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ABSTRACT

The under representation of females in executive
| eadership positions in higher education such as president is
wel | docunented. Furthernore, the concept of wonen in
| eadership roles is new with much of the research taking pl ace
fromthe 1970s to the present. Until that tinme research on
| eadership in higher education was al nost exclusively fromthe
mal e perspective. Research regardi ng | eadership and the career
pat hways females follow to attain | eadership positions could
benefit all in the higher education arena by introducing a new
perspective. Mreover, the style of |eadership enployed by
presi dents who are femal es could help expand the definition of
| eader shi p.

The stories described by the participants in this study
reveal that |eadership is genderless. However, the
participants in this study do lean to a particular style of
| eadershi p that has been described in the literature as

f em ni ne.



The career pathways chosen by the participants in this
study as described by one participant, “is no different” from
the way mal es choose to secure executive positions in higher

education or any other profession.
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Ascension to the Presidency 1

Chapter 1
| NTRODUCTI ON
Hi gher education in the United States, the gateway to
econom c prosperity and quality of life, started as an entity
to educate the sons of the elite and privileged (R ppa, 1997).
Aneri can hi gher education as borrowed fromthe English
tradition was designed to produce educated gentlenen. In
recent years, higher education in the United States has becone
a nodel for society that demands parity across gender |ines.
However, throughout history wonen have been di scrim nated
against in the field of education as well as in other sectors
of society (Marshall & Kasten, 1994). Early patriarcha
traditions contribute to the overrepresentation of nmen in
chi ef executive | eadership positions in higher education in
conparison to wonen. In general, |eadership positions in
education are held by males, with prevailing social
perspectives supporting the notion that nen belong in those
| eadership positions (GQupton & Slick, 1996). This phenonenon
exists in the corporate setting as well. In the corporate
setting in America, wonen conprise 33 percent of corporate
m ddl e managenent positions. However, only 3 percent of
corporate officers of Fortune 500 conpanies are wonen and only
six conpanies are led by femal e chief executive officers

(Jones, 2003). In the higher education arena, wonen have noved
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into upper |evel managenent, albeit slowy (Wnship & Aney,
1992). According to an Anerican Council on Education (2002)
survey of over 2500 coll eges and universities, wonen

presi dents nunber approxi mately 21 percent. The survey reveal s
that at public two-year coll eges, wonmen constitute 27 percent
of all presidents.

In terns of | eadership positions, an Association of
Commonweal th Universities (ACU) study (1998) found that wonen
are nore likely to succeed as registrars, librarians, or heads
of personnel, than if they aspire to be deans or senior
adm nistrators. Sexism |ack of qualifications stemm ng from
| ack of experience and access to educational resources, the
glass ceiling, and | ack of networking resources all contribute
to the roles wonen play in the workforce (Curry, Jiobu &
Schwirian, 1997). These factors also contribute to the
barriers wonen face as they aspire to nove through the ranks
to the chief executive level. In addition to those noted
above, barriers may include |ack of informal networks that
i nfluence wonen’s abilities to obtain opportunities in
educational | eadership. For instance, the network anong nen —
informally referred to as the “good old boy systeni - is
strong and al t hough sonetinmes viewed pejoratively, is often
considered a major vehicle used in selecting job candi dates

(Benton, 1980; Schmuck, 1986). Ransay (2000) suggests wonen’s
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and nen’s different career trajectories are due to wonen’s

| ack of insider knowl edge and Iimted opportunities to enter
the informal systens for career advancenent used for so | ong
and to such good advantage by nmen. Brunner (1993), in her
study of highly successful school superintendents, concludes
that femal es who wish to access power circuits need to be
culturally bilingual- i.e. they needed to “speak the | anguage”
of those in the male circuits of power (p.198). Despite public
policies that attenpt to pronote equality and renove these
traditional barriers within the workplace, wonen still have
difficulty getting ahead.

Public policies such as Affirmative Action, Title VIl and
Title I X provi de assi stance for wonen seeking access to higher
education to prepare for |eadership positions. Wnen are
t aki ng advant age of these opportunities, as evidenced by
increasing enrollnments in the nation’s coll eges and
universities. Not only are wonen going to coll ege, the nunber
of wonen who persist to degree conpletion has steadily risen
over the last 30 years and their gains have been substanti al
in educational opportunities (Norris & Inglehart, 2001). The
nunmber of wonen entering higher educati on exceeds that of nen.

Currently, there are 1,151 comrunity colleges in the
United States; 1,075 of these are public institutions

controlled by the state or local districts (U S. Society &
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Val ues, 2002). The North Carolina Community Coll ege System
(NCCCS), established in 1963, is the third largest in the
nati on (NCCCS, 2001). This system through its various
prograns, serves nearly one mllion students each year. In
curriculum progranms, the mgjority of these students are
femal e. However, the denographics of the faculty and staff
that provide services within this systemdo not reflect the
denographi cs of the constituents served by the NCCCS

Mor eover, researchers have argued the North Carolina Conmunity
Col l ege Systemstill has equity problens, particularly in the
representation of wonen in | eadership positions (Sonerville,
1996) .

Cenerally, the mssions of community coll eges express the
desire to represent those communities they serve. N cholas &
Aiver (1994) believe these institutions should have
| eadership reflective of the proportion of wonen in the
communities they serve. They al so suggest that the visibility
of wonen in senior admnistrative positions illustrates the
institution's commtnent to diversity in the mnds of both the
comunity and the student body. The reality is that executive
| eadership position role nodels in higher education are nore
likely to be men. For wonen who function as executive

adm ni strators in higher education, what career trajectory
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| eads themto their positions? What are the characteristics of
their | eadership styles and did public policies benefit thenf
Gender Representation in the North Carolina Coormunity Col |l ege
System

I n 2001, according to the North Carolina Community
Coll ege’s System O fice, the North Carolina Community Coll ege
System enrol | ed 244,508 students in its degree granting
curriculum prograns. O that popul ation, 60 percent were
wonen and 40 percent were nmen. Conparatively, the North
Carolina Community Coll ege System s workforce consisted of
over 12,000 enpl oyees. This nunber included 312 senior
adm ni strators who provide | eadership for the 59 community
coll eges in the NCCCS. For purposes of this study,
adm ni strators are those individuals who hold the position of
dean, vice president, executive vice president, provost, and
president. 1In the North Carolina Community Col |l ege System a
br eakdown of those positions by gender reveal ed that 34
percent were fenmal es and 66 percent were nal es.
Pr obl em St at enent

I n hi gher education, 21 percent of the nation’s coll eges
and universities enploy wonen presidents (Anerican Council on
Educati on, 2002). The know edge base of organi zati onal and
| eadership theory in higher education is alnost entirely

derived fromthe nmal e perspective (Curry, 2000). Hence,
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despite the recent successes of sone wonen, the study of
| eadership in higher education overwhel mngly reflects the
vi ews about mal es. Thus, while wonen represent over half of
all enrolled students, highly positioned fenale role nodels
are few Information is limted about the |essons | earned by
wonen, particularly those wonmen in higher education who have
reached top-Ilevel executive positions never before held by
wonen ( McKenney & Cedja, 2000).
Until recently, wonen’s perspectives were not included in
di scussi ons of |eadership in higher education. To fill this
void, the stories and perspectives of wonen at the CEO | eve
el uci date paths to successful |eadership in higher education.
According to Matusak (2001), the higher one | ooks in the
acadeny, the fewer wonen one sees. Mxine G een suggests
the only literature available to the wonmen trying to master
what is demanded of contenporary | eadership consists largely
of information gathered by nmal e policy-mkers who are presuned
experts in theories of |eadership (Curry, 2000). As a neans
to investigate the process of the ascension of wonen to the
community col |l ege presidency, this study asks three
i ndi vi dual s who have experienced the process to recall their
journey in attaining the position. Thus, this research project

wll add to the body of know edge that addresses |eadership in
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hi gher education by describing the experiences of three female
presidents in the North Carolina Community Coll eges System
Research Questi ons

The stories of wonen who have ascended to the presidency
i n higher education can add to the construction of how
| eadership is defined in higher education. Their [wonen’ s]
perspectives will add to the body of know edge regarding
| eadership in higher education. Wth this notion as a gui de,
this research will describe and anal yze the perspectives of
three female presidents in the North Carolina Community
Col | ege System by exam ning the foll ow ng research questions:

What pat hways do wonen take to ascend to the presidency?

VWhat | eadership styles do wonen enpl oy?

Pur pose of Study

The purpose of this study is twofold: (a) to describe the
pat hways that fenmal es chose in order to ascend to their
position as president of a comrunity college, and (b) to
identify the | eadership styles these wonen tend to practice in
the North Carolina Community Coll ege System In so doing, this
research provides a descriptive analysis of selected fenale
presidents in the North Carolina Community Coll ege System
Limtations of Research

As this research focuses solely on the | eadership paths

and practices of three female presidents of rural community
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colleges in the North Carolina Community Coll ege System
generalizations will not be made of other female coll ege
presidents. Thus, while this study addresses the nultiple
realities of how | eadership is defined in higher education,
nmore work is needed to produce a conplete theoretical
framewor k of | eadership by fenmal es and the pat hways they
choose to ascend to a position such as president.
Definition of Terns

For the purpose of this study selected terns were defined
as follows:
Leadership — The representative definitions of |eadership are:
1) “interpersonal influence, exercised in a situation, and
di rected through the conmunication process, toward the
attai nnent of a specified goal or goals” (Tannenbaum
Weschl er, & Massarik, 1961, p.24) and 2) | eaders are those who
consistently make effective contributions to social order and
who are expected and perceived to do so (Hosking, 1988).
Executive | eadership position — Any femal e who hol ds the
position of president in a community coll ege.
Mnority — Amnority is a group that has | ess power than the
dom nant group (Bl ackwell, 1991).
G ass ceiling — The glass ceiling is a subtle and unconsci ous
di scrimnation that prevents mnorities, in general, and

wonen, in particular, fromreaching higher and better-paying
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positions for which they are qualified (Curry, Jiobu &

Schwi rian, 1997).

Affirmative action — enploynent prograns required by federal
statutes and regul ati ons designed to renedy discrimnatory
practices in hiring mnority group nenbers and to create
systens and procedures to prevent future discrimnation

(Bl ack, 1990).

Level playing field — The term*“level playing field” has
beconme common in nodern English to refer to fair conpetition
particularly in the United States of Anmerica (Pinto-

Duschi nsky, 1997). In this research, the “level playing field”
inplies that candidates for positions at the executive |evel

i n higher education are provided precisely the sane treatnent
and respect afforded to each person who applies for a given

posi tion.
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Chapter 2
LI TERATURE REVI EW

The realities of |eadership theory and practice have been
influential in determ ning who may be consi dered | eaders and
who may lead (Curry, 2000). An exam nation of wonen in
| eadership froma fem nine perspective reveals that a femal e
organi zational culture exists (Harris, Smth & Hale, 2002).
Wthin that organizational culture, sonme studies suggest that
anbition, position power, and prestige were |ess inportant for
wonen than for nen (Hel geson, 1990; Neuse, 1978; Stamm & Ryff,
1984). However, wonen who have achi eved executive positions in
education frequently denonstrate a strong desire to succeed
and view thensel ves as | eaders despite the dom nant presence
inthis society of white nmale | eadership (Benton, 1980; Pavan,
1989; Swi derski, 1988).

Wnen are pursuing fields that are traditionally held by
mal es, but often their efforts are nmet by social barriers.
Thus, despite nmany chal | enges, wonmen adm ni strators have
i ndi cat ed nunerous reasons for wanting to becone educati onal

| eaders (Ryder, 1994). Sone of these reasons incl ude:
Ability to affect change
Qpportunity for higher status
Encour agenent by nmentors to apply for positions

Capability for |eadership
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Qpportunity for power

| nadequat e trai ning and educati onal opportunity are frequently
anong the top explanations cited in the literature for wonen’s
underrepresentation in executive positions in education (Short
et al.,1989; Witecraft & WIllians, 1990; Roger & Davis,
1991). To research wonen’s ascent to | eadership positions in
hi gher education, it is necessary to discuss the barriers
wonen face as well as federal and state policies and personal
characteristics that have hel ped themrenove these barriers.
Therefore, this literature review is organized in the
follow ng manner: A report to the North Carolina Conmunity
Col | ege Systenis president; the responsibility of the
community college; the glass ceiling, |eadership
characteristics and | eadership styles. This delineation is
critical to the devel opnent of this research
The Dawni ng of a New Century

According to the report, The Dawning of a New Century-
North Carolina Community Col |l ege System (NCCCS) Conprehensive
Plan for Adm nistrative Leadership through D versity
Enhancenment (1991), disparities in reconmmendations for the
pronotion, recruitnent, and retention of mnorities and wonen
for senior-level admnistrative staff provided evidence that a
gap between wonen and nen in | eadership within the NCCCS

exi sted. This report nmade several recomendati ons that
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suggested the individual colleges in the system shoul d devel op
schenes that encourage diversity in the senior |eve
adm ni strators’ ranks. Two of these recomrendati ons were:
(1) the State Board for Comrunity Coll eges (SBCC) should
i ncrease funding for enrollnent in the Executive Leadership
Managenent Institute, and encourage coll ege presidents to
nomnate nore mnorities and wonen to the Institute, and (2)
each col |l ege should incorporate, into its Institutional
Ef fectiveness Plan, a | eadership m ssion statenent, hiring
goal s through the year 2002, tinmefranmes and schedul e, and
nmoni tori ng and eval uati on procedures.
The Responsibility of Community Col | eges
Communi ty col |l eges have a responsibility to recruit
faculty and staff that reflect the community in which they
serve (Myran, 1978). For exanple, one NCCCS comunity
coll ege's m ssion statenent declares that the coll ege:
..does not discrimnate in the recruitnent of students and
enpl oyees based on race, color, ethnicity, gender, age,
soci oeconom ¢ status, and country of origin, disability
or religion. Recruitnent efforts, both student and
enpl oyee, focus on attracting a diverse body of
applicants that is reflective of the College s service
area. The College seeks to conply with all federal,
state and | ocal statutes, regul ations and orders,
i ncludi ng those that pronote equal protection and equal
opportunity. (NCC, 2000)

This responsibility is an undertaking that is shared by all of

the community colleges within the NCCCS. Nonetheless, in
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terms of academ c | eadership positions, the community coll eges
do not reflect the denographics of the community in which they
serve (Edwards, 2002).

Institutions of higher |earning also have a
responsibility to provide an at nbsphere conducive to
prof essi onal and academic nentoring in addition to fostering a
sense of personal growmh and self-worth for all students. For
exanple, in a study of community coll ege presidents, Vaughan
(1989) reports that the mgjority of wonen presidents had nmal e
nment ors.

Pr of essi onal Devel opnent of Wonen in H gher Education

Rol e nodel s and nentors have been credited for creating
avenues for professional devel opnent of |eaders in
organi zati ons. However, |eadership initiatives designed
specifically for professional devel opnent have ai ded | eaders
as well.

Brown (2000), in her study of female presidents, reports
that her subjects cited the followi ng benefits of professional
devel opnent: (1) enhanced desire to pursue the presidency, (2)
t he experience enhanced their self-esteem (3) provide
net wor ki ng opportunities, and (4) enhanced their professional
devel opment. Progranms such as | eadership institutes produce
simlar benefits. For exanple, according to a study by Gorham

(2000), participation in the |leadership institute entitled
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North Carolina Community Col | ege Leadership Program ( NCCCLP)
coul d produce the following results: (1) devel op an awareness
of | eadership theory, and (2) lead to self-inprovenent and
greater involvenent in college affairs and organi zati ons.
Conversely, CGorham s study suggests such an institute could be
a waste of time for sonmeone who has had years of experience in
m ddl e- to upper-level adm nistration. Research by Mrrison
(1996) and the Center for Creative Leadership suggest many
prograns are teaching an old way of | eadership. An exanpl e,
the old way of |eadership required people to wait for their
| eaders and deni ed nost of the know edge and creativity that
is present in every individual in an organization. Many of the
| eader shi p devel opnent prograns have failed to change their
educati onal approach to reflect a different view of |eadership
and organi zati onal behavi or.
The d ass Ceiling

The “gl ass ceiling” concept can be defined as subtle and
unconsci ous discrimnation that prevents wonen from reaching
hi gher and better paying positions for which they are
qualified (Curry, Jiobu, & Schwirian 1997, p. 238). The gl ass
ceil ing phenonenon theorizes a real, yet invisible, barrier to
t he advancenent of wonen in their respective organi zations
(Chiliwniak, 1997). The “glass ceiling” argunment hol ds that

wonen and mnorities have not yet advanced to top positions
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because their tenure in the workforce has not been of
sufficient length to support such pronotion (Mrrison, Wite &
Van Vel sor, 1992, p.13; and Adans 1993, p.940). Even in the
absence of overt and noticeable discrimnation, wonmen
encounter this “glass ceiling.” The arena of higher education
is not excluded fromthis phenonenon.

Al t hough wonen have nmade great strides in obtaining
| eadership roles in the academ c world, many of their gains
have been |imted to traditionally fenal e-dom nated positions
such as deans of nursing, hone econom cs, arts and sciences
and continui ng education (Kaplan & Tinsley, 1989; Anerican
Associ ation of University Professors, 1999). It is nore
common to find |larger nunbers of wonmen adm nistrators working
at Liberal Arts institutions and to find greater nunbers of
men adm ni strators in conprehensive coll eges and universities.

Anot her aspect of the “glass ceiling” is that wonen do
not | ook or act the part of being a nenber of the senior
admnistration (Phillip 1995, p.13; Adans 1993, p.945; and
Sonerville 1996, p.37). For exanple, wonen are often
penal i zed for being childbearing partners; it is sinply
assuned that they do not advance in the work world because of
their frequent absences for famly reasons (Schwartz, 1990).
Presumably, this penalty has placed |imtations on how far

wonen can advance (Swi ss & Wal ker, 1993) and coul d account for
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t he underrepresentation of wonen in the top | eadership
positions in American colleges and universities (Ross & G een,
1998) .
Leadership Characteristics and Leadership Styl es
Wnen who have achi eved success in educational |eadership

possess characteristics and denonstrate behaviors that are
essential for needed educational reformand the creation of a
truly humani stic educational comunity (Harris, Smth & Hal e,
2002). Discussions of |eadership offer some formof trait or
attribute theory to suggest ways of being and appropriate use
of instrunentation to be used under particul ar sets of
circunstances (Curry, 2000). According to Gardner (1990),
there are fourteen attributes that fornmulate a | eader. Those
attributes are:

Physical vitality and stam na

Intelligence and judgnment in action

WIlingness to accept responsibility

Task conpet ence

Under standing followers and their needs

Skill in dealing with people

The need to achi eve

The capacity to notivate

Cour age, resolution, and steadi ness
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The capacity to wn and hold trust

The capacity to manage, decide, and set priorities
Confi dence

Ascendance, dom nance, and assertiveness

Adaptability and flexibility of approach

Leadership is a conplex cultural process that can differ
across people and historical periods. A problematic issue is
that | eadership traditionally has been studied using nale
norns as the standard for behaviors (Chliwniak, 1997). Wnen
community college presidents are in a position to contribute
fresh perspectives on | eadership within their institutions and
society as a whol e (Getskow, 1996).

Different | eadership styles and their effectiveness have
given rise to many theories of |eadership (Bennis, 1989;
Gardner, 1995). For instance, the trait theory pronotes the
notion that | eaders are born and possess certain physical and
personality characteristics that differentiate them from non-
| eaders (Yukl, 1989). Yukl identified two other |eadership
theories that mght aid this research. Those theories were:

Behavi oral Theories - The behavioral theorists identified
determ nants of | eadership so that people could be trained
to be | eaders. They devel oped training progranms, such as

those at Mercer University's Center for Student |nvol venent
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and Leadership (http:// ww. nercer.edu/csil/), to change

managers’ | eadershi p behaviors and assuned that the best
styles of |eadership could be |earned.

Process theories — The process theorists explain the
processes by which rel ationshi ps devel op between | eaders
and subordi nates.

Only recently have studies of |eadership included wonen
or | ooked specifically at their |eadership styles (Bruegman,
1995). Heller (1982) and Shakeshaft (1995) addressed the fact
that inclusion of wonen in | eadership studies m ght chall enge
and redefine behaviors of those in |eadership positions (Dorn,
Rour ke & Papal ewi s, 2001).

According to Rosener (1990), wonen are nore likely to
enpl oy a col |l aborative approach to decision nmaking, resulting
in a sharing of power. However, fermale | eaders often find
that they have to push nore, to show nore strength (Haslett et
al ., 1992; Marshall, 1986), in order to achieve their ends.
The 1992 publication, Megatrends for Wnen, supports and
expands the concept of a unique |eadership style nore
preval ent anong wonen. Aburdene and Naisbitt (1992) define
wonen | eadership to be a | eadership personality that reflects
worren’ s val ues and behavioral characteristics. These
researchers identified 25 behaviors that characterize wonen’s

| eadershi p and have clustered these behaviors into six central
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patterns identified as: behaviors that enpower, restructure,
teach, provide role nodels, encourage openness, and stimulate
guesti oni ng.

Gllett-Karam (1994) framed | eadership by wonen in the
community coll ege setting in four ways: taking appropriate
risks to bring about change; providing caring and respect for
i ndi vidual differences; acting coll aboratively; and buil di ng
trust. Gllett-Karam s study suggests that for wonen,
effective | eadership is nore behaviorally derived and
| eadership is subject to the dynam cs of interaction of people
and institutions. Additionally, the study encourages coll ege
| eaders to bring shared | eadership and accountability into
focus within their organi zations.

Al t hough wonen are now achi eving representation in
| eadership positions in higher education, the dom nant nodes
of | eadership remain masculine (Porat, 1991; Mke, 1996).
Contrarily, Birnbaum (1992) viewed | eaders as alike and
gender| ess.

As theories devel op surrounding the issue of male versus
femal e | eadership, | eadership styles identified as nmen’s style
and wonen’s style have energed. Billard (1992) argues that
wonen are nore likely to manage in an interactive style,
encouragi ng participation, sharing power and information and

enhancing the self-wrth of others. The literature also
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suggests that boards of trustees are | ooking for a

col | aborative | eadership style and they believe that

presi dents who communicate with faculty and staff and invol ve
themin decision-making will create a happy organi zation
(Barw ck, 2002).

Growe and Montgonery (2003) identified nine |eadership
styles dom nant in wonen | eaders in higher education. These
styl es appear to support the concepts of the trait, process,
and behavioral theories. These styles are as foll ow

1. Enphasi ze rel ationshi ps, sharing and process
(Chliw niak, 1997).

2. Focus on instructional |eadership (Conner, 1992).

3. Facilitative | eadership (Porat, 1991).

4. Interact nore with teachers, students, parents
col | eagues, community, etc. nore than nen (Porat, 1991).

5. Support contributive, consensual decision-nmaking (Porat,
1991).

6. Enphasize the process (Porat, 1991).

7. Encourage feeling of self-worth, active participation,
and sharing of power and information that helps to
transform people’s self interest into organizational
goal s (Getskow, 1996).

8. Influence teachers to use nore desirabl e nethods (Ryder,

1994) .
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9. Enphasi ze the inportance of curriculumand instruction

nore than nmen (Tallerico & Burstyn, 1996).
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Chapter 3
METHODOL OGY
Partici pants and Recruitnent Process

The North Carolina Community Coll ege Systemis conprised of
59 community colleges. Based on information ascertained from
the North Carolina Conmunity College System at the tinme of this
study, nine female presidents were identified within the system
Thus, the potential sanple size was nine (NCCCS, 2003).

Prior to beginning this research, a request for review of
research involving human subjects was filed with the North
Carolina State University Institutional Review Board (IRB) (See
Appendi x ).

An expl anation of the research was mailed to the
prospective participants to solicit their involvenent (See
Appendix I1). Likewse, to provide a full understanding of the
process and intent behind the research, a letter of consent was
al so sent to each potential participant (See Appendix I11). It
was a goal of the researcher to interview at | east six of the
ni ne presidents. However, because of tine constraints and
scheduling conflicts, three presidents ultinmately consented to
be i ntervi ewed.

Partici pants
It was also a goal of this researcher to get the

perspectives of each president. Each president was given a



Ascension to the Presidency 23

pseudonym (i.e., ‘Al pha,’ ‘Beta,’” and ‘Chi’) to protect her
identity and maintain confidentiality. Attention was paid that
no identifying remarks were nmade in the interview that would
identify the participants. Each participant was given the
option to review the witten transcript of her recorded
interview to insure confidentiality and accuracy of statenents.
Wth this in mnd, what follows are brief biographical sketches
of the three study participants.

Partici pant Al pha: Al pha holds a doctoral degree. She has
served as president of a community college for less than five
years. Her institution is located in a rural environnent and
has a headcount of |ess than 2000 students. She is affiliated
W th nunerous professional organizations and has attended at
| east two |l eadership initiative institutes.

Partici pant Beta: Beta holds a doctoral degree. At the
time of the interview, she had held the position of president at
her institution for less than five years. Beta is president of a
community college in a rural setting with a head count of |ess
t han 2000 students. Beta is affiliated with nunmerous civic and
pr of essi onal organi zations, serves as board menber on several
communi ty agenci es and has been recogni zed for the services she
has rendered to the community. Beta has participated in at |east

three | eadership training initiatives for senior admnistrators.
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Participant Chi: Chi holds a doctoral degree. She has been
president at her institution for less than five years. Chi’s
institution is also located in a rural setting and has a
headcount of |ess than 2000 students. Likew se, Chi has
participated in | eadership initiative institutes.

| nstrunment ati on

Data were collected by utilizing an interview protocol
instrunment (See Appendix V). As per Creswell (1994), the
interview protocol utilized included the foll ow ng conponents:
(a) heading, (b) instruction to the interviewer (opening
statenents), (c) the key research questions to be asked, (d)
probes to foll ow key questions, (e) transitions nmessages for
the interviewer, (f) space for recording the interviewer’s
coments, and (g) space in which the researcher records
reflective notes.

Data Col | ecti on Procedures

The Interview

The data for this research were gathered by utilizing the
interview process. In an interview, respondents, in this case
femal e community coll ege presidents, were asked to clarify or
expand their responses, nmaking data froman interview richer
and nore conplete than that which can be obtained froma

guestionnaire (Slavin, 1992).
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Each participant conpleted a 30- to 75-m nute interview
I nterviews were conducted by one researcher (the present author)
and were carried out at the institution of two the presidents
and via the tel ephone with the third. The interviews were audio
recor ded.

Each intervi ew was sem -structured, using siXx open-ended
questions and both planned and unpl anned pronpts. The questions
inthis research were derived fromthe published literature
regardi ng wonen’s perceptions of their pathways to | eadership
positions (Heller, 1982). These questions and statenents were
devel oped to gather information about the presidents’ thoughts,
feelings, and perspectives as related to | eadership practices,
significant |ife experiences, and career choices. The questions
began to probe in a broader context and subsequently devel oped
into nore individualized questions, at the discretion of the
i nterviewer.

Preparation and Anal ysis of the Interview Data
Research Design

This research utilized a qualitative design. In
qualitative research, the intent is to explore inportant
soci al phenonena (Slavin, 1992). According to Sl avin,
qualitative research is also designed to produce information
on a given setting in its full richness and conplexity. The

qualitative design can also be defined as an inquiry process
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of understandi ng a soci al problem based on building a conpl ex,
holistic picture, formed with words that report detailed views
of informants (Creswel |, 1994).

Grounded theory is typically presented as an approach to doing
qualitative research (Haig, 1995) in that its procedures are
neither statistical, nor quantitative in sonme other way.

Usi ng a grounded theory design, this study describes and
anal yzes the perspectives of three fenale presidents in the
North Carolina Community Col |l ege System The grounded theory
met hod of qualitative research is an inductive approach that
uses a systematic set of procedures to arrive at a theory
about basic social processes. The assunptions for using the
grounded t heory nethod are:

1. An exhaustive literature reviewis not done to all ow
theory to energe directly fromthe data and renmain
grounded in the data.

2. Literature is reviewed continuously throughout data
col l ection and anal ysi s.

3. Sanpl e includes people who are experiencing the soci al
process being investigated.

4. Must be used to provide the reader with steps in the
process and the | ogic of the nethod.

5. Data are conpared continuously with other data

(constant conparison nethod) to detect energing
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categories and thenes and to direct the data
coll ection process (Creswell, 1998).

The aimof this approach is to discover underlying soci al
forces that shape human behavi or by neans of interviews with
open-ended questions (LoBi ondo-Wod & Haber, 1994). Wen
descri bing the findings, descriptive |anguage is used. Wen
this is done, theories are generated, with the help of
interpretive procedures as defined above, before being finally
witten and presented.

To provide a better understanding, a conceptual nodel
(see Figure 1.) has been constructed. A conceptual franmework
expl ains, either graphically or in narrative form the main
di nensions to be studied - the key factor, or variables - and
the presuned rel ationshi ps anong them (Creswel |, 1994).
Themati ¢ Codi ng Procedures

Preparation and analysis of the interview data generally
fol |l owed gui delines outlined by Creswell (1998). The standard
format for grounded theory research is as foll ows:
Open coding — the fornulation of information about a
phenonenon bei ng studi ed.
Axi al coding — the assenbling of data in new ways after open

codi ng.
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Sel ective coding — the researcher identifies a “story |ine”
(p.57) and wites a story that integrates the categories in

t he axi al codi ng nodel .

Usi ng codes as described here, the researcher may devel op and
visually portray a conditional matrix that elucidates the
social, historical, and econom c conditions influencing the
central phenonenon (Creswell, 1998).

Each interview was transcribed verbatimfromthe
audi ot ape using a standard word processing program Personal
names were omtted during transcription. The investigator
read each transcript nmultiple tinmes and highlighted all quotes
that appeared to be information-rich. First, potential quotes
were those judged to pertain directly to the topic areas being
probed. Purely social or extraneous comments and redundant
remar ks were excluded as were details within a narrative piece

that did not provide new or pertinent information.
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Figure 1. Conceptual Schene
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Sel ected quotes were then transferred onto index cards
(one quote per card). Participant initials and the page nunber
of the transcript were placed onto the back of each card to
facilitate referencing the transcript when necessary.

I nformation that appeared to be thematically rel ated was
sorted together. The original sort was done using a “bottom
up” procedure; in other words, the categories were devel oped
fromthe data cards thensel ves. For exanple, a prelimnary
category called “famly” was created, and included quotes such
as “famly support,” and “education was inportant in ny
famly.”

Each index card was placed in only one category.
Prelimnary categories were nodified or collapsed to elimnate
redundancy. Utimtely, six thematic categories were
preserved. These categories contai ned 103 i ndividual quotes
(see Appendix V), with all three of the participants
represented (though not equally). These final thematic
categories are presented in Figure 2.

Coding Reliability

Reliability refers to the extent to which a study can be
replicated (LeConpte & Preissle, 1993). 1In a qualitative
study, replication can only be approxi mated because uni que

situati ons cannot be reconstructed.
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FI GURE 2.

Conceptual theme and thematic categories used for coding
partici pant notes
Conceptual themes are located on the second tier.

Thematic categories are located on the third tier.
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According to Creswell (1994), it is inportant to address
the concept of reliability and frame this wthin the
procedures that have enmerged fromqualitative witing. The
procedure of coding as explained in the preparation of the
data section allowed this researcher to place information into
six thematic categories. These thenmes were coll apsed into
t hree conceptual thenes. Central to reliability is
interrater reliability. This is one nmeans of determ ning the
extent to which sets of neanings held by nmultiple observers
are congruent enough to describe and arrive at inferences
about phenonena in the sane way (Leconpte & Preissle, 1993).
Consequently, two behavioral scientists unfamliar with this
study were asked to group 103 quotes fromindex cards and
group theminto the three conceptual thematic categories:
| eadershi p i ssues, personal qualities and work
experiences/ education. The behavioral scientists agreed with
t he researcher 90 percent of the tinme on how the data were to

be categori zed.
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Chapter 4
RESULTS
Presentation of Data
This chapter illustrates the stories told by three fenale

presidents of North Carolina conmunity coll eges. These
presi dents were asked to respond to a series of probing

guestions that addressed the follow ng research questions:
VWhat pat hways do wonen take to ascend to the presidency?

What | eadership styles do wonen tend to practice?

A nunber of thenes energed fromthe sem -structured
interviews. The interviews reveal ed three conceptual thenes
that were expressed through (a) | eadership issues, (b)
personal qualities and (c) work experiences and educati on.
Leadershi p | ssues

From the conceptual thenes of |eadership issues energed
three thematic categories: |eadership styles, male versus
femal e | eadershi p, and perceived institutional reactions to
femal e presidents.

Leadership Styles

Leadership styles as noted in Chapter 2 give rise to many
theories of |eadership (Bennis, 1989, Gardner, 1995). The
presi dents’ responses indicate they would probably be

practitioners of “process.” The process theories explain the
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processes through which rel ati onshi ps devel op between | eaders
and subordi nates. For instance, Al pha describes her |eadership

style as “participatory.” Alpha thinks it is inportant to

involve all levels of the organizational structure to make the
institution “run snoothly.” She fornulated a “pl anni ng
council” to gather input fromeverybody on canpus as to the

needs of the institution. These needs coul d be “equi pnent
needs, personnel needs and ot her supply needs.” “We will all
be involved in this,” states Al pha.

Beta al so describes her style as participatory. She
t hi nks that everyone should have a voice and the ultimate
decision would rest with the president, adding, “I believe in
getting input.” Beta recalls an earlier observation of the
| ack of input when she started her tenure as president. The
institution had a situation wherein the standing committees
did not consult with the adm nistration and felt they
[ standing committees] controlled the day-to-day operation of
the school. She remarks, “I went in and they were anti -
presidential,” because the “standing commttees” ran the
institution rather than the president. Beta created an
executive managenent council that included representation from
the director level and higher. This gave everybody an
opportunity for input into perceived policies and other

activities mundane to the institution. It al so established
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time for the standing commttees to neet once a nonth.
According to Beta, every individual on canmpus serves on at
| east one standing commttee- fromthe janitors on up.
Everybody has a role to play.

Chi sinply identifies her style as “working together.”
Implicit in her response is the concept of participatory
| eadership. Chi had the luxury of being in the infrastructure
of the institution |ong before she becane president, stating
“trustworthi ness, working together and carrying out the plans
of the institution are inportant ingredients” wth respect to
formul ating one’s | eadership style. Chi also thinks that if
“you got the job, you do the job.” This attitude could
foreseeably underm ne participatory |eadership. In other
wor ds, sonetinmes getting the job done is nore inportant than
the consideration of others’ input. Nonethel ess, Chi expects
t hat everyone should do his or her job while receiving input
al ong the way.
Reaction to Femal e Leadership

The fact that the presidents in this study were the first
females to hold this position at their respective institutions
created the inpression in the mnds of sone [according to the
perception of the presidents] that the |eadership would suffer
Wth respect to the day-to-day operation of their canpuses.

Al pha did give thought to how she woul d be accepted by her
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mal e peers but that thought subsided when one of her male
peers jokingly called her “one of the boys.” Alpha's

accept ance coul d have been due to the fact that she bonded

well with boys during her childhood, remarking, “lI was such a
tonboy...| nean there were no little girls in the nei ghborhood
where | lived and | just grew up with the guys.” Al pha did not

date in high school, but instead played basketball and stated
t hat she considered herself as “one of the guys.”

Beta thinks that sonme factions refuse to give wonen the
respect that they deserve and refuse to do so, no matter what.
Despite being | abel ed as an “excellent | eader” and one with
“excellent qualities,” Beta says an anonynous |letter to her
poi nted out that these attributes were fine, but, for
sonepl ace el se and not on her canpus. She states, “It is very
difficult... People do not like it if you carry yourself in a
prof essional way.” Beta thinks it is odd that her subordi nates
appear not to be concerned about being professional role
nodel s for the students. For exanple, Beta considers her
dress while at work to be professional. For ny “professional
| ook, | have been criticized," Beta states, adding, “l use ny
prof essional dress to serve as an exanple...not only for the
students..” but for others who would see her as a role nodel.
Gupton and Slick (1996) woul d support Beta s notion as they

beli eve that wonmen nust recogni ze who they are while accepting
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that they are | eaders and role nodels. Beta states that
“trivial things” are the focus of sone of her subordinates and
al so to sone of the board nenbers to whom she reports. For
i nstance, the way she dresses for the workplace seened to be
nmore of focus than other pressing issues. Substantive issues
had not been a mmjor concern for her subordinates. Likew se,
when her institution was re-accredited “with flying colors”
and a larger urban community college with greater funding was
pl aced on probation, Beta notes that there were no accol ades
for her community college fromthe upper-|evel adm nistration
or the nedi a.

Al pha states that she did not give much thought to being
a wonman hired as the president. However, she thinks it was
interesting that the | ocal newspaper reported that a fenale
was hired for the position and not sinply that a new president
was hired. Al pha al so suggested that she was not respected
early on in her presidency. For exanple, during a particular
board neeting, she confronted a potentially volatile situation
head-on that she used to serve as a | esson. Rather than
exposing a board nenber for an inproper and ill-advised
action, she chose to deal with the situation directly by
giving the board nenber the options of (1) being exposed for
harassnment and to never act in that way again, or (2) “ripping

off his arm” Her reaction to the board nenber’s action
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possi bly saved her fromrepercussions had she nade a
conplaint. Al pha says that if a conplaint had been | odged, it
probably woul d have “backfired” on her. Instead, her reaction
to the situation inspired respect.

Because of Chi’s lengthy tenure at her institution in
ot her capacities, the reaction of the institution to her
| eadershi p was al nost seanless. Chi states, “I know the
people, | know the system and | know the community.” She has
not perceived any negative reactions to being the new | eader
on canpus.
Mal e versus Fenal e Leadership

As one m ght expect in a study dealing with femal e
| eadershi p, conparisons between male and fenal e styles of
| eadershi p should not be overl ooked. Chi discussed this issue
in brief but convincing terns. Chi thinks there are no
di fferences between nmale and fenal e | eadershi p. However, she
does qualify that statenment with “until you establish
yoursel f, you m ght be | ooked at differently.” Chi believes
that one difference may be that “wonen...sonetines show a
little bit nore of their human side.” Beta also had simlar
comments. Beta thinks that wonen are “nore sensitive” to the
needs of people and nore “student-centered” than their nale

counterparts.
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“Aleader is a leader, and it takes certain
characteristics and qualifications,” Al pha states. Al pha adds
she does not have time to view | eadership froma nale/femal e
perspective. She al so suggests that other females “..should not
use that.” male versus fenal e perspective to cloud or shape
how to go about running a college. Al pha has observed that
mal e | eaders facing the sanme predi canents she has encountered
at her institution handled situations in simlar fashions. She
al so draws “fromthe perception of [ny] staff that as a
femal e...would | be strong enough to carry out what needs to be
carried out?” Once Al pha took on sone difficult issues and
handl ed themin a manner the institution had never w tnessed
before, word filtered to her that she really did “have balls.”
So in her view, the issue of male versus femal e | eadership
means, “it is a matter of respect...you earn respect.”

In a contrasting view, Beta thinks that wonmen do not get
the sane respect nen get in the presidential position. Beta
believes that | eadership is | eadership whether a male or a
female is admnistering it. However, Beta feels that a female
woul d be criticized for being “laid back. W [femal es] have
to be assertive wthout being aggressive...and no matter how
far we’ve cone today, we still cannot behave as nmen.” 1In

ot her words, Beta feels she cannot appear to be “al oof” or
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“l'aid back” and at the sane tinme realize the goals of the
i nstitution.
Personal Qualities

Femal e conmunity coll ege presidents are contributing a
fresh perspective of |eadership within their institutions and
society as a whole (Getskow, 1996). In this study,
i nformati on about the personal qualities of the fenale
presi dents who provide | eadership at community colleges in
North Carolina can contribute to the literature regarding
femal e | eadership in higher education. The thematic categories
that energe fromthe conceptual thene of personal qualities of
the female presidents in this study include: famly and
spirituality, community involvenment, and a sense of hunor.
Fam |y and Spirituality

The three presidents in this study all concluded that it
was the influence of their famly and the personal
relationship with certain famly menbers that provided the
catalyst for themto ascend to their present position. These
ascents started with strong suggestions fromtheir parents.
Al pha states that, “Momand Dad had it set in their m nds that
| was going to college.” Alpha is a first generation coll ege
student. The fact that her famly, who were considered to be
| ow i nconme, pulled together to nake certain that she could go

to college had an “..everlasting effect.” on her. Al pha
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mai ntai ns that she had peopl e who believed in her “through
hi gh school and el enentary school.” Alpha had famly who
constantly told her that she could do anything she wanted to
do. Interestingly, neither of her brothers “.went on to
col | ege.”

Fam ly played a key part in Al pha s decision to take the
j ob of president. The possibility of creating chaos as a
result of uprooting her famly “was hard.” Al pha contends,
“Here | had a famly...married, nmy oldest child was getting
ready to start high school, and I knew it would rip her
apart.” However, Alpha states, “Wen it's tine to nake a nove...
you know its tine to nake a nove.”

Beta grew up on a tobacco farmin the rural South but she
had a “father who was pro-education.” He encouraged her to get
as nmuch education as possible. Beta' s nother sinply wanted al
of her girls to learn howto read and wite. Beta also states
that she had a | ot of encouragenent fromother famly nmenbers
and coul d not say enough for her husband and son. Beta credits
the sacrifices her husband and son made to get her to the
poi nt she is today; she adds that their support continues to
be a “.testinony...My marriage was...a | ong di stance one for
many years,” Beta stated.

Chi imrediately identified her nother, father and

grandnot her as the people who are responsi ble for her success,
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mentioni ng, “They always taught nme to do ny best, to excel,
and if you do that, the door is open.” For Chi, that

encour agenent and i nfluence have been the key to her ascent to
her present position.

The three presidents gave credit to their spirituality
and a higher being for their success as well. Each president
stated that they count their blessings everyday. “lI am
grateful to God everyday...that | don’'t go down the paths that
sone peopl e have gone down..” Al pha states. She adds, “I think
you have got to have faith in God...If you don’t turn that
stuff over and say God, take it back,” difficult situations
“Wll eat you up.” Beta says she relies on “ny church famly”
to pull her through difficult tines. At |east two of the
presidents credit God with being the stabilizing force that
makes them confident |eaders. Beta believes that prayer can
hel p when one is dealing with a difficult decision or
situation.

Communi ty | nvol venent

Education is under a great deal of challenge and it is
vital that |eaders be active in their local civic
organi zations to hel p others understand the current needs of
education (Gupton & Slick, 1996). Each president in this study
stressed the inportance of being involved in the community

that they served. Conmmunity involvenent for them personally
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ranged from church nenbership to community theater production
volunteer. All of the presidents in this study served in sone
capacity on advisory boards, rotary clubs, chanber of comrerce
boards, etc. They also participate in a nunber of conmmunity
projects such as Wal k for Cancer. Al pha suggested that when
one is in a leadership role, it is inportant to |let your
constituents know that “you are out there.” Al pha states, “you
woul d be surprised...about what you hear about your college..
while out in the community. Apparently, Al pha began a
relationship with the community that put her in tune with the
needs of the community. That relationship also provided an

i nst ant aneous source of feedback, which allows her the
“l'uxury” of fornmulating a strategy to deal with negative and
positive comments from her comunity. Al pha states when one is
out in the comunity “.you can hear the praises or you can
defend the coll ege.”

Bet a acknow edges that comunity invol venent is essenti al
to providing “effective |leadership” if one is in a |eadership
role. However, she describes her participation in the
community as “cautious.” Beta had not built a | evel of
confidence and rapport with certain stakeholders in the
community. Beta ternms her relationship with the community as
“creating and building trust.” In the literature, these

rel ati onshi ps devel oped by the presidents are called
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interstitial (N x, 1983). It is believed that in interstitial
rel ati onships, the presidents can gain (or |ose) potenti al
community power by the nature and extent of their invol venent
with their comunity.

Chi states sinmply, “lI have the support of the comunity.”
This statenent seens quite logical given both Chi’s |engthy
affiliation with her institution and | ength of residence in
the area (i.e., 30+ years).

Sense of Hunor

The Book of Proverbs shares this wisdom “A nerry heart doeth
good li ke a nedicine: but a broken spirit drieth the bones”
(17:22)

According to a newsletter published by Omia News & View
(2001), hunor relieves stress and burnout and can add years to
enpl oyees’ lives. In the sane article, it is suggested that
hunor can increase the amount of honest feedback in the
wor kpl ace. According to Mul kay (1988), hunor is the perfect
medi umin which to couch a serious nessage because any serious
intention and any serious neaning can always be denied. Each
presi dent acknow edges that having a sense of hunmor helps with
the day-to-day stress of being the president. Two of the
presi dents provided information-bearing quotes. Beta says that
havi ng a sense of hunor hel ps her to be “grounded.” Beta has

actually contenplated witing a book about things she
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consi dered hunorous during her tenure. “If you don’t have a
sense of hunor...it can be pretty tedious,” Al pha states.
Wor k Experi ences and Education

The pathways the three females in this study traveled to
ascend to the presidency reveal differing journeys. Two did
not start their professional journey with the intent of being
a president. For instance, Al pha started her career in a
private hospital that treated al cohol and drug addition. In
this setting, her position was equivalent to a caseworker for
drug addicts (her working title was adm ni strative assi stant
to the executive director). This experience taught her a | ot
about people. “You can’t judge them [ peopl e] because you
haven’t been in their shoes” is one assessnent she nakes with
regard to her first career experience.

In the sanme setting, she met people fromall “.wal ks of
life.” who, for whatever reason had problens that needed to be
resol ved. The experience at the hospital proved to be val uable
to Alpha in terns of dealing wth conplex issues as a | eader
“Unfortunately” in this environment, she observed that forty
percent of the people she served died, “either traumatically
froma car accident or a fall, but all directly related to
al cohol .” Al pha decided that seven years of enploynent there

was enough because it becane “.too difficult.” to bear.
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She then noved away fromthat setting and began work with
an attorney as an aide. She describes this experience as being
the “worst year” of her life. The positive aspect of working
with the attorney was that it prepared her for sone of the
courses pertaining to | aw during her doctoral studies. The
experience wwth the attorney also prepared her to deal with
county governnent. During her |eadership as president, she has
borrowed fromthat experience - “I mean in this kind of a job,
it is...inmportant to know how county governnent works; the
attorney experience hel ped.”

After an “unbearabl e” year working with an attorney,

Al pha deci ded she had “enough,” because of “personality
conflicts.” The transition fromthat experience with the
attorney led her to seek other opportunities. That search | ed
her to the comunity coll ege system

Al pha began her community coll ege career as an
adm nistrative assistant. This setting proved to be the
pivotal point in her career. In this setting, she was divorced
fromher first husband and “forced” to becone i ndependent.
Becomi ng a divorcée had its redeening val ues; “what | |earned
fromthat [divorce] is you need to be prepared in life...and
not so dependent on anot her person” Al pha states. Further,

Al pha says that she devel oped a “Scarlet O Hara attitude” and

t hat she woul d not be that dependent on anyone again. This
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“forced” her to return to school [while continuing work] and
work on her master’s degree in adult education. It was while
she was pursuing her master’s degree that it “dawned” on her
that the inportance of nmentors and networking is crucial to
enhanci ng one’s career in education and an inportant aspect of
devel opi ng one for |eadership. It was while she was pursuing
her master’s and doctorate that she becane know edgeabl e about
the “novers and shakers” of higher education. Not only did she
becone knowl edgeabl e about the “powerbrokers” of higher
education in North Carolina but outside of the state of North
Carolina as well. Al pha acknow edges that even though she had
a “loose affiliation” with people who are influential in

hi gher education, this did not guarantee anything. Al pha nade
it clear that one cannot expect to “just do your job and hope
sonebody pronotes you.” She stated that one has to be willing
to take on nore responsibilities...“extra things.” Then, she
states, “it becones easier to start thinking about
pronotions.”

Al pha imredi ately started with her doctoral studies upon
conpleting her master’s degree. She also continued to grow in
her job at the community coll ege. Once changes were nade in
the adm ni stration, she becane the Dean of Instruction and
Student Services, to the chagrin of others who *..thought they

shoul d have been..” considered for the position. The president
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of the college decided that Al pha was nore suitable for the
position because, as he stated, “I know how good you are.” Her
col | eagues who t hought they shoul d have been considered did
not give Al pha such accolades. It was fromthis experience
that Al pha states that she |learned “you can’t w n everybody
over.”

She becane successful in the capacity of Dean of
I nstruction and Student Services by involving the faculty
“one-on-one,” introduci ng new i deas, and just being “gung ho.”
Eventual ly, the president of the college retired. Al pha stated
t hat she woul d have | oved to replace the president but she
knew t he board of trustees wanted “new bl ood” and many peopl e
at the adm nistrative |evel viewed her as the president’s
“clone.” Therefore, after about fifteen years of service,
Al pha decided that it was tinme for “sonmething different.” One
of her mentors (who was the president of another comunity
coll ege), imedi ately becane interested in her becom ng the
executive vice president at his institution. During this
period “just as a lark” she applied for the presidency at yet
anot her institution. She assuned that position had been filled
because “three nonths” had el apsed and she thought that she
had been “deep sixed.” Upon return froma Southern Associ ation
of Coll eges and School s (SACS) conference, she received a

tel ephone call fromthe institution at which she now serves
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informng her that they would like her to interview for the
position of president. Therefore, she had the dil emma of
refusing an offer to becone the executive vice president at
her mentor’s institution versus the possibility of running her
own institution. She discussed this dilemma with her nentor
and he said, “If you can be president, go for it.” He al so
told her: “1"Il help you.” H's reaction strengthened her
belief that nentors and networking are inportant.

Al pha’ s describes her attitude prior to her initial
interviewin this fashion, “1’ve got sonme other offers.” Wth
that attitude, Al pha stated that she had a “great tine with
the interview.” She describes her interviewwth the board of
trustees as one of candor. Her research of the institution
suggested that there were noral e i ssues and ot her problens,
“peopl e were just unhappy...frightened, and just not happy
here.” The board of trustees confirnmed her suspicion of the
institution by asking the question, “How would you do this?”
Al pha states it was that question that becane a challenge for
her and would ultimately decide if she woul d be the next
presi dent at her coll ege.

Both Beta and Chi’'s work experiences have been in higher
education (wth the exception of one year at a public high
school for Beta). Beta' s early work experiences began with

positions at a four-year institution. Her first experience in
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adm nistration was at an institution located in the South. In
her first adm nistrative position in higher education, Beta
served as a research scientist and specialist. In this
position she was responsi ble for planning, inplenenting and
eval uating an extension program During her tenure in that
position, she received an offer from another school also
| ocated in the South to becone a departnent chair. Beta
stated that both positions afforded her the opportunity to
work with “two-year institutions.” As a result of having the
experience of working “collaboratively” with two-year
institutions in a four-year college setting, Beta states the
transition to the conmunity coll ege was “nade easier.” Beta
added, “I did not see...any problens in dealing with.” the
community coll ege comng froma four-year coll ege setting.
Chi’s work experiences have all been with the sane
institution. She describes her ascension to the presidency as
one of “inpeccable” timng. In the late sixties, “I think...a
new community col |l ege was opening its door every week.”
Havi ng no preconcei ved notion of what the conmunity coll ege
m ssion entailed made her a likely person to hire. Chi states,
“I think that’s why they hired nme...1 had no experience and no
preconceptions.” Chi contends that her career noves within the
comunity college were “orchestrated” by her nentors (four

different presidents and others). Fromthe nonent she was
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appointed to her first adm nistrative position as registrar,
Chi’s ascension to the presidency seened to be predestined by
the | eadership in place. Chi states that she worked for four
di fferent presidents and each one recogni zed her for her “work
ethics” and the previous president who “di ed unexpectedly,
took me under his wing.” Chi says that if soneone had asked
her if she wanted to be president just three years prior to
her appoi ntment, she probably woul d have been “uncertain”
about her response. Chi believes she felt “prepared’” for the
position of comrunity coll ege president because she felt she
knew the institution froma variety of perspectives. These
varyi ng perspectives ranged from (1) students (as a fornmer
teacher and as director for student services, registrar and
financial aid), (2) teachers and staff (as vice-president of
adm nistration) to (3) the community (as executive vice-
presi dent).
Ef fects of Public Policies

Public policies such as affirmative action, Title VIl and
Title I X designed to “to level the playing field” had sone
effects on the participants in their ascent to the presidency.
For instance, Al pha perceives that public policies had no
beari ng on her ascension to the presidency or her appointnent.
However, she does point out the college adhered to the

affirmative action policies in regard to advertising for the
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position she now holds. Al pha suggests that the applicant
pool was probably influenced by public policy in that males
and females and mnorities were recruited. She states,
“matter of fact..two of the finalists for the presidency were
female.” Al pha adds the Board of Trustees ultimately decided
they were | ooking for the “best fit” for the presidency and
“were not particularly influenced” by public policies designed
to solicit wonen and mnorities to apply for such a position.
Al pha's sentinent is reinforced by an article by Barw ck
(2002). Barw ck suggests that boards are | ooking for a special
person to fill a gap that they have defined for their unique
institution.

Contrary to Al pha, Beta perceives that public policies
such as Title IX and Title VII (affirmative action) may have
been responsi ble for her ascension and appointnment to the
presidency. Beta states the “push” by the North Carolina
Community Col |l ege Systemis president to hire nore wonen and
mnorities may have had an influence with the Board of
Trustees at her college. In other words, “the systenmis goal”
becane the “local autonomy’s” goal in that they sought to hire
a wonan.

Chi states she “proved herself as a person” and did not
t hink public policies had any affect on her ascent to the

presidency. Chi attributes her ascent to the presidency to her
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| ongevity with the institution. However, Chi believes that had
she sought the presidency at another institution or outside of
the state, public policies could have been an influence and
“may have nmade the difference.” In other words, she would have
been listed as a “fermal e applying for president.”

Thematic Synthesis: Pathways to the Presidency

The participants in this study describe several pathways
to the presidency. Each participant suggests that tim ng,
net wor ki ng and pronotions can be instrunmental in ascending to
the position of a conmunity coll ege president. However, there
are several thenmes that energe fromthe participants as they
describe their ascent to the presidency. Those thenes are
col l apsed into three conceptual thenes: |eadership issues,
personal qualities and work experiences/education. The
interlinking of these thenes help fornulate distinct paths
t aken by each president.

Al pha suggests that one does not necessarily have to
start his or her career in the education arena to becone a
community col |l ege president. For instance, Al pha s pathway to
the presidency included career stints outside of the higher
education arena. Al pha woirked in a hospital setting and a
private attorney’s office before she enbarked on a career in
hi gher education. Alpha s first position in higher education

was as an admnistrative assistant (which she referred to as a
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“secretarial type” position). Al pha experienced five distinct
career changes before she becane a community coll ege
president. Those career changes did not take her outside of
the state.

Unli ke Al pha, Beta and Chi’s pathways to the presidency
woul d seemto fit a pattern that would ultimately groom one
for a presidency. For instance, Chi appeared to be in the
“right place at the right tinme.” Though she has been
president for less than five years, Chi has been enpl oyed by
the institution she presently serves for nore than thirty
years. Chi started as a part-tinme teacher and ascended to
president by virtually working her way up fromthat point.
Chi’s pathway to the presidency included six distinct career
changes in a thirty-four year span. After becomng a part-tine
teacher, Chi’'s pronotions ranged fromfull-time teacher to
executive vice-president for the comunity coll ege.

Beta's pathway to the presidency is simlar to Chi'’s in
that they both had simlar responsibilities by job titles and
j ob descriptions. Beta' s experiences started briefly in a high
school setting. She | ater accepted a position as an assi stant
professor at a four-year college and eventual |y becane an
assistant to the president for a four-year college in the
M dwest United States prior to her appointnent as a community

coll ege president. Unlike Chi and Al pha, Beta noved about the
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country to seek advancenent in higher education. Beta
experienced six distinct career changes before she becane a
comunity coll ege president (see Table 1.).

The perceptions of Al pha and Chi reveal they did not
believe that public policies had any influence on their ascent
to the presidency and thought it was nore of a “timng”
el emrent. However, they both do acknow edge that public
policies are utilized to encourage all groups to apply for

positions such as president of a community coll ege.
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Tabl e 1.

ASCENSI ON TO THE PRESI DENCY

The mgj or

Presi dent Al pha

Casewor ker for drug
rehabilitation center
(assistant to

di rector)

Assi stant to an
att or ney

Adm ni strative
assistant at a
community col | ege

Admi ni strative
assistant to president
at a conmunity coll ege

Dean, instruction and
student services at a
community col | ege

Presi dent of a
community col | ege

Pr esi dent Beta

Departnment head at a
hi gh school

Assi st ant professor at
a four-year coll ege

Research scientist and
specialist at a four-
year coll ege

Departnment chair of
human ecol ogy at a
four-year college

Dean, col |l ege of
agriculture and
appl i ed science at a
four-year college

Assi stant to president
for planning and
assessnent at a four-
year coll ege

positions held prior to their appointnment as president:

Pr esi dent Chi

Teacher at a community
col | ege

Di rector of counseling
at a conmunity coll ege

Fi nanci al aid officer
at a conmunity coll ege

Regi strar at a
community col | ege

Director for student
services at a

community col | ege

Vi ce president for
admi nistration at a
community col | ege

Executive vice
president at a
community col | ege

President at a
community col | ege
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Chapter 5
Di scussi on

This study used thematic analysis to gain a better
under st andi ng of the experiences of three wonen who have
ascended to the presidency of institutions within the North
Carolina Community Coll ege System This study addresses the
foll ow ng research questions:

1. What pathways do wonen take to ascend to the presidency?
2. What | eadership styles do wonen enpl oy?

Usi ng open-ended, sem -structured interviews, three
partici pants were asked to describe their experiences that
shaped their devel opment and led themto the role of president
of a community college. The interviews were parsed into
information-rich quotations that were ultimately placed into
six thematic categories. |In addition, three narrative case
studi es were devel oped that appeared to represent one uni que
path to the community coll ege presidency. As noted in Chapter
2, Aburdene and Naisbitt’'s (1992) three of the six central
patterns that characterize wonen’'s | eadership were highlighted
in the females in this study. For instance, the presidents
presented in this study believed their subordinates should
have input as to how the institution operates on a day-to-day
basis. This input would inply the presidents encouraged

behavi or that enpowers.
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The characteristic of providing role nodels was
specifically nentioned by Beta. Beta suggested that she
dresses in a fashion that could be construed as being a role
nodel . Al pha suggested you have to serve as a role nodel in
the community and behave in such a manner that woul d pronote
“rapport and trust.”

Beta and Chi had experiences early on in their careers
t hat mandated they teach. For instance, Chi started as a part-
time teacher and taught several courses during her tenure at
her institution. Likew se, Beta s credentials and experiences
reveal ed she had strong ties to teaching. Beta and Chi believe
t heir backgrounds in teaching have been hel pful as they
adm nister the affairs of their institutions.

Gllett-Karam (1994) suggests that | eadership by wonen in
the community college could be framed in four ways which are:
caring and respectful of individual differences, acting
col | aboratively, taking appropriate risk to bring about change
and their needs and capacity to win and hold trust. These
observations are relevant to the females in this study. Each
presi dent thought it was inportant to provide an environnment
that was caring and respectful of individual differences.

Al pha specifically states that |ong after she is gone, she
wants to be renenbered as one who cared about people and

respected them Beta personally believes that the workpl ace
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shoul d be one that respects individual differences. *“You have
to be sensitive to the needs of the people internally and
externally,” Beta states. However, Beta suggests that

cel ebrating individual differences at her institution is a
work in progress. She gave this exanple: An executive counci
was created to give everybody, including custodians/janitors
to md-level to upper-Ilevel managenent, an opportunity to have
sone type of input into policies.

Anot her observation is that these wonen believed acting
col l aboratively is necessary if an institution is to survive.
Each president admtted they do not nake decisions in
i solation. Each president collaborates with staff, the
community and other community coll eges. Prior to her
appoi ntnent as president, one of Beta's career stints included
| eadi ng col | aborative efforts with other two-year community
col | eges and governnent al agenci es.

The resunes of the presidents reveal ed they had attended
at least two |leadership initiative institutes. This is
rel evant because their attendance directly addresses a
recommendation found in the report to the president of the
North Carolina Community Coll ege System (1991). The report
recomended t he system shoul d devel op schenes that encourage
diversity in the senior level admnistrators’ rank. One such

program was desi gned to encourage wonen and mnorities to seek
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opportunities in senior level admnistrative position in the
North Carolina Community Coll ege Leadership Program |Its
specific purpose is to develop future conmunity coll ege
| eaders in North Carolina. It is designed for persons who seek
opportunities for |leadership within their own institutions.
According to Gorham (2000), a training programsuch as the
North Carolina Community Col | ege Leadership Program ( NCCCLP)
coul d have an indirect inpact on one’s career in the follow ng
manner: (1) it could devel op an awareness of | eadership theory
and (2) it could serve as a catalyst that could lead to self-
i nprovenent and greater involvenent in college affairs and
organi zations. Contrarily, Gorham s study suggested that such
training could be a waste of tinme for sonmeone who has had
years of experience in mddle to upper |evel admnistration.
Two of the three presidents state they see few
differences between nmale and fenal e | eadership. They do
acknow edge subtle differences that could best be described as
the greater enpathy wonen | eaders express for their
constituents. However, one president states fenmale | eadership
is less respected, frequently challenged, and requires a
“bal ancing act.” For exanple, fermal e | eaders have to “wal k
the Iine” between being too “aggressive” to being “too hands
off.” According to one president, male | eaders can operate on

both sides of that conti nuum
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The presidents in this study proclainmed a participatory
style of |eadership, which is reflective of the literature of
femal e | eadership. The literature suggests that nost wonen
| eaders tend to practice a participatory and nurturing style
of | eadership (Hel geson, 1990).

The presidents in this study al so exhibited several
attributes that, according to Gardner (1990), formulate a
| eader. For exanple, each president exhibited an
understanding of their followers and their needs. Because of
her long tenure with the college and the conmunity, one
presi dent feels she has an advantage of being able to identify
t he needs of her followers.

Anot her attribute of a | eader is expressed in terns of
the capacity to wn and hold trust. One president suggests her
| eadership style pronotes trust and worki ng together and
“foll ow ng through.” Conversely, one president suggests the
“trust factor” is not there in her environnment (she identified
this as one of her challenges). “You have got to trust your
lieutenants,” she states.

The attri bute of ascendance has been realized by each
president in this study. Al though two of three presidents did
not aspire to becone a comunity college president, their work
experiences, life experiences and education enabled themto

t ake advantage of the opportunity and nonet hel ess ascend to
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t he presidency. The ascension to the presidency was a

deli berate plan for one of the presidents. She decided after
serving as a dean early in her career, she would like to
becone a col |l ege president.

Pr of essi onal devel opnent opportunities are believed to
contribute to career advancenent (MDade, 1997). None of the
presi dents reported experiencing any personal or institutional
barriers to her professional devel opnent that would ultimtely
| ead to her presidency. Brown (2000), in her study of female
presi dents stated that her subjects reported the foll ow ng
benefits of professional developnment: (1) enhanced desire to
pursue the presidency; (2) the experience enhance their self-
esteem (3) provided networking opportunities; and (4)
enhanced their professional devel opnent.

Each presi dent possessed personal qualities that
sustained themin their day-to-day function as president as
well as during times of challenge. Specifically, these femal e
| eaders described possessing a famly support systemt hat
nurtured themin their early devel opnent and throughout their
lives as the chief reason for their success.

Aside fromfam |y support, each president adm tted having
at | east one nmentor who encouraged themto pursue senior |evel
positions in higher education and other fields (including the

presi dency). One president had nultiple nentors. It should be
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noted that two presidents in this study had only nmales for
ment ors. However, Al pha had female and nmal e nentors. Mentor
rel ati onshi ps for wonen professionals offer assistance,
contacts, and critique of activities (Holt, 1981).

Each president saw the value of being actively involved
in the coomunity. Two of the presidents saw comrunity
i nvol venent as offering them enhanced visibility within the
community. As such, they saw thensel ves as being the front
person for their institution. Two of the presidents saw val ue
in the feedback they received fromthe community and as agents
of change, felt they were able to nold and shape comunity
perception about their colleges. Likew se, all of the
presi dents suggested they have a commtnent to forge “trust
buil ding” in their respective comunities.
Limtations of the Present Study

It is inportant to recognize the information collected in
the present study reflects the participants’ perceptions of
their own ascent to the conmmunity coll ege presidency. These
perceptions may or may not reflect the factors that were, in
reality, responsible for their ascent. For instance, Al pha
vi ewed her divorce as a pivotal point in her life. This
reality may or may not have put her on course to becone a
col l ege president. The participants’ responses to the

interview questions reflect their perception at that
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particular time. In other words, if asked to respond to the
same interview questions at a later tine, the participants
m ght respond differently.

The scope of this study is limted to three female
presidents of North Carolina conmunity coll eges.
Summary and Suggestions for Future Research

The purpose of this study addressed two overarching
research questions:

1. What pat hways do wonen take to ascend to the presidency?
2. What | eadership style do wonen tend to enpl oy?

In conpleting this descriptive study, the participants
gave their perspectives and perceptions on their ascent to the
position of a community coll ege president.

The career pathways these partici pants chose appeared to
be entrenched in personal choices they nmade early on in their
career. The participants in this study had at |east twenty
years of experience in higher education. They each
experienced at |east four distinct career changes wthin the
field of higher education prior to their appointnent as
president. Only one president had career experiences that
i ncl uded other fields than higher educati on.

Wth respect to what | eadership style wonen tend to
practice in their role as president, each of the participants

identified a participatory style. The participants’ style of
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| eadershi p adds to the argunent regardi ng how wonen nanage.
Billard (1992) argue that wonen are nore likely to manage in
an interactive style, encouraging participation, sharing power
and information and enhancing the self worth of others. The
literature al so suggests that boards are | ooking for a
col | aborative | eadership style and they believe that
presi dents who communicate with faculty and staff and invol ve
themin decision making will create a happy organi zation
(Barw ck, 2002).

The participants in this study stressed that conmmunity
i nvol venent is a key factor for success in their position. As
observed by Wi sman and Vaughan (2001), a significant nunber
of community college presidents function on community-based
boards, corporate boards and perform community services.
Barw ck (2002) suggested that any aspiring applicant for
presi dent woul d be advised to becone active in the conmmunity.

Finally, two of the participants inplied that public
policies had little to do with neither their ascent nor
appoi ntnment to the community coll ege presidency. The
remai ni ng partici pant believed public policies were ultimtely
contributory for her appointnent to the presidency. Each of
the participants believed public policies were adhered to with
respect to recruitnent and advertisenent for the position of

presi dent .
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More research is needed to gain insight and understandi ng
of the benefits female coll ege presidents contribute to higher
education. Furthernore, a |ongitudinal study nmay address the
degree to which public policies have affected the hiring of
wonen to the position of president. Additional studies
addressing the effectiveness of fenmale | eadership styles in
hi gher education could al so expand the description of

| eadership in higher education.
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Appendi x |1

Participation Letter

March 26, 2003

Dear Dr

| am a doctoral student at North Carolina State University.
Based on denographic information | have gathered fromthe
North Carolina Coomunity System you have been identified as a
presi dent of one of the colleges within that system As
president of a community college, your story is vital to the
devel opment of ny research regardi ng | eadership in higher
education and the pathway taken to ascend to the presidency.
This research is for partial fulfillment of ny dissertation

requi renents. | have chosen to research the experiences of
femal es who have reached the hi ghest executive |evel in higher
education. More specifically, | aminterested in your career

pat h and how woul d you descri be your | eadership tendencies.

| would Iike for you to participate in ny research by agreeing
to be interviewed in a one-hour session at your conveni ence
sonetime before April 30, 2003. During our interview, | wll
ask questions relevant to the experiences that prepared you
for the presidency and questions relevant to | eadership. Your
intervieww ||l be tape recorded and held in the strictest
confidence. Once your recording has been transcri bed and
coded, this information wll be analyzed al ong with other
participants. The recording wll be destroyed after
transcription. 1In this research, you will not be identified
by nanme nor will your college be identified.

Si ncerely,

Keith Smith — NCSU Doctoral Student
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Appendi x 111

Consent Form

The purpose of this study is twofold: a) describe the

| eadership styles femal e presidents tend to practice and b)
descri be the pathways femal es choose to ascend to the position
of president.

You wi Il be asked to participate in an informal interview that
will last approximately one hour and fifteen mnutes. The
interview w ||l be tape recorded (audio) and later transcribed
to capture your exact words. Your identity will be kept
conpletely confidential through the use of a pseudonym |

w || have sole access to the consent form tapes, and
transcription. The tape recording will be erased upon
transcription and the transcribed notes wll be locked in a
fireproof safe at nmy office and destroyed after three years.
There are no foreseeable risks involved in your participation
inthis research. Participation will provide you with the
benefit of reflecting on your own experience and will provide
me, as the researcher, the opportunity to understand and
descri be nore conpletely your perspectives as they devel oped
during your ascent to the presidency.

Your participation is voluntary and you nay refuse to
participate, refuse to answer any specific question, or

w thdraw at any tinme wthout penalty. You may contact ne at
any tinme if you have further questions about your rights as a
partici pant by contacting the Institutional Review Board at
North Carolina State University located in Raleigh, North
Carolina at 919 515-4514.

Principal Investigator(Researcher):Keith Smth
203 G pson Drive
Garner, NC 27529
Home phone: 919-821-5860
Cel | Phone: 919-612-5206
Emai | - ksnc27529@aol.com

| fully understand the explanation of the study and | agree to
partici pate.

Nane Title

Si gnat ure Dat e




Ascension to the Presidency 84

Appendi x |V
| nt ervi ew Protoco

Project: Ascension to the Presidency: A Descriptive Study of
Femal e Presidents in the North Carolina Community Coll ege
System

Time of Interview

Dat e:

Pl ace:

| nt ervi ewer:

| nt er vi enee:

Description of the study: A description of the career pathways
wonen choose to ascend to the highest executive level in

hi gher education and the | eadership style they tend to
practice.

Quest i ons:

What do you feel are sonme of your strong qualities as
| eader of this institution?

Respond to the statenent: Describe for nme the peopl e,
events and opportunities that were inportant contributors
over a lifetinme that enabled you to be appointed to your
position as president.

What do you feel are sonme inportant qualities for wonen
| eaders in higher education?

VWhat do you feel is your one strong personal quality that
has hel ped you in your position as president?



Ascension to the Presidency 85

Appendi x |V conti nued

Respond to the statenent: Describe sonme of the difficulties
you have experienced as president.

How do you feel that wonen becone identified wwth being in
charge, wi thout being identified with negative or
unf em ni ne ways?

Do you feel the issues surrounding authority are the sanme
for male presidents and fenmal e president in two-year
community col | eges?
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Appendi x V

Quotes utilized to fornulate thematic categories

ON FAM LY:

FAM LY..l think the beginning of mine was a fanmly, a nother and father and a grandnot her
— very influential to me — who al ways taught ne to do best to excel ...

FAM LY..Mom and dad had it set in their mnds that | was going to college, and | knew
early on...

FAM LY..Nei t her of ny brothers went on to coll ege...

FAM LY..From t he standpoi nt of people |I'mgoing to go back to nmy chil dhood and fam |y
i nfluences

FAM LY..My father was very pro-education...
FAM LY..My husband was al ways encouragi hg ne...
FAM LY..He had al ways been there for me and encouraged me to go for it...

FAM LY..l taught at the college four nights a week...and | would pick up ny baby and get
here honme and get a sitter in.l wuld be back teachi ng by seven at night...

FAM LY..here | had a famly...| was married and ny husband...had never been anywhere el se...
my ol dest child.l knew that it was going to rip her apart.but you know when its tine to
nove...

FAM LY...so | took the job, came down here and |lived by nyself for three or four
months.this is too hard...we will get the house sold sonehow...

FAM LY..I1f | have any regrets, probably | regret that ...it was tough for ny famly...

ON SPI RI TUALI TY:

SPI RI TUALI TY..l think you have got to have faith in God...if you don’t turn that stuff over
and say, here God, | can't handle it...| don't want it back..Every tine | take it back I
hear God...

SPI RI TUALI TY..l have excell ent support fromny church famly...and you nust put your trust
in a higher being...

SPI RI TUALI TY..l'm getting a | ot of strength from Cod...

SPI RI TUALI TY..L have a lot of blessing in my life, and | need to be grateful everyday...

ON WORK EXPERI ENCE/ EDUCATI ON THEMES (VE/ E)

WE/ E.It was that we had cone from such a |ong ways from being afraid of not even getting
an education to the point where | had obtained a doctorate of phil osophy degree...

WE/ E..All of ny experience, except for one year, ny professional experience is in higher
education...

WE/ E..My experiences at four-year institutions afforded ne opportunities to work very
closely with two-year institutions...

WE/ E.l went to school and planned to teach public school and got introduced to the

comunity coll ege system..

WE/ E.the reason | was told | was hired is because | didn't have any experience...
WE/ E..l" ve had so many opportunities...
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WE/E...| came in as a teacher — | taught political science and | worked in guidance
studies...

WE/ E..l was registrar for about five years...

WE/ E..Then | was financial aid/job placenent officer. |'ve been director of counseling, |
directed student devel opment, and | was executive vice president of admnistration — and
then executive vice president and now president ...

WE/E.l canme in at the bottomand | was able to |earn...

WE/ E..l started ny career in private hospital that treated al cohol and drug addiction and

was what you would call then an administrative assistant to the executive director...

WE/ E..My experiences taught ne a great deal about people...

WE/ E.l was hired as the administrative assistant to the president...

WE/ E..Eventual |y, that job grewinto — | was in charge of personnel marketing and
foundation.that grew into nore of an assistant to the president role...

WE/ E..L finished nmy course work, and the dean of instruction student services cane open...
WE/ E..The networ ki ng was incredible, the people that hel ped ne...

WE/ E..l gained a couple of nentors along the way...

WE/ E..Comi ng up through that process, there weren't any fermale friends.. It wasn't until
just a couple of years ago that you started having fenales to associate with...

WE/ E.l' ve had nale and fenale nentors...

WE/ E..ny experiences so far have been with males as nmentors...he was a math maj or and he
was a real inspiration...I like his style...

WE/E..L like his style and how he dealt with students and the whol e thing...

WE/ E.l went to Carnegie Mellon to their president institute...

WE/ E..l attended several |eadership institutes...such as the m Il ennium 2000 institute...
WE/ E..l served as a departnment chair researcher, a dean, assistant to the president...
WE/E..L think it is ny acconplishnents...] have been criticized because people say, how was
she able to all of this.when | went there and | said |'ve had ny doctorate for 20 years...

that bot hered peopl e...

WE/ E..l gained a great understanding of how | aw works and what has to be done..l know all
about filing |lawsuits and doi ng depositions...

WE/ E..you need to be prepared in |life so that your are not dependent on another person...

WE/ E...ny mentor...supported ne when | went back for the master’s and the doctoral
program..

WE/ E.All ny jobs have been here for 34 years...and that has served a great advantage in
that | know people; | know the people, | know the system..| know the comunity...
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ON PERSONAL QUALI TY

PERSONAL QUALITY..l'm strong-wi |l ed and determ ned...

PERSONAL QUALI TY.being a female in a man’'s dom nated profession | think that they thought
I was a pushover.they learned fast that | was about business...

PERSONAL QUALI TY.when you're president, you're role npdel whether you want to be or not...

PERSONAL QUALI TY..Peopl e don't like if you carry yourself in a professional way...

PERSONAL QUALI TY..l' m goal -ori ented, determ ned and resourceful ... nake things happen...

ON COMMUNI TY:

COVMMUNI TY..l' m on the chanmber board and the ABC board and ot her board...

COVWUNI TY..L serve on several boards in the conmunity and the region...

COMWUNI TY..And | just met with so many people once | started to work here that were
willing to just help ne go along, and | think that's been a thing with a | ot of people in

the comunity and community coll eges...

COMUNI TY..L think it is inportant in your life to not only give — obviously to...your
chur ch.

ON REACTI ONS TO FEMALE LEADERSHI P

REACTI ON..once you establish yourself, | think until you establish yourself, you're maybe
| ooked at differently. But once people realize that there's really no difference, | think
the only difference maybe that as wonen, we sonetimes maybe show a little bit nore of our
human side, just to start with...

REACTI ON..I don’t want to be treated differently from anybody el se...

REACTI ON..once we show that we're going to make a decision and stick to it, that it's no
different...

REACTI ON..L don’t think it is so nuch a nale versus female thing anynore.l did back in
' 90...

REACTI ON..yes, there were things that happened al ong the way that woul d not have happened
unl ess you were a wonan...

REACTI ON..L never did win over the three associ ated deans...| can understand why...

REACTI ON..there is a faction that just refuses to give women the respect we deserve.. they
just refuse to do it no matter what ...

REACTI ON..I guess she does have balls...It is good when you know sonebody has battled and
then won...That is what | nean.. If | could just tell everybody- you cannot take this
stuff personally...

REACTI ON..L never did win over the three associ ated deans...| can understand why...
REACTI ON..I guess she does have balls...It is good when you know sonebody has battled and
then won...That is what | nmean...If | could just tell everybody- you cannot take this stuff

personal ly...

REACTI ON.When | was interviewed, they ask can you nmake tough decisions.l come here and
try to do nmy job and | get criticized for doing it because | know what needs to be done...
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REACTI ON..L" I | never forget going to tell my guidance counselor | was going to be a
pharnmaci st. He said, “Oh no, you can’'t do that, you're a female...

REACTI ON..You can be a secretary, a teacher, a librarian or a nurse.and of course you can
be a teacher... REACTION.Wel |, they are npstly men, because nostly at that point there were
men in managenment positions... REACTION..A | eader is a leader, it doesn't matter if it's a
mal e or a female...

REACTI ON..there is a faction that just refuses to give women the respect we deserve.. they
just refuse to do it no matter what ...

REACTI ON..L think you have got to be able to — for wonen — be patient and tolerate...

REACTI ON..I was worried when | becane the president about what it was going to be |like
even though | had been going to neeting with Doctors...and | knew a | ot of the guys.l was
worri ed about how | woul d be accepted... REACTI ON.\WWen | first got here, | had three mal es
reporting ...I heard through the grapevine that they were wonder whether the new president
had any balls...

REACTI ON..L don’t think wonen get the respect that nen get...

ON LEADERSHI P STYLES (L/S):

L/S.H s style again was very m cromanaging, and | don't do that..if |'’mnot hiring people
that are capable of doing the job, then |I'mgoing to do sonething different...

.l believe in involving everyone in the process...

L/S.be it male or female, if you treat people with dignity and respect, and you do the
job you are supposed to be doing and you don’t put if off on somebody else, if you've
done somet hi ng wong saying, it is somebody else’'s fault accept responsibility for your
actions...

L/S.l think to be a | eader you had better never forget the ones that you pass by on your
way...| think for a wonan | eader to know that, be it senior administrator to one of the
cust odi ans, w thout each and every one of themthis place would not work...

L/S.l would call my style of |eadership participatory...

L/S.l think we have to be sensitive to the needs of the people and | think that we are...

L/S..participatory.l believe in everyone have a voice and ultimtely the decision is the
president’s but | believe in getting input...

L/S..l encourage input fromny people...

L/S.1 think that we tend to be nore student centered than nen...

L/S.l involve everyone, fromthe custodians to the department chairs and VPs...

L/ S..You need to treat people with respect and dignity..everybody — even the ones that you
don’t |ike so nuch..

L/S.l think | have some pretty strong nanagenent skills; | have some pretty strong budget
background and probably the biggest thing | think is my ability to get along with people...
L/ S.. The people see ne as a real team player...

L/S.l think ny integrity; I'mgoing to do what’'s right or what | think is rights for the
college..and if it's popular or whatever happens, the college is my top priority...

L/S.l would call my |eadership style participatory.Wll pretty nmuch one of trust and
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wor ki ng together, and someone to plan and carry through...

L/S.1 really don't look at it froma nule/fenale perspective...| think that if | were to
say to a female, don’t use that..don't let that cloud or shape how you will go about
doing things..A leader is a |leader, and it takes certain characteristics and
qualifications...

ON SENSE OF HUMOR:
HUMOR..You have to have a sense of hunor to do this job...

HUMOR..L' m t hi nki ng about witing a book... | see a |lot of hunor. | see so nmuch that |
really need to wite a book...

HUMOR..Sone t hi ngs you have to | augh about ...

HUMOR..add in there a sense of hunor. If you don't have a sense of hunor, it can be pretty
tedious...

HUMOR..peopl e will get to you...you have to see hunor in it all..you have to have a
bal ance...

NOT CATEGORI ZED

.you have to |like people, you have to be a good |listener and a good conmuni cator ...

.l m one who quickly becorme attached to people...

.but | think what | would like to be remenbered is after |'’mgone is the fact that |
cared about people and respected them.l think you' ve got to have a passion for what you
are doing...

.l try to tell women that — you know there are sonme things that are just totally
unacceptable. |f you have to take whatever action necessary, but the mpjority of it — you
can pretty much figure out howto either joke it off or say..cut it out..

.sonetimes you have enenmies that you may not deserve, but you still have to deal with it...
.l think we have to be student-centered...

.l think ny vision is that we will be the premer rural community college in the state...

.right now the board has not conme out and said, enough already.. we set the policy and
the president runs the institution...take it or leave it...

..Yeah, we’'ve been willing to help each other, it’'s not been a closed society per se...

.And | have to say wonen have been very supportive. But | have had one fenml e nmentor; she
was not connected with the college...she was a real |eader...and she and | were very close...



