.o

T ATeachers came into my |ife duwmnghamsea t i

and angui sh. | resolved to pay that forw
f AnTeaching is a way of |ife for me, in or
well as a calling. o

There is a significant correlation at the .001 level (.541) betveecalling to teach and
whet her respondents would select teaakching
correlation coefficient.

When asked if they would choose education if they had it to do over again the
majority said teaching would be theareer selection (33 respondents, 97.06% of the total) if
given the option again and only 1 respondent (2.94%) would select another profession. One
participant did not respond to this question and no comments were added by the participants.

See Figure 4.1Below:
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Figure 4.10 Select Teaching Again

Participants were asked, would you like to share anything about your teaching career,
spirituality, your family, and your self efficacy? Twertix (74.29%) responded

affirmatively. Sample responses are found below:

f "God guided my career! o
T AThe glorious times and the hard times al
students face. My journey is about learning more and more how God wants me to use
my gifts given by Himto reach student and ot her s where they a
T Al began attending the Salvation Army as
being in the food pantry/bread line and getting clothes from the clothing closet there).
| didndédt know t hat i tsbegane masecortd hame hexttot t h e
school. Another safe place where | found friends. | worked at summer camp and
taught at vacation bible school. | entertained the idea of becoming an offer (which
are the equivalent of ministers), but decided to becoreachér in the educational
setting rather than spiritual | am currently a member of a congregational church and

was the choir director for over a decade when | stepped down two years ago while
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working on my PhD. | am spiritual in that | believe in sometlgreater than

ourselves exists, however, | still question so much about the traditional church
structure. o

Al did not | ike school when | was a stude

experience for others. o

1

Il am most proud as l)aanooleamed edter me. Attheerlda v e  a
of my professional teaching career | taug
particularly delightful. | also specially enjoyed directing an adt#rool reading

project (targeting K6) with a norprofit organiation following my teaching career.

Important to me as a teacher was having the autonomy to create curriculum and work
within a loosely supervised environment. | am extremely fond, and proud of my

family | am blessed by three terrific children and wofdewise wife. They are my
greatest source of happiness. 0

AMy spirituality guided/influenced my 1t ea
teaching, to sitting at studentsd desks i
to speakingupandootn i ssues with teachersé groups,
Aln addition to teaching biology and mar.i
have taken students backpacking in the Grand Canyon, on bicycle tours from

Lakewood, Colorado to Taos, Névexico and on international trips to various

countries throughout the world. | feel that these activities instilled many positive
attributes in the |Iives of the students. o
Al am a person of deep faith. Thies has e

and now great grandmother. It has influenced my everyday life and given me
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compassion for teaching the young cliilfirst grade and even college studeints
masterds students. o

1T ATeaching in urban, high povertous school s
groups constantly fight to harm the poor
religious. o

T Al work hard to trust God with my |ife an
provides guidance and leads me. | believe that my success as a teathieutsdto
trusting God. o

T Al am the |l ast of 19 children, 5 died whi
adopted a boy, & my aunt lived with us until she passed away. My parents were
model parents in love with the Lord & the Catholic Church. Theyewesolved in
different ministries, but more importantly, they lived their faith. (Much more to
contribute). o

T Al grew up Christian, |l eft the church and
college years, slowly began to come back while dating theamavho is now my
wi fe.o

1T Al cannot I magine being a teacher without
guides me daily in the thousands of decisions | make inside and outside my
classroom. 0

T AAl though | have al ways hatmyspifitdalityhasb | i ¢ s ch
influenced my teaching. 0
The teacher background questionnaire resulted in the collection of rich data across a

broad spectrum of topics. Gathering this information gives additional depth to the
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respondent 6s sowstheeaegearchersobetterknow thd particgpdnts on a
more personal level with less parameters as required by the other 3 surveys. The following
section analyze the data collected from the surveys, SpiritualB¥ely Scale (SWB), The
Family Satisfacttn Scale (FSS), and The General &Hffcacy Scale (GSES).
Analysis

The following section reports the findings from the study. The investigator searched
for the answers to the research questions initially formulated. As stated in Chapter 3, the

reseach questions and sub questions are as follow:

1. How have National Teacher of the Year winners and finalist been influenced by a sense of
spirituality, their family, and self efficacy?
a. Have these aspects contributed tadwal Teacher of the Year winners and
finalists effectiveness as a teacher?
b. Which one of these aspects has been the largest contributor to National Teacher of
the Year winnersdé6 and finalistsodé effectiwv
c. How has spirituality, familyand self efficacy influenced National Teacher of the
Yearwinners and finalists as a person?
Spirituality
Teachers were posed very specific questions based on the SpiritudBaeglIScale
(SWB) which is a general indicator of perceived wingused for the assessment of
individual and congregational spiritualwdlle i ng as outl ined in Chapt
answers were based on-p@int scale: strongly agree, moderately agree, agree, disagree,

moderately disagree, and strongly disagrieach selection was weighted for data collection
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pur poses. Question #1 asked the teachers to

am, where | came from, or where |1 O6m going.o

35

30

25 o

20 —

5 I

0 T T

Strongly Agree  Moderately Agree Agree Disagree Moderately  Strongly Disagree
Disagree

Figure 4.11 ldoot know who | am, where | <came fr
Of the responses 29 (82.86%) strongly disagreed, 4 (11.43%) moderately disagreed, 1
(2.86%) disagreed, and 1 (2.86%) strongly agreed. No one responded moderately agree or
agree. Sample

responses iriade the following statements:

f AHummMét his question confused me. My hear
experiences so | dondét know where | am go
T Al know who | am and where | camel fr om.
di e. Jesus is Lord of my |ife.o

T Aldm a child of God & have purpose whil e
1T ABecause of my age, most of my | ife is be
behind you, it is difficult to thaek of o

& content ment. o
The highest correlation with this question v

that life is a positive experience was the lowest correlation at .066.
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Question #2 stated, nl f eelrespohsastwereé25f e i s a p
(75.76%) strongly agreed, 6 (18.18%) moderately agreed, 1 (3.45%) agreed, and 1

respondent (3.03%) moderately disagreed. See Figure 4.12 below:
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Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
Disagree

Figure 4.12 1| feel that life is a possible experience.

No one esponded to disagree or strongly agree. Two participants skipped the question while

7 commented:

T ALife is what you make with talents given

T AToo many things happening in our communi
the quality of Iife. o

1 A F anei strong[ly] agree. However, | know that life is not positive for many

peopl e. o

T Al have always felt positive and pass thi
T ALi fe also includes fAinegativeo experience
Our Church beéves in the redemptive elements of suffering since it is at that time

when we are cl osest to Chri st on the Cros
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The highest correlation with this statement at .512, | feel that life is full of conflict and

unhappiness, while the lowest-a#11 is | beleve there is some real purpose for my life.
Question #3 asked about participantsod future
varied responses: 21 (61.76%) strongly disagreed, 4 (11.76%), moderately disagreed 3

(8.82%) disagreed, 2 (5.88%) agreéd11.76%) moderately agreed, and no one responded

to strongly agreed. See Figure 13 below:
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Strongly Agree Moderately Agree Agree Disagree Moderately Disagree

Figure 4.13 | feel unsettled about my future.

One respondent skipped this question while 7 of the participants responded in thentomm

box:

T AMore settled than at any time before. o

T "Am facing retirement after 38 years. F a
of community |1 6ve come to call home. 0
T AaiKnow where | am going to spend eternity.

T AThe only reasongli nfeahdumeatl tlhed sissietsh®

1 il have had a wonder f ul career and, now t

n

ociety. o
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hTeacher retirement systems are being
T ATemporarily, yes | don &ternadynldeal vewylsaitied s

Tough question to answer depending on
The highest correlation was .48Geel good about my futurgyhile the lowest is .050, |

believe there is some real purpose for my life.

Question #4 statke, Al feel very fulfilled and sati sfi

(67.65%) strongly agreed, 7 (20.59%) moderately agreed, 3 (8.82%) agreed, and 1 (2.94%)
strongly disagreed. Strongly agree had no responses while 1 skipped the question. See

Figure 4.14 below:
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Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
Disagree

Figure 4.14 1 feel very fulfilled and satisfied with life.

Three respondents added comments:

=
3t

SEE NOTES between strongly agree and

1T "Have health physicall grodhiciomamaoaiualngs o ond

=
>

AiMostly due to the fact that | feel an

(7]

piritual/religious aspect of Iife & t
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| feel good about my future is correlated at .528, while | feel theresial purpose for my
life was correlated at .043.

Question #5 asked respondents whether they feel a sense-bewellabout the direction in
which their life is headed. This question received the following responses: 25 (71.43%)

strongly agreed, 6 (17.9%4) moderately agreed, and 4 (11.43%) agreed. As shown in Figure

4.15 below:
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Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
Disagree

Figure 4.15 | feel a sense of wbking about the direction my life is headed in.

No one responded to disagree, moderately disagree, and strorgjiedisvhile 5

respondents left the following comments:

T AAs in question #21 aging issues and heal

I didnot think about t hat and | am not

T AYou need to change fAimoderately didfrgeedk Oan

stronger than AModerately Agreeo and sholt

Adi sagreeod si de. Or change to ASomewhat.

T AAs a retired person, God has provided

spend from 1 2 hours of prayer, deay of the daily Scripture readings, & reflecting
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& my wife & I try to attend Mass every day. In addition, we watch EWTN, a

Catholic television network that provides invaluable teachings, conferences, news,

etc. o

T Al feel bl essed ,wihealjtoth., 06 family, friends
T AAt 95, not much heading left in this |if
I f eel good about my future was highly corre

much about life.

Question #6 asked participants whether they enjoy much about life. This questted #&ie
following responses: 29 (82.86%) strongly disagree, 3 (8.57%) moderately disagree, 2
(5.71%) disagree, and 1 (2.86%) moderately agree. Strongly agree and agree had no

responses. See Figure 4.16 below:
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Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
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Figure4.161 dondt enjoy much about | i f
Two responded posted comments:

T AThis is a personal I Sssue. My husband is
activities that would be enjoyable. 0

1 nEach day is a gift we should not take fo
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I dondt kmhadiheWwighest dorrelation at .640 while, the lowest at .063 is, | feel

that life is a positive experience.

Question #7 stated, #fAl f-thredresgondeds (62.65680t my f u
selected strongly agree, 7 (20.59%) moderately agree@3%3 agree, and 1 (2.94%)

moderately disagreed. Disagree and strongly disagree were left blank. See Figure 4.17

below:
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Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
Disagree

Figure 4.17 1 feel good about my future.

One participant skipped this question while 4 commented:

3t

1 Hedlst  opnly concern. o

T "Retiredo

T AAs per question #21 and @4. 0

T alf I move, it wildl be a major stressful
The highest correlation at .683 is with, | feel a sense of well being about the direction my life
is heading in. The lowest @.54, | feel life § full of conflict and unhappiness.

Question #8 stated, il feel that |ife is ful

responses: 15 (42.86%) strongly disagree, 8 (22.86%) moderately disagree, 8 (22.86%)
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disagree, 1 2(2.86%) agree, 2 (5.71%@)derately agree, and 1 (2.86%) strongly agreed. See

Figure 4.18 below:

0 ‘ T T T |
Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
Disagree

Figure 4.18 | feel that life is full of conflict and unhappiness.

This question evoked 8 comments:

M AiMake | emonade from | emons. O

T AAs well &scomtcénimmgnt . o

T Al believe in seeing [and] focusing on th

T AFor me personal |l answered [disagree], D
chall enging. o

T Al't depends on the cir cuandlthacardseokfatethatt o wh i

you are dealt. | was born into good circumstances and had many advantages in this

country due to my upbringing, so for me this is not a problem. For others, life is

rough. o

T ALi fe has chall enges wvsheiech hsattr eansg tchoenrf | U sc,
T A"There is much conflict in society mostly
|l ack of God in their | ife.o

T AConflict yes, unhappiness no.o
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Life is a positive experience had the highest correlation at .512 while, While | fekl goo

about my future had the lowest correlation.@49.

Question #9 was: ALIi fe doesndt have much mea
disagree, 1 (2.86%) disagree, 1 (2.86%) agree, and no participants responded to moderately

disagree, moderately s, and strongly agree. See Figure 4.19 below:
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Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
Disagree
Figure 4.19 Life doesndt have mu
T AThis is another one. I n here and now, vy

meani ngl essésee Ecclesiastes. o0

T AAgai n, | beve eav ep uwwep oesaec h& hiat 6 s my respon
of each day. That is how | may i mpact ot

| believe there is some real purpose for my life has a high correlation of .436. The lowest

correlation at131, | feel life is a pasve experience.

Question #10 asked participants whether they

there is some real purpose for my |ife.o An

(3.03%) moderately agree, and 1 (3.45%) strongly disagree. participants did not answer
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this question and no one responded strongly agree, moderately agree, or moderately disagree.

See Figure 4.20 below:
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Strongly Agree  Moderately Agree Agree Disagree Moderately ~ Strongly Disagree
Disagree

Figure 4.20 | believe there is some real purpose for my life.

The commentsfeered to enrich the data collection are as follows:

Not heaven. 0O

=
=1}

T ADondt know! Pur pose? I worked hard, di
| am gregarious & generally like people, & | enthusiastically embrace life. But

purpose? Not really,think | fall into the category of giving life my very best shot,

and then, at the end, well, 1 toés Adust t
1 nEvery day offers a way to make a differ
T A1) To reach the beatific vision in heayv

&shae what God has given me with others.

T AThere was when younger, but at 95, ‘ther
f Aln my teaching career, the reception |
satisfied lThavdhad a r e al positive influence. O
T AThereds nobody el se on Earth | ike me.
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I dondét know who | am had the highest correl
experience was the lowest-at41.

Family

The Family Satisfetion Scale (FSS) consists of 10 items designed to measure family
cohesion and adaptability as detailed in Chapter 3. Responses were basegubarnt acale:
very dissatisfied, somewhat dissatisfied, generally satisfied, very satisfied, and extremely
satsfied. The responses were weighted for data collection purposes. Question #1 asked the
respondents about the degree of satisfaction between family members and found 14 (40.00%)
very satisfied, 7 (20.00%) extremely satisfied, 6 (17.14%) generally satiSf{@4.29)

somewhat dissatisfied, and 3 (8.57%) very dissatisfied. See Figure 4.21 below:
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Very Dissatisfied Somewhat Generally Satisfied Very Satisfied Extremely Satisfied
Dissatisfied

Figure 4.21 The degree of closeness between family members.

Sample comments included:

T Al was an only c¢child with | ots of cousins

Thil dren. o

=
St

T "As adults we work more to be a part of f

T ACloseness among siblings & family grew a
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T AEXxt r e me liymnediateifasilyiGendrally Satisfi¢dOne siblingi with he

and his family. o

=
>

hMy father wad &lacohgl iremoamed amy momds de
hard work kept our family together. They loved my brothers, my twin sister, and me.

| was extremely close to my grandparents,

T Al woul dndét say weodor e weangitworksdosar, but | a
family. Geographically, webre spread acr
everyone together in person, so we keep u

T AAs in any family, there are some members
Anoi se of society.o & do not see the I mpo

T AMy parents divorced. My mot her was an a

ti me of her passing. o
The highest correlation at .713 is, The amount of time you Spgether as a family. Your
familydés ability to resolve conflict, is .45
Question #2 asked respondents about their f a
following responses: 16 (45.71%) very satisfied, 8 (22.86%) generally satisfied,18%o)
extremely satisfied, 3 (8.57%) somewhat dissatisfied and 2 (5.71%) very dissatisfied. See

Figure 4.22 below:
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Figure 4. 22 Your familydés ability t

Comments about coping included:

T AMy fat her tweansanat dfiartmi ng Surviving on we
find balance. 0
1T AFather Nervous Breakdown. 0o
1 "We could be better with communication an
T ABoth of my parents are/ were functioning
T ASince al/l my ¢ hhoing Ircanrsay that ey wife& Hawe a geg/r a't
good relationship & we help our children to place their trust on the Lord. Obviously,
with 8 children, some of whom are married with children, the response is not always
what we would like. Generally speakilgpo st of them are doing w
The highest correlation at .771 is, The quality of communications between family members
and the lowest at .361, The amount of time you spend together as a family.
Questions #3 addr essed t Meswarswkralbi(4b.yl@opvera b i | i t
satisfied, 10 (28.57%) generally satisfied, 5 (14.29%) extremely satisfied, and 4 (11.43%)

somewhat dissatisfied. See Figure 4.23 below:

104



8
6
4 I
2
0

Very Dissatisfied Somewhat Generally Satisfied Very Satisfied Extremely Satisfied
Dissatisfied

Figue 4. 23 Your familyds ability t

Commens$ included:

T AThe fact we moved several times as my Da
hel ped build resiliency. o

1T AWe, as parents, have | earned to be much
children

choose to think, behave, attend church, =etc.

Theway problems are discussed, has the highest correlation at .641 and the lowest at .407,
Family members concern for each other.

Question #4 asked respondents about their f a
reflected 15 (42.86%) extremelytisfied, 10 (28.57%) very satisfied, 6 (17.14%) generally

satisfied, and 4 (11.43%) somewhat dissatisfied. See Figure 4.24 below:
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Figure 4. 24 Your familydés ability to
One respondent offered this corant:
1T A"We dondt fAbragd a | ot & are more incline

The fairness of criticism in my family was the highest correlation at .756, while the lowest

correlation was .463, Your familyds ability

Question #5 concerned theality of communications between family members. Answers
showed 14 (40.00%) very satisfied, 7 (20.00%) generally satisfied, 6 (17.14%) extremely
satisfied, 5 (14.29%) somewhat dissatisfied, and 3 (8.57%) very dissatisfied. See Figure 4.25

below:
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Very Dissatisfied Somewhat Generally Satisfied Very Satisfied Extremely Satisfied
Dissatisfied

Figure 4.25 Thea quality of communication between family members.
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Two respondents offered comments:

1T ABecause of the variety of ways of percei
there are things that we choose to keep to owrselYet, we know that we love each

ot her & accept our differences. 0

T ANot al | siblings are inclined to share &

o
—

express affection because it jJust wasn
The way problems are discussed, hadrtighest correlation at .790. Lowest correlation is,
Familyds ability to be flexible, at .447.
Question #6 asked respondents about their f a
following responses: 10 (28.57%) generally satisfied, 7 (20)@xtremely satisfied, 8
(22.86%) very satisfied, 8 (22.86%) somewhat dissatisfied, and 2 (5.71%) very dissatisfied.

See Figure 4.26 below:

Very Dissatisfied Somewhat Generally Satisfied Very Satisfied Extremely Satisfied
Dissatisfied

Figure 4.26 Your familyds ability t

Family and conflict drew f@er comments than some of the other questions:

T "My mother avoided conflict by going sile

generally a happy family, but we did not
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There have been some unr esoplavseted oconf | i ct
T ASome back biting goes on. I dondt | i ke
another. o

Mot her woul d resolve conflicts before ou

=
=]

t hem. We did not want him to resolve the
The fairness of criticism in miamily, was the highestorrelationat .782 and the lowest
being .438, The amount of time you spend together as a family.
Question #7 inquired about the satisfaction with the amount of time spent together as a
family and it found 10 (29.41%) very satisfjédl(26.47%) extremely satisfied, 8 (23.53%)
generally satisfied, 6 (16.13%) somewhat satisfied, and 1 (2.94%) very dissatisfied. See

Figure 4.27 below:
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Dissatisfied

Figure 4.27 The amount of time you spend together as a family.

One respndent skipped the question and many offered comments as follow:

T A"We are all over the map. o
T AWe ar e a v e iiwngin diflereng partsafrthie tountry, we travel to visit

often and find time for family dinners an

108



1 A We h a vsiderthat eachochild & family has their own needs & commitments,
yet we normally come together many times but especially major celebrations. For
example, my mother passed away on Christmas day in 1971. Since then, we have
been meeting for Mass as a famivith the family providing the music, then we have
a family reunion/breakfast where one family is in charge of making the arrangements
& providing some type of skit usually comedy. Several years back, we had a four
day celebration for Christmas wheyeople from various parts of the U.S. and
Mexico attended. This included a felwur talent show & a day of volleyball &
basketball where many of our children, who do not live close by or whom they did
not know (Mex) enjoyed each otherds compa

1 A T hguestion is in the present tense, but the family | grew up with | would consider

as gone. I am very close with my current

andinl aws . We al | bought a | arge home toge
T AWe |live fanvttagaret eacdth odoher often. That
1T ADi stance to travel & road conditions can
T AWe are all scattered throughout the coun
Your familyds ability t o ats/dSandthepowoestiatt.364, e e x p e
Your familyds ability to cope with stress.

Question #8 asked about the way problems are discussed. Of respondents, 14 (41.18%) were
generally satisfied, 6 (17.65%) very satisfied, 5 (14.71%) extremely satisfied, 5 (14.71%)

somewhat dissatisfied, and 4 (11.76%) very dissatisfied. See Figure 4.28 below:
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Figure 4.28 The way problems are discussed.

One participant skipped this question while 8 offered comments:

T Al dondt r emerilpaerntan ywepreo oll ednesr . 0

T ASome just want to compl ain. Il prefer a
caught wup in the grumbling!o

T AWe didndét discuss them. o

T ANo religion or political discussions. o

T Al't was not wunusual for foamilies not to d

T AWe had Afamily counci l meetings. O

T AMost of the ti me, my wife & | have | earn

are not to focus on changing the other person; that we need to focus on changing
ourselves. o0
T AAgain, this isatdtehseubt in the prese
The correlation of .790 was the highest for, The quality of communications between family

members. The amount of time you spend together as a family, is .522, the lowest.
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Question #9 is measuring perceptions of the fairness of criticismiorespbe nt s 6 f ami | i
drew the following responses: 12 (35.29%) very satisfied, 12 (35.29%) generally satisfied, 5
(14.71%) extremely satisfied, 3 (8.82%) somewhat dissatisfied and 2 (5.88%) very

dissatisfied. See Figure 4.29 below:
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Very Dissatisfied Somewhat Generally Satisfied Very Satisfied Extremely Satisfied
Disssatisfied

Figure 4.29 The fairness of criticism in our family.

One respondent skipped this question and one offered a comment:

T APretty much, the same as #36. With our
ourselves & at each other in a playful mannéet, we need to be cognizant of not
truly hurting each other. o

Correlation high is .782, Your familyds abi
The amount of time you spend together as a family, .495.

Question #10 asked about family menstbé&r concern f or each ot her.
(42.86%) extremely satisfied, 9 (25.71%) very satisfied, 6 (17.14%) generally satisfied, 3

(8.57%) somewhat dissatisfied, and 2 (5.71%) very dissatisfied. See Figure 4.30 below:
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Very Dissatisfied Somewhat Generally Satisfied Very Satisfied Extremely Satisfied
Dissatisfied

Figure 4.30 Family members concern for each other.

The comments offered to this question offered some variation:

AfLots of affection. o

1]

Siblings have different dynamics around

with various sibling coupling. o

3t

We d & hard life, but at the same time we learned a huge amount about music and

|l iterature and art, and we did know they

1]

As parents, they al/l know that in spite
they know that we love them & prayrfthem daily. | think that, fundamentally, they

all know that they | ove each other. o

The highest correlation at .707 is, The quality of communications between family members,

wh i

|l e the | owest is .407, Your familyds abil

Self Efficacy

The General SelEfficacy Scale (GSES)isatént em scal e that fAéassess

ndi vi dual 6s bel i ef in his or her own abil it

deal with any associated obslaseddnegoinbr set bac
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scale: not at all true, hardly true, moderately true, and exactly true. Each answer selection

was weighted for data collection purposes.

Question #1 stated, Al can al ways manage to
Partcipants responded: 52 (58.82%) exactly true, 13 (38.24%) moderately true, and 1

(2.94%) hardly true. See Figure 4.31 below:
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Not at all true Hardly true Moderately true Exactly true

Figure 4.31 | can always manage to solve difficulty problems if | try hard enough.

One participanskipped the question while numerous comments were added:

=a
>

hSome probl ems Tdalriek eb ehyeoanldt hs oil svsi unegs . 0O
T AThe word ALWAYS stopped me from checking
T Al have come to realize 1itdés not my job &
1 AAlthough my original family life was pretty difficult, my own family now is very
open, honest, productive, happy, and | ovi
T "Someti mes we have to do our best & then
solve the problem in His time.Oo
| can usuallyhandle whatever comes my way, has the highest correlation at .649. The

lowest correlation is .216, It is easy for me to stick to my aims and accomplish my goals.
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Question #2 called for a response to the st a
means and ways to get what | want. o The incl

exactly true, 3 (8.82%) hardly true, and 1 (2.94%) not at all true. See Figure 4.32 below:
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Not at all true Hardly true Moderately true Exactly true

Figure 4.32 If someone opposes me, | cantiiedmeans and ways to get what | want.
One question was skipped and many respondents left comments, including:
T AGet whatadhiwawndg ?&% sati sfactory outcome. 0
T Alnteresting question figet what | wanto s
T Al f s o meeoppesitional, | tyyuta discover (through my psychological lens)
why they feel the way they do and try to reach common understandings through

friendly dialogue. 0

T Al t i's not al ways what I WANT but what S
T Al dondt Deal wahke geedwhat | want . Compr
T AAl t hough, Il usvually find a way to coll ab
T Of course, it depends on the issue. I f i
Priorities & faith are i mportant. o

T AMy t empeNQiImetnot cihsal | enge/ fi ght but back
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The highest correlation at .521 is, Thanks to my resourcefulness, | know how to handle
unforeseen situations. | can remain calm when facing difficulties because | can rely on my
copingabilities;this is the lowestorrelation and is significant at the .005 level.

ANot a matter of getting my way, but reachin
#3 stated, Alt i s easy for me to stick to my
responded 23 (65.71%) exigdrue and 12 (34.29%) moderately true. See Figure 4.33

below:
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Not at all true Hardly true Moderately true Exactly true

Figure 4.33 It is easy for me to stick to my aims and accomplish my goals.
Sample comments included:

T AYeah, but 1 6ve had a | ootngo ft hheelwma yf.room wo

3t

1 Sometimes | | earn that my goals evolve i

beginning. o

=a
>

fDepends on the importance of the goal . 0

T Al can persevere & wor kilmayvVhbutdtsyagainpo al t i

-

each goal/ do better. o
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Question #4 asked respondent s, Al am confi de
events.o It elicited the following data: 20

true. See Figure 4.34 below:

25

20

Not at all true Hardly true Moderately true Exactly true

Figure 434 | am confident that | could deal efficiently with unexpected events.

Sample comments included:

T ABeing flexible & able to change course i

a classroom dictate. o

| can always manage to solve difficult problembtrly hard enough, this has the highest
correlation at .640, while .290 is the lowest, | can solve most problems if | invest the

necessary effort.

Question #5 stated, AThanks to my resourcefu
Ssituati ons &receiVed thefollewing tresponses: 17 (48.57%) exactly true and 18

(51.43%) moderately true. See Figure 4.35 below:
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Not at all true

Hardly true

Moderately true

Exactly true

4.35 Thanks to my resourcefulness, | know how to handle unforeseen situations.

Three participants commented:

T
)l
T

3t

A

Resourcef ul
But I conf i
Mu st t hi nk

ness

de

(0]

n

i s

great, but

w/ ot her s

f e

et

t

0]

i f 1 c

come up

SO0 i
an &
wi t h

S expe

t hen w

ot her

When | am confronted with a problem, | can usually find several solutions, has the highest

correlation with .713. The lowest correlation is, It is easy for me to stick to my aims and

accomplish my goals, .461.

Question

#6 stated,

i

c

an

sol ve

mo st

probl e

were limited to 22 (62.86%) exactly truscal3 (37.14%) moderately true. See Figure 4.36

below:
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Figure 4.36 | can solve most problems if | invest the necessary effort.

Comments included:

T AHowever,

ot her s.

T AAgai n,

0

t her e

donot

ti mes

j ust

t hat I

give in.

t

ry

c amnortafn |

y do

The highest correlation is .640, | can remain calm when facing difficulties because | can rely

on my coping abilities. | am confident that | could deal efficienith unexpected events,

the lowest at .290.

Question #7

coping abi

I it

es.

0

stated, il

Thi

S

c

an remain

statement

c al

el

17 (48.57%) moderatelyue, and 1 (2.86%) hardly true. See Figure 4.37 below:
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Not at all true Hardly true Moderately true Exactly true

Figure 4.37 | can remain calm when facing difficulties because | can rely on my coping

abilities.

Sample comments included:

T AWith the help and swumppdor tmeantb emy .lbusband
T AThe Adifficultiesd usually stem from how
remind them that they need to understand the tremendous gap between our age &
theirs. We, generally, let them handle their problems & we just prakdor &
support them when we can. o
T Al get frustrated when put down & backed
cal mly. o
Thanks to my resourcefulness, | know how to handle unforeseen situations, has the highest
correlation at .657. The lowest corretetiis .363 (significant at the .005 level), If someone
opposes me, | can find he means and ways to get what | want.
Question #8 asked respondentsdé opinions abou
confronted with a problem, | can usually find severaltsaluo n s . 0 Answers incl

(51.43%) exactly true, 16 (45.71%) moderately true, and 1 (2.86%). See Figure 4.38 below:

119



I

T T T
Not at all true Hardly true Moderately true Exactly true

Figure 4.38 When | am confronted with a problem, | can usually find several solutions.
No comments to tkiquestiorwere offered.

The highest correlation level is .735, If | am in trouble, | can usually think of a solution. At
the lowest level is .433 (significant at the .005 level), | can usually handle whatever comes

my way.

Question #9 straotuebd,e , Allf clanamsiuml |y t hink
(57.58.00%) exactly true, 13 (39.39%) moderately true, and 1 (3.03%) hardly true. See

Figure 4.39 below:

T T T
Not at all true Hardly true Moderately true Exactly true

Figure 4.39 If | am in trouble, | can usually thinkao$olution.
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Two respondents skipped this question and several offered a comment:

T AAgai n, | try to reach out to others with
more than 1.0
f AiHard to answer. I dondét wusually find my

T AFi ght lbpanicked I hgvie difficulty thinking on my feet. However, if calm |
can usually come up with an idea or two. 0
f A"But wusually there are several solutions
confusion. o
When | am confronted with a problem, | can usuallg fs@veral solutions, this statement has
the highest correlation at .735, while, | can solve most problems if | invest the necessary
effort, is the lowest at .385 (significant at the .005 level).
The final guestion in the whatveyenstadmas my
Answers were 18 (51.43%) exactly true and 17 (48.57%) moderately true. See Figure 4.40

below:

T T T
Not a all true Hardly true Moderately true Exactly true

Figure 4.40 | can usually handle whatever comes my way.

The respondents offered a variety of comments:
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1 AGood luck on your dissertation! | know, firsthand, how hard it is to get responses to
a survey!o

M fnso far! o

T AThe word O6usuallyd is profound!o
T al try to be calm, deep breath, meditate,
compl ex probl ems. 0

=
>

i Co mi nofgmyehildhood, | feel confident navigating most everything in
Ainor mal ofedrsiafiddrustratioisyrest in threats beyond my contyol
familybds health, calamity, etc.o
The highest correlation is, | can manage to solve difficult problems if by énough, at
.639. Atthe lowest is .262, It is easy for me to stick to my aims and accomplish my goals.
Qualitative Results

Interview Rarticipation

When asked to participate in an interview, 23 (65.71%) responded yes, 7 (20%)
responded maybe, and $(29%) responded no. Several of the participants that responded
Amaybed also included contact information.
the quantity and quality of participants that resporfgjedd to the interview question. The
candid&es that were selected were done so because of their willingness to participate,
availability, and theidocation across the United States. Focusing on candidates from various
regions allowed for the possibility of participants being affected by theéureudnd location.

This practice provided more depth and breadth to the data collection. See Figure 4.41 below:
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70.0%

60.0%

50.0%

40.0%

@Seriesl

30.0%

20.0%

10.0% —

0.0%

Yes Maybe No

Figure 4.41 | am willing to participate in an interview.

Interviews with 7 participants were conducted. Intd#seher background section of
the questionnaire the respondents were asked if they would be willing to participate in an
interview. Each participant agreed to a phone interview. The interviews ranged in length
from 44 minutes to one hour and 43 minutEsur of the interviews were at least one hour
and 30 minutes long. The interviews were taped using an app called TapeACall. Each
participant was informed at the beginning of the interview and all consented. Each
participant was informed of the list qtiestions that would be asked, but they were also
informed about letting the conversation develop in a natural way and not be concerned with
sticking to a strict outline. Each conversation took on a life of its own. All of the
participants were easy talk with and they shared events and feelings effortlessly without
reservation.

The interviewees seemed eager to speak about their teaching career and how they had
been affected; there washumblenesabout them. One teacher spoke about the moment it
wa announced that he was the winner. Al t we

called his name he said fiit was as though 1th

them being outstanding teachers. This finalist seemed to strugglhevidck of attention
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bestowed up these other effective teachars most | i ke a winnero6s rem
spoke about her spouseds ment al heal th i ssue
environment she and her children lived in secret for ydawgas as though the respondents
were in awe of being selected, as though they could not quite figure out why they were the
chosen one.
The survey reflected a large percentage of the respondents were spiritual and practiced
through religion or were gmtual. Responding at a very low percentage were those who
were nonrspiritual and nosreligious. This teacher spoke of being spiritual and how her life
satisfaction had increased with the practice of Buddhism:
One of the things that happened to my t@aghvhen | started
examining this practice (Buddhist) is that | found myself being
more attentive, having a different kind of focus in the
classroom one on one than I had had b
matter of trying to be kind, it was a practice of stgyof the
moment as much as possible and letting go of what had already
happened and focusing on the reality of whatever the moment
was bringing up. And | just found even if | only had a 15
second exchange with a student it could be a meaningful
exchangeand better exchange if | truly paid attention and
listened to the student in a slightly different way than | had

before. And | almost immediately became more patient.

A male respondemwas in the Peace Corps after college and still goes back to India

eachyear to assist in facilitating the growth of internet service to this region of the world.
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His family funds this project from their per
i f e, Il dondot pray. |l dondt bgoe nt d nphourt cam.t 1

He also does not define himself as spiritual either. He simply believes in the power of good.

The respondents were decidedly satisfied with their family relationships and support.
In the questions asked as part of the survelyamily, 70.97% or greater were satisfied with
their family relationships based on the questionnaire. The highest satisfaction rate was with
the quality of communications between family members at 90.32%.
Focus; at least where mine has been too, maredhything has been family.
That has been really, really important to me. | feel really grateful that my kids
like each other and we often spend time together. We still like being with
each other. So, that is very gratifying. Being a good husbangaaatl

father, more than anything, that has been my calling.

This male elementary teacher has also been a school principal, central office staff

member, and yet he retired from education as
asaclassroomteaelr and | was the happiest working di
respondents who had children talked about th

had Al zhei, maedyd lse hallia positives aitlook about his present situation and his
career as a teacher.

We (two other elementary school teachers) were walking (15

miles, 13000 feet above sea level) and talking today about how

much we loved it (teaching). So for us, being elementary

school teachers, | would say by far, has been the most
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gratifying experience besides my wife and son. And the kids

come in a close second.

During the oneon-one phone interviews the participants spoke about their

experiences and beliefs during their teaching careers. This participant was a supervising
teacler for a student teacher that went on to become a National Teacher of the Year winner.
Her profession has taken her fAaround the Uni
as to Polando as a teacher. rom thk meedieste ac hi n g
students. She spoke about those students saying,

The last 18 years | taught in a high school where | ending up

teaching at risk students!" @rade, that were reading on 4 4

grade level and | did have that very feeling you were

describng that if they needed a place to put someone who just

did not belong. My class was a kind of catch all. Every

student was in there for a different reason, but for some reason

each one was at risk of not making it because, oh, 6 of them

had parents thabtad died in the last 6 months. They were

needy, they were adolescent and | had no experience working

with at risk students. | sort of made it up as | went along, but

what | knew was they needed connection with an adult who

would not give up on them andhe saw them as worthwhile

human beings who needed to be seen clearly and heard clearly

and supported in any way possible.

Another participant described the influence he had and was unaware of.
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It is interesting in terms of kids that came back, especially t

the big suburban public school. They would come to see me,

the kid would often say you know |01l
said such and such and usually it had nothing to do with

curriculum or when you did such and such and | usually had no

memory of it. And it was so much more | realized children are

often the most powerful lesson to them are often we do totally

urrintentionally, you may we may not be thinking, it may be an

offnand comment, it may be who knows, a pat on the back. It

could something thakally meant something to a child and we;

at least, | had no sense at the time that that was powerful.

That s what they remember often in the
wasnot necessarily | canot, I never f
on Hinduism or whatewvat was sort of it was more much more

on the often on the moral or ethical area.

A National Teacher of the Year finalist s
and how she thinks that made it easier for her to be an effective teacher as sbédéied t
sensitive to her students. She was an only child, born to older parents, and the daughter of a
teacher. She said,
| think one thing especially is that | thought it was important
for children to Iike school. I t hink
schod was my greatest asset. | would tell children there is no

need to misbehave, if you need attention come up and say, hey,
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| need a little bit of attention or | need a hug today. | think it
was very important for them to feel good about them self. |
always tried to find, | always tried to look for some way | could
do that. And I guess the fact that | grew up mama teacher and
in fact my parents were older and my dad had a country store.
| stayed in there a lot and saw a lot of different kinds of people.
Probably made a difference too you know, appreciating

differences.

This teacher and her husband, a college professor, divorced; her three children are now

adults. Her children did not select teaching as their profession, but two of her three children

did select law enforcement. After living in an urban area of North Carolina she moved back

to her home county in the eastern part of the state and married a gentleman who retired from
the military. She spoke ab o uibhgaltaterteaéhbriofa g gi n g
the year. o Obviously, he does not seem to u

Year finalist, one of the best in the nation.

National Teacher of the Year Candidate Portfolio

Two National Teacher of the Year finalistéoaled access to their portfolios that
were submitted as part of the interview process for National Teacher of the Year. One of the
finalists has a 20 inch notebook full of | et
state level. The book alsocindes pictures with students, teachers, and his family. Included
in the book is a variety of newsprint articles about his winning at the state level with the

culmination of him being names a finalist at the national level. He has a beautifully written
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letter to the state committee from his son about the works and kindness this father exhibited

every day. An excerpt from the sonbds |

As a professional teacher, Dad i s |

ett

ust

kindergarten t eadhbeatmosphérehe come acr oss

creates in his classroom is his own magic. He can take a child

who is crying of a skinned knee and have that very same child

| aughing about a minute | ater. It 6s

are in his classroom, there are not bulllesmonsters, and in
some cases no pareditthere is just a good friend that is

starting your educational experience with a positive attitude.

Heds that one teacher everyone remembe

This particular portfolio has approximately 15 letters recommendinddristate teacher of
the year by teachers, teacher assistant, principal, assistant principal, parents, and students
telling about the effect he had on them. Several letters are from state level leaders, state

superintendent, and governor recommendingfbinNational Teacher of the Year.

A teacher from the Midwest shared a letter of recommendation and her candidate
application for the National Teacher of the Year Program. The application included: general
information/signatures, education history andi@ssional development activities,
professional biography, community involvement, philosophy of teaching, education issues
and trends, the teaching profession, National Teacher of the Year, letters of support, and
publicity photograph. Education issues amahds required the state winner to respond to the
guestion, fAiWhat do you consider to be the

directions were to address one in depth, outlining possible causes, effects, and resolutions.
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Responses were limited each section to one or two pages dosplaced. Three letters of
support were limited to one page each. The teaching profession section requirgzhgewo
response answering, AWhat do you do to stren
And #&Whis and/ or what should be the basis fo

Her response:

Exchanging ideas with other teachers, writers, and experts
helps strengthen my work and theirs. For four decades | have
attended conferences that introdune to fresh ideas and keep
me from burning out. After the Columbine incident | went to
the conference where two teachers from that school shared the
strategies they used in art and writing to enable young people
to heal and recover. We teachers muge giach other courage

to trust ourselves to teach against the grain if we think it

benefits our students.

This National Teacher of the Year finalist had letters from a former student, a college

professor, and a counseling coordinator from her schooldistri her philosophy of

teaching response she said, AOur desks are i
spends the day | ooking at the back of anothe
row.

The researcher was especially cusi@bout the portfolios as the coordinator of the
National Teacher of the Year program had spoken about the interview process being
confidential. As a researcher it only made the portfolios and interview process more

intriguing. One of the portfolios losKike a large bulging scrap book with all the published
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articles, pictures, and letters of recommendations from students, teachers, parents, co
workers, educators, and politicians. The other is a simple package that includes an
application form, essays atetters of recommendations. Because the two portfolios belong
to finalists that were interviewed, it was documentation to support the information that was

shared with the researcher.

From the conclusion of the research it is clear that our societysbdgdifferent
measuring instrument to assess the effectiveness of teachers across history. The teachers
participating in the interviews never spoke of end of grade test, end of course test,
assessments, benchmarks, or SAT results. Conversations witbthdmy r eveal ed #fs
doing wellin class 0 Many spoke of having significan

facilitated a more academically successful student.

At this point in time, expectationfs for t
exhausting. Teachers are expected to have meaningful relationships with caring, content
knowledge, empathy, highly qualified licensing, classroom management skills, parent and
community relationships, celebrations of academic growth, a twitter actecimology
savvy, creative instruction aligned with the standards, planning genius, ability to disaggregate
data, etc. The list is exhausting. One participant talked as though they would struggle in
todaydéds school setti ngutoboemg Manyefthettachere e | ac k o
interviewed talked about supervisors that allowed them creative independence. Research
supports the accepted wisdom that ndeffective

expectations and definition of those in positions tayséelines for student achievement.

ChapterSummary
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What is known from the data collection aathlysis?

1. National Teacher of the Year winners and finalist are assumed to be effective teachers

basednthe levels of interviews and recommendas they have receivegnterecn

their

work with students.

2. Thesurvey data collected from participants confirmed a high levebw€lation with

spirituality, family, and self efficacy.

3. The National Teacher of the Ydgmalists partigpating in the interview proceslieved

In somethinggreater than themselves, had family relationships, and believed in their

ability to affectacademic change.

4. These teachers are deemed effective, their responses to the surveys aed/gter

confirmed a correlation of spirituality, family, and self efficacy, then there is presumed

influence from the data collection and analysis.

The influence of spirituality, family, and self efficacy on teacher effectiveness should be
viewed with a margin of consideration because of the low number of participants. This
research project has asked questions resulting in valuable data collection that a school system
and an interview committee could utilize when selecting teachers for theéénss. These

results offer a basis for higher education to use when planning their education degree

programs and selecting successful teacher candidates.

Chapter 5
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Discussion
Introduction

The data collected and analyzed for this study revealed thenc#uof spirituality,
family, and self efficacy on teacher effectiveness by National Teacher of the Year winners
and finalists. Qualitative and quantitative research undertaken in chapter 4 involved
collecting data from surveys and individual intervieWse research questions to be

answered were:

1. How have National Teacher of the Year winners and finalists been influenced by a

sense of spirituality, their family, and self efficacy?

a. Have these aspects contributed to National Teacher détravinner and

finalist effectiveness as a teacher?

b. Which one of these aspects has been the largest contributor to National

Teacher of the Year winners and final

c. How has spirituality, family, argklf efficacy influenced National Teacher

of the Year winners and finalists as a person?

Review of Findings

Thirty-five National Teacher of the Year winners and finalists participated in 3
surveys, spirituality, family, and self efficacy, whilevere selected for phone interviews.
The respondents were asked to complete a teacher background questionnaire prior to starting
the 3 surveys. Chapter 2 reviewed various research defining an effective teacher. This was

an important piece of data asassumption has been made that National Teacher of the Year
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winners and finalist are effective teachers. Knowing this, the researcher was able to

formulate the research questions to better understand how these teachers are or are not
influenced by spiritality, family, and self efficacy. As Stronge (2007) stated, an important
facet of professionalism and of effectivenes
students and to the job of teachii@arker J. Paimdd.997)wrote about the heart of an

effective teacher,

Good teachers possess a capacity for connectedness. They are
able to weave a complex web of connections among
themselves, their subjects, and their students so that students
can learn to weave a world for themselves. The methods used
by these weavers vary widely: lectures, Socratic dialogues,
laboratory experiments, collaborative problem solving, creative
chaos. The connections made by good teachers are held not in
their methods but in their heaitsneaningheartin its ancient
senseas the place where intellect and emotion and spirit and

will converge in the human self.

Parkerspeaks to the disposition of the teacher. The surveys that have been
offered up to data collection in this research project do not blatantly speak of

disposii on even though it is obvious from the p

a)

many possess a disposition for teaching. Spirituality and self efficacy align
closely with disposition, yet it should be offered up that this research could be
greatly expanded by delvingto data from this group of respondents on their

possession of a disposition to teach.
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The results from the surveys were consistent. Individual stories ienet, but

generally the responses were similar. Results of the research questions follow:

Influence of Spirituality, Family, and Self Efficacy

When responding to the Spiritual Well Being Scale subscale ExistentiaB&lal),

the responses were positive indicators that the respondents:

1 know themselves

1 believe life is a positive experience

1 feelgood about the future

1 are fulfilled and satisfied with life

1 have a sense of wdbkeing about the direction of their life

1 enjoy life

1 feel good about their future

T don6t believe that | ife is full of conf i

1 believe life has meaning

1 believethere is a real purpose for their life
The highest positive response range was a high of 100% to a low of 82.34%, 7 of the 10
responses were above 96%. Those that responded that had answers that were outliers tended
to be participants that were elderlyddielt the majority of their life was behind them and
they were facing life changing experiences like leaving their present community to live in

another setting and location.

The participants did not respond as high to family as they did to spiritaatitgelf
efficacy. Participants responded at the hig
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9 ability to share positive experiences
1 to be flexible with ability to cope with stress
i fairness of criticism
1 family members concern for each other
These positive respses ranged from 85.29% to 88.57%. Those responses in the 70% range

were:

1 amount of time spent together as a family

1 communication between family members

1 closeness between family members

1 the way problems were resolved

T the familybds aktil ity to resolve confli
One participant wrote of a very dysfunctional family setting while others responded about the
loving and close family of which they were a member. Several said miles kept them from

close family relationships while one spoke about a culture of respdistfance.

Respondents rated themselves high in self efficacy. The lowest percentage of
agreement at 88.24% was in response to a question that asked about getting your way if
someone opposes you. Some participants were reluctant to respond highlg pesause
they perceived this question as seeing themselves as a win at all cost person and felt they
were more team players, compromising and cooperating. All respondents see themselves as

teachers:

1 that stick to their aims and accomplish goals

1 effedively dealing with unexpected events
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1
il

Questions responded to at a rate of at least 96% were:

il
1
il
)l

that are resourceful, problem solvers

able to handle whatever comes my way

solve difficult problems
coping ability
solution oriented

when in trouble, solution @nted

The data affirmrspirituality, family, and self efficacy contribute to the success of National

Teacher of the Year winners

concluded,

and finalistsb©d

The effective teacher truly believes that all students can

learrd it is not just a slogan. These teachers also believe that

they must know their students, their subject, and themselves,

while continuing to account for the fact that students learn

differently. Through differentiation of instruction, effective

teaters reach their students, and together they enjoy their

SUucCcess.

Effective teachers model the importance of education by continuing to invest in their

own academic growth through advanced degrees, special certification, and professional

development on va&us aspects of teaching related to their content area and learning needs of

t heir student s. Of t he

35

participants,

doctorate, 8 special certifications, and 2 Bachelor degrees. This adds up to m@&® alsan
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participants were allowed to check more tha
One participant wrote about approaching the end of his coursework for a doctorate but
abandoned his studies to care for his aging parents. He was not bittkerisbed the time

spent with his parents.

Other responses worth noting to round out the discussion of data

collection were:

=

31.43 retired after 35 years of teaching

1 65.71% graduated from a state college

1 65.71% neither parent was a teacher

1 74.29% of motbkrs did not have a college degree

1 68.57% of fathers did not have a college degree

9 82.86 of siblings were not teachers

1 58.62% were encouraged to be a teacher by a teacher

1 68.575 did not have a minster or missionary in the family

1 85.71% see teaching as alica

1 97.06% would select a teaching career again

Because of some earlier investigation the researcher believed: many teachers had a parent
that was a teacher; both mothers and fathers would have college degrees; teachers would not
be first generation cabe graduates; teachers would attend church related or liberal art

colleges more so than state supported institutions; parents would be the most encouraging of
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students becoming teachers; more teachers had been influenced by a ministers/missionaries

in thar family; teaching was a calling; and less teachers would select teaching careers again.
Implications for Practice

Under todayoés condition of public educat:i
greatest encourager of teachers becoming teachehe Aate teachers are leaving the
profession, selecting alternative careers, and lower enrollment in scifi@olscation there
will be fewerteacher candidates to encourage our youth to select education as their
profession. The teaching profession is terauious situation with federal and state officials
bestowing their narrow views and funding onto the education systems of our country. If
only they would ask themselves, why should someone select teaching®aseatity
career? Backwards planning yrize a key to their (politicians) seeing the possibilities of
further developing and funding a school system that engages students for academic success
and retains the best and brightest of our teachers. A profession that 96% will say, | would do

it again

Based on the findings of this study, the following recommendations were formulated.

1. Utilize the Spiritual WelBeing Scale (SWB), Family Satisfaction Scale, and
The General SelEfficacy Scale (GSES) as an interview tool with students appigin
schools of education; student teaching internships; interview process for teacher
applicants byschool systems; and professional development.

2. Design and implement classes or professional development that explore the influence

of sprituality, family, and self efficacy in teaching and personal success at the
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undergraduate and graduate level.

3. Develop and implement an effective mentoring program for beginning teachers and

school administrators that includes an awarenedge@ositive influence of

spirituality, family, and self efficacyl his program would be wise to solicit the support

and participation of retired teachers. The majority of respondents to the interviews were

retired teachers and theyllstiad such a passion for the profession. They have great

stories about their weaknesses and vulnerability when they started their teaching career.

Many of them spoke of the master teacher down the hall that supported them in their

ende&or to be an effective teacher. Nothing makeswabiefeel better than to know

experienced teachers have fallen, crashed, and tripped on their way to shiccess.

wants to believe they are the only one. Retired teachers as mentomsyiscashare the

wealth.

4. Develop and implement a course at the undergraduate level that focuses on the

impact of self efficacy and how it can be fully developed to impact student learning.

5. Schools of higher education be brave, develop;aur se on spiritualityo

high quality instructionconnecting with the studen@nd as a means to higher teacher

satisfaction

6. Teachers Reflect on Their Practie&tandard 5 of the NEducator
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Effectiveness Systenthe statewide evaluation system course should be developed or

a portion of each course teacher preparation programs should include reflection. The

premise of the course would address the definition of reflection, steps in the paocess,

what would aroutcome look like. The NC evaluation system includes; teachers analyze

student learningeachers link professional growth to their professional goals; and,

teachers functioeffectively in a complex, dynamic environmemhese are the elements

under Standard 5. Teachers need more support earlier in their career bétaeise

increasedxpectations ofiew teachers can be crushing.

Implications for Future Research

This research yielded 35 responses from d pbapproximately 200 possible
participants. The first National Teacher of the Year was selected in 1952, this winner died in
January of 2016. Research revealed many had died, one is known to have gone to prison for
molesting a child, and a multitudeddnot respond to mail or email request for participation.
Yet, those who did participate were highly engaged. Several called and emailed the
researcher to make sure they were going to receive a survey to complete while 65.71%
responded yes to an interwi@and 20% said maybe. It was obvious there was information to

be shared.

The possibility of the rich research data that could be collected if a researcher spent a
year expanding the net to locate more winners and finalists could have a substaatal imp

on teacher education. Imagiaezideographer and researcher traveling the United States
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interviewing National Teacher of the Year winners and finalists. It has the possibility of a

PBS special, Ted Talk, and an influencer of US Department of Educatiog. p

The data on the success of first generation college students is concerning, yet this data
reflects not only have these first generation college students completed undergraduate work,
but they have continued to graduate with Masters and Doctiggtees at a substantial
percentile. There is much data that could be learned from this group of teachers about

helping First Generation College students succeed.

Rich data has been collected via the three surveys and the teacher background
information. It would seem most appropriate to incorporate disposition as aroareketct
data if this study were to expandif a separate study was to be undertakearker J.
Palmerhas contributed important research to the importance of a dispositionho teac
more than book | earning, fAgood teaching ca

comes from the identi t(97and integrity of t

Limitation s of the Study

A limitation of the study was the small sample size. The 35 Natfiwadther of the
Year winners and finalists represented every sector of the United States, but the majority
were from the Midwest. They represent small, medium, large, rural, suburban, and urban
school districts. As all humans are different and infludrimethe world they live in, they

answer questions from the background and surveys with a lens specific to their experiences.

There is concern that the majority of participants were selected as National Teacher

of the Year winners or finalists prior to8®. That is 36 years ago. Education expectations

nn

h e

have evolved with high stakes testing assessing the effectiveness of teachers based on student
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achievement. Many of the questionnaire participants were not winners or finalists after No
Child Left Behind. Several participants who were interviewed spoke about teaching during a
time that allowed greater teacher autonomy. One teacher spoke of her undergraduate work
focusing on content area for 3.5 years while her last semester included instruction it studen
teaching, test and measurements, and observations. She said she never had a class on
classroom management. A male teacher spoke about having very few skills to manage a
class of elementary students at the beginning of his career. He attributecéss $ac

several master teachers in his building assisting him in acquiring the appropriate skills to

manage a class of youngsters.

The participants were asked to complete the survey about their family, they were
instructed to base their answers on #@maify they grew up with, not their spouse and
child(ren). It would seem by some of the comments that some may have answered based on
the family they had created with their spouse. As a result, the survey data must be

interpreted with caution.

ChapterSunmary

The researcher was asked a question at the beginning of this data collection process.
Alf spirituality is confirmed to be a posit.i
Year winners and finalists, how will it be used at the college lev? 0 State instit
concerned with the separation of church and state. This is based on religion. Spirituality
does not have to be a religious entity. It is simply a belief in something or someone greater
than oneself. As the research has shapirituality can be a way of life that is inclusive of

religious practice or simply a way of living. Spirituality is becoming a part of our world of

work because employees bring it with them each day. Research is expanding its depth and
143



breadth of spituality as it does not have the same parameters that religion has which makes
religion controversial because it has rules and guidelines that dictate the right and wrong of

beliefs and behavior. Spirituality is not about rules and right or wrong.

Self efficacy had the highest positive ratings in comparison to spirituality and family.
They were all close, but self efficacy had the greatest consensus of beliefs/practices. A belief
in oneself to affect change and the can do spirit that does not aléote give up when the
desired outcome is not attained immediately. National Teacher of the Year winners and

finalists have consistently showed a high level of self efficacy. Bandura (1993),

perceived selkfficacy contributes to cognitive development
and functioning. Perceived seé#fficacy exerts its influence
through four major processes. They include cognitive,
motivational, affective, and selection processes. There are three
different levels at which perceived selfficacy operates as an
important catributor to academic development. Students'
beliefs in their efficacy to regulate their own learning and to
master academic activities determine their aspirations, level of
motivation, and academic accomplishments. Teachers' beliefs
in their personal effiacy to motivate and promote learning
affect the types of learning environments they create and the
level of academic progress their students achieve. Faculties'
beliefs in their collective instructional efficacy contribute
significantly to their schooldevel of academic achievement.

Student body characteristics influence  scHeuwél
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achievement more strongly by altering faculties' beliefs in their
collective efficacy than through direct effects on school

achievement.

Thanks to my resourcefulness, | knbaw to handle unforeseen situations. All of the
respondents believed this to be true as all 35 participants answered this question. With high
levels of self efficacy there is sthlumblenesabout the respondents. One respondent best
sumsupthisgrqu of educators, fAhowever

, t here ar

hel p, guidance and support of others. o
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Table 1.1Teacher Background

How many years have you taught} Retired in k12 Setting/More than | 31.43%/31.43%
34 Years

| am from the ? Mid-West 38.24%
| graduated a college? State 65.71%
Highest Level of Education? Master6s Degree |71.43%
My mother and father were No 65.71%
teachers.
My mother has a college degree. | No 74.29%
My father has a college degree. | No 65.57%
| have a sibling that is a teacher. | No 82.86%

encouraged me to be a Teacher 58.62%
teacher.
I consi der mys e | Spiritual and practice this through | 63.64%

religion
Do you see teaching as a calling f{ Yes 85.71%
you?
Looking back, would you select | Yes 97.06%
teaching as your career again?
Table 1.2Spirituality

I dbnéw who | am, where | Strongly Disagree | 82.86%
going.
| feel that life is a positive experience. Strongly Agree 75.76%
| feel unsettled about my future. Strongly Disagree | 61.76%
| feel very fulfilled and satisfied with life. Strongly Disagree | 67.65%
| feel a sense of webleing about the direction my life is Strongly Agree 71.43%
headed in.
I donét enjoy much about || StronglyDisagree | 82.86%
| feel good about my future. Strongly Agree 67.65%
| feel that life is full of caflict and unhappiness. Strongly Disagree | 42.86%
Life doesndt have much me g Strongly Disagree | 94.29%
| believe there is some real purpose for my life. Strongly Agree 93.94%
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Table 1.3Family

The degree of closeness between family members. Very Satisfied 40.00%
Your familyds abil ity t o|VerySatisfied 45.71%
Your familyds ability t o|VerySatisfied 45.71%
Your familyds ability t o|ExtremelySatisfied 42.86%
The quality of communicationsetween family members| Very Satisfied 40.00%
Your familyds ability t o|GenerallySatisfied 28.57%
The amount of time you spend together as a family. | Very Satisfied 29.41%
The way problems are discussed. Generally Satisfied 41.18%
Thefairness of criticism in our family. Generally/Very Satisfied| 35.29/35.
29
Family members concern for each other. Extremely Satisfied 42.86%
Table 1.4Self Efficacy
| can always manage to solve difficult problems if | try hard | Exactly True 5882%
enough.
If someone opposes me, | can find the means and ways to g¢ Moderately True | 64.71%
what | want.
It is easy for me to stick to my aims and accomplish my goalg Exactly True 65.71%
I am confident that | could deal efficiently with unexpected Exactly True 57.14%
events.
Thanks to my resourcefulness, | know how to handle unfores| Moderately True | 51.43%
situations.
| can solve most problems if | invest the necessary effort. Exactly True 62.86%
| can remain calm when facing difficulties because Iredynon | Moderately/Exactly| 48.57%
my coping abilities. True 48.57%
When | am confronted with a problem, | can usually find seve Exactly True 51.43%
solutions.
If  am in trouble, | can usually think of a solution. Exactly True 57.58%
| can usually hadle whatever comes my way. Exactly True 51.43%
Moderately True | 48.57%
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Table 1.5Correlations

solution.

with a problem, | can
usually find several
solutions.

Is anyone in your family a ministeror |[I consi der Teacher -.048
missionary? Background
Teaching as a calling. Select teaching again. | Teacher 541
Badkground
| feel that life is a positive experience. |L i f e d o e s n 6| Spirituality -.127
meaning.
| feel a sense of webleing about the | feel good about my Spirituality .640
direction my life is headed in. future.
Your f ami | ypewithatteds.| The amount of time you | Family .361
spend together as a
family.
The way problems are discussed. The quality of Family .790
communications betwee
family members.
It is easy for me to stick to my aims an | can always ranage to | Self Efficacy 213
accomplish my goals. solve difficult problems
if | try hard enough.
If I am in trouble, | can usually think of | When | am confronted | Self Efficacy 734
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Appendix i Survey Results
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interview. Directions on each page. Contact information is located on last page.

Q1 By completing these surveys | am
acknowledging my willingness to
participate in this valuable research about
effective teachers.

Answered: 34  Skipped: 1

100%
80%
1
60% :
40%
] i
2% 3 e
: :
0%
Yes, | consent to participate No, | do not consent to
by completing these surveys. participate in this research
proiect.
Answer Choices Responses
Yes, | consent to participate by completing these surveys. (1) 100.00% 34
No, | do not consent to participate in this research project. (2) 0.00% 0
Total 34
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 1.00 1.00 1.00 0.00

Q2 National Teacher of the Year Winner or

Finalist?

Answered: 34 Skipped: 1

100%

80%

60%

40%

20%

0%

Winner

Answer Choices

Finalist

Responses

1/31
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interview. Directions on each page. Contact information is located on last page.

Winner (1) 11.76%

Finalist (2) 88.24%

Total

Basic Statistics

Minimum Maximum Median Mean
1.00 2.00 2.00 1.88

Standard Deviation
0.32

Q3 How many years have you taught?

Answered: 35 Skipped: 0

100%

80%

60% :

40%

20% 8

0%
More I 31- 26- I 16- 21- I
than retire 35 30 left 20 25 left
35 d years years teachi years years teachi
years  from ng... ng ...

tea...

Answer Choices
More than 35 years (8)
| retired from teaching in a K-12 setting. (9)
31-35 years (7)
26-30 years (6)
| left teaching to pursue other options outside education. (11)
16-20 years (4)
21-25 years (5)
| left teaching to pursue other options in education. (10)
0-5 years (1)
6-10 years (2)

11-15 years (3)

Total Respondents: 35

Basic Statistics

Minimum Maximum Median Mean
1.00 11.00 8.00 7.39

2/31
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544 3 3
43080 a

e

0-5 6-10 1-
years years 15
years

| Responses

31.43%
31.43%
28.57%
14.29%
14.29%
11.43%
11.43%
8.57%

2.86%

2.86%

2.86%

Standard Deviation
2:27;

30
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interview. Directions on each page. Contact information is located on last page.

Q4 | am from the ;

Answered: 34  Skipped: 1

100%
80%
60% |
-
40% | 4
- 5 . :
% o - EREEREE
Northeast Southeast Mid-West Northwest Southwest
Answer Choices | Responses
Northeast (1) 20.59%
Southeast (2) 20.59%
Mid-West (3) 38.24%
Northwest (4) 14.71%
Southwest (5) 5.88%
Total ‘
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 5.00 3.00 2.65 143
Q5 | gradated from a college.
Answered: 35 Skipped: 0
100%
80%
60%
40%
20% s
0%
Private Liberal State Church Online Other
Arts Affiliated (please
soecifv)
Answer Choices Responses
3/31

164




IUL VULIOUILLLE WU PO LGP UL 1 LD DUL YUy 1 IVUDL VULIOIULE ¥ ULULILVVL LIS, UL bl

interview. Directions on each page. Contact information is located on last page.

Private (1)

Liberal Arts (2)
State (3)

Church Affiliated (4)
Online (5)

Other (please specify) (6)

Total Respondents: 35

Basic Statistics

Minimum
1.00

Answer Choices
Bachelor Degree (1)
Masters Degree (2)
Special Certification (3)

Doctorate (4)

Total Respondents: 35

Basic Statistics

Minimum
1.00

100%

80%

60%

40%

20%

0%

20.00%
17.14%
65.71%
14.29%
0.00%

22.86%

Maximum Median Mean Standard Deviation
6.00 3.00 3.18 1.49

Q6 Highest Level of Education

Answered: 35 Skipped: 0

[l et -
Bachelor Degree Masters Degree Special Doctorate
Certification
Responses
5.71%
71.43%
22.86%
20.00%
Maximum Median Mean Standard Deviation
4.00 2.00 2.48 0.82

Q7 My mother and father were teachers.

Answered: 35  Skipped: 0

4/31
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interview. Directions on each page. Contact information is located on last page.

100%
80%
60%
40%
20%
]
0%
Yes, both my No, neither of Yes, my mother Yes, my father
parents were my parents were was ateacher. was a teacher.
teachers. teachers
Answer Choices Responses
Yes, both my parents were teachers. (1) 11.43% 4
65.71% 23
No, neither of my parents were teachers (2)
Yes, my mother was a teacher. (3) 17.14% 6
Yes, my father was a teacher. (4) 5.71% 2
Total 35
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 4.00 2.00 247 0.70

Q8 My mother has a college degree.

Answered: 35 Skipped: 0

100%
80%
60%
40%
20%
0%
Yes No
Answer Choices . Responses
Yes (1) 25.711% 9
No (2) 74.29% 26
Total ! 35
5/31
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interview. Directions on each page. Contact information is located on last page.

Basic Statistics

Minimum
1.00

100%
80%
60%
40%
20%

0%

Answer Choices
Yes (1)

No (2)

Total
Basic Statistics

Minimum
1.00

100%
80%
60%
40%
20%

0%

Answer Choices

Yes (1)

Maximum Median Mean
2.00 2.00 1.74 0.44

Q9 My father has a college degree.

Answered: 35 Skipped: 0

. - o
sy sl i
Yes No
Responses
31.43%
68.57%
Maximum Median Mean Standard Deviation
2.00 2.00 1.69 0.46
Q10 I have a sibling(s) that is a teacher.
Answered: 35 Skipped: 0
|
Yes No
Responses
17.14%
6/31
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interview. Directions on each page. Contact information is located on last page.

No (2) 82.86% 29

Total 35

Basic Statistics

Minimum Maximum Median Mean Standard Deviation
1.00 2.00 2.00 1.83 0.38

Q11 At least one of my grandparents is/was
a teacher.

Answered: 35 Skipped: 0

100%
80%
E 1o $ii3 4
60% - AR 250 1
40%
20%
0%
Yes No
Answer Choices | Responses
Yes (1) 17.14% 6
No (2) 82.86% 29
Total ! 35
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 2.00 2.00 1.83 0.38
Q12 encouraged me to be a

teacher.

Answered: 29 Skipped: 6

7131
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interview. Directions on each page. Contact information is located on last page.

100%
80%
60%
40%
20%
0%
Answer Choices
Mother (1)
Father (2)
Grandparent (3)
Family Member (4)
Teacher (5)
Friend (6)
Total Respondents: 29
Basic Statistics
Minimum
1.00

100%

80%

60%

40%

20%

0%

Answer Choices

spiritual. (1)

Mother

Maximum

spiritual.

Father Grandparent Family Teacher Friend
Member

Responses

37.93%
37.93%
13.79%
24.14%
58.62%

24.14%

Median Mean Standard Deviation
4.00 3.51 157

Q13 | consider myself...

Answered: 33  Skipped: 2

non-religious

non-spiritual

spiritual religious.
and practice

this through

religion.

Responses

15.15%

81731
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interview. Directions on each page. Contact information is located on last page.

spiritual and practice this through religion. (2) 63.64% 21
religious. (3) 15.15% 5
non-spiritual. (4) 6.06% 2
non-religious. (5) 18.18% 6
1
Total Respondents: 33
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 5.00 2.00 256 1.24
Q14 Is anyone in your family a minister or
missionary?
Answered: 35 Skipped: 0
100%
80%
60%
40%
20% |
il
i’
0% '
Yes No
Answer Choices Responses
Yes (1) 31.43% "
No (2) 68.57% 2
Total 35
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 2.00 2.60 1.69 0.46

Q15 Do you see teaching as a calling for
you? Much like a minister is called to their

profession.
Answered: 35 Skipped: 0
9/31
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interview. Directions on each page. Contact information is located on last page.

100%
80%
60%
40%
20%
0%
Answer Choices
Yes (1)
No (2)
Total "= &7 e
Basic Statistics
Minimum
1.00 2.00
100%
80%
60%
40%
20%
0%
Answer Choices
Yes (1)
No (2)
Total
Basic Statistics
Minimum
1.00 2.00

Maximum

Maximum

Yes

. Responses

85.71%
14.29%
A % S
Median Mean
1.00 1.14

Q16 Looking back, would you select
teaching as your career again?

Answered: 34  Skipped: 1

No

; Responses
97.06%
2.94%
Median Mean
1.00 1.03

10/ 31
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30
5
£53 S 3 35
Standard Deviation
0.35
33
1
34

Standard Deviation
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interview. Directions on each page. Contact information is located on last page.

100% |
80% |

60% |

40%

20%

0%

Answer Choices

Yes, | will respond in the comment box. (1)

No, thank you. (2)

60%

Total
Basic Statistics
Minimum
1.00
100%
80%
40%
20%
0%
Answer Choices

Q17 Would you like to share anything about

your teaching career, spirituality, your
family, and your self efficacy?

Answered: 35 Skipped: 0

Yes, | will respond in the No, thank you.

comment box.

. Responses

74.29%

25.711%

Maximum Median Mean Standard Deviation
2.00 1.00 1.26 0.44

Q18 I am willing to participate in an
interview.

Answered: 35 Skipped: 0

Yes Maybe No

Responses

11/31
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interview. Directions on each page. Contact information is located on last page.

Yes (1) 65.71%
Maybe (2) 20.00%
No (3) 14.29%

Total Respondents: 35

Basic Statistics

Minimum Maximum Median Mean Standard Deviation
1.00 3.00 1.00 1.49 0.73

Q19 I don't know who | am, where | came
from, or where I'm going.

Answered: 35 Skipped: 0

100%
¥ 4 £
80%
60%
40%
20%
e [

0%

(no label)

Strongly Agree ) Moderately Agree [ Agree @ Disagree
@) Moderately Disagree Strongly Disagree

Strongly Agree Moderately Agree | Agree Disagree Moderately Disagree Strongly Disagree Total
1) (2) | @) @ (5) (6)

(no 2.86% 0.00% 0.00% 2.86% 11.43% 82.86%
label) 1 0 0 1 4 29 35
Basic Statistics

Minimum Maximum Median Mean Standard Deviation
1.00 6.00 6.00 5.69 0.92

Q20 | feel that life is a positive experience.

Answered: 33 Skipped: 2

12731
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interview. Directions on each page. Contact information is located on last page.

100%
80%
60%
40% | : 1
0% = | BRI RFESENATA TN
(no label)
Strongly Agree [ Moderately Agree [ Agree €9 Disagree
(@ Moderately Disagree Strongly Disagree

sag i gly Disag Total = Weighted

Strongly Agree | Moderately Agree Agree | Disagree Moderately

(] (2) 3) (@) (5) (6) Average
(no 75.76% 18.18% 3.03% 0.00% 3.03% 0.00%
label) 25 6 1 0 1 0 33
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 5.00 1.00 1.36 0.81
Q21 | feel unsettled about my future.
Answered: 34  Skipped: 1
100%
80%
60%
40%
20%
0%
(no label)
| Strongly Agree () Moderately Agree Agree ) Disagree
] Moderately Disagree Strongly Disagree
Strongly Agree Moderately Agree Agree Disagree Moderately Disagree Strongly Disagree Total  Weighted
(1) (2) (3) (4) (5) 6) Average
(no 0.00% 11.76% 5.88% 8.82% 11.76% 61.76%
label) 0 4 2 3 4 21 34
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interview. Directions on each page. Contact information is located on last page.
Basic Statistics

Minimum Maximum Median Mean Standard Deviation
2.00 6.00 6.00 5.06 1.41

Q22 | feel very fulfilled and satisfied with
life.

Answered: 34  Skipped: 1

100%
80%
60%
40%
20% ;
0%
(no label)
Strongly Agree ) Moderately Agree [ Agree @ Disagree
[ ] Moderately Disagree Strongly Disagree
Strongly Agree Moderately Agree Agree Disagree M ly Disag gly Disag Total
| (2) 3) (4) (5) (6)
(no 67.65% 20.59% 8.82% 0.00% 0.00% 2.94%
label) 23 e 3 0 0 1 34
Basic Statistics
Minimum Maximum Median Mean Standard Deviation
1.00 6.00 1.00 1.53 1.01

Q23 | feel a sense of well-being about the
direction my life is headed in.

Answered: 35 Skipped: 0
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